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Course title: Culturally Responsive and Evidence-Informed Assessment 

with Children, Youth and Families 
Course #/term: SW621, Section, Winter, 2022 
Time and place: Thursday, 6:00-9:00pm, [TBA] 
Credit hours: 3 
Prerequisites: [Course Number] or permission of instructor 
Instructor: Candace Ziglor, LMSW 
Pronouns: She, her, hers 
Contact info: Email: cziglor@umich.edu   Phone: 248-636-2839 

You may expect a response within 48 hours 
Office: 3798 
Office hours: After class and by appointment 

 

1. Course Statement  

 
a. Course description 
This course is intended to develop knowledge and skills for practice with children, youth and families, 
with special attention to assessment. Students learn about varying approaches to assessment, the 
various contexts in which assessment takes place, and the assessment skills used with children, youth, 
and families. Students will be familiar with both strengths and limitations of assessments, and how 
assessments are used (e.g., in school, juvenile justice, and child welfare forensic assessment) including 
assessments for intervention recommendations. 
 
Students will learn how to evaluate overall functioning, conduct developmental assessments, and make 
a determination about child, youth and family service needs. Students will learn different models of 
assessment and the role of interdisciplinary assessments (e.g., medical examinations and psychological 
testing) in the overall assessment process. Students will also become acquainted with widely used 
assessment practices with children, youth and families in terms of initial screening, risk assessment, and 
structured decision making. Existing evidence for their utility will be explored. 
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Students will also be sensitized to their personal reaction to child and youth demonstrations of trauma 
and crises. They will be appraised of professional expectations, such as mandatory reporting of child 
maltreatment, and will learn about the general structure of service delivery to child and youth clients. 
Sensitization to the roles of power and privilege of professionals as they relate to both children and their 
parents is an integral part of the course. In addition, the course will address the sometimes conflicting 
needs of children and families and child-serving systems (e.g., legal system; school) impacting 
assessment outcomes and recommendations. 
 
The diversity of children, youth and families, in terms of race, ethnicity, culture, class, sexual orientation, 
religion, ability, and other social identities will be explored. Of particular focus is the over-representation 
of children of color and the differential response of various child and youth serving systems based upon 
social identity differences. Students will gain insights about how differences between themselves and 
client systems affect assessment process including outcomes and recommendations. 

 
b. Course objectives and competencies  
 
1) Describe theories that explain child and youth risks and protections; 
2) Describe the roles and responsibilities of social workers in assessing children, youth and families, 
including mandatory reporting of child maltreatment, multidisciplinary approaches to assessment; 
3) Describe personal, professional, and societal responses to children, youth and families at risk and 
their impact on assessment observations, impressions and recommendations; 
4) Demonstrate knowledge and beginning skills in engaging diverse client systems that reflect 
knowledge about diversity (e.g., gender, developmental age, socio-economic class, culture, ethnicity, 
race, religion, physical and mental ability, sexual orientation, national origin) and power differentials 
between themselves and clients. 
5) Recognize the impact of discrimination based on economic, racial, ethnic, gender, religion, sexial 
orientation, and other differences on client system presentation during assessment, and of the effect 
the worker’s own personal experiences have their assessment observations; 
6) Recognize the impact involuntariness has on assessment. including client system relationship with the 
worker and child-serving system based on past and current initial responses 
7) Demonstrate beginning ability to conduct individual and family assessments, including assessing 
parent-child attachment, evaluating overall functioning, and making recommendations consistent with 
assessment findings; 
8) Incorporate a perspective that honors clients’ strengths as well as vulnerabilities to both assessments 
and treatment with child welfare clients. 

 
c. Course design 
This course will make use of lectures, demonstrations, discussion, media such as videotaped interviews 
with clients and individuals, small group exercises, and role plays. Students will demonstrate their 
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knowledge acquisition by means of class demonstration, written responses to assignments, participation 
in class discussion, in-class assignments, videotapes, and short papers about their child, youth and family 
interview experiences. 
 

d. Intensive focus on PODS 

This course integrates PODS content and skills with a special emphasis on the identification of theories, 
practice and/or policies that promote social justice, illuminate injustices and are consistent with 
scientific and professional knowledge. Through the use of a variety of instructional methods, this course 
will support students developing a vision of social justice, learn to recognize and reduce mechanisms 
that support oppression and injustice, work toward social justice processes, apply intersectionality and 
intercultural frameworks and strengthen critical consciousness, self-knowledge and self-awareness to 
facilitate PODS learning. 
 
Emphasis in this course will focus on teaching students sensitivity, respect, and competence when 
working with clients where there are racial / ethnic, cultural, socio-economic class, religious, gender, 
ability, nationality and other differences presented by the client system. Case examples will highlight 
how differences, issues relevant to impoverishment, and involuntariness affect clients’ responses to 
assessment. Students will understand that children are at a fundamental disadvantage in systems that 
are controlled by adults. 
 
The role of power and privilege will be a theme throughout the course. Students will explore the ways in 
which diversity (e.g., race / ethnicity, socio-economic disadvantage and gender) are differentially 
responded to in initial responses, and students will learn that an appropriate role for social workers in 
oppressive child-serving systems is often that of advocate. In this course students will explore the role of 
prevention and system disruption in situations in which institutional processes unjustly disadvantage 
client systems based on social identity differences. To the degree possible, literature and resources will 
be used that demonstrate evidence-informed practice and students will be taught skills to critically 
reflect upon practices in which social science knowledge and research findings wittingly or unwittingly 

demonstrate bias, stereotyping, prejudice and discrimination.2.  

Class Requirements  

 

a. Text and class materials 

Compassion to Understand and Solve Children’s Behavioral Challenges, PESI Publishing and 
Media, WI.  



Page 4 of 22 
 

 
This book is practical and provides tools to effectively assess children from a wholistic and 
trauma-informed perspective.  
 
We also use articles, videos, and podcasts that can be accessed via links provided on our course 
Canvas site. You are expected to read all the required readings for each week although we will 
not regularly discuss all of them in detail necessarily. Some of them are supplemental to the 
course content and you will be expected to be able to apply them in depth in several of your 
assignments.  
 
Recommended Resources:  
 
There are numerous “resource files” under “files” on your canvas site which include readings 
about working with specific populations and issues. Please check them out. They can help you 
get information for this class or others.  
 
Highly Recommended additional books:  
Davies, Douglas (2020). Child Development: A Practitioner's Guide, (4th Edition).  
Guilford Press, NY  
 
Forbes, Heather (2008): Beyond Consequences, Logic and Control: A Love- based Approach to Helping 
Attachment Challenged Children with Severe Behaviors, PPC Books, FL  
 
Green, Ross, The Explosive Child: A New Approach for Understanding and Parenting Easily Frustrated, 
Chronically Inflexible Children (2001) Harper Collins, NY.  
Gil, Eliana (2018). Posttraumatic Play in Children: What Clinicians Need to Know. Guilford Press, NY  
 
Harris, Nadine Burke (2019), The Deepest Well: Healing the Long-term Effects of Childhood Adversity. 
First Mariner Books, Houghton Mifflin Harcourt Publishing Co. NY, NY.  
 
Hughes, Daniel A: Building the Bonds of Attachment: Awakening Love in the Deeply  
Troubled Child, (2017) Jason Aronson, Northvale, NJ.  
 
Post Bryan, From Fear to Love (2010) and/or The Great Behavior Breakdown (2009), Post Institutes and 
Associates, Palmyra, VA  
 
Other required readings are posted on Canvas, files, required readings and appear by author.  
 
Recommended Optional Books to have in your library:  
 
Booth, Phyllis, and Jernberg, Ann (1998): Theraplay, Jossey-Bass Publishers, San Francisco.  
 
Brill, S, and Pepper, R (2008), Chapters 1 and 2, The Transgender Child, Cleis Press, CA.  
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Cohen, Judith, et.al., (2006) Treating Trauma and Traumatic Grief in Children and Adolescents, Guilford 
Press, NY, 2006  
 
Dominelli, Lena (2018) Anti-Racist Social Work, fourth edition, Red Globe Press, London, UK  
 
Forbes, Heather, Help for Billy: A Beyond Consequences Approach to Helping Challenging Children in the 
Classroom, Beyond Consequences Institute  
 
Friedberg, Robert, D., and McClure, Jessica, (2015). Cognitive Therapy Techniques for Children and 
Adolescents: The Nuts and Bolts, New York: Guilford Press  
 
Gil, Eliana (2006). Cultural Issues in Play Therapy, New York: Guilford Press  
 
Gil, Eliana (1996) Treating Abused Adolescents, New York: Guilford Press  
 
Greene, Ross, and Ablon, Stuart (2006) Treating Explosive Kids: The Collaborative Problem-Solving 
Approach (2006) Gilford Press.  
 
Herman, Judith, Trauma and Recovery (1992), Basic Books, NY.  
 
Hewitt, Sandra (1999) Assessing Allegations of Sexual Abuse in Preschool Children and Play Therapy with 
Abused Preschool Children: Understanding Small Voices, SAGE Publications  
 
Ozonoff, S., Dawson, G. & McPartland, J. (2002). A Parent’s Guide to Asperger Syndrome and High 
Functioning Autism. New York: Guilford.  
 
Pat Ogden (2006) Trauma and the Body, W.W. Norton and Company, NY.  
 
Perry B. and Szalvitz, M. (2017), The Boy Who Was Raised as a Dog: and Other Stories from a 
Psychiatrist’s Notebook, Basic Books  
 
Swenson, Heggeler, Taylor and Addison (2005) Multisystemic Therapy and Neighborhood Partnerships: 
Reducing Adolescent Violence and Substance Abuse, The Guilford Press, NY.  
 
Taffel, Ron (2005). Breaking Through to Teens, Guilford Press, NY  
(Paperback edition, 2010).  
 
Terr, Lenore (1994), Unchained Memories, Basic Books.  
 
Van Der Kolk (2015), The Body Keeps the Score: Brain, Mind and Body in the Healing of Trauma, Penguin 
Books NY, New York.  
 
Wolpow, et. al., The Heart of Learning: Compassion, Resiliency, and Academic Success  
Published September 2009 
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Class schedule 

 

Date/Time Agenda Required Readings & 
Assignments 

Week 1 
Jan 5 

Introduction 
 

• Syllabus review 
• Introductions 
• Assessment intro 

Readings 
• Syllabus 
• Speaking Up Without Tearing Down 
• Interrupting Bias: Calling out vs Calling In 
• From Safe Spaces to Brave Spaces 
• Safe and Brave Spaces 

 
Optional 

• Unlocking Us Podcast: Brene Brown on 
FFT's 

Week 2 
Jan 13 

Antiracist Assessment, Cultural 
Humility, Risks and Protections.  

 
• Strengths-based 

Assessment 
• Culturally sensitive and 

anti-racist Assessment  
• The Case of William: 

Assessing Risk and 
Protective factors across 
systems in groups  

• Cultural humility/cultural 
responsiveness  

• Genograms and 
ecomaps  

 

Readings 
• Text: Delahooke Chapter 1 
• UMSSW Anti-racism Statement  
• Davis, Anti-black Racism Takes a Heavy 

Toll on Mental Health  
• Graybeal, C. (2001). Strengths-Based 

Social Work Assessment: Transforming 
the Dominant Paradigm. Families in 
Society: The Journal of Contemporary 
Social Services, 82(3), 233-242.  

• Maiter, S. (2009). Using an anti-racist 
framework for assessment and 
intervention in clinical practice with 
families from diverse ethno-racial 
backgrounds. Clinical Social Work Journal, 
37(4), 267.  

• Ethics Alive! Cultural Competence, 
Awareness, Sensitivity, Humility, and 
Responsiveness: What's the Difference?  

• Biopsychosocial Perspective of 
Adolescent Health and Disease  

• NASW Code of Ethics  
 
Videos (Optional) 

https://www.tolerance.org/magazine/spring-2019/speaking-up-without-tearing-down
http://www.racialequityvtnea.org/wp-content/uploads/2018/09/Interrupting-Bias_-Calling-Out-vs.-Calling-In-REVISED-Aug-2018-1.pdf
https://sites.lsa.umich.edu/inclusive-teaching-2/wp-content/uploads/sites/732/2016/06/From-Safe-Spaces-to-Brave-Spaces.pdf
https://medium.com/@amarquez628/safe-and-brave-spaces-b9a3b51e107f
https://brenebrown.com/podcast/brene-on-ffts/
https://brenebrown.com/podcast/brene-on-ffts/
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Date/Time Agenda Required Readings & 
Assignments 

• #RaceAnd: Judith LeBlanc  
• #RaceAnd: Sonia Guiñansaca  
• #RaceAnd: Kay Ulanday Barrett  
• #RaceAnd: Arielle Newton  

Week 3 
Jan 20 

Reflexive Awareness in Cross-
cultural Assessment and 
Components of a Good 
Biopsychosocial Assessment 

 

• Case Example: Dialogic 
Cross- cultural Social 
Work: The case of 
Aduke 

• Components of a Good 
Biopsychosocial 
Assessment  

Readings: 
Text: Delahooke, Chapter 2 

● Faller, K., & Ortega, R. (2010). 
Cultural Humility for Child Welfare 
Professionals: A Paradigm Shift. 

● Gilgun, J. F. (2005). The 4-D. Journal of 
Human Behavior in the Social 
Environment, 10(4), 51- 73. 

● Yan, M.C. & Wong, Y.R. (2005). 
“Rethinking Self Awareness in Cultural 
Competence: Toward a Dialogic Self in 
Cross Cultural Social Work”. Families in 
Society, 86(2), 181-188. 

 
Videos (Optional) 
• Beyond the Cliff - Laura van Dernoot 

Lipsky 

Week 4 
Jan 27 

Developmental Factors  for 
Young Children and 
Biopsychosocial Assessment 

 
● The impact of 

attachment and v 
early trauma 

● Executive 
functioning 

● The  use of play in 
assessment 

Assignment due: 
Genogram and Eco-map Assignment 

Readings: 
● Text: Delahooke, Chapter  
● Assessment of Young Children 
● Ialongo, N. S., Edelsohn, G., & Kellam, 

S. G. (2001). A Further Look at the 
Prognostic Power of Young Children's 
Reports of Depressed Mood and 
Feelings. Child Development, 72(3), 
736- 747. 

https://www.youtube.com/watch?v=wZ5z9QOdDzA
https://www.youtube.com/watch?v=p4cc4LkJFjg
https://www.youtube.com/watch?v=CSHcKFn7zZw&feature=youtu.be&list=PL4ruTyc9FHOVwmxdmpsQkGFLaqBNlTkaz
https://www.youtube.com/watch?v=mGJ_td3ZUIU
https://youtu.be/uOzDGrcvmus
https://youtu.be/uOzDGrcvmus
https://youtu.be/uOzDGrcvmus
https://www.aacap.org/AACAP/Member_Resources/AACAP_Committees/Infant_and_Preschool_Committee/Assessment_of_Young_Children.aspx
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Date/Time Agenda Required Readings & 
Assignments 

● Stauffer, S. D. (2019). Ethical use of 
drawings in play therapy: 
Considerations for assessment, 
practice, and supervision. 
International Journal of Play Therapy, 
28(4), 183-194. 

● Anderson, Assessment and 
Development of Executive Function 
(EF) During Childhood 

 
Optional reading: 

● Children, Executive Functioning, and 
Digital Media: A Review 

 
Supporting videos: 

• Executive Functioning in Young 
Children with Julie Ribaudo: (We will 
view this lecture in class) 

 
• Family Alignment Series: First 30 Days 

- Assessment and Goal Setting  

Week 5 
Feb 3 

Practicing Assessment  Skills: 

 
● Setting safety and 

structure 
● Self-awareness and 

regulation 
● Cultural humility 
● Non-judgmental 

observation 
● Reflexive and 

radical 
engagement 

Read: 
● Text: Delahooke, Chapter 4 
● Cook, L., & Gregory, M. (2019). Making 

Sense of Sensemaking: Conceptualising 
How Child and Family Social Workers 
Process Assessment Information. Child 
Care in Practice, 26(2), 182-195. 

● Sotero, L., Major, S., Escudero, V., & 
Relvas, A. P. (2014). The therapeutic 
alliance with involuntary clients: How 
does it work? Journal of Family 
Therapy, 38(1), 36-58. 

https://www.commonsensemedia.org/sites/default/files/uploads/research/children_executive_functioning_and_digital_media_review_1.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/research/children_executive_functioning_and_digital_media_review_1.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/research/children_executive_functioning_and_digital_media_review_1.pdf
https://drive.google.com/file/d/190zfa8EnUP4PetBCENj55ACL_GQcFkc3/view
https://drive.google.com/file/d/190zfa8EnUP4PetBCENj55ACL_GQcFkc3/view
https://drive.google.com/file/d/190zfa8EnUP4PetBCENj55ACL_GQcFkc3/view
https://youtu.be/RRBqzXXqpGQ?t=14
https://youtu.be/RRBqzXXqpGQ?t=14
https://youtu.be/RRBqzXXqpGQ?t=14
https://youtu.be/RRBqzXXqpGQ?t=14
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Date/Time Agenda Required Readings & 
Assignments 

● Reflection  
● Interpretation or  

sensemaking 

 
Video (Optional) 

• I went for an Intake and Never Went Back 

Week 6 
Feb 10 

Exploring Standardized 
Assessment Tools 

Class presentations on the 
following tools: Achenbach 
CBCL, PHQ- 9, and GAD-7, BASC, 
CAFAS: Child PTSD 
Scale, Suicide assessment 
scales for children and youth, 
Child        Dissociative Checklist 

 
Cross-cultural dilemmas in the 
use of standardized measures. 

Assignment due: 
Assessment Tools presentation 

 
Readings: 

• Text: Delahooke, Chapter  

• Crosland, K., Haynes, R. D., & Clarke, S. 
(2019). The Functional Assessment 
Interview for Runaways (FAIR): An 
Assessment Tool to Assist with Behavior 
Support Plan Development to Reduce 
Runaway Behavior. Child and Adolescent 
Social Work Journal, 37(1), 73-82. 

 
Video (Optional) 
• Getting relationships right  

Week 7 
Feb 17 

Assessing Young Children 
using Ages and Stages 
● Ages and Stages 

Questionnaire and     IEP 
● Cross-cultural 

dilemmas in the    use 
of ASQ 

● Understanding the IEP: 
Individualized 
Education Plan 

● Components of a Good 
Biopsychosocial 
Assessment 

 

Readings: 
• Text: Delahooke, Chapter 6 
● Charkaluk, et. al. Ages and Stages 

Questionnaire at 3 Years for Predicting 
IQ at 5–6 Years, PEDIATRICS Volume 
139, number 4, April 2017: e 20162798 

• Pratibha, et. al. Prospective evaluation 
of the Ages and Stages 
Questionnaire3rd Edition in very-low-
birthweight infants Developmental 
Medicine & Child Neurology2017, 59: 
484–489 

• Roshanak, et. al, Cross-Cultural 
Adaptation, Validation and 
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Date/Time Agenda Required Readings & 
Assignments 

Standardization of Ages and Stages 
Questionnaire (ASQ) in Iranian Children, 
Iranian J Publ Health, Vol. 42, No.5, May 
2013, pp.522-528. 

Week 8 
Feb 24 

Understanding Trauma   and 
Assessment in Children 
 

● Family violence 
● Child abuse 
● Adverse Childhood 

Experiences 
● The neurobiology of 

trauma 
● Trauma-informed 

care 
● Biospychosocial 

Assessment 
continued using 
Jonathan as case 
example 

Readings: 
• Text: Delahooke, Chapter 7 
• Tip 57: Trauma-Informed Care in 

Behavioral Health Services 
• Brayden, et. al, B. N., & Fradkin, 

D. (2020). Adverse Childhood 
Experiences in Youth: Trauma- 
Informed Assessment, Diagnosis, and 
Management. The Journal for Nurse 
Practitioners. 
Conradi, L., Wherry, J., & Kisiel, C. 
(2011). Linking Child Welfare and 
Mental Health Using Trauma-
Informed Screening and Assessment 
Practices. Child Welfare, 90(6), 129-
147 

Week 9 
March 3 

No Class: Spring Break 

Week 10 
March 10 

Child Welfare, Mandated 
Reporting and Other Ethical 
Dilemmas 

 
● Reporting issues: 

Ethical challenges, gray 
areas, and biases 

● Difficult child 
welfare cases 

Assignment due: 
Reflection Paper 

Readings: 
• Text: Delahook, Chapter 8 
• Mandatory Reporters of Child Abuse 

and Neglect, Child Welfare 
Information Gateway 

● Hoads, Is it Conflict or Abuse? 
● Alternatives to Calling DCFS 

https://store.samhsa.gov/product/TIP-57-Trauma-Informed-Care-in-Behavioral-Health-Services/SMA14-4816
https://store.samhsa.gov/product/TIP-57-Trauma-Informed-Care-in-Behavioral-Health-Services/SMA14-4816
https://www.childwelfare.gov/pubPDFs/manda.pdf
https://www.childwelfare.gov/pubPDFs/manda.pdf
https://www.childwelfare.gov/pubPDFs/manda.pdf
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Date/Time Agenda Required Readings & 
Assignments 

● Forensically 
sensitive 
assessment 

● Promoting Safe and Stable 
Families, Detroit Center for 
Family Advocacy 

● Hershkowitz, Allegation Rates and 
Credibility Assessment in Forensic 
Interviews of Alleged Child Abuse 
Victims: Comparing the Revised and 
Standard NICHD Protocols 

Video (Optional) 
• Foster Documentary 

Week 11 
March 17 

Building Assessment Skills 
with Adolescents  

 

Readings: 
● Text: Delahooke, Chapter 9 
● The HEADSS Assessment Guide 
● Oosterhoff, Adolescents Motivations 

to Engage in Social Distancing During 
Covid -19 

● Biopsychosocial Perspective of 
Adolescent Health and Disease 

● Tweens, Teens, Tech, and Mental 
Health 

 
Podcasts and Videos: Optional 
 

● The Mysterious Workings of 
the Adolescent Brain 

● Kids These Days: Why is being a teen 
so complicated? 

● Kids These Days: What's it like living with 
anxiety? 

Week 12 
March 24 

No Class 
(Asynchronous material) 

Week 13 
March 31 

Assessing for Suicide  in 
teens 

Assignment Due: 
Practicing Assessment Skills with       

https://www-filmplatform-net.proxy.lib.umich.edu/product/foster/
https://neupsykey.com/biopsychosocial-perspective-of-adolescent-health-and-disease/
https://neupsykey.com/biopsychosocial-perspective-of-adolescent-health-and-disease/
https://www.commonsensemedia.org/sites/default/files/uploads/pdfs/tweens-teens-tech-and-mental-health-full-report-final-for-web1.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/pdfs/tweens-teens-tech-and-mental-health-full-report-final-for-web1.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/pdfs/tweens-teens-tech-and-mental-health-full-report-final-for-web1.pdf
https://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_adolescent_brain
https://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_adolescent_brain
https://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_adolescent_brain
https://www.michiganradio.org/post/kids-these-days-why-being-teen-so-complicated
https://www.michiganradio.org/post/kids-these-days-why-being-teen-so-complicated
https://www.michiganradio.org/post/kids-these-days-why-being-teen-so-complicated
https://www.michiganradio.org/post/kids-these-days-whats-it-living-anxiety
https://www.michiganradio.org/post/kids-these-days-whats-it-living-anxiety
https://www.michiganradio.org/post/kids-these-days-whats-it-living-anxiety
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Date/Time Agenda Required Readings & 
Assignments 

● Addressing serious 
risk/danger and 
associated 
complications 

 

Adolescents Reflection 
 
Readings: 

● Posner, K., Melvin, G. A., Stanley, B., 
Oquendo, M. A., & Gould, M. (2007). 
Factors in the Assessment of 
Suicidality in Youth. CNS Spectrums, 
12(2), 156-162. 

● Reynolds, W. M., &amp; Mazza, 

J. J. (1999). Assessment of Suicidal 
Ideation in Inner-City Children and 
Young Adolescents: Reliability and 
Validity of the Suicidal Ideation 
Questionnaire- JR. School Psychology 
Review, 28(1), 17-30. 

● Katz, C. C., Busby, D., & Mccabe, C. 
(2020). Suicidal behaviour in transition-
aged youth with out-of-home care 
experience: Reviewing risk, 
assessment, and intervention. Child 
&amp; Family Social Work, 25(3), 611-
618. 

● Posner, et, al., Factors in Assessment 
of Suicidality in Youth 

● Bo-Kyung et. al., Statewide Trends of 
Trauma History, Suicidality, and Mental 
Health Among Youth Entering the 
Juvenile Justice System 

Week 14 
Apr 7 

Working with LGBTQ 
Children and Youth 
 

● Affirmative 
assessment 

Readings: 
● Price-Feeney, M., et. al, (2020). 

Understanding the Mental Health of 
Transgender and Nonbinary Youth. 
Journal of Adolescent Health, 66(6), 

https://umich.instructure.com/courses/511810/files/21023646?wrap=1
https://umich.instructure.com/courses/511810/files/21023646?wrap=1
https://umich.instructure.com/courses/511810/files/21023646?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
https://umich.instructure.com/courses/511810/files/21023659?wrap=1
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Date/Time Agenda Required Readings & 
Assignments 

principles 
● Risk and Protective 

factors 
● Assessing gender 

identity 
● Working with 

difficult parents 
● Advocacy starts 

with assessment 
 

684-690. 
● Boskey, E. R, et. al., (2019). Self- 

assessment of clinical competence with 
LGBT patients at a pediatric hospital. 
Social Work in Health Care, 58(6), 547- 
556 

● Malpas, J., The Transgender Journey - 
What Role Should Therapists Play.pdf 

● Sandmaier, It Takes a Tribe- What 
It's Like to Raise or Be a Transgender 
Child, Psychotherapy Networker 
(6).pdf 

 
Supporting videos: Optional: 

● Voices of Transgender 
Adolescents in Healthcare 

● Gender Diversity and Affirmation for 
Children and Adolescents 

Week 15 
Apr 14 

Current issues and     Moving 
from Assessment to 
Intervention 

 
● Linking 

assessment to 
realistic 
expectations for 
change 

● Setting clear 
treatment goals 

● Racial injustice 

Assignment due: 
Current Issues in Assessment Assignment 

Readings: 
● Building Developmental Relationships 

During the COVID- 19 Crisis 
● Barney, A., Buckelew, S., Mesheriakova, 

V., & Raymond- Flesch, M. (2020). The 
COVID- 19 Pandemic and Rapid 
Implementation of Adolescent and 
Young Adult Telemedicine: Challenges 
and Opportunities for Innovation. 
Journal of Adolescent Health, 67(2), 164-
171. 

● Moore-Petinak, N., Waselewski, M., 
Patterson, B. A., & Chang, T. (2020). 

https://umich.instructure.com/courses/511810/files/21324337?wrap=1
https://umich.instructure.com/courses/511810/files/21324337?wrap=1
https://umich.instructure.com/courses/511810/files/21324337?wrap=1
https://umich.instructure.com/courses/511810/files/21324337?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://umich.instructure.com/courses/511810/files/21324354?wrap=1
https://www.youtube.com/watch?v=w9WZPG5rj3A&feature=emb_logo
https://www.youtube.com/watch?v=w9WZPG5rj3A&feature=emb_logo
https://vimeo.com/428661622
https://vimeo.com/428661622
https://vimeo.com/428661622
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf
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Date/Time Agenda Required Readings & 
Assignments 

Active Shooter Drills in the United 
States: A National Study of Youth 
Experiences and Perceptions. Journal 
of Adolescent Health, 67(4), 509- 513. 

● Katz, E., Mcpartland, S., & Rines, J. 
(2020). Exploring micro-skills as the 
underpinnings of effective social work 
practice. Journal of Social Work Practice, 
1-14.  

 
Videos (Optional) 

● COVID-19 and Race: Youth Voice 
and Power 

● Black Student Voices: What We Need 
from Our Schools 

b. Assignments 

Assignment Due 
date 

Percent of overall 
grade 

Course Engagement & 
Attendance Ongoing 25% 

Genogram & Ecomap 
Assessment and 

Reflection 
January 28 15% 

Exploring Assessment Tools 
Presentation Feb 11 20% 

Reflection Paper March 11 10% 

https://youtu.be/wN2Ftw7x_08?t=10
https://youtu.be/wN2Ftw7x_08?t=10
https://youtu.be/wN2Ftw7x_08?t=10
https://www.youtube.com/watch?v=-Ke3TURO2Q8&feature=youtu.be
https://www.youtube.com/watch?v=-Ke3TURO2Q8&feature=youtu.be
https://www.youtube.com/watch?v=-Ke3TURO2Q8&feature=youtu.be


Page 15 of 22 
 

Current Issues in 
Assessment April 15 5% 

Biopsychosocial 
Assessment Paper April 22 20% 

Self-assessment of 
progress/ 

performance 
April 22 5% 

 
Course Engagement and Attendance 25% 
Ongoing 
 
I expect you to be engaged in all in-class activities, including contributing comments and 
questions in class discussions. Some people naturally speak up in class more than others. 
However, your engagement score is not predicated on the number of times you speak in class; 
rather I will focus on your participation in activities and whether it is obvious that you are 
engaged in the class.  
 
Overall I will look for quality-over-quantity engagement, as well as your ability to self-assess: 

• Be on-time and ready to be actively involved. Participate in activities and 
discussion.  

• Come prepared. Read articles, watch videos, etc… be ready to discuss.  
• Demonstrate willingness to push yourself to try things out of your comfort-zone; be 

willing to get something “wrong” or make a change, in order to learn and grow.  
• Demonstrate taking risks to ask questions when you don’t know something, or to 

put an idea out to the class for response.  
• Participate in genuinely bringing others along in growth and learning.  
• Contribute content and enthusiasm to the course  
• Critically think about concepts presented and offer fair critique  
• Participate in ongoing evaluation/give feedback re: the class climate, pace, and 

progress towards projected outcomes and student learning  
• Participate in helping create a great atmosphere for learning. Pass on what you 

know. Be open to the fact that you don’t know everything (and you couldn’t know 
everything; that would be weird! )  
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Genogram and Ecomap Assessment Tools and Reflection (15%)  
Due: February 1, 2022 2-5 pages  

Chose a child or adolescent client, or a child you know well (who is not your own), to practice 
the use of the genogram and ecomap tools. This assignment will likely include an interview with 
this child or family so get started early on. Change names to provide confidentiality but do not 
change significant information.  

You can use on-line programs for this assignment, and turn it in through canvas, or you can 
draw out these maps and turn them in hard copy as long as everything is legible. 

• Write a brief introduction to provide context of how you know this child and family. 
• Create a genogram (3 generations preferred, 2 generations required) that illustrates 

family structure. gender and age of family members; the nature of family 
relationships (e.g., close, estranged, conflictual) and relevant pattern repetition 
across generations (e.g., alcoholism, drug addiction, divorce, violent behavior, legal 
problems, educational achievement, occupations, etc.). Include a key explaining the 
symbols. 

• Write a reflection paragraph highlighting the strengths and struggles for this child 
and family that are revealed in the genogram 

• The ecomap should illustrate the nature of connections between the youth or family 
and the other systems (e.g., strong, tenuous, stressful or conflictual) and arrows to 
signify the flow of energy or resources between the youth or family and the other 
systems. Include a key, explaining the various lines and symbols. 

• Write a reflection paragraph highlighting the systems this child affects and is 
affected by. How do these systems serve to support the child, and/or present 
challenges to the youth and their family system? Are there systems in which this 
child could use advocacy to increase their well-being? 

• End with a brief reflective conclusion on what you learned from this assignment. 
What is helpful about the use of these tools?  What presented challenges for you? 

The written pieces of this assignment should not exceed three pages (double-spaced, 12pt.font, 
1” margins).  You will be graded on the accuracy of your use of these tools and the quality of 
your reflections for each piece of the assignment.  This assignment is worth 15% of your grade. 
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Exploring Standardized Assessment Tools Pair Presentation 20% 

The purpose of this assignment is to take a critical eye to a standardized assessment tool on the 
list below. Critique this assessment tool by answering the following questions:  

• Each pair will examine and critique an assigned standardized assessment tool or 
instrument for use with children, youth and/or families, and create a power point presentation 
for the class. 

• The list of standardized tools to explore includes: 

 Achenbach Child Behavior Checklist, Depression and Anxiety scales – 
PHQ-9 and GAD-7, BASC:  Behavior Assessment System for Children, 
CAFAS:  Child and Adolescent Functional Assessment Scale, Child PTSD 
Symptom Scale for DSM-5 (CPSS-5), Suicide assessment scale for children 
and youth, Child Dissociative Checklist 

• Create a 7–10-minute power point presentation. 

• Split up the work.  Each partner must be involved in the research, creation, and 
presentation of the project. 

• Obtain a copy of the assessment tool/instrument to share with the instructor to be 
posted on the course canvas site. Email it to me at cziglor@umich.edu. 

• Access at least two articles or sources that provides information and research on this 
tool and site it as a reference at the end of your power point – feel free to read and site more 
than one source. 

• In your power point presentation include: 

o Describe the assessment tool: Where/when/why and with whom is this tool used?  Who 
administers it, and how? What’s being measured, and with what population (age, language, 
socio-cultural demographics).  How many items, how long does it take to do, is it “user 
friendly,” is it “accessible” (visual, language, ability, etc.), has it been “standardized” and with 
whom. 

o How is the tool scored and what do the scores mean? 

o Reliability info/data about the assessment tool. What type of reliability does it have? 

o In what ways is it, and/or is it not, inclusive? -In what ways is it, and/ or is it not, 
culturally responsive? 

o How could this tool be used in conjunction with other assessment methods? What 
would you want those other methods to be? 

mailto:cziglor@umich.edu
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o What is the impact of this tool on client PODS related issues? Is this an ethical tool? 
Does it consider social justice issues of power, privilege, and oppression? How? and/or how 
not? 

o Provide any recommendations for how this tool be used and why 

o Anything else you want in your analysis/critique of the standardized tool…please do so 

o A list of sources on your last slide 

Each person will upload the tool and your power point slides under assignments by the day of 
the presentation and be prepared to present on October 6 in class. 

This assignment in worth 15% of your grade and the due date will be assigned to each group. 

Grading will be based on your thoroughly responding to all the prompts in your power-point 
slides and your oral presentation within the time alotted. 

  

Current Issues in Assessment Assignment 5% 

Due: Present in breakout group during class on February 23  
 
Bring an article, video, TED Talk, blog/post about a contemporary issue impacting children, 
youth, &/or families - lead discussion in small breakout group. Rated/graded by peers, (with 
possible input from you and instructor on final grade)  
 
The successful leading of discussion will address the following at minimum:  

● 1 pt: Provide electronic access/copy (if possible) for your peers and instructor  
● 1 pt: Bring an interesting and relevant topic. It is fine to be creative when choosing the 

source, as long as the source and the information is credible.  
● 1 pt: Briefly explain the content during small group/ breakout session (2 min)  
● 1 pt: Lead an interesting brief discussion with your peers (3 min)  
● 1 pt: Address or discuss how this contemporary issue might show itself, or influence 

dynamics in assessment with diverse children, youth and/or families 
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Biopsychosocial Assessment Paper 20% 
Due: 4/20 by 12 p.m. (noon)  
 
 Document a BioPsychoSocial-Cultural-Spiritual assessment of a child/youth/or family from a 
film or on-line example assessment video. The successful documented assessment will include 
the following at minimum:  
 

● Cite the film and character(s) being used (or the on-line example assessment video) in a 
narrative at the beginning of the assessment so I will know where you are getting your 
information to make the basis for your decisions, language, assessment, and 
recommendations  

● Using the basic Child/Youth/Family assessment template provided by the instructor, 
provide as rich and full an assessment as you can (help me feel like I was in the room)  

● Demonstrate your inclusion of considerations about identity and culture, as well as 
PODS related issues in your assessment narrative  

● Acknowledge areas that may need additional assessment or focus (if there are any)  
● Demonstrate that you assess from a strengths-based perspective. Show areas or 

qualities that you have identified to respect and value in the client(s).  
● Demonstrate that you heard the client’s story and perspective, and that you are 

advocating for the client in your plans or recommendations  
● Make sure the final product is something that does not contain biases and also that 

you have refrained from over-pathologizing the client(s). (Imagine that the client 
reads/hears what you have written and make sure that you would be comfortable 
being in the room with them while that occurs because you have accurately captured 
their story, and truly acknowledged their situation and needs in ways that do not 
stigmatize or further marginalize the client)  

● Demonstrate use of professional level of writing skills (well-organized, spelling, 
grammar, professional language/impressions, and wording) 

 
Self Assessment of Progress/Performance in course participation and 
Engagement 5% 
Due: 4/23 by 12 p.m. (noon)   
 
Overall I ask you to look at these fairly and accurately, to address if you had quality-over-
quantity engagement. The successful self-assessment will include responses to the following at 
minimum:  
 

● Did you attend class consistently?  
● Were you consistently on-time and ready to be actively involved?  
● Did you actively participate in activities and discussion?  
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● Did you come prepared? (Did you read articles, watch videos, etc… come ready to 
discuss?)  

● Did you demonstrate willingness to push yourself to try things out of your comfort-
zone; did you show you were you willing to get something “wrong” or make a change, 
in order to learn and grow?  

● Did you demonstrate taking risks to ask questions when you didn’t know something, or 
to put an idea out to the class for response?  

● Did you participate in genuinely bringing others along in growth and learning?  
● Did you contribute content and enthusiasm to the course?  
● Did you critically think about concepts presented and offer fair critique?  
● Did you participate in ongoing evaluation/give feedback re: the class climate, pace, and 

progress towards projected outcomes and student learning?  
● Did you participate in helping create a great atmosphere for learning? Did you pass on 

what you know? Were you open to the fact that you don’t know everything?  
● What percentage/grade do you feel you deserve/what is fair? (Total possible is 20%)  
● Feel free to add anything you think is relevant 

 

c. Attendance and class participation 

It is expected that you will be engaged in all -class activities, including contributing comments 
and questions in discussions. Some people naturally speak in class more than others. Your 
engagement score is not based on the number of times you speak in class; rather it will focus 
on your participation in activities and whether it is obvious that you are engaged in the class.  

 
If personal or professional circumstances require your absence from more than 2 classes, 
please contact me as soon as possible. Note that even if you are absent from a class, you are 
still responsible for submitting any assignments due that day. More information, see the Policy 
on Class Attendance found in the MSW Student Guide.  

d. Grading 

All written assignments are expected to be typed, double-spaced, using 12-point font, with 1” 
margins on each side, using APA style. It is your responsibility to avoid plagiarism, which can 
result in severe penalties according to the School of Social Work policies. If writing or editing 
is difficult for you, please seek help from Betsy Williams, our writing consultant. 
https://ssw.umich.edu/contacts/profiles/staff/betsywil If writing errors interfere with the 
flow of your good ideas, I will return the paper to you for further editing and writing 
assistance. 
  

https://ssw.umich.edu/msw-student-guide/section/1.09.00/17/policy-on-class-attendance
https://ssw.umich.edu/msw-student-guide/section/1.09.00/17/policy-on-class-attendance
https://ssw.umich.edu/contacts/profiles/staff/betsywil
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A+ 100 B+ 88-90 C+ 78-80 
A   94-99 B   84-87 C   74-77 
A-  91-93 B-  81-83 C-  71-73 

 

e. Class Recording and Course Materials  

 
Audio and video recording of in-class lectures and discussions is prohibited without the advance 
written permission of the instructor. Students with an approved accommodation from the Office 
of Services for Students with Disabilities permitting the recording of class meetings must present 
documentation to the instructor in advance of any recording being done. The instructor reserves 
the right to disallow recording for a portion of any class time where privacy is a special concern. 
If the instructor chooses to record a class, they will decide which classes, if any, are recorded, 
what portion of each class is recorded, and whether a recording is made available on the course 
management website. On days when classes are recorded, students will be notified a recording 
is occurring. Class recordings and course materials may not be reproduced, sold, published or 
distributed to others, in whole or in part, without the written consent of the instructor. 
 

f. COVID-19 Statement  

For the safety of all students, faculty, and staff on campus, it is important for each of us to be 
mindful of safety measures that have been put in place for our protection.  Your participation in 
this course is conditional upon your adherence to all safety measures mandated by the state of 
Michigan and the University, including properly wearing a face covering in class and compliance 
with the University COVID-19 Vaccination Policy.  Other applicable and additional safety 
measures may be described in the Campus Maize & Blueprint.  Your ability to participate in this 
course may be impacted by failure to comply with campus safety measures.  Individuals seeking 
to request an accommodation related to the face covering requirement under the Americans 
with Disabilities Act should contact the Office for Institutional Equity and those seeking an 
exemption related to the vaccination requirement should submit an exemption request 
through WolverineAccess. I also encourage you to review the Statement of Student Rights and 
Responsibilities and the COVID-related Addendum to the Statement of Student Rights and 
Responsibilities. 
 

https://ehs.umich.edu/wp-content/uploads/2020/07/U-M-Face-Covering-Policy-for-COVID-19.pdf
https://ehs.umich.edu/wp-content/uploads/2021/07/COVID-19_Vaccination_Policy.pdf
https://campusblueprint.umich.edu/students
https://oie.umich.edu/american-with-disabilities-act-ada/
https://wolverineaccess.umich.edu/collection/all/covid-19
https://oscr.umich.edu/statement#1
https://oscr.umich.edu/statement#1
https://oscr.umich.edu/sites/oscr.umich.edu/files/2020_statement_addendum_final_approved.pdf
https://oscr.umich.edu/sites/oscr.umich.edu/files/2020_statement_addendum_final_approved.pdf
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g. Health-Related Class Absences 

Please evaluate your own health status regularly and refrain from attending class and coming to 
campus if you are ill. You are encouraged to seek appropriate medical attention for 
treatment.  School of Social Work students who miss class due to illness of any kind will be 
given opportunities to access course materials online or provided with alternative learning 
opportunities. Please notify me by email about your absence as soon as practical, so that I can 
make accommodations.  Please note that documentation (a doctor’s note) for medical excuses 
is not required. 
 

 

Additional School and University policies, information and resources are available here:  
https://ssw.umich.edu/standard-policies-information-resources. They include: 

● Safety and emergency preparedness 
● Mental health and well-being 
● Teaching evaluations 
● Proper use of names and pronouns 
● Accommodations for students with disabilities 
● Religious/spiritual observances 
● Military deployment 
● Writing skills and expectations 
● Academic integrity and plagiarism 

https://ssw.umich.edu/standard-policies-information-resources
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