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Course Title:  Welfare of Children and Families: Micro Intervention Course  

Term:   Spring/Summer 2021  

Instructor:   Cara Alexander, PhD, LCSW, BCD 

Course #/term:  SW622-02 Sp/Summer 

Time and place:  Tuesday (5/11 to 7/20) from 8AM- 12PM (Eastern Time Zone) 

                                     (Note: course is virtual, 10AM-12PM EST is live class time via zoom) 

Credit hours:   3 

Prerequisites:  Foundation essentials required 
Pronouns:  She, her, hers 

Email:   carajw@umich.edu  You may expect a response within 48 hours  
Office:   SSW 3728 

Office Hours:   By appointment via Zoom (sign-up in CANVAS) 

 

“What you do makes a difference, and you have to decide what kind of difference you want to 

make.” - Jane Goodall 

 
1. Course Statement  

 
Course description 

This course will present prevention, treatment, and rehabilitation practice theories and techniques 

emphasizing culturally responsive and evidence-informed interventions that address diverse groups 

of infants, children, and youth within their social contexts (e.g., peer group, school, family, 

neighborhood, and communities).  

 

A variety of evidence-based interventions for engaging children, youth, and families (or other 

caretaking adults such as foster parents) will be presented. Particular attention will be paid to 

cultural, social, and economic factors that influence client functioning or the worker’s ability to 

accurately implement interventions that enhance client capacities. A range of evidence-based 

intervention approaches will be presented such as cognitive behavioral therapy, psychoeducation, 

behavioral therapy, parent management training and multi-tiered school-based interventions. 

Promising practices for children and adolescents across child serving settings will also be reviewed. 

The use of play therapy in working with young children and children who have been traumatized will 

be explored.  

 

Content will focus on the early phases of intervention, including barriers to engagement that may 

result from client-worker differences, involuntary participation on the part of the child, youth, or 

family, and factors external to the client-worker relationship, such as policy or institutional decisions 

that may influence or shape intervention. Since work with children and youth almost always requires 

mailto:carajw@umich.edu
https://www.ellevatenetwork.com/articles/7479-5-things-you-can-do-to-improve-gender-equality-today
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multiple intervention modalities, attention will be given to creating effective intervention plans 

through the integration of different modalities. Those intervention methods that have been 

empirically demonstrated to be effective will be given particular emphasis.   are discussed and 

demonstrated in this course. Intervention strategies taught in this course rely significantly on the 

social worker as a critical component of the change process, thus attention will be paid to the 

understanding of self as an instrument in the change process.  

 

Course objectives and competencies 

a. Based on assessment, select culturally responsive and evidence informed intervention 

strategies.  

b. Develop advanced intervention skills in working with children, adolescents, and their 

families.  

c. Implement evidence-based prevention and intervention strategies that are compatible with 

infant/child/adolescent and family or caretaker goals, needs, circumstances, culture, and 

values  

d. Understand and address the impact of diversity (including ability, age, class, color, culture, 

ethnicity, family structure, gender (including gender identity and gender expression), marital 

status, national origin, race, religion or spirituality, sex, and sexual orientation) of infants, 

children, adolescents, and families, and the social worker, on interventions and outcomes 

Monitor and evaluate interventions regarding effectiveness and sensitivity to diversity 

factors.  

CSWE Competencies:  

• Intervention: Social workers a) Initiate actions to achieve organizational goals; b) Help 

clients resolve problems; c) Negotiate, mediate, and advocate for clients; and d) Facilitate 

transitions and endings.  

• Evaluation: Social workers a) critically analyze, monitor, and evaluate interventions  

Course design 

This course supports a flipped classroom approach in which students complete pre-work (readings, 

lecture materials, viewing videos) and class time has minimal didactic lecture and is primarily spent 

practicing intervention techniques.   

 

Active engagement in intervention practice, engagement in role plays, observation and critical 

analysis of various interventions, matching interventions to client needs, and mutual constructive 

feedback is critical to the skill development focus of this class. 

 

d.  Intensive focus on PODS 

This course integrates PODS content and skills with a special emphasis on the identification of 
theories, practice and/or policies that promote social justice, illuminate injustices and are consistent 

with scientific and professional knowledge. Using a variety of instructional methods, this course will 

support students developing a vision of social justice, learn to recognize and reduce mechanisms that 
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support oppression and injustice, work toward social justice processes, apply intersectionality and 

intercultural frameworks and strengthen critical consciousness, self-knowledge, and self-awareness 

to facilitate PODS learning. 

 
PODS will be addressed through discussion of child/adolescent/family-worker differences and 

power/privilege differentials based on ability, age, class, color, culture, ethnicity, family structure, 

gender (including gender identity and gender expression), marital status, national origin, race, 

religion or spirituality, sex, and sexual orientation. Social Justice will also be addressed through 

discussion of differences between problems responsive to interpersonal practice interventions and 

those which result from poverty, discrimination, and disenfranchisement, requiring systemic as well 

as individual interventions. Case advocacy for marginalized, deprived, victimized, and underserved 

or inappropriately served children and adolescents and families will also be emphasized. Special 

attention will be given to issues of diversity as it relates to building therapeutic relationships and 

intervening. The interaction between environmental risk factors, protective factors, promotive and 
developmental factors as they contribute to coping, resiliency, and disorder, as well as how these 

might vary by child or adolescent diverse and intersecting factors, such as race, ethnicity, socio-

economic status, gender, sexual orientation, sexual identity and culture.  

 

Content on intervention planning will assist students in selecting interventions which are matched 

with client problems across diverse populations, cultural backgrounds, socio-political contexts, and 

available resources.  

 

2. Class Requirements  

Text and class materials 

Davies, Douglas (2020). Child Development: A Practitioner's Guide, (4th Edition). Guilford Press, 
NY (Free online) 

 

Delahook, Mona (2019) Beyond Behaviors: Using Brain Science and Compassion to Understand 

and Solve Children’s Behavioral Challenges, PESI Publishing and Media, WI.  

 

Gil, Eliana (2018). Posttraumatic Play in Children: What Clinicians Need to Know. Guilford Press, 

NY.  

 

Harris, Nadine Burke (2019), The Deepest Well: Healing the Long-term Effects of Childhood 

Adversity. First Mariner Books, Houghton Mifflin Harcourt Publishing Co. NY, NY.  
 

Students are expected to engage all required course material prior to class. Note that this is even 

more important to ensure you can engage with the content and learning process for this course 

delivered virtually.  

a. Class schedule 

Synchronous items involve live class via zoom and asynchronous items involve work on your own 

time (reading and viewing content, practicing skills). Asynchronous items should be completed prior 

to the live class time to engage in discussion and clinical practice. Live classes will be recorded and 
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shared securely with students who may be absent.  Breakout sessions with discussions and skill 

practicing will not be recorded.   

 

Live synchronous class time: Tuesday from 10am to 12:00pm EST (Eastern Time). Note: the 
course is scheduled from 8AM to 12PM yet our live time together will only be 2 hours maximum.  

The additional time is for you to engage in asynchronous material, practice skills, or attend office 

hours. 

The below is a projected outline of the course but is subject to change at the instructor’s 

discretion)  

 

 

Day/Class Agenda To do prior to class (read, watch) 
 Assignment Due by 

11:59 PM EST 

Week 1:  

May 11th 

 

Course Introduction 

 

Overview of course 

• Introduction to 

professor and the 

course 

• Class 

introductions 

• Course syllabus 

and assignments 

• Review books and 

coursework 

Definitions and contexts of 

family  

Current trends in family 

composition  

Family transitions and 

stress  

Coping and resilience in 

families 

Prevention and family 

work 

 

Welcome to Oz case 

example 

Watch (in CANVAS under week): 

Treatment videos/additional videos  

Required Readings: 

Davies: Preface, pp.ix-xi; Introduction (Part 1); 

Chapters 1 and 2, pgs. 3-59 

 

Delahooke: Introduction, 1-27 

 

Gil: Chapters 1 and 2, 3 pgs. 1-52 

 

Masten, A. S. (2011). Resilience in children 

threatened by extreme adversity: Frameworks for 

research, practice, and translational synergy. 

Development and Psychopathology, 2 3 (02), 

493-506.  

 

Fill out and upload 

student background 

information sheet found 

in assignments on 

Canvas  

and under files/handouts 
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Week 2: 

May 18th 

 

Overview of children and 

families and Social Work 

Practice 

 

Advancing Therapeutic 

Alliance through Anti-

racist Clinical Practice  

 

Understanding the levels 

of empathy and how to use 

them with children and 

families 

 

Utilizing screening and 

testing results to support 

clinical decision making 

for interventions  

 

Addressing PODS in the 

therapeutic environment 

with children and families 

 

Impact of State Legislation 

on child welfare and 

communities of color. 

Watch (in CANVAS under week): 

Disproportionality and Race Equity in Child 

Welfare 

Required Readings: 

NCSL- Disproportionality and Race Equity in 

Child Welfare 

Davies: Chapters 3 and 4, pgs. 61-133 

Delahook: Chapters 2 and 3, pgs. 27 to 59 

Maiter, S. (2009). Using an anti-racist framework 

for assessment and intervention in clinical 

practice with families from diverse ethno-racial 

backgrounds. Clinical Social Work Journal, 

37(4), 267. 

Leary JD, Brennan EM, Briggs HE. The African 

American Adolescent Respect Scale: A Measure 

of a Prosocial Attitude. Research on Social Work 
Practice. 2005;15(6):462-469. 

doi:10.1177/1049731505277717 

 

Please come prepared to 

discuss examples from 

your experiences with 

microaggressions, racism 

and cultural humility in 

clinical practice.  

Week 3:  

May 25th 

 

Family Systems Theory, 

Attachment Theory and 

Culture 

Attachment in the family 

 

Cultural differences in 

family life and 

attachment styles 

 

Vulnerable Dyads  

 

Traditional and 

contemporary theories 

of family development 

 

 

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

Required Readings: 

-Davies, Part II, Introduction, Chapters 5 and 6, 

pgs. 133-191 

 

Harris, Nadine Burke (2019), The Deepest 

Well: Healing the Long-term Effects of 

Childhood Adversity. First Mariner Books, 

Houghton Mifflin Harcourt Publishing Co. NY, 

NY.  Chapter 1 
 

Shapiro, J. (2010). Attachment in the family 

context: Insights from development and clinical 

work. In Adult attachment in clinical social work 

practice: Practice, research, and policy (pp. 147-

172). New York, NY: Springer.   

 

Brown, D., Rodgers, Y., & Kapadia, K. (2008). 
Multicultural considerations for the application 

 

https://youtu.be/sZ4Kk5Vcl_E
https://youtu.be/sZ4Kk5Vcl_E
https://www.ncsl.org/research/human-services/disproportionality-and-race-equity-in-child-welfare.aspx
https://www.ncsl.org/research/human-services/disproportionality-and-race-equity-in-child-welfare.aspx
https://doi.org/10.1177/1049731505277717
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of attachment theory. American Journal of 
Psychotherapy(62)4, 353-363. 

 

Laszloffly, R. (2002). Rethinking family 

development theory: Teaching with the Systemic 

Family Development (SFD) model. Family 
Relations, 51(3), 206-215. 

Week 4:  

June 1st 

 

 

 

Attachment-oriented 

Treatment  

 

Play therapy 

 

Communication with 

children  

 

Including a child’s social 

environment 

 

 

 

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

Required Readings: 

Davies, Chapter 7: 193-234 

Gil, Chapters 10 and 11, pgs. 135-161 

Hughes, Daniel, Introduction: “When Attachment 

Fails to Develop: Introducing Katie” and Chapter 

1: “The Spiral Begins: The Abuse and Neglect of 

Katie”, Building the Bonds of Attachment: 

Awakening Love in Deeply Troubled Children, 

second edition, Jason and Aronson Inc., NJ, 

2017. Pgs. 3-23 

-Hughes, Daniel, “Dyadic Developmental 

Psychotherapy (DDP): An Attachment-focused 

Family Treatment for Developmental Trauma”, 

Australian and New Zealand Journal of Family 

Therapy 2017, 38, 595–605 doi: 

10.1002/anzf.1273 

Webb, N. B. (2011). Individual play therapy In 

Social work practice with children (3rd ed.). New 

York, NY: Guilford Press. pp. 149-173.  

Kindsvatter, A., Duba, J., & Dean, E. (2008). 

Structural techniques for engaging reluctant 

parents in counseling. The Family Journal, 16, 

204-211.  

 

Week 5:  

June 8th 

 

Cognitive Behavioral 

Therapy (CBT):  

Review of CBT, practical 

application of CBT with 

children, adolescents and 

families 

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

 

Required Readings: 

 

Davies: Chapter 12, pgs. .389-418 
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Behavior disorders and 

cognitive distortions 

 

How therapy works  

Therapeutic techniques 

Family schemas 

 

Family CBT with 

culturally diverse families 

Delahooke:  Chapter 6, pgs. 169-200 

 

Gil, Chapters 12 and 13, pgs. 161-184 

 

Harris, Nadine Burke (2019), The Deepest 

Well: Healing the Long-term Effects of 

Childhood Adversity. First Mariner Books, 

Houghton Mifflin Harcourt Publishing Co. NY, 

NY. Chapters 2-3 

Badenoch, B. (2008). Meeting teens and their 

brains in mind. In Being a brain-wise therapist: 

A practical guide to interpersonal neurobiology 

(pp. 286-298). New York, NY: Norton.  

Recommended Readings 

Laser J.A., & Nicotera, N. (2011). Challenges i n 

clinical work with adolescents. In working with 

adolescents, a guide for practitioners. New York, 

NY: Guilford Press. pp. 3-13.  

 

Pachankis, J.E., Hatzenbuehler, M.L., Rendina, 

H.J., Safren, S.A., & Parsons, J.T. (2015). LGB-

affirming cognitive-behavioral therapy for young 

adult gay and bisexual men: A randomized 

controlled trial of a transdiagnostic minority 

stress approach. Journal of Counseling and 

Clinical Psychology, 83, 875-889. 

 

Weiss, M., Murray, C., Wasdell, M., Greenfield, 

B., Giles, L., & Hechtman, L. (2012). A 

randomized controlled trial of CBT therapy for 

adults with ADHD with and without medication. 

BMC psychiatry, 12(1), 1-8.  

 

Longres, J. F., & Etnyre, W. S. (2004). Social 

work practice with gay and lesbian children and 

adolescents. In P. Allen-Meares & M. Fraser 

(Eds.), Intervention with children and 
adolescents: An interdisciplinary perspective (pp. 

80-105). Boston, MA: Pearson Education.  

 

Malgady, R. (2010). Treating Hispanic children 

and adolescents using narrative therapy. In J. 

Weisz & A. Kadyn (Eds.), Evidence based 

psychotherapies for children and adolescents 

(pp. 391-400). New York, NY: Guilford Press.  
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Week 6:  

June 15th 

 

Disruption and Crisis: 

Separation, Divorce,  

and Blended Families 

 

Family practice with 

separation and divorce 

 

Working with blended 

families 

 

Psychotherapy for children 

with divorcing/divorced 

parents 

 

Co-parenting 

 

 

Attention Deficit/ 

Hyperactivity Disorder  

 

Depression  

 

Anxiety  

 

 

 

 

 

 

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

Required Readings 

Harris, Nadine Burke (2019), The Deepest 

Well: Healing the Long-term Effects of 

Childhood Adversity. First Mariner Books, 

Houghton Mifflin Harcourt Publishing Co. NY, 

NY. Chapter 4-5  

Ahrons, C. (2007). Family ties after divorce: 

Long-term implications for children. Family 

Process, 46(1), 53-65.  

Daley, D., van der Oord, S., Ferrin, M., 

Danckaerts, M., Doepfner, M., Cortese S. & 

Sonuga-Barke, E. (2014). Behavioral 

interventions in Attention-Deficit/Hyperactivity 

Disorder: A meta-Analysis of randomized 

controlled trials across multiple outcome 

domains. Journal of Child & Adolescent 

Psychiatry, 53, 825-829.  

 

Thompson, E. D., May, A., & Whiting, S. E. 

(2011). Evidence-based t r e a t m e n t of anxiety 

and phobia in children and adolescents: Current 

status and effects on the emotional response. 

Clinical Psychology Review, 31(4), 592-602.  

 

Cummings, J. R., & Druss, B. G. (2011). 

Racial/ethnic differences in mental health service 

use among adolescents with major depression. 

Journal of the American Academy of Child and 
Adolescent Psychiatry, 50(2), 160-70.  

 

Recommended Readings 

Cooper, C., McLanahan, S., Meadows, S., & 

Brooks-Gunn, J. (2009). Family structure 

transitions and maternal parenting stress. Journal 

of Marriage and Family, 71(3), 558-572. 

 

Greeff, A., & Du Tott, C. (2009). Resilience in 

remarried families. The American Journal of 

Family Therapy, 37(2), 114-126. 

 

Walkup, J., Stossel, L., & Rendleman, R . (2014). 

Beyond rising rates: Personalized medicine and 

public health approaches to the diagnosis and 

TF-CBT or PCIT online 

training and 1 page 

written reflection 
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treatment of attention-deficit/hyperactivity d i s o 

r d e r . Journal of Child and Adolescent 

Psychiatry. 14, 14-16.  

 

Haack L. M., & Gerdes, A. C. (2011). Functional 

Impairment in Latino Children with ADHD: 

Implications for Culturally Appropriate 

Conceptualization and Measurement. Clinical 

child and family psychology review,14, 318-328.  

 

Lebow, J., & Rekart, K. N. (2007). Integrative 

family therapy for high-conflict divorce with 

disputes over child custody and visitation. Family 

Process, 46(1), 79-91.  

Week 7:  

June 22nd 

 

Trauma  

 

Treatment  

 

Averse Childhood 

Experiences  

 

Psycho education 

 

Parent Management 

training  

 

Racial Trauma  

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

Required Readings: 

Delahooke, Chapter 5, pgs. 135-169 

 

Gil, Chapters 6, 7, 8, Pgs. 87-123 

 

Harris, Nadine Burke (2019), The Deepest 

Well: Healing the Long-term Effects of 
Childhood Adversity. First Mariner Books, 

Houghton Mifflin Harcourt Publishing Co. NY, 

NY. Chapters 6-8 

 

Bond, C., Woods, K., Humphrey, N., Symes, W., 

& and Green L. (2013). Practitioner Review: The 

effectiveness of solution focused brief therapy 

with children and families: A systemic and 

critical evaluation of the literature from 1990- 

2010. Journal of Child Psychology and 
Psychiatry, 54 (7), 707-723. 

 

Cary, C. E., & McMillen, J. C. (2012). The data 

behind the dissemination: A systematic review of 

trauma- focused cognitive behavioral t h e r a p y 

for use with children and youth. Children and 

Youth Services Review 34, 748–757.  

A Critical/ Transition 

Paper- Part 1 

 

 

Week 8:  

June 29th 

 

Chronic Illness, Loss, 

and Bereavement                         

in the Family 

 

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

Required Readings: 
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Children’s bereavement  

 

Therapy with bereaved 

families 

 

Chronic Illness and 

disability in the family 

 

Suicide support / 

prevention  

 

Solution Focused Therapy  

• Evolution of 

solution focused 

therapy 

• Assumptions of 

the model 

• Strategies and 

processes of 

therapy 

 

Cohen, T., Mannarino, A., & Deblinger, E. 

(2006). The impact of trauma and grief on 

children and families. In Treating trauma and 

traumatic grief in children and adolescents (pp 

3-19). New York. NY: Guilford.    

Libow, J. (2006). Chronic illness and family 

coping. In Combrinck-Graham, L. (Ed.), 

Children in family contexts: Perspectives on 

treatment (2nd ed., pp. 213-230). New York, NY: 

Guilford Press. 

 

Worden, W. (2009). Grief and family systems. In 

Grief counseling and grief therapy: A Handbook 
for the mental health practitioners (4th ed. pp. 

217-259). New York, NY: Springer.  

 

Barlow, C. A., & Coleman, H. (2003). The 

healing alliance: How families use social support 

after a suicide. Omega: The Journal of Death and 

Dying, 47(3), 187-201. 

 

Bond, C., Woods, K., Humphrey, N., Symes, W., 

& and Green L. (2013). Practitioner Review: The 

effectiveness of solution focused brief therapy 

with children and families: A systemic and critica 

https://www.marriott.com/search/hotelQuickVie

w.mi?propertyId=HOURP&brandCode=SH&ma

rshaCode=HOURPl evaluation of the literature 

from 1990- 2010. Journal of Child Psychology 

and Psychiatry, 54 (7), 707-723. 

 

De Castro, S. & Guterman, J. T. (2008). 

Solution-Focused therapy for families coping 

with suicide.   Journal of Marital and Family 

Therapy, 34(1), 93–106. 

Recommended Readings 

Kissane, D. W., McKenzie, M., Bloch, M., 

Moskowitz, C., McKenzie, D., & O’Neill, I. 

(2006). Family focused grief therapy: A 

randomized, controlled trial in palliative care and 

bereavement. American Journal of Psychiatry, 

163(7), 1208-1218.  
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Blacker, S., & Jordan, A. R. (2004). Working 

with families facing life-threatening illness in a 

medical setting. In J. Berzoff & P. Silverman 

(Eds.), Living with dying: A handbook for end-of-

life healthcare practitioners (pp. 548-570). New 

York: Columbia University Press. 

 

Zayas, L., Gulbas, L., Fedoravicius, N., & 

Cabassa, L. (2010). Patterns of distress, 

precipitating events, and reflections of suicide 

attempts by young Latinas. Social Sciences and 
Medicine, 70, 1773- 1779. 

 

Parrish, M., & Tunkle, J. (2005). Clinical 

challenges following an adolescent’s death by 

suicide: Bereavement i s s u e s faced by family, 

friends, schools, and clinicians. Clinical Social 

Work Journal, 33, 81-102.  

Week 9 

July 6th  

Substance Abuse: Family 

Perspectives  

 

Substance abuse effects on 

the family 

 

Family treatment with 

substance abusing 

adolescents 

 

Family treatment with a 

substance abusing parent 

or caregiver 

 

Motivational Interviewing 

(MI) with adolescents  

 

Substance Prevention in 

Families 

 

 

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

 

Required Readings: 

Austin, A., & Macgowan, M. (2005). Effective 

family-based interventions for adolescents with 

Substance use problems: A systemic review. 

Research on Social Work Practice, 15(2), 67-83.  

Thombs, D. (2006). Conditioning models and 

approaches: A contingency management. In 

Introduction to addictive behaviors (pp. 135-

159). New York, NY: Guilford Press.  

Liddle, H., Rowe, C., Dakof, G. A., Henderson, 

C., & Greenbaum, P. (2009). Multidimensional 

family therapy for young adolescent substance 

abuse: Twelve-month outcomes of a randomized 

controlled trial. Journal of Consulting and 

Clinical Psychology, 77(1),12-25.  

Burlew, A. K., Johnson, C., Smith, S., Sanders, 

A., Hall, R., Lampkin, B. and Schwaderer, M. 

(2013). Parenting and problem behaviors in 

children of substance abusing parents. Child and 

Adolescent Mental Health, 18: 231–239. 

Hohman, M. (1998) Motivational interviewing: 

An intervention tool for child welfare workers 
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working with substance-abusing parents. Child 

Welfare, 77(3), 275-290 

Recommended Readings 

Down, A. B., Seedall, R. B., Taylor, N. C., & 

Downs, K. J. (2014). Attachment-based     

considerations for addressing adolescent 

substance use (ASU) in a family context. The 

American Journal of Family Therapy, published 

on-line, 1-16, DOI: 

10.1080/01926187.2014.935683 

Morgan, T. B., Crane, D., & Russell, C. D. 
(2010). Cost-effectiveness of family-based 

substance abuse treatment. Journal of Marital 

and Family Therapy. 36(4), 486-498. 

Santisteban, D., & Maite, M. (2009). Culturally 

informed and flexible family-based treatment for 

adolescents: A tailored and integrative treatment 

for Hispanic Youth. Family Process, 48(2), 253-

268.  

Week 10:  

July 13 

 

Domestic Violence: 

Partner Abuse and Child 

Abuse 

 

 

Narrative Therapy  

• Assumptions of 

the model 

• Strategies and 

processes of 

therapy 

 

 

 

 

Watch (in CANVAS under week):Pre-recorded 

Treatment videos/additional  

 

Required Readings: 

Jouriles, E., McDonald, R., Slep, A., Heyman, 

R., & Garrido, E. (2008). Child abuse in the 

context of domestic violence: Prevalence, 

explanations, and practice implications. Violence 

and Victims, 23(2), 221-35.  

Sousa, C., Herrenkohl, T. I., Moylan, C. A., 

Tajima, E. A., Klika, J. B., Herrenkohl, R. C., 

Russo, M. J. (2011). Longitudinal study on the 

effects of child abuse and children's exposure to 

domestic violence, parent-child attachments, and 

antisocial behavior in adolescent, Journal of 

Interpersonal Violence, 26 (1), 111-136. 

White, M., & Epston, D. (1997). Externalizing 

the problem. In Narrative means to therapeutic 

ends (pp. 38-76). New York, NY: Norton. 

(classic) 

A Critical/Transition 

Paper- Part 2 
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Morgan, A. ( 2000). What is Narrative Therapy? 

An easy-to-read introduction (pp 1-16). Adelaide, 

Australia: Dulwich Center Publications.  

Recommended Readings 

Dixon, L., Browne, K., Hamilton-Giachritsis, C. 

(2009). Patterns of risk and protective factors in 

the intergenerational cycle of maltreatment.  

 

Journal of Family Violence, 24(2), 111-122. 

Moe, A. M. (2009). Battered women, children, 

and the end of abusive relationships. Affilia: 
Journal of Women and Social Work, 24(3), 244–

256. 

Week 11: 

July 20th  

Trauma Sensitive 

Mindfulness: Overview 

and Application for 

Trauma in Integrated 

Health, Mental Health, and 

Substance Use settings 

 

Wrap up: Termination and 

Evaluation of Progress in 

Integrated Health, Mental 

Health, and Substance Use  

Watch (in CANVAS under week): 

Pre-recorded Treatment videos/additional videos  

Required Readings: 

Gonzalez, A., Locicero, B., Mahaffey, B., 

Fleming, C., Harris, J., & Vujanovic, A. A. 

(2016). Internalized HIV stigma and 

mindfulness: associations with PTSD symptom 

severity in trauma-exposed adults with 

HIV/AIDS. Behavior modification, 40(1-2), 144-

163. 

 

West, J., Liang, B., & Spinazzola, J. (2017). 

Trauma sensitive yoga as a complementary 

treatment for posttraumatic stress disorder: A 

qualitative descriptive analysis. International 
Journal of Stress Management, 24(2), 173. 

 

Bischoff, T., Krenicki, L., & Tambling, R. 

(2020). Therapist reported reasons for client 

termination: A content analysis of termination 

reports. The American Journal of Family 

Therapy, 48(1), 36-52.  

 

Gelman, C. R., Fernandez, P., Hausman, N., 

Miller, S., & Weiner, M. (2007). Challenging 

endings: First year MSW interns’ experiences 

with forced termination and discussion points for 

supervisory guidance. Clinical Social Work 

Journal, 35(2), 79-90. 

 

Recommended Readings  
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Hicks, L. M., Dayton, C. J., & Victor, B. G. 

(2018). Depressive and trauma symptoms in 

expectant, risk-exposed, mothers and fathers: Is 

mindfulness a buffer?. Journal of affective 

disorders, 238, 179-186. 

 

Dijkstra, P. U., Boonstra, A. M., & Reneman, M. 

F. (2020). Early termination in interdisciplinary 

pain rehabilitation: numbers, timing, and reasons. 

A mixed method study, Disability and 

Rehabilitation, 1-7 

**NOTE: ALL STUDENTS WILL BE NOTIFIED IF THERE ARE UNANTICIPATED 

SYLLABUS CHANGES VIA ANNOUNCEMENTS IN CANVAS**** 

b. Assignments 

Assignment/Task Due date  

 

Percent of 

Grade/Points 

Attendance and Participation in Live Class 

Including Attendance, Participation and 

Jigsaw Groups and Report Out to the Class 

Ongoing 15% (15 points) 

TF-CBT or PCIT online training and 

written reflection 

Due: Week 6 (June 15) by 11:59 

PM (EST) 

20% (20 points) 

A Critical/ Transition Paper- Part 1 Due: Week 7 (June 22) by 11:59 

PM (EST) 

15% (15 points) 

Child, Adolescent or Family Therapy Tool 

Presentation   

Weekly assignments  10% (10 points) 

Group Theory and Practice Presentations   Weeks 7, 8, 9, 20, 11 15% (15 points) 

A Critical/Transition Paper- Part 2 Due: Week 10 (July 13) by 11:59 

PM (EST) 

25% (25points) 

 

All assignment descriptions will be posted on the CANVAS site with their due dates.  

 

Assignment Overviews (greater detail in the assignments section of CANVAS): 

Live class participation and attendance: Read below in section c, attendance, and class 

participation.  Jigsaw Groups and Report Out to the Class.  Students will be preassigned to a 

Jigsaw group where they will divide the readings and meet prior to class to discuss the readings 

with each other.  Each group will be assigned one reading that they will present a summary to the 
class on.  The presentation should be no more than 5 minutes and should highlight key points of 

the reading and how it can be applied to practice with children, adolescents, and families.   
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TF-CBT or PCIT online training and written reflection: 

There is a $35 charge for the TF-CBT on-line course.  The PCIT training is free. 

Trauma Focused Cognitive Behavioral Therapy: 

Complete the internet course on the use of Trauma-Focused Cognitive Behavioral Therapy, 
by Cohen, Mannarina and Debringer, and turn in your certificate of completion with a short 

1-page reflection paper.  The course takes about 10 hours and will be completed at your own 

pace outside of class.  You will earn 10 continuing education credits for taking this course 

and a certificate of completion that can be reflected in your resume. The certificate that 

proves you completed the course is worth 90% of the grade for this assignment. 

 

This on-line course is sponsored by the National Child Traumatic Stress Network.  The 

website for this curriculum is https://tfcbt2.musc.edu/en .  It takes some time, so get started a 

soon as you can.  Be sure to attach a copy of the certificate to the reflection paper which is 

worth 10% of the grade.   
 

Parent Child Interaction Training for Traumatized Children: 

This course is free at this website: https://pcit.ucdavis.edu/pcit-web-course/ 

Complete this course and turn in your proof of completion with a brief, one-page reflection 

following the guidelines for the reflection below. 

The certificate that proves you completed one of these courses is worth 90% of the grade for this 

assignment.  The reflection is worth 10% 

Reflection Paper 

Reflection on the web courses:  Worth 10% of your grade for this assignment.  In your reflection 
paper (only one page - be concise).   

 Briefly describe the overall process of the model (like if you had to describe it on an 

elevator ride to someone).   

 What specific interventions are you most attracted to and why?  

 If you have had the opportunity to use any of them, reflect on this.   

 What personal reactions did you noticed as you work through the certification 

program?  

 Do you have any critiques of the method?  

 Did you experience counter-transferences to the material?   

 How might these come up in your work with clients? What critical issues of power, 
oppression, and diversity do you think might surface in your attempts to use this 

method?  

 How will you prevent vicarious stress (taking on symptoms and stress from working 

with people who are traumatized) as you work with clients with this model?  

 How will you practice self-care?  Be specific (self-care is important) 

 

Child, Adolescent or Family Therapy Tool Presentation: Each student will identify a child or 

family therapy tool (example., Mindfulness activities, behavioral chart, etc..) that they think is 

helpful in aiding practice interventions with children and families.  Each student will prepare a 

presentation (no more than 10 minutes) on the identified tool.  The presentation should be no 
more than 3 slides describing the activity, how to utilize the tool, describe situations where the 

tool will be helpful, the relevant population the tool, discuss the application of PODS, and how to 

measure the effectiveness of the tool. 
 

https://tfcbt2.musc.edu/en
https://pcit.ucdavis.edu/pcit-web-course/
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A Critical/ Transition Paper (2 parts) 
Making use of as many of the course readings as possible, briefly summarize definitions of theories 

and concepts that you will be applying to your family. Utilize examples from your personal 

experience to demonstrate and/or illustrate these concepts. Be sure to cite the readings that concepts 

are taken from but please do not include lengthy quotes.   You may use references from outside of 

course readings to enrich your paper. However, the focus should remain the demonstration of your 

understanding of the readings and your ability to apply it to analyze your family situation.  

Part 1 (3 pages) Due Week 7 

Describe your family of origin  

 Family identity (composition, culture, parenting styles, etc…) 

 Attachment theory 

 Culture and ethnicity 

 Family structure and boundaries 

Part 2 (5 Pages) Due week 10 

Identify an important time of transition or crisis in your life when you were a child, adolescent, or 

teenager.   

 Describe the transition/crisis and how it affected you and your family.  

 Discuss your family’s response to the situation applying discussed in part 1.  

 Consider attachment issues, systems, stressors, strengths, ACES and resources within and 

outside the family. 

 What are the factors that contributed to maladaptation or positive adjustment in your 

family?  

 How was your family’s identity and structure affected by this transition?  

 Create an Intervention plan to support the transition/ crisis in your life.  

o What interventions (select 2) could have been applied to support your family? 

o Describe how each intervention would have been helpful.  

o Give rationale why did you selected each intervention?  

 

Group Theory and Practice Presentations: Select and examine an agreed upon family, child, or 

adolescent involved problem that one group member is dealing with in their field practicum.   Group 

presentations should include the following; 

 

 Description of the problem, its etiology, and effects on the family, child, or adolescent  

 Family dynamics that are common in families facing this problem or disorder 

 Two explanatory family theories to examine why families facing this issue may 

interact/behave/function the way they do 

 Identify an intervention applicable to the problem. Critique the existing evidence-based 

family practices presented: What are the strengths and limitations?  

 Explain why the group selected the intervention and how it can applied/used this model 

with the family, child, or adolescent throughout the phases of treatment, from 

engagement/beginning phase through termination and follow-up.  

 Discuss strategies for evaluation and monitoring the effectiveness of the selected 

interventions  

Assignment Guidelines: All assignments and papers to be handed-in are due by 11:59 PM (Eastern 

Standard Time) on the dates posted in the syllabus and in CANVAS.  Late assignments will result in 

an automatic reduction of points (1 point will be deducted every 48 hours after the due date/time).  

Assignments more than 5 days late will not be accepted.   

 



17 

For all assignments you will be graded on: 

● Meeting assignment parameters (we will review parameters for each assignment ahead of 

time)  

● Good writing skills: clarity of thought, organization, use of section headings and flow  

● Effort/ability to self-reflect and think critically  

● Demonstration of social work values (empathy, strengths-based thinking, and client dignity)  

● Insightfulness, clinical judgment, depth of critical content, thoroughness of discussion,  

accuracy in meeting assignment requirements, and quality of written work.  

● Integration of reading materials  

● Ability to discern which aspects of use of self would be important in assessment or 

intervention  

 

Writing skills: Papers and assignments are expected to be well organized, clearly written, and show 
minimal grammatical errors.  In this and most of your classes you will be asked to demonstrate 

grammar, spelling, and the rules of the American Psychological Association Publication Manual (6th 

Ed).  Note: when APA is expected, it will be clearly requested on assignment descriptions.  You are 

not required to purchase the manual; however, I do encourage you to access it and other writing 

recourses online (e.g. https://owl.english.purdue.edu/owl/ and 

http://guides.lib.umich.edu/c.php?g=282964&p=1885441 ). Please be aware that there will be a 

reduction of points for poor writing skills (including grammatical errors) and APA errors (when 

APA is requested).  Please use the Sweetland Writing Center if you require writing assistance.   

c. Attendance and Class Participation  

It is important that you attend each live class session, turn on your webcam, engage with other 

students in practice exercises, engage in live class discussions, complete all asynchronous activities 

(readings, content, and videos), and submit all assignments in CANVAS.  It is requested that all 

students turn on webcams during the class for engagement-purposes and to build our classroom 

community.  Use of a webcam will also be important for our virtual discussions of content and 

practicing interventions in role-plays (small groups via zoom).  Please let me know if you don’t 

have access to a webcam and/or internet for streaming purposes. 

 

Given the context of remote learning and different environments we are all in, 

attendance/participation grades for the live class will be managed individually at the discretion of 
the instructor. Missing more than two ‘live’ classes, in part or in total for any reason, will result in 

an automatic attendance/participation grade deduction. Email me if there is a conflict with attending 

a live class time (just as you would for missing an in-person class) and we will work together to find 

a solution 

 

Health-Related Class Absences: Please evaluate your own health status regularly and refrain from 

attending class and coming to campus if you are ill. You are encouraged to seek appropriate 

medical attention for treatment.  School of Social Work students who miss class due to illness of 

any kind will be given opportunities to access course materials online or provided with alternative 
learning opportunities. Please notify me by email about your absence as soon as practical, so that I 

can make accommodations.  Please note that documentation (a Doctor’s note) for medical excuses 

is not required. 

Computers and Electronics: Please refrain from using other electronic devices or apps while you 

https://owl.english.purdue.edu/owl/
http://guides.lib.umich.edu/c.php?g=282964&p=1885441
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are in class. Your full attention to course material and discussion is required.  

 

Parents: Being a parent of two, I understand first-hand the challenges that accompany parenting 

during these stressful times. It is important to note the content of this course content contains 
extensive discussion regarding trauma and abuse in an integrated context. This information is not 

appropriate for children so it will be important to plan care for your child(ren) during class time.  

Please make every effort to shield your children from class discussions.  Additionally, it will be 

important to keep in mind that we will engage in confidential discussion about clients.   

Accommodations: If you need or desire an accommodation for a disability, please let me know 

soon. The earlier that you make me aware of your needs the more effectively we will be able to 

use the resources available to us, such as the services for Students with Disabilities, the Adaptive 

Technology Computing Site and the like. If you do decide to disclose your disability, I will treat 

that information as private and confidential. Also, please notify me if religious observances 

conflict with class attendance or due dates for assignments so we can make appropriate 

arrangements. Also, all preferred name and gender pronoun uses will be honored.  

Trigger Warning: This course is heavily trauma-informed and focused. For any student who 

has experienced adversity in childhood or trauma it will likely bring up painful thoughts and 

feelings. Students may experience a range of emotions throughout the course and may feel 

vulnerable. All feelings are acceptable, but students will be expected to be able to manage them. 

There will not be sufficient follow up for processing painful memories or severe anxiety that 

might get triggered by the course content. In general, it is important that students who expect to 

struggle seek support or therapeutic assistance to work through their own recovery during their 

graduate education to be present and effective in working with wounded clients. Wounded 

healers who are aware and have worked toward resilience are some of the best therapists. See 

resources for this below.  

Health and Wellness:Health and wellness situations or circumstances may impede student success 

within the program. Students should feel free to contact the School’s Health and Wellness 

Advocates, Lauren Davis or Nyshourn Price, at ssw.wellness@umich.edu. Students may also 

visit/call the University’s Counseling and Psychological Services (CAPS). CAPS offers a variety of 

clinical services, referrals, and workshops. CAPS, Hours: 8am-5pm, 530 S State St., Ann Arbor, MI 

48109 caps.umich.edu Additional School and University policies, information and resources are 

available here: https://ssw.umich.edu/standard-policies-information-resources. They include:  

• Safety and emergency preparedness  

• Mental health and well-being  

• Teaching evaluations   

• Proper use of names and pronouns 

•  Accommodations for students with disabilities  

• Religious/spiritual observances  

• Military deployment  

• Writing skills and expectations 
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d. Grading  

I will provide feedback to help you deepen awareness of: 1) the process of working with clients, 2) 

who you are in your work (strengths/challenges), 3) themes that arise in interpersonal practice, and, 

4) writing and communication skills.  Both content and format will be considered in assignment 
grades.  Rubrics for each assignment that is a written submission (i.e., papers) will be posted in 

CANVAS along with the assignment descriptions.  

 

Late assignments will result in an automatic reduction of points (1 point will be deducted every 48 

hours after the due date/time).  Assignments more than 5 days late will not be accepted.  Please 

email the instructor regarding any lateness. 

 

Letter grades ranging from “A” to “F” are earned, with “+” or “-” distinguishing the degree of 

performance.  Each assignment will be given points in a corresponding letter grade, with criteria for 
each grade as follows: 

 

A+ = 100  B+ = 87-89  C+ = 77-79   D = 66-69 

A   = 96-99  B   = 83-86  C   = 73-76    F = less than 66 

A- = 90-95  B-  = 80-82  C-  = 70-72 

 

Grades of A are given for exceptional individual performance and mastery of the material. The use 

of A+, A, and A– distinguishes degrees of superior mastery. B grades are given to students who 

demonstrate mastery of the material: B+ is used for students who perform just above the mastery 

level but not in an exceptional manner; B– is used for students just below the mastery level. C 
grades are given when mastery of the material is minimal. A grade of C– is the lowest which carries 

credit. D indicates deficiency and carry no credit. A grade of F indicates failure and carry no credit.  

 

If you do not feel that your grade on any assignment is representative of the quality of work you 

have done, please send me an email within 7 days of the receipt of your graded assignment detailing 

the specific concerns you have.  I will contact you to set up a time to review your concerns in a 

virtual meeting.  

 

Additional information can be found in the MSW Student Guide for policies on Grades in 
Academic Courses and in Field Instruction as well as Student Grievance procedures and the policy 

for grading in special circumstances.  

e. Class Recording and Course Materials  

Audio and video recording of in-class lectures and discussions is prohibited without the advance 

written permission of the instructor. Students with an approved accommodation from the Office of 

Services for Students with Disabilities permitting the recording of class meetings must present 

documentation to the instructor in advance of any recording being done. The instructor reserves the 

right to disallow recording for a portion of any class time where privacy is a special concern. If the 

instructor chooses to record a class, they will decide which classes, if any, are recorded, what portion 
of each class is recorded, and whether a recording is made available on the course management 

website. 

 

http://ssw.umich.edu/msw-student-guide/chapter/1.08/grades-in-academic-courses-and-in-field-instruction
http://ssw.umich.edu/msw-student-guide/chapter/1.08/grades-in-academic-courses-and-in-field-instruction
http://ssw.umich.edu/msw-student-guide/chapter/1.18/student-grievances
https://ssw.umich.edu/msw-student-guide/section/1.08.01/15/grades-for-special-circumstances
https://ssw.umich.edu/msw-student-guide/section/1.08.01/15/grades-for-special-circumstances
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Class recordings and all course materials (pre-recorded videos, lecture slides, handouts, readings) 

may not be reproduced, sold, published or distributed to others, in whole or in part, without the 

written consent of the instructor. 

f. Covid-19 Statement 

For the safety of all students, faculty, and staff on campus, it is important for each of us to be mindful 

of safety measures that have been put in place for our protection. By returning to campus, you have 

acknowledged your responsibility for protecting the collective health of our community.  Your 

participation in this course on an in-person/hybrid basis is conditional upon your adherence to all 

safety measures mandated by the state of Michigan and the University, including maintaining 

physical distancing of six feet from others, and properly wearing a face covering in class.  Other 

applicable safety measures may be described in the Wolverine Culture of Care and the University’s 

Face Covering Policy for COVID-19.  Your ability to participate in this course in-person/hybrid may 

be impacted by failure to comply with campus safety measures.  Individuals seeking to request an 
accommodation related to the face covering requirement under the Americans with Disabilities Act 

should contact the Office for Institutional Equity.  If you are unable or unwilling to adhere to these 

safety measures while in a face-to-face class setting, you will be required to participate on a remote 

basis.  I also encourage you to review the Statement of Student Rights and Responsibilities and 

the   COVID-related Addendum to the Statement of Student Rights and Responsibilities. 

g. Health-Related Class Absences 

Please evaluate your own health status regularly and refrain from attending class and coming to 

campus if you are ill. You are encouraged to seek appropriate medical attention for 

treatment.  School of Social Work students who miss class due to illness of any kind will be given 
opportunities to access course materials online or provided with alternative learning opportunities. 

Please notify me by email about your absence as soon as practical, so that I can make 

accommodations.  Please note that documentation (a doctor’s note) for medical excuses is not 

required. 

Additional School and University policies, information and resources are available here:  

https://ssw.umich.edu/standard-policies-information-resources. They include: 

● Safety and emergency preparedness 

● Mental health and well-being 
● Teaching evaluations 

● Proper use of names and pronouns 

● Accommodations for students with disabilities 

● Religious/spiritual observances 

● Military deployment 

● Writing skills and expectations 

● Academic integrity and plagiarism 

 
  

https://campusblueprint.umich.edu/uploads/Wolverine_Culture_of_Care%20sign_8.5x11_UPDATED_071520.pdf
http://ehs.umich.edu/wp-content/uploads/2020/07/U-M-Face-Covering-Policy-for-COVID-19.pdf
http://ehs.umich.edu/wp-content/uploads/2020/07/U-M-Face-Covering-Policy-for-COVID-19.pdf
https://oie.umich.edu/american-with-disabilities-act-ada/
https://oscr.umich.edu/statement#1
https://oscr.umich.edu/sites/oscr.umich.edu/files/2020_statement_addendum_final_approved.pdf
https://ssw.umich.edu/standard-policies-information-resources
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Recommended additional texts (if interested during or after the class): 

 

Highly Recommended additional books: 

 

Forbes, Heather (2008): Beyond Consequences, Logic and Control:  A Love- based Approach to Helping 

Attachment Challenged Children with Severe Behaviors, PPC Books, FL 

 

Green, Ross, The Explosive Child:  A New Approach for Understanding and Parenting Easily Frustrated, 
Chronically Inflexible Children (2001) Harper Collins, NY. 

 

Hughes, Daniel A:  Building the Bonds of Attachment:  Awakening Love in the Deeply Troubled Child, 

(2017) Jason Aronson, Northvale, NJ. 

 

Post Bryan, From Fear to Love (2010) and/or The Great Behavior Breakdown (2009), Post Institutes and 

Associates, Palmyra, VA 

 

Other required readings are posted on Canvas, files, required readings and appear by author. 

 

Recommended Optional Books to have in your library:  

 

Booth, Phyllis, and Jernberg, Ann (1998): Theraplay, Jossey-Bass Publishers, San Francisco. 

 

Brill, S, and Pepper, R (2008), Chapters 1 and 2, The Transgender Child, Cleis Press, CA. 

 

Cohen, Judith, et.al., (2006) Treating Trauma and Traumatic Grief in Children and Adolescents, Guilford 

Press, NY, 2006 

 

Dominelli, Lena (2018) Anti-Racist Social Work, fourth edition, Red Globe Press, London, UK 

 

Forbes, Heather, Help for Billy: A Beyond Consequences Approach to Helping Challenging Children in 
the Classroom, Beyond Consequences Institute 

 

Friedberg, Robert, D., and McClure, Jessica, (2015). Cognitive Therapy Techniques for Children and 
Adolescents:  The Nuts and Bolts, New York: Guilford Press 

 

Gil, Eliana (2006). Cultural Issues in Play Therapy, New York:  Guilford Press 

 

Gil, Eliana (1996) Treating Abused Adolescents, New York:  Guilford Press 

 

Greene, Ross, and Ablon, Stuart (2006) Treating Explosive Kids:  The Collaborative Problem-Solving 
Approach (2006) Gilford Press. 

 

Herman, Judith, Trauma and Recovery (1992), Basic Books, NY. 

 

Hewitt, Sandra (1999) Assessing Allegations of Sexual Abuse in Preschool Children and Play Therapy 
with Abused Preschool Children:  Understanding Small Voices, SAGE Publications 

 

Ozonoff, S., Dawson, G. & McPartland, J. (2002). A Parent’s Guide to Asperger Syndrome and High 

Functioning Autism. New York: Guilford. 
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Pat Ogden (2006) Trauma and the Body, W.W. Norton and Company, NY. 

 

Perry B. and Szalvitz, M. (2017), The Boy Who Was Raised as a Dog: and Other Stories from a 

Psychiatrist’s Notebook, Basic Books 

 

Swenson, Heggeler, Taylor and Addison (2005) Multisystemic Therapy and Neighborhood Partnerships: 
Reducing Adolescent Violence and Substance Abuse, The Guilford Press, NY. 

 

Taffel, Ron (2005). Breaking Through to Teens, Guilford Press, NY  

(Paperback edition, 2010). 

 

Terr, Lenore (1994), Unchained Memories, Basic Books. 

 

Van Der Kolk (2015), The Body Keeps the Score:  Brain, Mind and Body in the Healing of Trauma, 

Penguin Books NY, New York. 

 

Wolpow, et. al., The Heart of Learning: Compassion, Resiliency, and Academic Success 

Published September 2009 
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