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Course title: Contexts of Life-course Development: Childhood, Adolescence, and 

Early Adulthood 
Course 
#/term: 

SW 630.002, Winter 20201 

Time and 
place: 

Mondays, 2 to 5 pm, REMOTE 

Credit hours: 3 
Prerequisites: Graduate standing 
Instructor: Cristina B. Bares, Ph.D., M.S., M.S.W., M.B.A. 
Pronouns: She, her, hers 
Contact info: Email: cbb@umich.edu   Phone: (734) 615-2582 

You may expect a response within 72 hours 
Office: SSWB 2736 
Office hours: Thursdays at noon, by appointment through Calendly 

https://calendly.com/cbb_um/30min 
 

1. Course Statement 

 
This course will examine the development of life course in stages, from conception to 
early childhood (0-6), middle childhood (7-12), adolescence (13-18), and emerging 
adulthood (18+). Students will explore how development unfolds, with a particular 
emphasis on how adversity shapes the experiences of children from a young age. Key 
theories used to understand human development and behavior include those focused 
on attachment, trauma, and resilience. Special attention will be given to the 
relationships between critical life conditions, (i.e., race, ethnicity, gender, socio-
economic class, sexual orientation), life events (i.e., separation, loss, illness, transition 
to school, transition to adulthood) and psychological and physical functioning. Course 
material on identity will address the topics of self-esteem, self-concept, and the 
development of gender, race, and ethnic identity. 
 
Course objectives are intentionally connected to School of Social Work/Council on 
Social Work Education Competencies and Practice Behaviors so that the School can 
measure/assess student outcomes at both the course and curriculum/program levels. 
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a. Course description 
 
This course will examine the development of life course in stages, from conception to 
early childhood (0-6), middle childhood (7-12), adolescence (13-18), and emerging 
adulthood (18+). Students will explore how development unfolds, with a particular 
emphasis on how adversity shapes the experiences of children from a young age. Key 
theories used to understand human development and behavior include those focused 
on attachment, trauma, and resilience. Special attention will be given to the 
relationships between critical life conditions, (i.e., race, ethnicity, gender, socio-
economic class, sexual orientation), life events (i.e., separation, loss, illness, transition 
to school, transition to adulthood) and psychological and physical functioning. Course 
material on identity will address the topics of self-esteem, self-concept, and the 
development of gender, race, and ethnic identity. 
 
b. Course objectives and competencies  

 
1. Understand individual development within the context of human relationships and 
particular social environments. (EPAS 7) 
2. Understand how caregiving and peer relationships, culture, and biology interact to 
promote and inhibit adaptation and coping at particular life stages. (EPAS 7) 
3. Explore the role of adversity (such as abuse, neglect, poverty, exposure to 
violence, medical trauma, and bullying) in shaping development. (EPAS 7) 
4. Explore critical life conditions, (i.e., race, ethnicity, gender, socio-economic class, 
sexual orientation) in relation to developmental patterns and outcomes. (EPAS 2)  
5. Identify individual, social, and environmental factors that promote and sustain 
resilience. (EPAS 6) 
6. Critically examine and apply knowledge of human behavior to practice and policy 
decisions focused on wellness and prevention. (EPAS 5) 

 
c. Course design 
 
The course will use multiple pedagogical methods: short lectures, videos, participatory 
discussions, written assignments, student presentations, and exercises. 
 
d. Intensive focus on PODS 
 
This course integrates PODS content and skills with a special emphasis on the 
identification of theories, practice and/or policies that promote social justice, illuminate 
injustices and are consistent with scientific and professional knowledge. Through the 
use of a variety of instructional methods, this course will support students developing a 
vision of social justice, learn to recognize and reduce mechanisms that support 
oppression and injustice, work toward social justice processes, apply intersectionality 
and intercultural frameworks and strengthen critical consciousness, self-knowledge and 
self-awareness to facilitate PODS learning. 
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This course integrates PODS content and skills with a special emphasis on the 
identification of developmental and life-course theories that will help students explore 
the connections between race, ethnicity, gender, socio-economic class, sexual 
orientation and psychological and physical functioning and well-being. Through the use 
of a variety of instructional methods, this course will provide students with tools to 
understand and apply theories to practice with diverse populations. 

2. Class Requirements 

 

a. Text and class materials 

The required textbook is listed below.   
 

Waldfogel J. What do children need? Public Policy Research. 2006;13(1):26-34. 
ISBN: 9780674022126 
(Digital copy is available through lib.umich.edu, HathiTrust Digital Library) 

 
Additional readings will be made available to students in the course’s Canvas site under 
the week each reading is to be done.  To fully engage in the course topic and become a 
competent and skilled social work practitioner, it is expected that students will complete 
all required readings prior to class each week.  Required readings will be discussed in 
class.  

b. Class schedule 

WEEK TOPIC READING ASSIGNMENT 
 

FOUNDATIONAL CONCEPTS 
1. Jan. 25 
 
 

Introduction and 
Developmental Theories 
 

Cohen et al., 2017; Perez-
Brena et al., 2018 

Do readings, watch 
async. lecture; review 
syllabus, assignment 
due dates, and explore 
Canvas. 

*Asynchronous lecture Dr. Bares 
2. Feb. 1 Risk, Protective Factors, 

and Resilience 
 

Herbert, 2011; Walsh et 
al., 2018, Walsh et al., 
2020 

 

Discussion Questions 
#1; **Discussion Leads 

 

*Guest speaker: Dr. Tova Walsh 
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3. Feb. 8 Setting the Stage: 
Attachment 
 

Sroufe, 2005; Gopnik et 
al. 1999, Ch. 1; Wolff & 
Van Ijzendoorn, 1997 

Discussion Questions 
#2 **Discussion Leads  
 

*Asynchronous lecture Professor Julie Ribaudo 
 

EARLY DEVELOPMENT 
4. Feb 15 Prenatal Development Lefmann & Combs-Orme, 

2014; Glover 2011; Baer 
et al., 2019 

 

Discussion Questions 
#3 **Discussion Leads   

 
5. Feb. 22 Infant & Toddler 

Development  
 

Waldfogel, Ch. 2; Loeb & 
York, 2016; Ginsburg, 
2007 
 

Discussion Questions 
#4; **Discussion Leads 
 

*Asynchronous lecture Professor Julie Ribaudo 
6. Mar. 1 
 
 
 

Preschool Development:  
 

Waldfogel, Ch. 3; Baker, 
2017; Flouri & Midouhas, 
2017 

Discussion Questions 
#5; **Discussion Leads 

*Asynchronous lectures: Drs Lee and Grogan-Kaylor  
 

CHILDHOOD 
7. Mar. 8 Childhood Development: 

Childhood Socialization of 
Racial and Economic 
Identity 

Huguley et al., 2019; 
Waldfogel, Ch. 4; Hughes 
et al., 2016 
 

Discussion Questions 
#6; **Discussion Leads 

Guest Speaker: Dr. James Huguley 
8. Mar. 15 Childhood Development  

 
 

Walkley & Cox, 2013; 
Ayon, 2016 
 

Discussion Questions 
#7; **Discussion Leads 
 

*Asynchronous lectures: Dr. Cross and Tanya Muftic 
 

ADOLESCENCE AND BEYOND 
9. Mar. 22 Adolescence: Biosocial, 

Psychosocial and 
Cognitive Development 

NRC, 2019 (Ch. 2); Knopf 
et al., 2008 

Discussion Questions 
#8; **Discussion 
Leads; Peer Review of 
Developmental 
Implications Report 

*Asynchronous lecture Dr. Cross 
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10. Mar. 29 Adolescence: 
Accumulation of 
Adversity  

Johnson & Easterling, 
2015; Masten, 2014 

Discussion Questions 
#9; **Discussion Leads 
 

Guest Speaker: Dr. Elizabeth Johnson 
11. Apr. 5 Adolescence: Problem 

and Risky Behavior 
Kingston et al., 2003; 
Masten et al., 2008 

Discussion Questions 
#10; **Discussion 
Leads 

*Asynchronous lecture Dr. Bares 
12. Apr. 12 Emerging Adulthood 

 
Arnett, 2007; NRC, 2015 
(Ch. 2);  

Discussion Questions 
#11; **Discussion 
Leads 

*Asynchronous lecture Dr. Ellis  
13. Apr. 19 Student Presentations 

 
 Developmental 

Implications 
Presentation 

 
 

List of Readings 
*Available on Canvas as pdfs under the corresponding week 

Arnett, 2007. Socialization in emerging adulthood (pp. 208-231). In Grusec & 
Hastings (Eds.), Handbook of Socialization. New York: Guilford. 

Ayón, C., 2016. Talking to Latino children about race, inequality, and discrimination: 
Raising families in an anti-immigrant political environment. Journal of the Society for Social 
Work and Research 7, 449-477. 

Baer RJ, Altman MR, Oltman SP, et al. Maternal factors influencing late entry into 
prenatal care: a stratified analysis by race or ethnicity and insurance status. The Journal of 
Maternal-Fetal & Neonatal Medicine. 2019;32(20):3336-3342. 

Baker CE. Father-son relationships in ethnically diverse families: Links to boys’ cognitive 
and social emotional development in preschool. Journal of Child and Family Studies. 
2017;26(8):2335-2345. 

Cohen SD. Three Principles to Improve Outcomes for Children and Families. Science to 
Policy and Practice. Center on the Developing Child at Harvard University. 2017. 

Flouri E, Midouhas E. Environmental adversity and children’s early trajectories of 
problem behavior: The role of harsh parental discipline. Journal of family psychology. 
2017;31(2):234. 

Ginsburg KR. The importance of play in promoting healthy child development and 
maintaining strong parent-child bonds. Pediatrics. 2007;119(1):182-191. 

Glover V. Annual research review: prenatal stress and the origins of psychopathology: 
an evolutionary perspective. Journal of Child Psychology and Psychiatry. 2011;52(4):356-367. 

Gopnik A, Meltzoff AN, Kuhl PK, 1999. The scientist in the crib: Minds, brains, and how 
children learn. William Morrow & Co. 
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Herbert W., 2011. On the trail of the orchid child. Scientific American. 
Hughes DL, Watford JA, Del Toro J. A transactional/ecological perspective on ethnic–

racial identity, socialization, and discrimination. In: Advances in child development and behavior. 
Vol 51. Elsevier; 2016:1-41. 

Huguley JP, Wang M-T, Vasquez AC, Guo J. Parental ethnic–racial socialization 
practices and the construction of children of color’s ethnic–racial identity: A research synthesis 
and meta-analysis. Psychological bulletin. 2019;145(5):437. 

Johnson EI, Easterling BA. Coping with confinement: Adolescents’ experiences with 
parental incarceration. Journal of Adolescent Research. 2015;30(2):244-267. 

Kingston B, Regoli B, Hewitt JD. The theory of differential oppression: A developmental-
ecological explanation of adolescent problem behavior. Critical Criminology. 2003;11(3):237-
260. 

Knopf D, Park MJ, Mulye TP. The mental health of adolescents: A national profile, 2008. 
San Francisco, CA: National Adolescent Health Information Center. 2008. 

Lefmann T, Combs-Orme T. Prenatal stress, poverty, and child outcomes. Child and 
Adolescent Social Work Journal. 2014;31(6):577-590. 

Loeb S, York B. Helping parents help their children. In: Brookings, 2016. 
Masten AS, Faden VB, Zucker RA, Spear LP. Underage drinking: A developmental 

framework. Pediatrics. 2008;121(Supplement 4):S235-S251. 
Masten AS. Global perspectives on resilience in children and youth. Child development. 

2014;85(1):6-20. 
Perez-Brena NJ, Rivas-Drake D, Toomey RB, Umaña-Taylor AJ. Contributions of the 

integrative model for the study of developmental competencies in minority children: What have 
we learned about adaptive culture? American Psychologist. 2018;73(6):713-726. 

National Research Council 2015. Investing in the Health and Well-Being of Young 
Adults. Washington, DC: The National Academies Press. https://doi.org/10.17226/18869.  

National Research Council 2019. National Academies of Sciences E, Medicine. The 
promise of adolescence: Realizing opportunity for all youth. National Academies Press; 2019. 

Sroufe LA. Attachment and development: A prospective, longitudinal study from birth to 
adulthood. Attachment & human development. 2005;7(4):349-367. 

Walkley M, Cox TL. Building trauma-informed schools and communities. Children & 
Schools. 2013;35(2):123-126. 

Walsh, T.B. &; Rosenblum, K.L. (2018). Separating and reconnecting: Family 
relationships across military deployment and reintegration. Zero to Three 39(1), 68-73. 

Walsh, T.B., Davis, R.N., &; Garfield, C. (2020). A call to action: Screening fathers for 
perinatal depression. Pediatrics 145(1), e20191193 

Wolff MS, Ijzendoorn MH. Sensitivity and attachment: A meta‐analysis on parental 
antecedents of infant attachment. Child development. 1997;68(4):571-591. 
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c. Assignments and Course Requirements 

 
OVERVIEW OF COURSE REQUIREMENTS 

 
1. Participation          10 points 
2. Discussion Questions       5 points each 
3. Discussion Lead         15 points 
4. Papers 

• Memoir Write Up       30 points 
• Developmental Implications (Draft & Presentation)  40 points 

 
The points you earn in each course assignments are used to compute your final grade 
in this course.  All assignments, with the exception of class participation, requires a 
submission through Canvas.  See below for additional information on grading. 
 
Extra Credit 
There are no extra credit assignments or opportunities in this course.  Please prepare, 
study and give yourself plenty of time to complete readings and assignments 
accordingly so that you can do your best, the first time. 
 

PARTICIPATION 
 
Your attendance at each class meeting is expected. You are also expected to be an 
active participant in each class session and to meaningfully contribute to class 
discussions that may happen in small or large groups. In addition to voicing your 
opinions and views, you also will have opportunities during class to share your views 
through written means. In-class assignments cannot be made up if students miss class.   

 
DISCUSSION QUESTIONS 

(EPAS 2, 5, 6, 7) 
 

The Discussion Question assignment give student opportunities to reflect on course 
readings and to develop a deep understanding on course content.  In the Discussion 
Questions, students will write a brief summary of the week’s readings (listed under 
‘READING’ in the syllabus) and will pose a thoughtful question. The question should 
show that students have a deep understanding of the reading(s) and that they have 
reflected on, and integrated, the content of the reading(s).  Students should be ready to 
propose an answer to their question during class.  Questions about clarifying a point in 
the reading do not count.  Each week, a randomly selected Discussion Question will be 
chosen from those submitted and students will actively discuss the question in class in 
small groups.   
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There are 11 opportunities to turn in Discussion Questions throughout the semester, 
students, however, will need to complete 9 of these 11. Discussion Questions will be 
due through Canvas each week on the day prior to class by 5 pm EST (Sunday).  
 

DISCUSSION LEAD 
(EPAS 2, 5, 6, 7) 

 
Students will sign up to lead a discussion of the class based on completing the readings 
provided by the instructor. Students will sign up for a week to lead class discussion 
early in the semester and will do this assignment in groups of 2-3 students.  The 
students who are the discussion leaders are free to engage the class in a discussion 
using any learning aid that they chose (i.e. cases, videos, role plays, thought provoking 
activities) and first present 1) a very brief summary of the readings, 2) an exploration of 
whether the reading(s) uses a deficit, diversity, or integrative model in approaching child 
development citing evidence from the reading(s) for their conclusion, and 3) will help the 
class examine and apply knowledge of human development to practice and policy 
decisions focused on wellness and prevention on the specific developmental period that 
the readings cover.  
 
Students will need to outside of class with other students signed up for that same week 
to work on preparing the discussion. 
 
Each group will turn in a written document to the instructor containing a summary of the 
class readings and discussion readings and a plan for how they will structure the 
discussion.  This written assignment should have the names of all students who 
participated and is due on the day the class meets at 2:00 pm. Student groups will have 
about 25-30 minutes each week to lead the discussion.   
 

MEMOIR WRITE UP 
(EPAS 2, 5, 6, 7) 

 
In this assignment, students are asked to read one memoir (“Motherhood So White”) 
and then prepare a written, 4-6 page double-spaced paper that describes the micro, 
mezzo and macro level influences that you see described in the memoir. Special 
attention in the write up should be focused on 1) describing individual development 
within the context of human relationships and particular social environments, 2) 
identifying the individual, social, and environmental factors that promote and sustain 
resilience in the family that this memoir describes, and 3) describing the critical life 
conditions (i.e. race, ethnicity, gender, socio-economic class, sexual orientation) in 
relation to the developmental patterns observed of each of the main characters in the 
book.  
 
The assignment will be graded for meeting the objectives (1-3) of the assignment, 
exhibiting critical thinking in the preparation for the assignment and in the quality of the 
writing, providing supporting definitions and concepts from the book, appropriately citing 
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these definitions, for organizing the assignment, and for proper use of writing 
mechanics.   

 
DEVELOPMENTAL IMPLICATIONS REPORT 

(EPAS 2, 5, 6, 7) 
 
In this assignment students will explore in-depth a developmental issue that has social 
work practice or policy implications that has not been reviewed or covered in class and 
review its implications for social work policy or practice. Students will be asked early in 
the semester to consider what issues would be helpful to their practice or policy work 
and future career interest in either area. In a written assignment, students will critically 
examine and apply knowledge of human development and behavior to social work 
practice and policy decisions by 1) providing background (prevalence, importance) on 
the issue they have selected, using library sources appropriately creating a 
bibliography, 2) exploring whether available research and knowledge on this issue uses 
a deficit, diversity, or integrative model, 3) considering what the social work implications 
are of this issue, and 4) considering what future knowledge still needs to be developed. 
Students will also prepare an in-class presentation at the end of the semester that 
should summarize 1-4 (described above) and elicit questions from the class.  
 
This assignment has a draft and a peer review component.  A draft of this assignment 
will be reviewed 3 weeks prior to the due date by classmates. The draft should be 2-3 
double spaced pages that briefly includes information for 1-4 (described above). A 
rubric will be provided for the peer review assignment in which 2 classmates will read 
and provide feedback to a student’s draft of this assignment. The instructor will provide 
time to meet with the peer reviewers in-class.  For the final assignment, students will 
take the draft and the peer review comments and create a presentation for the entire 
class on their developmental implications.  Students will submit a presentation on the 
day they are scheduled to present in class.  

d. Attendance and class participation  

Attendance at each class session is expected as is actively participating in in-class 
activities, group discussions, student presentations, and lectures. Students who miss 
class will not have an opportunity to make-up participation points.  Students who miss 
more than 2 classes will have their final grade reduced by a letter grade. 
 
Please refer to this link to the Policy on Class Attendance found in the MSW Student 
Guide for additional policies on class attendance. 

e. Grading 

Each assignment listed above is an opportunity for students to show the degree to 
which they have mastered course content and the depth of critical thinking that they 
apply to the course material.  Rubrics for each assignment are provided so that students 
can see the elements that go into grading parts of the assignment. Students who show 
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that they have a significantly advanced understanding of course content and who show 
that they have critically considered each topic and integrated it to the foundations and 
theories reviewed in class receive the highest marks.   
 
Assignment due dates are listed on the syllabus (above) and on Canvas, along with the 
time each assignment is due. Late assignments are not accepted through Canvas or by 
email. For final grades, the points that students earn for each assignment will be added 
at the end of the semester and compared to the total points available. Number grades 
are converted to letter grades using the grading chart below: 
 

A 96-100%  A- 93-95%%   B+ 90-92%  
B 86-89%  B- 83-85%   C+ 80-82%  
C 76-79%  C- 73-75%   D<72%  

 
For further information review here is a link to the MSW Student Guide policies on 
Grades in Academic Courses and in Field Instruction as well as Student Grievance 
procedures and the policy for grading in special circumstances.  
 
f. Plagiarism. 

Plagiarism is representing someone else’s ideas, words, statements or works as 
one’s own without proper acknowledgment or citation. Examples of plagiarism 
include, but are not limited to: 
• Using or otherwise taking credit for someone else’s work or ideas. 
• Using the language of another without full and proper quotation or source 

citation. 
• Implicitly presenting the appropriated words or ideas of another as one’s own. 
• Using Internet source material, in whole or in part, without careful and specific 

reference to the source. 
• Borrowing facts, statistics, or other illustrative material without proper reference, 

unless the information is common knowledge or in common public use. 
• Self-plagiarism, this is, reusing one’s own work without acknowledging that the 

text appears elsewhere (e.g. in a paper for another current or previous class). 

g. Class Recording and Course Materials  

 
Audio and video recording of in-class lectures and discussions is prohibited without the 
advance written permission of the instructor. Students with an approved 
accommodation from the Office of Services for Students with Disabilities permitting the 
recording of class meetings must present documentation to the instructor in advance of 
any recording being done. The instructor reserves the right to disallow recording for a 
portion of any class time where privacy is a special concern. If the instructor chooses to 
record a class, they will decide which classes, if any, are recorded, what portion of each 
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class is recorded, and whether a recording is made available on the course 
management website. On days when classes are recorded, students will be notified a 
recording is occurring. Class recordings and course materials may not be reproduced, 
sold, published or distributed to others, in whole or in part, without the written consent of 
the instructor. 
 
Additional information on class recordings can be found the Recording and Privacy 
Concerns FAQ. 

h. COVID-19 Statement 

For the safety of all students, faculty, and staff on campus, it is important for each of us 
to be mindful of safety measures that have been put in place for our protection. By 
returning to campus, you have acknowledged your responsibility for protecting the 
collective health of our community.  Your participation in this course on an in-
person/hybrid basis is conditional upon your adherence to all safety measures 
mandated by the state of Michigan and the University, including maintaining physical 
distancing of six feet from others, and properly wearing a face covering in class.  Other 
applicable safety measures may be described in the Wolverine Culture of Care and the 
University’s Face Covering Policy for COVID-19.  Your ability to participate in this 
course in-person/hybrid may be impacted by failure to comply with campus safety 
measures.  Individuals seeking to request an accommodation related to the face 
covering requirement under the Americans with Disabilities Act should contact the 
Office for Institutional Equity.  If you are unable or unwilling to adhere to these safety 
measures while in a face-to-face class setting, you will be required to participate on a 
remote basis.  I also encourage you to review the Statement of Student Rights and 
Responsibilities and the COVID-related Addendum to the Statement of Student Rights 
and Responsibilities. 

f. Health-Related Class Absences 

Please evaluate your own health status regularly and refrain from attending class and 
coming to campus if you are ill. You are encouraged to seek appropriate medical 
attention for treatment.  School of Social Work students who miss class due to illness of 
any kind will be given opportunities to access course materials online or provided with 
alternative learning opportunities. Please notify me by email about your absence as 
soon as practical, so that I can make accommodations.  Please note that documentation 
(a doctor’s note) for medical excuses is not required. 

Additional School and University policies, information and resources are available here:  
https://ssw.umich.edu/standard-policies-information-resources. They include: 

● Safety and emergency preparedness 
● Mental health and well-being 
● Teaching evaluations 
● Proper use of names and pronouns 



12 

● Accommodations for students with disabilities 
● Religious/spiritual observances 
● Military deployment 
● Writing skills and expectations 
● Academic integrity and plagiarism 


