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1. Course Statement 
a. Course description 
Families represent the primary setting within which individuals acquire information concerning health, learn 
specific health-related behaviors, and function as caregivers to others. Because the family and the health and 
well-being of its constituent members are interconnected in fundamental ways, it is critical that we develop an 
understanding of this primary institution, the factors that impact on its form and functioning, and their 
relation to health and health-related concerns. Our general goals will be to examine the ways that families 
provide for the mental and physical well-being of their members and interface with health institutions and 
agencies. A primary emphasis of this course is on the concept of family diversity with respect to issues of 
ethnicity and cultural background, socioeconomic status (i.e., income, education), family composition and 
marital status and history, sexual orientation, and family extendedness.  
 
A concomitant focus will be on exploring the range of diversity that is present within defined population 
subgroups, as well as the intersection of various social statuses and identities. This approach will provide some 
sense of the complexity of structure and function apparent within contemporary American families. Finally, a 
life course perspective is adopted for understanding the nature of the family and the dynamic forces (i.e., 
individual, family, culture, and social change) that influence it. 
 
b. Course content 
This course examines families as a primary context for understanding health and health-related behaviors. 
Major topics include: 1) substantive and ethical overview of families and health, 2) historical perspectives on 
the family, 3) demographic trends in family structure, 4) family diversity with respect to social class, 
race/ethnicity and culture, and sexual orientation and their implications for understanding health phenomena 
and family models and theories, 5) families as the context for socialization to health beliefs and practices, 6) 
the provision of family-based care, 7) health profiles of family members and family roles, and 7) family-based 
skills, programs, and practice concepts. 
 
Readings for the course are a combination of professional journal articles and chapters related to specific 
content areas, as well as writings from the popular media. The inclusion of writings from the popular media 
fosters awareness of the types of concerns and issues faced by contemporary families, as well as how family 
concerns are portrayed and framed with respect to questions such as family responsibility and autonomy, 
“family values,” government supports for families, as well as the government’s role in intervention and 
regulation of family life. It is anticipated that some of this work will be provocative with the intention of 
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encouraging us to consider points of view regarding families and social identity groups that may be different 
from our personal life experiences and knowledge base. 
 
c. Course objectives and Competencies: Educational Policy and Accreditation 

Standards (EPAS)   
Social work competence is the ability to integrate and apply social work knowledge, values, and skills to practice 
situations in a purposeful, intentional, and professional manner to promote human and community well-being. The 
Following CSWE Competencies are a specific focus in this course and are incorporated in class assignments. 

Competency 1: Demonstrate Ethical and Professional Behavior  
Competency 2: Engage Diversity and Difference in Practice  
Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice  
Competency 4: Engage In Practice-informed Research and Research-informed Practice  
Competency 5: Engage in Policy Practice  
 

This graduate level seminar focuses on families and health, including: 
1. Identify and discuss issues of social justice and privilege in relation to the health and well-being of 
diverse families in society and employ evidence-based research findings to support socially just 
practice and advocacy. 
2. Identify and discuss models of the family in relation to physical/mental health and health-related 
behaviors. 
3. Identify and discuss significant demographic trends and their impact on families in relation to health 
status, health- related behaviors and informal caregiving. 
4. Identify current family forms and their prevalence and trends for various population groups. 
5. Understand social status group differences (i.e., ethnicity, culture, socioeconomic status, religion) in 
the structure and organization and functions of families in relation to health and health-relevant 
behaviors. 
6. Identify the major functions of the family as a context for primary health socialization, informal care 
and support, help-seeking behaviors and formal resource use. 
7. Describe the role of family beliefs and norms in relation to health and health-related behaviors and 
their impact on health orientations within and across family generations. 
8. Understand families within a life course framework that highlights salient tasks and goals for 
various stages of family development and the impact of social contexts and historical time. 
9. Identify primary institutions and organizations (i.e., medical, educational, social service, public 
health) that interface with families, describe their orientations towards and practice models for family 
health. 
10. Identify models of public health and social work practice focused on the family and describe their 
similarities and differences. 
11. Identify behavioral and educational intervention models aimed at improving the health of families. 
12. Identify and apply the standards of critical analysis and thinking in relation to course content and 
activities. 
 

d. Course design 
This course uses a combination of asynchronous and synchronous activities. Asynchronous activities are those 
activities you will participate in outside of class time.  This may include reviewing brief recorded lectures, 
articles, and/or other materials, media presentations (videos, podcasts), and completing assignments. 
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Synchronous (real-time) activities will take place via Zoom on Thursdays from 4-7.  Activities will include brief 
lectures, as well as small and large group discussion of readings, media presentations, and/or case studies. 
 
e. Curricular themes 
Multiculturalism and Diversity will be addressed throughout this course and will be highlighted in 
content related to differences in family structure, dynamics and process. Cultural differences in health 
beliefs and health behavior and the role of protective factors and social support in health status and 
disease outcomes will be examined. Key diversity dimensions (economic, ability status, race/ethnicity, 
immigration status, sexual orientation) will be examined in relation to family structure and process and 
health beliefs and health behavior. 
 
Social Justice and Social Change will be addressed in content on differences in health behaviors, mortality and 
morbidity status, and access and barriers to care for families of different social, cultural and economic 
subgroups. 
 
Promotion, Prevention, Treatment, and Rehabilitation will be addressed through content on 
concepts and definitions of health and disease, theories and models of health behavior, and stress, 
coping, and adaptation as they relate to health and disease within families and across the life span. 
 
Behavioral and Social Science Research will be presented throughout the course and will include 
findings from social work, epidemiology, demography, medical sociology, health psychology, medical 
anthropology, public health, medicine, nursing, and health services research. 
 
f. Relationship to social work ethics and values 
This course will address ethical and value issues related to behavioral, psychological, social, and ecological 
aspects of the health of families, individuals, and communities of diverse racial and ethnic backgrounds. The 
NASW Code of Ethics will be used to inform practice in this area. Special emphasis will be placed on issues 
related to understanding the health of individuals and communities and the social worker's responsibility to 
promote the general welfare of society. In addition, ethical issues related to Advance Human Rights and Social, 
Economic, and Environmental Justice are addressed. 
 
g. Intensive focus on PODS 
This class integrates PODS content and skills with a special emphasis on the identification of theories, practice 
and policies that promote health equity and social justice.  PODS content and skills will be specifically 
discussed and applied in relation to the health and wellbeing of individuals and diverse communities. This 
content both illuminates the development and maintenance of health inequities, is evidence-based, and 
consistent with scientific and professional knowledge. Several instructional methods and assignments will be 
used to facilitate PODS learning, including historical and social analysis, critique and discussion of case studies, 
and self and professional reflection. This course supports students’ development of a vision of social justice 
and health equity that recognizes and reduces mechanisms that support oppression and injustice, applies 
intersectionality and critical race frameworks, and strengthens critical consciousness, self- knowledge and self-
awareness. 
 
2. Class Requirements 
Although this class is taught remotely, the updated COVID-19 Statement is included for general information 
about UM practices and policies regarding classroom instruction and safety measures. 
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UM COVID-19 Statement 
For the safety of all students, faculty, and staff on campus, it is important for each of us to be mindful of 
safety measures that have been put in place for our protection.  Your participation in this course is 
conditional upon your adherence to all safety measures mandated by the state of Michigan and the 
University, including properly wearing a face covering in class and compliance with the University COVID-19 
Vaccination Policy.  Other applicable and additional safety measures may be described in the Campus Maize 
& Blueprint.  Your ability to participate in this course may be impacted by failure to comply with campus 
safety measures.  Individuals seeking to request an accommodation related to the face covering 
requirement under the Americans with Disabilities Act should contact the Office for Institutional Equity and 
those seeking an exemption related to the vaccination requirement should submit an exemption request 
through Wolverine Access. I also encourage you to review the Statement of Student Rights and 
Responsibilities and the COVID-related Addendum to the Statement of Student Rights and Responsibilities. 

 
a. Readings and class materials 

Required and recommended readings, as well as multimedia including podcasts, Ted Talks, YouTube videos, 
etc. are posted on Canvas under Modules Module #. Please let me know if any of the materials are 
inaccessible (e.g., articles are not compatible with a screen reader or videos do not include closed captions). 
Materials for the class include journal articles, newspaper and online articles, and short videos and films. 
 
The breadth of the theoretical, research and practice literatures on families and health is extensive. Selected 
readings and media provide foundational information concerning the nature, form, and dynamics of families 
across diverse populations, as well as substantive content areas and issues that are pivotal for understanding 
families within diverse contexts and perspectives (i.e., social, economic, racial/ethnic, political, historical, 
community). 

• To fully engage in the course topic and become a competent and skilled social work practitioner, it is 
expected that students will complete all required readings and media presentations. 

• All course articles/chapters and resources are available on the Canvas website organized by class week.  
• Required readings will be discussed during Zoom sessions using student-prepared reading reflections. 
 

b. Class schedule and Readings 
Course content is organized in four major sections: 1) historical and substantive perspectives on families and 
family-based health, 2) family diversity and demographic transitions, 3) family health and health-related 
decisions, and 4) family programs, interventions, and policy. Rather than viewing these course content areas 
as separate, we examine the interconnections between these areas and focus on how they collectively assist 
us in understanding family process, structure, and functions and how to effectively support diverse families 
and engage in practices and policies that support family equity.   
 
The Coronavirus Pandemic. SARS-CoV-2 and COVID-19 disease has altered all aspects of our individual and 
collective lives.  Course content reflects these impacts in describing long-standing and adverse social 
conditions and health inequities that have been exploited by the coronavirus.  This includes the compounded 
impacts of racism, poverty, ageism, homophobia, transphobia, ableism, and other forms of social 
discrimination and exclusion in generating higher risk for exposure and worse health outcomes.  We will use 
course content to examine COVID-19’s disproportionate impact on BIPOC communities and other groups that 
are economically and socially marginalized in terms of higher morbidity and mortality rates and the resulting 
devastating impacts on affected individuals, families, and communities. 
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FAMILIES AND HEALTH CLASS SCHEDULE, COURSE TOPICS, AND READINGS 
 

 
PART 1: HISTORICAL AND SUBSTANTIVE PERSPECTIVES ON FAMILIES AND FAMILY-BASED HEALTH 

 
Date Topics Activities/Focus/Questions  

Week 1 
Sept. 2 

Course overview  
 

“Deconstructing” the syllabus and the course; The history of 
American families; “Seeing families everywhere”; What are the 
ways that COVID-19 impacts families 

COMPLETE: Pre-class survey of interests and technology capabilities and resources 
 
READINGS:  
1. Amato, P. (2014). What is a family? NCFR Reports. 
2. Nissen, L.B.  (4/21/2020). An Open Letter to Social Work Students in the Time of COVID-19.  The New 

Social Worker. 
3. NYTimes. (May 21, 2021).  Family Caregivers Feel the Pandemic’s Weight. 
4. Mott Poll on Children’s Health (August 23, 2021). How a year of COVID influences views on start of 

school. 
 

Week 2 
Sept. 9 

Historical and 
Substantive 
Perspectives  

How have families changed across time?; What does family 
diversity mean today?; Does a “family diversity” focus guarantee 
family equity and inclusion? 

WATCH THIS BEFORE CLASS: PBS: The Origins of Everything.  Where does the nuclear family come from? 
 
READINGS: Read all articles. 
1. Coontz, S. (2000). Reflections on family diversity: Past and present. Handbook of family diversity, 15-

32. 
2. Walsdorf, A. A., et al. (2020). White Supremacy and the Web of Family Science: Implications of the 

Missing Spider. Journal of Family Theory & Review, 12(1), 64-79. 
3. Bogenschneider, K. (2014). Chapter 6: How society shapes families: A U.S. view. In Family Policy 

Matters: How Policymaking Affects Families and What Professionals Can Do. 3rd Edition. Routledge 
Press. 

4. National Center for Family and Marriage Research. Bowling Green State University.  Marriage in the 
U.S.: 25 Years of Change and Thirty Years of Changing Cohabitation Experience in the U.S., 1987-2017 
 
*Refer to this glossary as needed: Center for the Study of Social Policy (2019). Key Equity Terms & 
Concepts: A Glossary for Shared Understanding.   
 

Week 3 
Sept. 16 
 

Government-
Sponsored Family 
Interventions  

How and why do governments intervene with families?; Racial 
residential segregation and “redlining” and residential 
covenants; Native American Boarding Schools 

WATCH THIS BEFORE CLASS: VOX How the U.S. Stole Thousands of Native American Children (14 min.) 
EXPLORE: Mapping Inequality: Redlining in New Deal America.  Interactive map of redlining in major U.S. 
cities carried out by the federal government’s Home Owners' Loan Corporation between 1935 and 1940. 

https://www.ncfr.org/ncfr-report/past-issues/summer-2014/what-family
https://www.socialworker.com/feature-articles/practice/open-letter-social-work-students-covid-19/
https://www.nytimes.com/2021/05/21/health/coronavirus-home-caregivers-elderly.html
https://mottpoll.org/sites/default/files/documents/082321_BackToSchool.pdf
https://mottpoll.org/sites/default/files/documents/082321_BackToSchool.pdf
https://www.pbs.org/video/where-does-the-nuclear-family-come-from-0s0tvw/
https://www.bgsu.edu/ncfmr/resources/data/family-profiles/carlson-25-years-change-marriage-1995-2020-fp-20-29.html
https://www.bgsu.edu/ncfmr/resources/data/family-profiles/carlson-25-years-change-marriage-1995-2020-fp-20-29.html
https://www.bgsu.edu/ncfmr/resources/data/family-profiles/manning-30-years-change-cohabitation-1987-2017-fp-20-27.html
https://cssp.org/wp-content/uploads/2019/09/Key-Equity-Terms-and-Concepts-vol1.pdf
https://cssp.org/wp-content/uploads/2019/09/Key-Equity-Terms-and-Concepts-vol1.pdf
https://www.youtube.com/watch?v=UGqWRyBCHhw
https://dsl.richmond.edu/panorama/redlining/#loc=5/39.1/-94.58
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READINGS: Read all articles. 
1. Hicken, M. T., et al. (2019). Black-White health inequalities by intentional design: The lasting health 

impact of racial residential segregation. In Racism: Science & Tools for the Public Health Professional 
(pp. 117-132). 

2. NYTimes (August 17 2021).  Is There Racism in the Deed to Your Home? 
3. Gee, G. C., & Hicken, M. T. (2021). Structural Racism: The Rules and Relations of Inequity. Ethnicity & 

Disease, 31(Suppl), 293-300. 
4. Letiecq, B. L. (2019). Surfacing Family Privilege and Supremacy in Family Science: Toward Justice for 

All. Journal of Family Theory & Review. 
5. Kesler, S. Y.  (August 28, 2021). Indian Boarding Schools' Traumatic Legacy, And The Fight To Get 

Native Ancestors Back.  NPR 
*Additional Resource: “A ‘Forgotten History’ of How the U.S. Government Segregated America” 
 

 
ASSIGNMENT: Family Autobiography, Social Identities, and Professional Roles  

Based on material that we have covered in Weeks 1-3.  DUE date: Sunday September 19th  
We will share reflections, insights, and comments in the next class session. 

 
Week 4 
Sept. 23 

Ethics and Social 
Justice 

What does ethical and socially just family research and practice 
look like?; “Family Values”: The Culture Wars; “Toxic 
Individualism” 

WATCH THESE BEFORE CLASS:  A Dangerous Idea: Eugenics, Genetics and the American Dream (106 
minutes; available through Docuseek platform, UM credentials required) and NYTimes Op/Doc: Dying in 
the Name of Vaccine Freedom (7 minutes).  
 
READINGS: Read all 4 articles 
1. Minkler, M. (1999). Personal responsibility for health? A review of the arguments and the evidence at 

century's end. Health Education & Behavior, 26(1), 121-141. 
2. Lantz, P. M. Quarterly Opinion The Tenets of Critical Race Theory Have a Long-Standing and Important 

Role in Population Health Science.  Milbank Quarterly Opinion. July 14, 2021. 
3. Braveman, P. (2014). What is health equity: and how does a life-course approach take us further 

toward it?. Maternal and child health journal, 18(2), 366-372.  
4. Breny, J. M. (2020). Continuing the journey toward health equity: Becoming antiracist in health 

promotion research and practice. Health Education & Behavior, 47(5), 665-670. 
*Additional Resource: For your files, link to additional resources for A Dangerous Idea. 
 

Week 5 
Sept. 30 

Theoretical and 
conceptual models of 
family health  

How does the life course theory contribute to understanding 
families? 
What do family theories tell us about family life and what do 
they leave out? 

EXPLORE THIS WEBSITE BEFORE CLASS: NYTimes (August 31, 2021).  The Black Mortality Gap 
 
READINGS: Read all 4 articles 
1. Life course theory: Key principles and concepts. Marriage and Family Encyclopedia. 
2. Fiese, B.H., & Hammons, A. (2013). Chapter 22: Theories of family health: An integrative perspective 

and look towards the future. In Fine and Fincham (Eds.), Handbook of Family Theories: A Content-

https://www.nytimes.com/2021/08/17/realestate/racism-home-deeds.html?action=click&algo=identity&block=editors_picks_recirc&fellback=false&imp_id=913177518&impression_id=c7a74a10-01c4-11ec-a251-af34ede2c1e5&index=0&pgtype=Article&pool=editors-picks-ls&region=ccolumn&req_id=398536543&surface=home-featured&variant=0_identity&action=click&module=editorContent&pgtype=Article&region=CompanionColumn&contentCollection=Trending
https://www.wamc.org/2021-08-28/indian-boarding-schools-traumatic-legacy-and-the-fight-to-get-native-ancestors-back
https://www.wamc.org/2021-08-28/indian-boarding-schools-traumatic-legacy-and-the-fight-to-get-native-ancestors-back
https://www.npr.org/2017/05/03/526655831/a-forgotten-history-of-how-the-u-s-government-segregated-america
http://docuseek2.com.proxy.lib.umich.edu/bf-dang
https://www.nytimes.com/video/opinion/100000007923534/arkansas-vaccine-hesitant.html
https://www.nytimes.com/video/opinion/100000007923534/arkansas-vaccine-hesitant.html
https://www.milbank.org/quarterly/opinions/the-tenets-of-critical-race-theory-have-a-long-standing-and-important-role-in-population-health-science/
https://www.milbank.org/quarterly/opinions/the-tenets-of-critical-race-theory-have-a-long-standing-and-important-role-in-population-health-science/
https://journals.sagepub.com/doi/pdf/10.1177/1090198120954393
https://journals.sagepub.com/doi/pdf/10.1177/1090198120954393
http://adangerousideafilm.com/resources/
https://www.nytimes.com/2021/08/30/upshot/black-health-mortality-gap.html?campaign_id=29&emc=edit_up_20210830&instance_id=39176&nl=the-upshot&regi_id=23924059&segment_id=67613&te=1&user_id=774fc43f5b5c0967ae2d561d0feac147
https://family.jrank.org/pages/1072/Life-Course-Theory-Key-Principles-Concepts.html#:%7E:text=Several%20fundamental%20principles%20characterize%20the,the%20past%20shapes%20the%20future.
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Based Approach. 
3. Kaiser Family Foundation (August 19, 2021). KFF COVID-19 Vaccine Monitor: The Impact Of The 

Coronavirus Pandemic On The Wellbeing Of Parents And Children. 
4. Umberson, D. (2018). Black deaths matter: A conceptual framework for understanding racial 

disparities in relationship loss and health. PRC Research Brief 3(1).  
*Additional Resource: Umberson, D., & Thomeer, M. B. (2020). Family matters: Research on family 
ties and health, 2010 to 2020. Journal of Marriage and Family, 82(1), 404-419. 
 

Note: Everyone should complete the Reading Reflection for Theories/Conceptual Models (due on 
Tuesday September 28th).    We will share reading reflections, insights, or comments on September 30th 

 
 

PART II: FAMILY DIVERSITY AND DEMOGRAPHIC TRANSITIONS 
 

Week 6 
Oct. 7 

Family Demography How do demographic trends impact families and how do family 
events/transitions impact demography? 

   How do families differ in regard to structure? 
READINGS: Read #1-3 and either 4 or 5 
1. Lichter, D.T. (Summer 2013). Studying families: Why demography matters. NCFR Reports. 
2. Russell, L. T., Coleman, M., & Ganong, L. (2018). Conceptualizing Family Structure in a Social 

Determinants of Health Framework. Journal of Family Theory & Review, 10(4), 735-748. 
3. Taylor, R. J., Chatters, L. M., & Cross, C. J. (2021). Taking diversity seriously: Within-group 

heterogeneity in African American extended family support networks. Journal of Marriage and Family, 
1-24. 

4. Day-Burget, J. (11/12/2020).  Grandfamilies and COVID-19: Families of Unique Origins Face Unique 
Challenges. Robert Wood Johnson Foundation. 

5. NYTimes. August 14, 2021. Behind the Surprising Jump in Multiracial Americans, Several Theories. 
 

Week 7 
Oct. 14 

“Race,” 
Ethnicity/Culture and 
Immigration  

What is “race”?  What is “Whiteness”? 
Are we studying race differences in health or the differences that 
“race” makes in a race conscious/racist society? 

WATCH THIS BEFORE CLASS: Race: The Power of An Illusion.  Episode 2: The Stories We Tell (59 minutes) 
 
READINGS: Read all articles 
1. Staples, B. (October 2019). NYTimes  How Italians Became White.  

https://www.nytimes.com/interactive/2019/10/12/opinion/columbus-day-italian-american-racism.html 
2. Abboud, S., Chebli, P., & Rabelais, E. (2019). The contested whiteness of Arab identity in the United 

States: implications for health disparities research. American journal of public health, 109(11), 1580-
1583. 

3. Shih, K. Y., Chang, T. F., & Chen, S. Y. (2019). Impacts of the model minority myth on Asian American 
individuals and families: Social justice and critical race feminist perspectives. Journal of Family Theory 
& Review, 11(3), 412-428. 

4. Vesely, C. K., Bravo, D. Y., & Guzzardo, M. T. (2019). Immigrant families across the life course: Policy 
impacts on physical and mental health. NCFR Policy Brief. 

*Additional Resources: Abolish Columbus Day 
  Rodriguez Experiencing 'Illegality'as a Family: Immigration Enforcement, Social Policies, and Discourses     
Targeting Mexican Mixed-Status Families. 

https://www.kff.org/coronavirus-covid-19/poll-finding/kff-covid-19-vaccine-monitor-the-impact-of-the-coronavirus-pandemic-on-the-wellbeing-of-parents-and-children/?utm_campaign=KFF-2021-The-Latest&utm_medium=email&_hsmi=151335222&_hsenc=p2ANqtz-_k42raxGTzHPZkEPzQ7DAAuPDn6A-vNXmHbcYQ6n885B4RbkZMXmZAmu9tqQG8WXy1gqbk5I0HvL3Dt6a68KHIG5xfIQ&utm_content=151335222&utm_source=hs_email
https://www.kff.org/coronavirus-covid-19/poll-finding/kff-covid-19-vaccine-monitor-the-impact-of-the-coronavirus-pandemic-on-the-wellbeing-of-parents-and-children/?utm_campaign=KFF-2021-The-Latest&utm_medium=email&_hsmi=151335222&_hsenc=p2ANqtz-_k42raxGTzHPZkEPzQ7DAAuPDn6A-vNXmHbcYQ6n885B4RbkZMXmZAmu9tqQG8WXy1gqbk5I0HvL3Dt6a68KHIG5xfIQ&utm_content=151335222&utm_source=hs_email
https://www.rwjf.org/en/blog/2020/11/grandfamilies-and-covid-19-families-of-unique-origins-face-unique-challenges.html
https://www.rwjf.org/en/blog/2020/11/grandfamilies-and-covid-19-families-of-unique-origins-face-unique-challenges.html
https://www.nytimes.com/2021/08/13/us/census-multiracial-identity.html?campaign_id=37&emc=edit_rr_20210814&instance_id=37943&nl=race%2Frelated&regi_id=23924059&segment_id=66273&te=1&user_id=774fc43f5b5c0967ae2d561d0feac147
https://vimeo.com/265756174
http://www.nytimes.com/interactive/2019/10/12/opinion/columbus-day-italian-american-racism.html
https://www.zinnedproject.org/campaigns/abolish-columbus-day
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Week 8  
Oct. 21 

Sexual orientation, 
gender identity, and 
expression (SOGIE) 
Socioeconomic Status  

How do SOGIE individuals and families navigate the external 
world and the internal world of the family? 
What are the causes and consequences of socioeconomic status 
differences in family health? 

WATCH BEFORE CLASS: The Raising of America Episode 4:  Wounded Places - Confronting Childhood PTSD 
in America’s Shell-Shocked Cities (42 minutes)  
 

  READINGS: Read #1-3 and either 4 or 5 
1. Alonzo, D. J., & Buttitta, D. J. (2019). Is “Coming Out” Still Relevant? Social Justice Implications for LGB-

Membered Families. Journal of Family Theory & Review. 
2. Gruberg, S. (4/9/2020). An Effective Response to the Coronavirus Requires Targeted Assistance for 

LGBTQ People.  Center for American Progress. 
3. Sharon Cornelissen, Alexander Hermann (7/7/2020). A Triple Pandemic? The Economic Impacts of 

Covid-19 Disproportionately Affect Black and Hispanic Households.  Joint Center for Housing Studies, 
Harvard University. 

4. Dempsey, Bobbi. (June 20, 2019). Parenting in poverty. New York Times. 
5. Cronin, D. (9/27/2020).  For One Food Insecure Family, The Pandemic Leaves 'No Wiggle Room' NPR. 
 

 
PART III: FAMILY HEALTH AND HEALTH-RELATED BEHAVIORS 

 
Week 9 
Oct. 28 

Family Roles & 
Diversity in Family 
Caregiving Experiences  

Who are family caregivers?  
How do situational and cultural factors shape caregiving? 
How does caregiving impact the caregiver? 
Guest Speaker: Kristine Ajrouch, PhD Eastern Michigan University 

WATCH THIS BEFORE CLASS: PBS Caring for Your Parents. This documentary focuses on 5 caregiving 
families.  We will explore 3 of those families listed below (relevant chapters are indicated) 

Priscilla and Happy (Chapters 3, 8 and 13) 
Thelma and Maria (Chapters 4, 9, 16) 
Ricardo, Nelly, and Raul (Chapters, 5, 11, 17) 

 
READINGS: Read all 4 articles 
1. Ajrouch, K. J. (2005). Arab-American immigrant elders' views about social support. Ageing & Society, 

25(5), 655-673. 
2. Ellis, K. R., et al. (2020). Racial differences in the influence of health care system factors on informal 

support for cancer care among black and white breast and lung cancer survivors. Family & community 
health, 43(3), 200-212. 

3. Mattson, G., et al. (2019). Psychosocial Factors in Children and Youth with Special Health Care Needs 
and Their Families. Pediatrics, 143(1). 

4. Halpert, J. (3/26/2020). When Dementia Meets the Coronavirus Crisis. NYTimes. 
 
 Week 10 
 Nov. 4 

Health Behaviors, 
Norms, and Illness 
Experiences 

What is family health communication? 
How do we learn health behaviors? 
Who is involved in health decision-making in families? 
In Class Activity: Family Health Genogram  

WATCH THIS BEFORE CLASS: NYTimes “Down Syndrome” (4 minutes) 
 

https://umich.kanopy.com/video/raising-america-4
https://umich.kanopy.com/video/raising-america-4
https://www.americanprogress.org/issues/lgbtq-rights/news/2020/04/09/482895/effective-response-coronavirus-requires-targeted-assistance-lgbtq-people/
https://www.americanprogress.org/issues/lgbtq-rights/news/2020/04/09/482895/effective-response-coronavirus-requires-targeted-assistance-lgbtq-people/
https://www.jchs.harvard.edu/blog/a-triple-pandemic-the-economic-impacts-of-covid-19-disproportionately-affect-black-and-hispanic-households
https://www.jchs.harvard.edu/blog/a-triple-pandemic-the-economic-impacts-of-covid-19-disproportionately-affect-black-and-hispanic-households
https://www.npr.org/2020/09/27/914018048/for-one-food-insecure-family-the-pandemic-leaves-no-wiggle-room
https://www.pbs.org/wgbh/caringforyourparents/watchonline/index.html
https://www.nytimes.com/video/us/1194817112497/down-syndrome.html
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READINGS: Read all 4 articles 
1. C.S. Mott Children’s Hospital (12/21/2020). Top Health Concerns for Kids in 2020 During the Pandemic. 
2. Kao, T. S. A., & Caldwell, C. H. (2017). Family efficacy within ethnically diverse families: A qualitative 

study. Family process, 56(1), 217-233.  
3. Kaiser Family Foundation (August 11, 2021).  Most Parents Don’t Want Their Schools to Require 

COVID-19 Vaccination, But Most Favor Requiring Masks for Unvaccinated Children and Staff.  
4. Hardie et al. (2017). The Intergenerational Consequences of Parental Health Limitations.  
 
Week 11 
Nov. 11 

Family Stress and 
Trauma 

What types of stressors are internal to the family? 
What types of stressors are external to the family? 
How do stressors impact family members? 

WATCH THIS BEFORE CLASS: PBS Frontline: Undocumented in the Pandemic (20 min.) Behind the Story 
 
READINGS: Read 1-3 and either 4 or 5 
1. Annie E. Casey Foundation (12/2020). Kids, families, and COVID-19: Pandemic pain points and the 

urgent need to respond. 
2. Hsiao, Y. J. (2018). Parental stress in families of children with disabilities. Intervention in School and 

Clinic, 53(4), 201-205. 
3. Collins, K., et al. (2010). Understanding the impact of trauma and urban poverty on family systems: 

Risks, resilience, and interventions. Baltimore, MD: Family Informed Trauma Treatment Center.  
4. Simha, S. (2019). The impact of family separation on immigrant and refugee families. North Carolina 

medical journal, 80(2), 95-96. 
5. Cohen, J., et al. (2020). Helping Children with Traumatic Separation or Traumatic Grief Related to 

COVID-19. Los Angeles, CA, and Durham, NC: National Center for Child Traumatic Stress. 
 

 
PART IV: FAMILY PROGRAMS, INTERVENTIONS, AND POLICY 

 
 Week 12 
 Nov. 18 

Family-based and 
health equity practice  

What does family-based health practice look like? 
What does health equity look like in family practice? 
How does health equality differ from health equity? 

WATCH THIS BEFORE CLASS: The Raising of America: Are We Crazy About Our Kids? (32 minutes)  
 
READINGS: Read all articles 

1. Pon, G., Gosine, K., & Phillips, D. (2011). Immediate response: Addressing anti-Native and anti-
Black racism in child welfare. International Journal of Child, Youth and Family Studies, 2(3/4), 385-
409. 

2. Wexler, L. (2014). Looking across three generations of Alaska Natives to explore how culture 
fosters indigenous resilience. Transcultural psychiatry, 51 (1), 73-92. 

3. Breny, J. M. (2020). Continuing the journey toward health equity: Becoming antiracist in health 
promotion research and practice. Health Education & Behavior, 47(5), 665-670. 

4. APHA Creating The Healthiest Nation: Advancing Health Equity 
 

NOVEMBER 25TH NATIONAL DAY OF MOURNING 
The Myths of the Thanksgiving Story and the Lasting Damage They Imbue  

National Geographic Magazine 
 

https://www.kff.org/coronavirus-covid-19/press-release/most-parents-dont-want-their-schools-to-require-covid-19-vaccination-but-most-favor-requiring-masks-for-unvaccinated-children-and-staff/
https://www.kff.org/coronavirus-covid-19/press-release/most-parents-dont-want-their-schools-to-require-covid-19-vaccination-but-most-favor-requiring-masks-for-unvaccinated-children-and-staff/
https://www.pbs.org/wgbh/frontline/film/undocumented-in-the-pandemic/
https://pulitzercenter.org/blog/behind-story-undocumented-pandemic
https://www.aecf.org/resources/kids-families-and-covid-19/?gclid=Cj0KCQiA3NX_BRDQARIsALA3fILqhtWScJsSiIp3W_mryAm_GSYDuDeNgzbpk2j4osJCAYen5Xj2rNIaAkPBEALw_wcB
https://www.aecf.org/resources/kids-families-and-covid-19/?gclid=Cj0KCQiA3NX_BRDQARIsALA3fILqhtWScJsSiIp3W_mryAm_GSYDuDeNgzbpk2j4osJCAYen5Xj2rNIaAkPBEALw_wcB
https://umich.instructure.com/courses/410996/pages/film-the-raising-of-america
https://journals.sagepub.com/doi/pdf/10.1177/1090198120954393
https://journals.sagepub.com/doi/pdf/10.1177/1090198120954393
https://www.apha.org/-/media/Files/PDF/factsheets/Advancing_Health_Equity.ashx
https://www.dosomething.org/us/articles/truthsgiving-the-true-history-of-thanksgiving
https://www.smithsonianmag.com/history/thanksgiving-myth-and-what-we-should-be-teaching-kids-180973655/
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 Week 13 
 Dec. 2  

Family Based Policy 
Interventions 

How does family policy impact families? Unintended 
consequences? 
Do all families benefit equally from family policies? 
What does anti-racist family policy look like? 
How can policy promote family health equity? 

WATCH THIS BEFORE CLASS: PBS Cooked: Survival by Zipcode (56 minutes) 
 
READINGS: Read all articles 
1. Minoff, Elisa et al. “Principles for Anti-Racist Policymaking.”  Center for the Study of Social Policy, 

December 2020. 
2. Hanson, C. L., et al. (2019). Family-Focused Public Health: Supporting Homes and Families in Policy and 

Practice. Frontiers in public health, 7, 59.  
3. Herrenkohl, T. I. (2019). Cross-system collaboration and engagement of the public health model to 

promote the well-being of children and families. Journal of the Society for Social Work and Research, 
10(3), 319-332. 

4. Berger, L. M., & Carlson, M. J. (2020). Family policy and complex contemporary families: A decade in 
review and implications for the next decade of research and policy practice. Journal of Marriage and 
Family, 82(1), 478-507. 
 
*Additional Resources: Minoff, Elisa. “Stronger Together: Building an Inclusive System of Supports for 
Immigrant Families During the Pandemic, and Always.” Center for the Study of Social Policy, July 2020.  
Minoff, Elisa et al. “What We Owe Young Children: An Anti-Racist Policy Platform for Early Childhood.” 
Center for the Study of Social Policy, December 2020. 

 
December 9th   COURSE SUMMARY AND INDIVIDUAL PROJECT CONSULTATIONS 

 

 

c. Assignments 

Course Assignments/Due Dates Description Percent of 
Overall Grade 

Participation, preparation, and 
engagement  
Ongoing throughout the 
semester.   

Participation in discussion and class activities including 
break-out groups and general discussion. 

 
10% 

Family Autobiography, Social 
Identities, and Professional 
Roles   
 
Due NLT 11:59pm Sunday 
September 19th 

A structured written assignment exploring your family(ies) 
of origin, procreation, and/or choice, your social status 
and identities, and future professional roles.  The 
assignment incorporates relevant concepts, frameworks 
and perspectives from the readings and class discussions 
up to and including, February 4th (weeks 1-3). 

 
20% 

https://www.pbs.org/independentlens/videos/cooked-survival-by-zip-code/#:%7E:text=Cooked%3A%20Survival%20by%20Zip%20Code%20tells%20the%20story%20of%20the,%2C%20elderly%2C%20and%20African%20American.
https://cssp.org/wp-content/uploads/2020/12/Principles-for-Anti-Racist-Policymaking.pdf
https://cssp.org/wp-content/uploads/2020/07/Policy-Stronger-Together-Immigration-Brief.pdf
https://cssp.org/wp-content/uploads/2020/07/Policy-Stronger-Together-Immigration-Brief.pdf
https://cssp.org/resource/what-we-owe-young-children/
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2. Attendance and participation in the Zoom context 
The class meets via Zoom on Thursdays from 3-6. The class format includes lectures and class 
discussions based on assigned readings and small group activities and exercises. Students are 
responsible for being active participants and are expected to introduce relevant issues and engage in 
critical discussion of topics that are the focus of each class. Participants will present and engage in 
critical discussion of their own emergent practice and/or research interests and approaches.  
 
To accommodate the Zoom context (cognitive challenge, fatigue), a portion of the class material will 
be provided asynchronously.  For example, documentary films, videos or podcasts are assigned (in 
coordination with specific class readings) that can be viewed/listened to at a time convenient to you. 
These films/videos/podcasts are listed in the syllabus as WATCH BEFORE CLASS.   
 
Regular attendance and participation in discussions of the readings and activities is expected.  If you 
are unable to attend the Zoom class (e.g., illness, professional activity, religious observance, personal 
emergency, internet or other access issues) when possible, please let me know at least 24 hours before an 
expected absence, or within 24 hours of an unexpected absence/emergency. Note: If you are absent from 
class, you are still responsible for any assignments due that day. Please review the Policy on Class 
Attendance found in the MSW Student Guide. 
 
Finally, it's my aspiration that we come together as co-learners and participants and together develop 
an intentional co- learning and collaborative environment.  In this space, we can share our current 
understandings and knowledge of the content area and gaining new knowledge and perspectives on 
families and health and our roles as social workers in the health professions.  
 
 
 
 

Five (5) Structured Reading 
Reflections and Analysis 
Due NLT 5pm Tuesday for the 
selected week.  
Everyone should complete the 
Reading Reflection for Thursday 
September 30th Theoretical and 
conceptual models of family health 

The Reading Reflection/Analysis assignment is meant to: 
1) facilitate understanding the theories, frameworks, 
terms, concepts, and research findings, 2) encourage 
active incorporation of this material within the context of 
your prior knowledge and experiences, 3) connect reading 
content to professional practice and Reflection/Analysis 
competencies, and 4) serve as a framework for class 
discussions. 

 
25% 

 

In Class Activity for November 
4th   Family Health Genogram   
 

Analysis and discussion of health beliefs, practices, and 
behaviors involving 2 generations of your family with 
analysis and integration of family theories, perspectives, 
and health behavior models. 

 
15% 

Culminating Synthesis and 
Analysis Assignment  
 
Submit PDF to Canvas course 
site NLT 11:59pm Monday 
December 20th   

 

Analyze and synthesize information concerning a specific 
health issue for families within a population group and 
discuss specific strategies (at the individual, family, 
community, organizational, societal and/or policy levels) 
to address the family health issue. Assignment guidelines 
will be provided. 

 
30% 
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3. Health-related Class Absences 
Please evaluate your own health status regularly and refrain from attending class and coming to campus if 
you are ill. You are encouraged to seek appropriate medical attention for treatment. School of Social Work 
students who miss class due to illness of any kind will be given opportunities to access course materials 
online or provided with alternative learning opportunities. Please notify me by email about your absence as 
soon as practical, so that I can make accommodations. Please note that documentation (a Doctor’s note) for 
medical excuses is not required. 
 
4. Grading 

Both content and format will be considered in evaluating written assignments. Content is more 
heavily weighted in grade assignment, however adhering to assignment format and professional 
presentation are also important. Each assignment carries a specific number of potential points and 
will be evaluated by rubric. Determination of the overall course grade is based on the total points 
earned from written assignments and class participation. 

 
A or A- Mastery of subject content, demonstration of critical analysis, creativity and/or 
complexity in completion of assignment. Differences are based on the degree to which these 
skills are demonstrated. 
B+ Mastery of subject content beyond expected competency, but has not demonstrated 
additional critical analysis, creativity or complexity in the completion of the assignment. 
B Mastery of subject content at level of expected competency - meets course expectations 
B- Less than adequate competency but demonstrates student learning and potential for 
mastery of subject content. 
C+, C or C Demonstrates a minimal understanding of subject content. Significant areas 
need improvement to meet course requirements. 
E Assignment fails to demonstrate minimal understanding of subject content. 

 
5. Writing skills and expectations 

Strong writing and communication skills are essential to students' academic success and professional 
career. You must use the professional literature to support your presentation of material. You need 
to use multiple sources and synthesize them. Do not rely on direct quotations from your sources; 
instead summarize them in your own words. You may find it useful to have someone who is 
unfamiliar with your topic read your paper before you turn it in. An outside reader can tell you if your 
writing is not clear, if you omitted a word or phrase, or if you used the wrong word. Spell checkers 
and grammar checkers are useful tools, but not as reliable as a human reader.  Writing Coordinator 
School of Social Work assists students during any phase of the writing process. The Writing Coordinator's 
office is housed within the Career Services Office. The Career Services Office also offers workshops, 
resources and individual assistance to help improve skills and confidence in written communication.   
For more information or to schedule an appointment, contact: SSW Writing Assistance Career Services 
Phone: (734) 763-6259 Email: ssw-cso @u mich.edu  Online Writing Resources include: 
http://owl.english.purdue.edu/workshops/hypertext/apa/index.html 
http://www.wisc.edu/writing/Handbook/DocAPA.html 
http://www.lib.msu.edu/harris23/generaVcitation.htm 

 
6. Class Recording and Course Materials 

Live Zoom sessions may be recorded and posted on Canvas for those who are unable to attend, including 
those with unstable internet or other accessibility concerns. The recording will only be shared with students 

http://www.lib.msu.edu/harris23/generaVcitation.htm
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who are enrolled in the course. If you do not wish to be recorded, you may opt to keep your camera off, 
participate by audio or chat-function only, and change your name in Zoom to a pseudonym.  
 
Audio and video recording of in-class lectures and discussions by anyone else is prohibited without the 
advance written permission of the instructor. Students with an approved accommodation from the Office 
of Services for Students with Disabilities permitting the recording of class meetings must present 
documentation to the instructor in advance of any recording being done. The instructor reserves the right 
to disallow recording for a portion of any class time where privacy is a special concern. If the instructor 
chooses to record a class, they will decide which classes, if any, are recorded, what portion of each class is 
recorded, and whether a recording is made available on the course management website. On days when 
classes are recorded, students will be notified a recording is occurring. Class recordings and course 
materials may not be reproduced, sold, published or distributed to others, in whole or in part, without the 
written consent of the instructor. 
 
i. Student conduct, academic integrity and plagiarism 

The conduct of a student registered or taking courses offered by the School of Social Work should be 
consistent with that of a professional person. Courtesy, honesty, and respect should be shown by students 
toward faculty members, guest lecturers, administrative support staff, and fellow students.  Similarly, 
students should expect faculty to treat them fairly, showing respect for their ideas and opinions and 
striving to help them achieve maximum benefits from their experience.  Student academic misconduct 
refers to behavior that may include plagiarism, cheating, fabrication, falsification of records or official 
documents, intentional misuse of equipment or materials (including library materials), and aiding and 
abetting the perpetration of such acts. The preparation of reports, papers, and examinations, assigned on 
an individual basis, must represent each student's own effort. Reference sources should be indicated 
clearly. The use of assistance from other students or aids of any kind during a written examination, except 
when the use of aids such as electronic devices, books or notes has been approved by an instructor, is a 
violation of the standard of academic conduct.  Plagiarism - not referencing another's words or ideas - is a 
violation of academic integrity and will be grounds for failure on an assignment. In addition, papers that are 
completed for another course are not acceptable and will be assigned 0 points. 
 
j. Administrative Issues 
Office/Zoom Hours and Communication.  I am generally available for late morning and early afternoon 
meetings on Tuesdays. If you wish to schedule a meeting with me, please send an email requesting an 
appointment.  However, if you are not able to meet on those days, we can arrange a day/time to meet. I 
am most readily accessible via email (chatters@umich.edu). I attempt to respond to emails in a timely 
manner. In order to respond more effectively to your requests, make your emails explicit and clear in 
identifying who you are (email addresses are often cryptic) and indicating the nature of your inquiry 
and/or request. 

 
k. Diversity, Equity and Inclusion and Classroom Climate 
Building Justice, Equity and Inclusion in the Course, because Justice, equity and inclusion don't just happen. 
In this class, we recognize the historical and contemporary expressions of social discrimination globally and 
locally and seek to promote and extend opportunities for members of all groups that experience such 
marginalization. We commit to developing the institutional and classroom mechanisms and norms 
necessary to promote the values of justice, diversity, equity, and inclusion, both inside and outside the 
classroom. 
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Diversity, Equity, and Inclusion Statement 
The University of Michigan School of Social Work seek to create and disseminate knowledge with the aim 
of preventing disease and promoting the health of populations worldwide. We recognize the histories of 
social discrimination globally and seek to promote and extend opportunities for members of all groups 
that historically have been marginalized. We commit to developing the institutional mechanisms and 
norms necessary to promote the values of diversity, equity, and inclusion, both inside and outside our 
classrooms. To this end, we uphold expectations that all courses will (1) be inclusive, (2) promote brave 
discussions, (3) follow multicultural ground rules and (4) abide by UM policies and procedures. 
 
Inclusive courses, are those in which teachers and learners co-create and co-sustain environments that 
support and encourage all members to participate equitably. See http://crlt.umich.edu/multicultural-
teaching/inclusive-teaching-strategies 
 
Brave (rather than safe) discussions promote diversity and social justice learning by acknowledging 
dynamics of oppression and privilege both inside and outside the classroom. Read more at: 
http://ssw.umich.edu/sites/default/files/documents/events/colc/from-safe-spaces- to-brave-spaces.pdf 

 
Class Norms and Behaviors 
Michigan Statement on Civility 
The University of Michigan is a leader in education, research, and patient care. To sustain that leadership, 
we promote a healthy social and emotional work culture. We value all members of our community, and we 
know that a civil and considerate environment is integral to the health and well-being of students, faculty, 
and staff. The purpose of this statement is to foster good relationships throughout the University 
community. 

 
We aspire to treat each other well, by adopting the following attitudes and behaviors: 
Choose kindness. Always treat each other with consideration and respect, whether in person, on the 
phone, over email, or on social media. 
Think the best. Assume we are all trying to do the right thing. Put yourself in the other person's shoes and 
be flexible and patient with others. 
Act in a supportive way. Encourage each other. Acknowledge each other's contributions, and lend a hand 
when others need help. Be inclusive and welcoming. 
 
SENSITIVE CONTENT This course deals with content that may be challenging and sensitive for class 
participants. Assignments and class activities require that we examine our own personal histories and 
current action and critically examine our personal assumptions and experiences regarding “race” and 
ethnicity. I regard any information contained in assignments as strictly confidential and it will not be 
shared or discussed with anyone. Personal information shared during class sessions is similarly regarded as 
confidential unless otherwise indicated. Each participant should understand and respect their own 
personal boundaries and comfort level concerning the information that they choose or decline to share in 
assignments and class sessions. 

 
l. Accommodations for Students with Disabilities 
If you think you need an accommodation for a disability, please let me know early in the term. Some 
aspects of this course, the assignments, the in-class activities, and the way the course is usually taught may 
be modified to facilitate your participation and progress. As soon as you make me aware of your needs, we 
can work with the Office of Services for Students with Disabilities (SSD) to help us determine appropriate 

http://crlt.umich.edu/multicultural-teaching/inclusive-teaching-strategies
http://crlt.umich.edu/multicultural-teaching/inclusive-teaching-strategies
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academic accommodations. SSD (734-763-3000; http://ssd.umich.edu) typically recommends 
accommodations through a Verified Individualized Services and Accommodations (VISA) form. Any 
information you provide is private and confidential and will be treated as such. 

 
m. Religious Holidays and Academic Conflicts 
From the Provost's Office: Although the University of Michigan, as an institution, does not observe 
religious holidays, it has long been the University's policy that every reasonable effort should be made to 
help students avoid negative academic consequences when their religious obligations conflict with 
academic requirements. Absence from classes or examinations for religious reasons does not relieve 
students from responsibility for any part of the course work required during the period of absence. 

 
Students who expect to miss classes, examinations, or other assignments as a consequence of their 
religious observance shall be provided with a reasonable alternative opportunity to complete such 
academic responsibilities. It is the obligation of students to provide faculty with reasonable notice of the 
dates of religious holidays on which they will be absent. Such notice must be given by the drop/add 
deadline of the given term. Students who are absent on days of examinations or class assignments shall be 
offered an opportunity to make up the work, without penalty, unless it can be demonstrated that a make-
up opportunity would interfere unreasonably with the delivery of the course. Should disagreement arise 
over any aspect of this policy, the parties involved should contact the Department Chair, the Dean of the 
School, or the Ombudsperson. Final appeals will be resolved by the provost. 
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