
 
 

 

 

1. Course Statement  

 
 
a. Course description 
This course is intended to develop knowledge and skills for practice with children, youth and 
families, with special attention to assessment. Students learn about varying approaches to 
assessment, the various contexts in which assessment takes place, and the assessment skills 
used with children, youth, and families. Students will be familiar with both strengths and 
limitations of assessments, and how assessments are used (e.g., in school, juvenile justice, and 
child welfare forensic assessment) including assessments for intervention recommendations. 
 
Students will learn how to evaluate overall functioning, conduct developmental assessments, 
and make a determination about child, youth and family service needs. Students will learn 
different models of assessment and the role of interdisciplinary assessments (e.g., medical 
examinations and psychological testing) in the overall assessment process. Students will also 
become acquainted with widely used assessment practices with children, youth and families in 
terms of initial screening, risk assessment, and structured decision making. Existing evidence 
for their utility will be explored. 
 
Students will also be sensitized to their personal reaction to child and youth demonstrations of 
trauma and crises. They will be appraised of professional expectations, such as mandatory 
reporting of child maltreatment, and will learn about the general structure of service delivery to 
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child and youth clients. Sensitization to the roles of power and privilege of professionals as they 
relate to both children and their parents is an integral part of the course. In addition, the course 
will address the sometimes conflicting needs of children and families and child-serving systems 
(e.g., legal system; school) impacting assessment outcomes and recommendations. 
 
The diversity of children, youth and families, in terms of race, ethnicity, culture, class, sexual 
orientation, religion, ability, and other social identities will be explored. Of particular focus is the 
over-representation of children of color and the differential response of various child and youth 
serving systems based upon social identity differences. Students will gain insights about how 
differences between themselves and client systems affect assessment process including 
outcomes and recommendations. 
 
b. Course objectives and competencies  
1) Describe theories that explain child and youth risks and protections; 
2) Describe the roles and responsibilities of social workers in assessing children, youth and 
families, including mandatory reporting of child maltreatment, multidisciplinary approaches to 
assessment; 
3) Describe personal, professional, and societal responses to children, youth and families at risk 
and their impact on assessment observations, impressions and recommendations; 
4) Demonstrate knowledge and beginning skills in engaging diverse client systems that reflect 
knowledge about diversity (e.g., gender, developmental age, socio-economic class, culture, 
ethnicity, race, religion, physical and mental ability, sexual orientation, national origin) and 
power differentials between themselves and clients. 
5) Recognize the impact of discrimination based on economic, racial, ethnic, gender, religion, 
sexual orientation, and other differences on client system presentation during assessment, and 
of the effect the worker’s own personal experiences have their assessment observations; 
6) Recognize the impact involuntariness has on assessment. including client system 
relationship with the worker and child-serving system based on past and current initial 
responses 
7) Demonstrate beginning ability to conduct individual and family assessments, including 
assessing parent-child attachment, evaluating overall functioning, and making 
recommendations consistent with assessment findings; 
8) Incorporate a perspective that honors clients’ strengths as well as vulnerabilities to both 
assessments and treatment with child welfare clients. 
 
c. Course design 
This course will make use of lectures, demonstrations, discussion, media such as videotaped 
interviews with clients and individuals, small group exercises, and role plays. Students will 
demonstrate their knowledge acquisition by means of class demonstration, written responses to 
assignments, participation in class discussion, in-class assignments, videotapes, and short 
papers about their child, youth and family interview experiences. 
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d. Intensive focus on PODS 
This course integrates PODS content and skills with a special emphasis on the identification of 
theories, practice and/or policies that promote social justice, illuminate injustices and are 
consistent with scientific and professional knowledge. Through the use of a variety of 
instructional methods, this course will support students developing a vision of social justice, 
learn to recognize and reduce mechanisms that support oppression and injustice, work toward 
social justice processes, apply intersectionality and intercultural frameworks and strengthen 
critical consciousness, self-knowledge and self-awareness to facilitate PODS learning. 
 
Emphasis in this course will focus on teaching students sensitivity, respect, and competence 
when working with clients where there are racial / ethnic, cultural, socio-economic class, 
religious, gender, ability, nationality and other differences presented by the client system. Case 
examples will highlight how differences, issues relevant to impoverishment, and involuntariness 
affect clients’ responses to assessment. Students will understand that children are at a 
fundamental disadvantage in systems that are controlled by adults. 
 
The role of power and privilege will be a theme throughout the course. Students will explore the 
ways in which diversity (e.g., race / ethnicity, socio-economic disadvantage and gender) are 
differentially responded to in initial responses, and students will learn that an appropriate role for 
social workers in oppressive child-serving systems is often that of advocate. In this course 
students will explore the role of prevention and system disruption in situations in which 
institutional processes unjustly disadvantage client systems based on social identity differences. 
To the degree possible, literature and resources will be used that demonstrate 
evidence-informed practice and students will be taught skills to critically reflect upon practices in 
which social science knowledge and research findings wittingly or unwittingly demonstrate bias, 
stereotyping, prejudice and discrimination.  
 

2. Class Requirements 

 

a. Text and class materials 

All class texts and materials are available on Canvas either for download or via a link. To fully 
engage in the course topic and become a competent and skilled social work practitioner, it is 
expected that students will read, watch, or listen to all required materials prior to the class 
session. On most occasions the materials will be discussed and debriefed during class time. 
Please come with any questions, comments, corners or other thoughts related to the material 
that you’ve engaged with in advance. The module on Canvas will be opened no less that one 
week in advance of the class session with the goal of providing that information 2 weeks in 
advance when possible.  
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b. Class schedule 

Class readings, assignments, and topics are subject to change based on the class’s progress, 
interests and other factors. Below is an outline of the expected week to week plan. Changes will 
be communicated via Canvas announcements at least a week in advance and the weekly 
module on Canvas will reflect the most recent materials and information.  
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Date/Time Agenda Required Readings & 
Assignments 

Week 1 
Jan 25th  
2pm - 5pm  

Introduction  
● Introductions 
● Class plan and 

structure  
● Review syllabus, 

policies, and 
assignments  

● Zoom best practices 
and feeling comfy  

● Group guidelines  
● FFTs  
● Intro to 

assessment/why 
assess  

Read:  
● SW 621 Syllabus  
● Speaking Up Without Tearing Down  
● Interrupting Bias: Calling out vs. 

Calling In  
● From Safe Spaces to Brave Spaces  
● Safe and Brave Spaces 

Listen:  
● Unlocking Us Podcast: Brene on 

FFTs 
Respond:  

● Introduce Yourself on the 
Discussion Board  

Assignment:  
● What’s Your Why Reflection  

Week 2 
Feb 1st  
3pm - 5pm  

Biopsychosocial 
Assessment and Cultural 

Humility  
● Being 

strengths-based  
● What’s included in 

the bio, psycho and 
social  

● What is cultural 
humility/cultural 
responsiveness  

● Exploring our 
unknown unknowns 

Read:  
● Graybeal, C. (2001). 

Strengths-Based Social Work 
Assessment: Transforming the 
Dominant Paradigm. Families in 
Society: The Journal of 
Contemporary Social Services, 
82(3), 233-242.  

● Faller, K., & Ortega, R. (2010). 
Cultural Humility for Child Welfare 
Professionals: A Paradigm Shift.  

● Ethics Alive! Cultural Competence, 
Awareness, Sensitivity, Humility, 
and Responsiveness: What's the 
Difference?  

● Framework for Practice with Diverse 
and Oppressed Clients  

● Biopsychosocial Perspective of 
Adolescent Health and Disease  

Watch:  
● #RaceAnd: Judith LeBlanc  
● #RaceAnd: Sonia Guiñansaca  
● #RaceAnd: Kay Ulanday Barrett  
● #RaceAnd: Arielle Newton 

https://www.tolerance.org/magazine/spring-2019/speaking-up-without-tearing-down
http://www.racialequityvtnea.org/wp-content/uploads/2018/09/Interrupting-Bias_-Calling-Out-vs.-Calling-In-REVISED-Aug-2018-1.pdf
http://www.racialequityvtnea.org/wp-content/uploads/2018/09/Interrupting-Bias_-Calling-Out-vs.-Calling-In-REVISED-Aug-2018-1.pdf
https://sites.lsa.umich.edu/inclusive-teaching-2/wp-content/uploads/sites/732/2016/06/From-Safe-Spaces-to-Brave-Spaces.pdf
https://medium.com/@amarquez628/safe-and-brave-spaces-b9a3b51e107f
https://brenebrown.com/podcast/brene-on-ffts/
https://brenebrown.com/podcast/brene-on-ffts/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
https://www.socialworker.com/feature-articles/ethics-articles/ethics-alive-cultural-competence-awareness-sensitivity-humility-responsiveness/
http://vig.pearsoned.com/samplechapter/0205787290.pdf
http://vig.pearsoned.com/samplechapter/0205787290.pdf
https://neupsykey.com/biopsychosocial-perspective-of-adolescent-health-and-disease/
https://neupsykey.com/biopsychosocial-perspective-of-adolescent-health-and-disease/
https://www.youtube.com/watch?v=wZ5z9QOdDzA
https://www.youtube.com/watch?v=p4cc4LkJFjg
https://www.youtube.com/watch?v=CSHcKFn7zZw&feature=youtu.be&list=PL4ruTyc9FHOVwmxdmpsQkGFLaqBNlTkaz
https://www.youtube.com/watch?v=mGJ_td3ZUIU
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Assignment:  
● Self-Assessment on Cultural 

Responsiveness and Implicit Bias  

Week 3 
Feb 8th  
3pm - 5pm  

Assessment Purpose, 
Methods and Ethical 

Practice 
● Ethical Practice  
● Why assess?  
● Methods and 

settings  
● Limitations of 

assessment  
● Standardized tools  

Watch:  
● Beyond the Cliff - Laura van 

Dernoot Lipsky  
Read:  

● Camasso, M. J., & Jagannathan, R. 
(2000). Modeling the reliability and 
predictive validity of risk 
assessment in child protective 
services. Children and Youth 
Services Review, 22(11-12), 
873-896. 

● Stauffer, S. D. (2019). Ethical use of 
drawings in play therapy: 
Considerations for assessment, 
practice, and supervision. 
International Journal of Play 
Therapy, 28(4), 183-194.  

● Gilgun, J. F. (2005). The 4-D. 
Journal of Human Behavior in the 
Social Environment, 10(4), 51-73.  

Assignment:  
● Assessment Critique Paper  

Week 4 
Feb 15th  
3pm - 5pm  

Developmental Factors for 
Children and Youth (and 

their Impact on 
Assessment) 

● Development’s 
impact on 
assessment  

● Executive 
functioning  

● Attachment  
● Adolescent Brain 

Development  

Watch:  
● Guest lecture from Julie Ribaudo  
● The mysterious workings of the 

adolescent brain  
Read:  

● Assessment of Young Children 
● Executive Function and 

Self-Regulation (be sure to also 
watch the "Overview Video") 

● The Teen Years Explained (pages 
7-71) 

● Children, Executive Functioning, 
and Digital Media: A Review  

● Ialongo, N. S., Edelsohn, G., & 
Kellam, S. G. (2001). A Further 
Look at the Prognostic Power of 
Young Children's Reports of 
Depressed Mood and Feelings. 
Child Development, 72(3), 736-747.  

Week 5 
Feb 22nd  
2pm - 5pm  

Assessment and Intake 
Planning  

● Worker 

Watch:  
● I Went For An Intake and Never 

Went Back: Evidence-Based Family 

https://youtu.be/uOzDGrcvmus
https://youtu.be/uOzDGrcvmus
https://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_adolescent_brain
https://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_adolescent_brain
https://www.aacap.org/AACAP/Member_Resources/AACAP_Committees/Infant_and_Preschool_Committee/Assessment_of_Young_Children.aspx
https://developingchild.harvard.edu/science/key-concepts/executive-function/
https://developingchild.harvard.edu/science/key-concepts/executive-function/
https://www.jhsph.edu/research/centers-and-institutes/center-for-adolescent-health/_includes/_pre-redesign/Interactive%20Guide.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/research/children_executive_functioning_and_digital_media_review_1.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/research/children_executive_functioning_and_digital_media_review_1.pdf
https://youtu.be/pnsf-nVrISc?t=3
https://youtu.be/pnsf-nVrISc?t=3
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preparedness  
● Facilitative 

conditions  
● Asking 

non-suggestive/open
-ended questions  

● Non-verbal 
communication  

● Silence and barriers 
to disclosure  

● Family’s role  

Engagement in Real World Settings 
Read:  

● Cook, L., & Gregory, M. (2019). 
Making Sense of Sensemaking: 
Conceptualising How Child and 
Family Social Workers Process 
Assessment Information. Child Care 
in Practice, 26(2), 182-195.  

● Hershkowitz, I., & Lamb, M. E. 
(2020). Allegation rates and 
credibility assessment in forensic 
interviews of alleged child abuse 
victims: Comparing the revised and 
standard NICHD protocols. 
Psychology, Public Policy, and Law, 
26(2), 176-184.  

Week 6 
March 1st  
3pm - 5pm  

Building and Maintaining 
Rapport  

● Working along the 
voluntary continuum  

● The role of families 
and caretakers  

● Being 
trauma-informed  

Read:  
● The HEADSS Assessment Guide  
● Crosland, K., Haynes, R. D., & 

Clarke, S. (2019). The Functional 
Assessment Interview for Runaways 
(FAIR): An Assessment Tool to 
Assist with Behavior Support Plan 
Development to Reduce Runaway 
Behavior. Child and Adolescent 
Social Work Journal, 37(1), 73-82.  

● Sotero, L., Major, S., Escudero, V., 
& Relvas, A. P. (2014). The 
therapeutic alliance with involuntary 
clients: How does it work? Journal 
of Family Therapy, 38(1), 36-58. 

● Oetzel, K. B., & Scherer, D. G. 
(2003). Therapeutic Engagement 
With Adolescents in Psychotherapy. 
Psychotherapy: Theory, Research, 
Practice, Training, 40(3), 215-225.  

Week 7 
March 8th  
3pm - 5pm  

Assessing for Trauma  
● Family violence  
● Child abuse  
● Adverse Childhood 

Experiences  
● Trauma-informed 

care  

Watch:  
● You, Me and Transgenerational 

Trauma: Moving from 
Trauma-Awareness to 
Trauma-Informed Care 

Read:  
● Trauma-Informed Care in 

Behavioral Health Services 
●  Kameg, B. N., & Fradkin, D. (2020). 

Adverse Childhood Experiences in 
Youth: Trauma-Informed 
Assessment, Diagnosis, and 

https://youtu.be/pnsf-nVrISc?t=3
http://www.bcchildrens.ca/youth-health-clinic-site/documents/headss20assessment20guide1.pdf
https://youtu.be/xLDS_znIE_4?t=5
https://youtu.be/xLDS_znIE_4?t=5
https://youtu.be/xLDS_znIE_4?t=5
https://youtu.be/xLDS_znIE_4?t=5
https://store.samhsa.gov/product/TIP-57-Trauma-Informed-Care-in-Behavioral-Health-Services/SMA14-4816
https://store.samhsa.gov/product/TIP-57-Trauma-Informed-Care-in-Behavioral-Health-Services/SMA14-4816
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Management. The Journal for Nurse 
Practitioners.  

● Conradi, L., Wherry, J., & Kisiel, C. 
(2011). Linking Child Welfare and 
Mental Health Using 
Trauma-Informed Screening and 
Assessment Practices. Child 
Welfare, 90(6), 129-147. 

Week 8  
March 15th  
3pm - 5pm  

Mandated Reporting and 
Other Ethical Dilemmas  

● Ethical challenges, 
gray areas, and 
biases  

 

Read:  
● Mandatory Reporters of Child 

Abuse and Neglect 
● Alternatives to Calling DCFS  
● Promoting Safe and Stable Families  

Watch:  
● Foster Documentary  

Assignment:  
● Mandated Reporting and and Minor 

Consent Laws Presentation  

Week 9  
March 22nd  
2pm - 5pm  

Assessing for Suicide and 
Other Risk Factors  
● Addressing serious 

risk/danger and 
associated 
complications  

Listen:  
● Kids These Days: Why is being a 

teen so complicated?  
● Kids These Days: What's it like 

living with anxiety? 
Read:  

● Posner, K., Melvin, G. A., Stanley, 
B., Oquendo, M. A., & Gould, M. 
(2007). Factors in the Assessment 
of Suicidality in Youth. CNS 
Spectrums, 12(2), 156-162.  

● Reynolds, W. M., &amp; Mazza, J. 
J. (1999). Assessment of Suicidal 
Ideation in Inner-City Children and 
Young Adolescents: Reliability and 
Validity of the Suicidal Ideation 
Questionnaire-JR. School 
Psychology Review, 28(1), 17-30.  

● Katz, C. C., Busby, D., & Mccabe, 
C. (2020). Suicidal behaviour in 
transition-aged youth with 
out-of-home care experience: 
Reviewing risk, assessment, and 
intervention. Child &amp; Family 
Social Work, 25(3), 611-618. 

Week 10  
March 29th  
3pm - 5pm  

Assessment with LGBTQ+ 
Children and Youth  
● Working with and 

assessing LGBTQ+ 

Watch:  
● Voices of Transgender Adolescents 

in Healthcare 
● Gender Diversity and Affirmation for 

https://www.childwelfare.gov/pubPDFs/manda.pdf
https://www.childwelfare.gov/pubPDFs/manda.pdf
https://www-filmplatform-net.proxy.lib.umich.edu/product/foster/
https://www.michiganradio.org/post/kids-these-days-why-being-teen-so-complicated
https://www.michiganradio.org/post/kids-these-days-why-being-teen-so-complicated
https://www.michiganradio.org/post/kids-these-days-whats-it-living-anxiety
https://www.michiganradio.org/post/kids-these-days-whats-it-living-anxiety
https://www.youtube.com/watch?v=w9WZPG5rj3A&feature=emb_logo
https://www.youtube.com/watch?v=w9WZPG5rj3A&feature=emb_logo
https://vimeo.com/428661622
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children and youth  Children and Adolescents 
Read:  

● Price-Feeney, M., Green, A. E., & 
Dorison, S. (2020). Understanding 
the Mental Health of Transgender 
and Nonbinary Youth. Journal of 
Adolescent Health, 66(6), 684-690.  

● Boskey, E. R., Taghinia, A. H., & 
Ganor, O. (2019). Self-assessment 
of clinical competence with LGBT 
patients at a pediatric hospital. 
Social Work in Health Care, 58(6), 
547-556.  

Week 11 
April 5th  
3pm - 5pm  

Assessment in 
Interdisciplinary Settings  

● Assessment in 
settings such as 
schools, medical 
settings and juvenile 
justice  

● Guest Panel from social workers 
who practice in interdisciplinary 
settings  

● Class Materials TBD  

Week 12  
April 12th  
3pm - 5pm  

Current Events and Issues 
Impacting Children and 

Adolescents  
● Social Media  
● School violence  
● COVID 
● Racial injustice  
● How current events 

and issues impact 
assessment  

Read:  
● Building Developmental 

Relationships During the COVID-19 
Crisis  

● Oosterhoff, B., Palmer, C. A., 
Wilson, J., & Shook, N. (2020). 
Adolescents' Motivations to Engage 
in Social Distancing During the 
COVID-19 Pandemic: Associations 
With Mental and Social Health. 
Journal of Adolescent Health, 67(2), 
179-185.  

● Barney, A., Buckelew, S., 
Mesheriakova, V., & 
Raymond-Flesch, M. (2020). The 
COVID-19 Pandemic and Rapid 
Implementation of Adolescent and 
Young Adult Telemedicine: 
Challenges and Opportunities for 
Innovation. Journal of Adolescent 
Health, 67(2), 164-171.  

● Moore-Petinak, N., Waselewski, M., 
Patterson, B. A., & Chang, T. 
(2020). Active Shooter Drills in the 
United States: A National Study of 
Youth Experiences and 
Perceptions. Journal of Adolescent 
Health, 67(4), 509-513.  

https://vimeo.com/428661622
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf
https://www.search-institute.org/wp-content/uploads/2020/03/Coronavirus-checklist.pdf


 
 

c. Assignments 

Below is an outline of the assignments for this semester. Rubrics for each individual assignment 
will be provided separately.  
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● Tweens, Teens, Tech, and Mental 
Health 

Watch:  
● COVID-19 and Race: Youth Voice 

and Power  
● Tweens, Teens, Tech, and Mental 

Health  

Week 13 
April 19th  
3pm - 5pm  

Moving from Assessment 
to Intervention  

● Linking assessment 
to realistic 
expectations for 
change  

● Where are your 
gaps?  

● What do you still 
need to learn?  

Watch:  
● Family Alignment Series: First 30 

Days - Assessment and Goal 
Setting  

● Black Student Voices: What We 
Need from Our Schools  

● Every Kid Needs a Champion  
Read:  

● Katz, E., Mcpartland, S., & Rines, J. 
(2020). Exploring micro-skills as the 
underpinnings of effective social 
work practice. Journal of Social 
Work Practice, 1-14.  

Assignment Due date/Details Percent of overall grade 

Attendance and 
Participation  

Ongoing.  
 

20%  

“What’s Your Why” 
Reflection Paper  

Due by the end of day on 
February 1st. Submit via 
Canvas.  

10% 

Self-Assessment on 
Cultural Responsiveness 
and Implicit Bias and 
Reflection Paper  

Due by the end of the day on 
February 8th. Submit via 
Canvas.  

10% 

Assessment Critique 
Paper and Presentation  

Due by the end of the day on 
February 21st. Submit via 
Canvas. Present results during 
class on February 22nd.  

15%  

Mandated Reporting and Due by the end of the day on 15%  

https://www.commonsensemedia.org/sites/default/files/uploads/pdfs/tweens-teens-tech-and-mental-health-full-report-final-for-web1.pdf
https://www.commonsensemedia.org/sites/default/files/uploads/pdfs/tweens-teens-tech-and-mental-health-full-report-final-for-web1.pdf
https://youtu.be/wN2Ftw7x_08?t=10
https://youtu.be/wN2Ftw7x_08?t=10
https://www.commonsensemedia.org/research/tweens-teens-tech-and-mental-health
https://www.commonsensemedia.org/research/tweens-teens-tech-and-mental-health
https://youtu.be/RRBqzXXqpGQ?t=14
https://youtu.be/RRBqzXXqpGQ?t=14
https://youtu.be/RRBqzXXqpGQ?t=14
https://www.youtube.com/watch?v=-Ke3TURO2Q8&feature=youtu.be
https://www.youtube.com/watch?v=-Ke3TURO2Q8&feature=youtu.be
https://www.youtube.com/watch?v=SFnMTHhKdkw&feature=youtu.be


 
 

d. Attendance and class participation 

Attendance and participation accounts for 20% of your final grade.Attendance at weekly 
synchronous class sessions are required and the expectation is that all students will not only but 
present but also actively participate. Active participation requires that you complete all assigned 
readings before class and come prepared with questions and comments about the readings to 
share with others. 

● Participation can look like:  
○ Speaking/contributing during class discussions 
○ Chatting in during class  
○ Responding to polls  
○ Responding to prompts via other media (e.g. Jamboard)  
○ Reporting out from small groups during class  
○ Having questions for guest speakers  
○ Continuing to the discussion Board  

 
As described in the MSW Student Guide, attendance in all class meetings is required. Students 
who miss more than 2 classes will receive a full letter grade deduction at the end of the 
semester.  
 
If as a result of an emergency you miss a class, please make arrangements with a classmate to 
get the notes, handouts, or other materials. You will be able to find the readings, handouts, and 
assignment instructions on the Canvas website for this class.  Alternate assignments or 
individual meetings for missed classes may be available to support students who have to 
unexpectedly miss class due to an emergency. Please contact me ASAP to make these 
arrangements.  
 

e. Grading 

A 100-point system is used in this course. At the end of the semester, the points earned will be 
translated  into letter grades according to the following formula:  
 
A+ 99-100  
A 95-98  
A- 91–94  
B+ 87-90  
B 84-86  
B- 81-83  
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and Minor Consent Laws 
Presentation  

March 21st. Submit via 
Canvas. Present during class 
on March 22nd.  

Final Paper  Due by the end of the day on 
April 25th. Submit via Canvas.  

30%  

https://ssw.umich.edu/msw-student-guide/section/1.08.00/17/policy-on-class-attendance


C+ 77-80  
C 74-76  
C- 70-73  
D <69 (no credit)  
 
Incomplete grades will be given in rare circumstances. Students are expected  to plan ahead in 
starting assignments and to keep up with the coursework throughout the term. Any unusual 
circumstances that may impede a student’s progress in the course should be discussed with the 
instructor as soon as possible.  
 
Plagiarism and cheating will not be tolerated; confirmation of these behaviors will be reported to 
the  Associate Dean for Educational Programs’ office and will likely result in a failing grade for 
the course. Students are expected to do your own original work.  
 
It is important to keep in mind that you are not your grade! Students come to graduate school 
with a  wide range of academic experiences and preparedness. Thinking and writing about 
complex issues and  abstract concepts can be very challenging for many students. If you are 
satisfied with the level of effort  you have invested in the course, and you earn a grade of B or 
better, I hope you will feel very good about  your performance. 
 
Grade Contestation: We strongly discourage grade grubbing of any kind regarding your papers. 
Grade  grubbing is defined as begging, pleading, arguing, bribing, crying, or in any way asking 
for a higher  grade. Instead, we encourage you to discuss why you lost points and what you can 
do to improve for the  future. If, however, you feel strongly that you have a valid dispute about a 
grade on an assignment, you  should submit a statement in writing explaining the mistake you 
think has been made and what alternate  grade you suggest. Make an appointment with your 
professor to discuss the grade. Note that re- reading  an assignment submission can result in 
either a lower or a higher grade and that this grade will be final.  
 
Late assignments  
Life happens and sometimes, we miss deadlines. Late assignments will incur a 5% reduction on 
the final  grade for every day that it is late. This is subject to change at the discretion of the 
instructor. Missing a  deadline is a stressful experience. Sometimes it’s just the result of a 
one-off timing issue, but sometimes  it’s the result of a more persistent issue such as struggling 
with material, life, or other personal  circumstances not always visible to the instructor. Students 
in this situation often blame themselves, or delay speaking to the instructor due to fear, shame, 
anxiety, etc. The stress snowballs as penalties and  other coursework piles up. If you are in this 
situation, I can help.  
 
If you are going to miss a deadline:  
1. Email me whatever you have before the deadline. If I get something from you, no matter how 
incomplete, the first day’s late penalty will be halved.  
2. Stay in contact with me until you finish. We will make a plan to get you back on track.  
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More information can be found at the following sources:  
Grades in Academic Courses and in Field Instruction  
Student Grievance procedures  
policy for grading in special circumstances.  

f. Class Recording and Course Materials  

Audio and video recording of in-class lectures and discussions is prohibited without the advance 
written permission of the instructor. Students with an approved accommodation from the Office 
of Services for Students with Disabilities permitting the recording of class meetings must present 
documentation to the instructor in advance of any recording being done. The instructor reserves 
the right to disallow recording for a portion of any class time where privacy is a special concern. 
If the instructor chooses to record a class, they will decide which classes, if any, are recorded, 
what portion of each class is recorded, and whether a recording is made available on the course 
management website. On days when classes are recorded, students will be notified a recording 
is occurring. Class recordings and course materials may not be reproduced, sold, published or 
distributed to others, in whole or in part, without the written consent of the instructor.  
 
Please see the Recording and Privacy Concerns FAQ for more information.  
 

g. COVID-19 Statement  

For the safety of all students, faculty, and staff on campus, it is important for each of us to be 
mindful of safety measures that have been put in place for our protection. By returning to 
campus, you have acknowledged your responsibility for protecting the collective health of our 
community.  Your participation in this course on an in-person/hybrid basis is conditional upon 
your adherence to all safety measures mandated by the state of Michigan and the University, 
including maintaining physical distancing of six feet from others, and properly wearing a face 
covering in class.  Other applicable safety measures may be described in the Wolverine Culture 
of Care and the University’s Face Covering Policy for COVID-19.  Your ability to participate in 
this course in-person/hybrid may be impacted by failure to comply with campus safety 
measures.  Individuals seeking to request an accommodation related to the face covering 
requirement under the Americans with Disabilities Act should contact the Office for Institutional 
Equity.  If you are unable or unwilling to adhere to these safety measures while in a face-to-face 
class setting, you will be required to participate on a remote basis.  I also encourage you to 
review the Statement of Student Rights and Responsibilities and the COVID-related Addendum 
to the Statement of Student Rights and Responsibilities. 

 

h. Health-Related Class Absences 

Please evaluate your own health status regularly and refrain from attending class and coming to 
campus if you are ill. You are encouraged to seek appropriate medical attention for treatment.  
School of Social Work students who miss class due to illness of any kind will be given 
opportunities to access course materials online or provided with alternative learning 
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opportunities. Please notify me by email about your absence as soon as practical, so that I can 
make accommodations.  Please note that documentation (a doctor’s note) for medical excuses 
is not required. 
 

 

Additional School and University policies, information and resources are available here: 
https://ssw.umich.edu/standard-policies-information-resources. They include: 

● Safety and emergency preparedness 
● Mental health and well-being 
● Teaching evaluations 
● Proper use of names and pronouns 
● Accommodations for students with disabilities 
● Religious/spiritual observances 
● Military deployment 
● Writing skills and expectations 
● Academic integrity and plagiarism 
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