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Course title: Culturally Responsive and Evidence-Informed Assessment with Children, 
Youth, and Families 

Course #/term: SW621, Class # 34508, Section 001, Winter Term, 2021 

Time and place: Tuesday, 9:00 a.m. – 12:00 p.m., ONLINE 

Credit hours: 3 

Prerequisites: Foundation Essentials 

Instructor: Karyn Gendreau 

Pronouns: she/her/hers 

Contact info: Email: kgendrea@umich.edu 
When you email me, please include SW 621 in the subject line 
Feel free to address me in person and in writing as “Karyn” 

 
 
 

Office: (Virtual) 

Office hours: By appointment via phone, Zoom, FaceTime    
 

 

1. Course Description 
This course is intended to develop knowledge and skills for practice with children, youth and 
families, with special attention to assessment. Students learn about varying approaches to 
assessment, the various contexts in which assessment takes place, and the assessment skills 
used with children, youth, and families. Students will be familiar with both strengths and 
limitations of assessments, and how assessments are used (e.g., in school, juvenile justice, and 
child welfare forensic assessment) including assessments for intervention recommendations. 
 
Students will learn how to evaluate overall functioning, conduct developmental assessments, 
and make a determination about child, youth and family service needs. Students will learn 
different models of assessment and the role of interdisciplinary assessments (e.g., medical 
examinations and psychological testing) in the overall assessment process. Students will also 
become acquainted with widely used assessment practices with children, youth and families in 
terms of initial screening, risk assessment, and structured decision making. Existing evidence for 
their utility will be explored. 
 
Students will also be sensitized to their personal reaction to child and youth demonstrations of 
trauma and crises. They will be appraised of professional expectations, such as mandatory 
reporting of child maltreatment, and will learn about the general structure of service delivery to 
child and youth clients. Sensitization to the roles of power and privilege of professionals as they 
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relate to both children and their parents is an integral part of the course. In addition, the course 
will address the sometimes conflicting needs of children and families and child-serving systems 
(e.g., legal system; school) impacting assessment outcomes and recommendations. 
 
The diversity of children, youth and families, in terms of race, ethnicity, culture, class, sexual 
orientation, religion, ability, and other social identities will be explored. Of particular focus is 
the over-representation of children of color and the differential response of various child and 
youth serving systems based upon social identity differences. Students will gain insights about 
how differences between themselves and client systems affect assessment process including 
outcomes and recommendations. 

a. Objectives 

1) Describe theories that explain child and youth risks and protections; 
2) Describe the roles and responsibilities of social workers in assessing children, youth and 
families, including mandatory reporting of child maltreatment, multidisciplinary approaches to 
assessment; 
3) Describe personal, professional, and societal responses to children, youth and families at risk 
and their impact on assessment observations, impressions and recommendations; 
4) Demonstrate knowledge and beginning skills in engaging diverse client systems that reflect 
knowledge about diversity (e.g., gender, developmental age, socio-economic class, culture, 
ethnicity, race, religion, physical and mental ability, sexual orientation, national origin) and 
power differentials between themselves and clients. 
5) Recognize the impact of discrimination based on economic, racial, ethnic, gender, religion, 
sexual orientation, and other differences on client system presentation during assessment, and 
of the effect the worker’s own personal experiences have their assessment observations; 
6) Recognize the impact involuntariness has on assessment. including client system relationship 
with the worker and child-serving system based on past and current initial responses 
7) Demonstrate beginning ability to conduct individual and family assessments, including 
assessing parent-child attachment, evaluating overall functioning, and making 
recommendations consistent with assessment findings; 
8) Incorporate a perspective that honors clients’ strengths as well as vulnerabilities to both 
assessments and treatment with child welfare clients. 

b. Course Design 

This course will make use of lectures, demonstrations, discussion, media such as videotaped 
interviews with clients and individuals, small group exercises, and role plays. Students will 
demonstrate their knowledge acquisition by means of class demonstration, written responses 
to assignments, participation in class discussion, in-class assignments, videotapes, and short 
papers about their child, youth and family interview experiences. 
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c. Intensive Focus on Privilege, Oppression, Diversity and Social Justice (PODS) 

This course integrates PODS content and skills with a special emphasis on the identification of 
theories, practice and/or policies that promote social justice, illuminate injustices and are 
consistent with scientific and professional knowledge. Through the use of a variety of 
instructional methods, this course will support students developing a vision of social justice, 
learn to recognize and reduce mechanisms that support oppression and injustice, work toward 
social justice processes, apply intersectionality and intercultural frameworks and strengthen 
critical consciousness, self-knowledge and self-awareness to facilitate PODS learning. 
 
Emphasis in this course will focus on teaching students sensitivity, respect, and competence 
when working with clients where there are racial / ethnic, cultural, socio-economic class, 
religious, gender, ability, nationality and other differences presented by the client system. Case 
examples will highlight how differences, issues relevant to impoverishment, and involuntariness 
affect clients’ responses to assessment. Students will understand that children are at a 
fundamental disadvantage in systems that are controlled by adults. 
 
The role of power and privilege will be a theme throughout the course. Students will explore 
the ways in which diversity (e.g., race / ethnicity, socio-economic disadvantage and gender) are 
differentially responded to in initial responses, and students will learn that an appropriate role 
for social workers in oppressive child-serving systems is often that of advocate. In this course 
students will explore the role of prevention and system disruption in situations in which 
institutional processes unjustly disadvantage client systems based on social identity differences. 
To the degree possible, literature and resources will be used that demonstrate evidence-
informed practice and students will be taught skills to critically reflect upon practices in which 
social science knowledge and research findings wittingly or unwittingly demonstrate bias, 
stereotyping, prejudice and discrimination. 

2. Class Requirements  

a. Text and class materials 

There is no required text book for the course.   
We will be using articles, videos, and podcasts that can be easily accessed via links provided.  I 
will place all required readings/videos/podcasts on our course Canvas site in the modules that 
correspond to the weeks they are due.  
 
To fully engage in the course topic and become a competent and skilled social work 
practitioner, it is expected that students will complete all required readings and view or listen 
to the required videos/podcasts in order to be prepared for class discussion. 
We will discuss readings/videos/podcasts in class and at times these will be used to reflect upon 
for written assignments or breakout discussions.  
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• Additional readings/videos may be assigned or readings/videos may be changed from 
what is listed on the syllabus on occasion.  If this happens the new or changed reading 
will be posted on Canvas at least 1 week prior to the class session and I will alert you to 
this change.  

• In general the standard will be that all readings/videos/podcasts will be posted at least 2 
weeks in advance of the class session in which they will be used or discussed.  

b. Class schedule 

If for some reason a change to the course schedule needs to be made, whenever possible, 
alerts will come over email at least a week in advance; changes will also be posted to Canvas. 

Date Topic/Agenda Required Readings and Assignments  

1/19 

Session 1: 
Introduction to Course 
Cultural Humility 
Self-care and positive coping 

• Review Syllabus on Canvas 

• In-class discussion and activities 

• In-class Video: Beyond the Cliff (Laura van Dernoot Lipsky) 
 

1/26 

Session 2: 
Assessment Worker Factors: 
Creating space 
Identifying and Mitigating Bias 

• Article: Caseworker Perspectives on Mental Health 
Disparities Among Racial/Ethnic Minority Youth in Child 
Welfare 

• Article: Training Child Welfare Workers from an 
Intersectional Cultural Humility Perspective: A Paradigm 
Shift 

• Article: White Privilege: Unpacking the Invisible Knapsack 

• Video: How Racial Bias Works – and how to disrupt it 
(Jennifer Eberhardt) 

2/2 

Session 3:  
Purpose of Intake or Assessment 
Methods 
Ethical Practice 

➢ Reflection Paper (due by 2/1/20 @ 11:59 p.m.) 

• Article: Making Sense of Sensemaking: Conceptualizing 
How Child and Family Social Workers Process Assessment 
Information 

• Article: Profiles of Individual Assets and Mental Health 
Symptoms in at-risk early adolescents 

• Article: Implementation of an Initial Mental Health 
Assessment for Newly Arrived Refugees 

• Video: The Danger of the Single Story (Chimamanda Ngozi 
Adichie) 

2/9 
Session 4:  
Developmental factors for CYF 
Trauma-informed Approach 

• Article: Developmental Assessment of Children 

• Article: Assessment of Developmental Trauma in Children 
and Adolescents: A Systematic Review 

• Article: Implementing Trauma-Informed Care of Children 
and Adolescents in the Inpatient Psychiatric Setting 

• Video: What do Babies Think? (Alison Gopnik) 

• Video: Executive Function and Self-Regulation overview 

2/16 
Session 5:  
Standardized Instruments 
Quantitative & Qualitative 

(Day 1 of Class presentations) 

• Article: The Child and Adolescent Functional Assessment 
Scale (CAFAS): Review and Current Status 
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Assessments 
Implications for Diversity 

• Video: CAFAS/PECFAS Educational Video 

• Article: When Standardization Becomes the Lens in Child 
Welfare Practice 

• Video: Ansel Casey Life Skills Assessment 

• Article: Evidence-Based Assessment Tolls for Common 
Mental Health Problems: A Practical Guide for School 
Settings 

• Article: Clinical Practice Guidelines for Assessment of 
Children and Adolescents 

• Article: Use of the Whole Child Assessment to Identify 
Children at Risk of Poor Outcomes 

2/23 

Session 6:  
Establishing Rapport & 
Engagement with C&Y 
Contemporary Issues Impacting 
C&Y 

(Day 2 of Class presentations) 
➢ Journal Club assignment – presentations in breakout 

sessions during class 2/23 

• Article: Practitioner perspectives on rapport building 
during child investigative interviews 

• Video: The Power of Vulnerability (Brene Brown) 

• Article: Five Out of the Box Techniques for Encouraging 
Teenagers to Engage in Counseling 

• Article: “Straight Up”: Enhancing Rapport and Therapeutic 
Alliance with Previously-Detained Youth in the Delivery of 
Mental Health Services 

• Blog: Five Ways to Quickly Build Rapport with Teens 

3/2 

Session 7:  
Establishing Rapport & 
Engagement with Parents & 
Caretakers 
Navigating the “Voluntary” 
Continuum 

(Final day for Class presentations) 

• Article: The Therapeutic Alliance with Involuntary Clients: 
How Does it Work? 

• Article: To Strengthen CPS Assessments, Enhance 
Engagement  

• Video: Assessment Process (Dr. Beverly Ford) 

• Video: Listening to Shame (Brene Brown) 

3/9 

Session 8:  
The BPSCS Assessment 
Supporting CYF through 
challenges of Assessment 
Understanding context for 
Assessment 
 

• Reading: Biopsychosocial-Spiritual Assessment - pdf 

• Article: Biopsychosocial-Spiritual Assessment: an 
overview 

• Podcast: The Social Work Podcast: Bio-psychosocial-
Spiritual Assessment and Mental Status Exam 

• Article: Unpacking Childhood Experiences of Abuse: Can 
Clinicians Identify Their Patient’s History of Abuse? 

3/16 

Session 9:  
Intervening in crisis 
Addressing serious risk & 
complications 
 

• Article:  Is it Conflict or Abuse?  A Practice Note for 
Furthering Differential Assessment and Response 

• Article: Adverse Childhood Experiences in Youth: Trauma-
Informed Assessment, Diagnosis, and Management 

• Article: Assessment of Suicidal Ideation in Inner-City 
Children and Young Adolescents: Reliability and Validity 
of the Suicidal Ideation Questionnaire-JR 

• Reading: Brown-Stanley Safety Plan Template 
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3/23 

Session 10:  
NO CLASS – 
**WELLNESS  BREAK** 
 

 

• Practice self-care 

• Enjoy some time off!  😊  ҉  ҉ 

3/30 

Session 11:  
Crisis Intervention continued 
Assessment Design: the “map” 
that guides assessment strategy  

• Article:  Factors in the Assessment of Suicidality in Youth 

• Video: Helping Clients in Crisis 

• Video: Pre-recorded Lecture about Suicide Prevention 
 

4/6 

Session 12: 
In-Class Simulation – Housing 
crises, and rights of youth 
Moving from Assessment to 
Intervention 
Realistic expectations for change  
 

➢Design Project due: 4/6 by 12 p.m. (noon) 

• Reading: Walk in their Shoes – Instructions 

• Reading: Walk in their Shoes – Personas 

• Reading: Legal Rights of Youth (“the age page”) 

• Article: Defining Secondary Traumatic Stress and 
Developing Targeted Assessments and Interventions 

• Video: Family Alignment Series: First 30 Days –  
      Assessment and Goal Setting 

4/13 

Session 13:  
Professional documentation 
Establishing realistic goals & 
recommendations 
 

 

• Readings:  Intakes for: Mr. H, Mr. C, Mr. W, Ms. J, and 
Assessment form: sample 

• Reading: Mental Status Exam.pdf 

• Reading: MSE – tips for completion.pdf 

• Video: The Initial Interview: Goals, Processes and 
Procedures 
 

4/20 

Session 14:  
Review – Assessment Strategies 
and Challenges 
Dealing with Systemic and 
Environmental barriers or 
obstacles to change 
 

➢ Document and Assessment due: 4/20 by 12 p.m. (noon) 

• Reading: Child/Adolescent Biopsychosocial Template.pdf 

• Reading: Culturally Responsive Questions.pdf 

• Article: Risk Attitudes withing ‘Complex Youth’: 
Assessment and Decision Making: Professional 
Perspectives 

➢ Self-Assessment due: 4/23 by 12 p.m. (noon) 
 

 

 

c. Assignments 

Assignments Weight Due Date/Time 

Course Engagement and Attendance 
Includes engaging in during-class reflections, discussions, 
participation in activities, etc. 

 
25% 

 

Every week       

Reflection Paper 10% 2/1 by 11:59 pm 



7 

Presentation Project 
Examine, critique, and present a Standardized tool or 
instrument for assessment of Children, Youth, & Families 

20% Schedule with Karyn 
– must be presented 
by end of class on 
3/2 

“Journal Club” assignment 
Bring an article, video, TED Talk, blog/post about a 
contemporary issue impacting children, youth, &/or 
families -lead discussion in small breakout group  

5% During class on 2/23 

Design Project: Design a culturally responsive &  
evidence-informed assessment for C,Y &/or Families 

15% 4/6 by 12 p.m. 
             (noon) 

Document an assessment of a child/youth/or family from 
a film or on-line example assessment video 

20% 4/20 by 12 p.m. 
             (noon) 

Self-assessment of progress/performance in course 
participation and engagement 

5% 4/23 by 12 p.m. 
               (noon) 

Total 100%  

Extra:  **NOT REQUIRED**  Bring in and lead a self-care 
or “mind break” activity that you could use with Children, 
Youth, & Families in an assessment setting 

 
5% 

Schedule with Karyn 
– must present prior 
to end of last class 
(4/20) 

 

 

 

 

Course Engagement and Attendance       25%   

Due: Every week in class 
I expect you to be engaged in all in-class activities, including contributing comments and 
questions in class discussions. Some people naturally speak up in class more than others.  
However, your engagement score is not predicated on the number of times you speak in class; 
rather I will focus on your participation in activities and whether it is obvious that you are 
engaged in the class.  Class attendance in synchronous sessions is imperative for both your own 
learning and the learning of your peers, and certainly for my learning.  If you cannot get to a 
synchronous session, I expect you to be in contact with me and with your classmates, as well as 
watch the recording (if available).  I expect students to engage with the material, including 
readings, videos, etc.  There will be a series of discussion prompts, roleplays, and in class group 
work to help you take in the content; honest attempts at the all of these will be factored into 
the engagement grade. There are analytics on Canvas that show me whether and how you have 
engaged with the content. 
Overall I will look for quality-over-quantity engagement, as well as your ability to self-assess: 

• Be on-time and ready to be actively involved.  Participate in activities and discussion. 

• Come prepared.  Read articles, watch videos, etc… be ready to discuss. 
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• Demonstrate willingness to push yourself to try things out of your comfort-zone; be 
willing to get something “wrong” or make a change, in order to learn and grow. 

• Demonstrate taking risks to ask questions when you don’t know something, or to put an 

idea out to the class for response. 

• Participate in genuinely bringing others along in growth and learning. 

• Contribute content and enthusiasm to the course 

• Critically think about concepts presented and offer fair critique 

• Participate in ongoing evaluation/give feedback re: the class climate, pace, and progress 
towards projected outcomes and student learning 

• Participate in helping create a great atmosphere for learning.  Pass on what you know.  
Be open to the fact that you don’t know everything (and you couldn’t know everything; 

that would be weird!      ) 
 

 

Reflection Paper         10%   

Due: 2/1 by 11:59 p.m. At least 2 - but no more than 5 pages 
Reflect on your experience using one of the cultural responsiveness self-assessments as well as 
exercise(s) done in class. 
The successful paper will address the following at minimum (hint:  take risks, dig deep):  
-Talk about why it is important for social workers to maintain ongoing awareness of the 
interplay of Privilege, Oppression, Diversity, and Social justice issues (PODS) in their work and 
on the lives of children, youth, and families being served. 
-Have any issues about PODS come up about which you were previously unaware or 
uninformed?  (If so, what) 
-Name some of your own biases you are discovering, and where do you think these come from? 
-What can you do to mitigate your biases? 
-How might a cultural humility perspective impact worker biases in assessment? 
-What other thoughts about your role in the assessment room have come up as a result of this 
reflection? 
 

 

Presentation Project:  Examine, critique, and present a Standardized tool or instrument for 

assessment of Children, Youth &/or Families      20%   

Due: Schedule with Karyn – (must be presented by end of class on 3/2) 
Develop a brief (5 - 7 minutes) PowerPoint presentation (with reference(s)) for class 
The successful presentation will address the following at minimum (hint: use the course title 
and focus on PODS as deeply as you can to examine and critique the tool you have chosen): 
-Present during class about a standardized assessment tool/instrument used widely with 
children, youth, and/or families  
-Obtain a copy (if possible) of the assessment tool/instrument to distribute electronically to 
classmates and instructor for reference 
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-Address where/when/why this tool is used, who administers and how 
-Present reliability info/data about the assessment tool (if available).  What type of reliability 
does it have? 
-In what ways is it, or is it not, inclusive? 
-In what ways is it, or is it not culturally responsive? 
-Comment about what the experience with this standardized tool for assessment is like (or how 
you imagine it is like if there are no studies/data on this) for clients (CYF) 
-Present your thoughts about impact of the tool on client PODS related issues 
-Is this an ethical tool?  Why and/or why not? 
-How do you (or do you) recommend the tool be used and why? 
-Anything else you want to include in your analysis/critique of the standardized tool…please do so 
 
 

 
“Journal club” assignment:  Bring an article, video, TED Talk, blog/post about a contemporary 

issue impacting children, youth, &/or families - lead discussion in small breakout group  5%  

Due:  Present in breakout group during class on 2/23 
Rated/graded by peers, (with possible input from you and instructor on final grade) 
The successful leading of discussion will address the following at minimum (hint: use the course 
title and focus on PODS as deeply as you can to examine the article/video/etc. you have 
chosen): 
-1 pt:  Provide electronic access/copy (if possible) for your peers and instructor 
-1 pt:  Bring an interesting and relevant topic.  It is fine to be creative when choosing the 

source, as long as the source and the information is credible.  
-1 pt:  Briefly explain the content during small group/ breakout session (2 min) 
-1 pt:  Lead an interesting brief discussion with your peers (3 min) 
-1 pt:  Address or discuss how this contemporary issue might show itself, or influence dynamics 

in assessment with diverse children, youth and/or families 
 

 

Design Project:  Design a culturally responsive and evidence-informed BioPsychoSocial-Cultural-
Spiritual assessment template form for use with Children, Youth, &/or Families  15%  
Due:  4/6 by 12 p.m. (noon) 

The successful design project will include the following, at minimum (hint: use the course title 
and find ways to incorporate PODS issues as deeply as you can when developing this tool): 
-Design a biopsychosocial-spiritual assessment for CYF in a setting in which you have interest 
-Feel free to rely and borrow heavily from established tools/instruments we have studied in 
class, or that you have used in field-placement, etc…however put your own ideas/areas to be 
assessed and explored, into the assessment you develop. 
-Submit your finished design/template along with a brief written guide to the design that 
provides explanation of: 
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• What is the purpose of the assessment tool?  Whom is the assessment for?  In what 
settings would it be appropriate? 

• How is the assessment delivered/provided? 

• How/why did you made the choices that you did regarding what to include, assess, and 
address? 

• How is your design inclusive?  In what ways does your design account for identity and 
culture? 

• If you plan to include (verbatim) any standardized instruments in your assessment 
process (such as the C-SSRS, ACE, PHQ-9, etc…) explain how this would work 

• Explain how your design could be used in conjunction (or not) with other assessment 
methods 

• Does your design have face validity (does it capture/measure what it appears to?) 

• Highlight any unique features of your design 
 

 

Document an assessment:  Document a BioPsychoSocial-Cultural-Spiritual assessment of a 
child/youth/or family from a film or on-line example assessment video  20%   
Due:  4/20 by 12 p.m. (noon) 

The successful documented assessment will include the following at minimum: 
-Cite the film and character(s) being used (or the on-line example assessment video) in a 
narrative at the beginning of the assessment so I will know where you are getting your 
information to make the basis for your decisions, language, assessment, and recommendations 
-Using the basic Child/Youth/Family assessment template provided by the instructor, provide as 
rich and full an assessment as you can (help me feel like I was in the room) 
-Demonstrate your inclusion of considerations about identity and culture, as well as PODS 
related issues in your assessment narrative 
-Acknowledge areas that may need additional assessment or focus (if there are any) 
-Demonstrate that you assess from a strengths-based perspective.  Show areas or qualities that 
you have identified to respect and value in the client(s).   
-Demonstrate that you heard the client’s story and perspective, and that you are advocating for 
the client in your plans or recommendations 
-Make sure the final product is something that does not contain biases and also that you have 
refrained from over-pathologizing the client(s).  (Imagine that the client reads/hears what you 
have written and make sure that you would be comfortable being in the room with them while 
that occurs because you have accurately captured their story, and truly acknowledged their 
situation and needs in ways that do not stigmatize or further marginalize the client)  
-Demonstrate use of professional level of writing skills (well-organized, spelling, grammar, 
professional language/impressions, and wording) 
 
 
Self-assessment of progress/performance in course participation & engagement  5%   
Due:  4/23 by 12 p.m. (noon) 
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The successful self-assessment will include responses to the following at minimum: 
Overall I ask you to look at these fairly and accurately, to address if you had quality-over-
quantity engagement: 
-Did you attend class consistently? 
-Were you consistently on-time and ready to be actively involved? 
-Did you actively participate in activities and discussion? 
-Did you come prepared?  (Did you read articles, watch videos, etc… come ready to discuss?) 
-Did you demonstrate willingness to push yourself to try things out of your comfort-zone; did 
you show you were you willing to get something “wrong” or make a change, in order to learn 
and grow? 

-Did you demonstrate taking risks to ask questions when you didn’t know something, or to put 
an idea out to the class for response? 

-Did you participate in genuinely bringing others along in growth and learning? 
-Did you contribute content and enthusiasm to the course? 
-Did you critically think about concepts presented and offer fair critique? 
-Did you participate in ongoing evaluation/give feedback re: the class climate, pace, and 
progress towards projected outcomes and student learning? 
-Did you participate in helping create a great atmosphere for learning?  Did you pass on what 
you know?  Were you open to the fact that you don’t know everything? 

-What percentage/grade do you feel you deserve/what is fair? (Total possible is 25%) 
-Feel free to add anything you think is relevant 
 
 
Extra:  **NOT REQUIRED**  Bring in and lead a self-care or “mind break” activity that you could 
use with Children, Youth, & Families in an assessment setting   5%   
Due:  Schedule with Karyn – must be presented by end of last class (4/20) 
The successful activity/assignment will include the following: 
-Lead the class in the chosen self-care or “mind-break” activity 
-The activity (and presentation of the material) should be engaging and have the desired effect 
-Provide electronic script or written/illustrated instructions so the activity can be used by others 
-Talk about how you would introduce the activity to children, youth, and/or families 
-Talk about how you would help children, youth, and/or families connect the self-care or “mind 
break” activity into their daily lives (don’t forget parents/caregivers in this) or give them 
context for how/when they might use the activity 
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d. Attendance and class participation/course engagement 

I place so much emphasis on course participation and engagement because development of 
assessment skills is dependent on your active engagement.  I expect you to be engaged in all in-
class activities, including comments and questions in class discussions and in response to 
lecture and activities.   
Class attendance in our synchronous sessions is imperative for both your own learning and the 
learning of your peers, and certainly for my learning.  I expect students to attend class or make 
arrangements to engage in all the content from each session.   
If personal or professional circumstances require your absence from more than 2 classes, 
please contact me as soon as possible.  Note that even if you are absent from a class, you are 
still responsible for submitting any assignments due that day. 

Here is more information about  Policy on Class Attendance found in the MSW Student Guide.  
 

 

e. Grading 

Grading 

Final grades are based on 100 percentage points. Letter grades are assigned to point totals 
according to the following schedule: 

100 A+  88-90 B+  78-80 C+  68-70 D+ 
94-99 A  84-87 B  74-77 C  64-67 D 
91-93 A-  81-83 B-  71-73 C-  <64 E 

 
See assignment rubric above, under section C (Assignments) for a list of Assignments and their 
“weight” towards your final grade. 
A brief note about grading: I do not think it serves anyone well for every student in a course to 
earn an “A” grade, though I am familiar with this practice.  Your grade will be a reflection of 
both your effort and the quality of your engagement and assignments. 
 
**One of your assignments for the semester (Course participation and engagement) will be self-graded.  
This assignment is 25% of your overall grade, and the self-assessment will count for 5% of your overall 

grade.  You will submit a self-assessment of your progress/performance in course participation and 
engagement at the end of the semester.  As the instructor, I reserve the right to have input on the final 
grade you are awarded in this area, however the majority of the weight/decision will lie with you, with 
the expectation that you be fair-minded and accurate with your self-assessment. 
 

**One of your assignments for the semester (“Journal Club” assignment) will be rated/graded by your 

peers.  This also means you will be participating in rating/grading this same project for your peers.  As 

the instructor, I reserve the right to have input on the final grade you are awarded in this area, and also 

may seek your input on the rating.  However the majority of the weight/decision will lie with your peers, 

with the expectation that they be fair-minded and accurate with their rating. 

https://ssw.umich.edu/msw-student-guide/section/1.09.00/17/policy-on-class-attendance
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Late Assignments 

Assignments are due at or before the dates/times listed on the syllabus and on Canvas. 
 
Please submit all work on time. Except where indicated, late assignments will be penalized 1/3 
of a letter grade for the first day past the due date and time, and a full letter grade for each 
additional day thereafter. I am not inclined to waive this policy, though I do understand there 
may be exceptional circumstances. 
 
Grade Dispute Process 

If you believe you have been graded unfairly on an assignment, I ask that you please wait 24 
hours before contacting me. In general, I do accept challenges to grades. However, challenges 
must be in writing (not verbal); must be specific, and must be based on substantive arguments 
(or mathematical errors) as opposed to nebulous references to “fairness.” I reserve the right to 
re-read, and re-grade, the work in its entirety in the case of a challenge. The grade may be 
adjusted upwards or downwards. 
 
You can find more information about SSW grading policy here: 

MSW Student Guide policies on Grades in Academic Courses and in Field Instruction  
as well as Student Grievance procedures and the policy for grading in special circumstances.  
 
 
Expectations for Written Work 

Development of professional writing skills is an important part of delivering quality 
assessments, and I will consider writing quality in grading. Proofread written work carefully; I 
strongly recommend that you have a colleague read your documents for clarity, typos, omitted 
words, etc.  Purdue University’s OWL website https://owl.english.purdue.edu/owl/ is a great 
resource for general writing and formatting advice. 
 
The Sweetland Writing Center (SWC) is located at 1310 North Quad (corner of W. Washington 
and State St.). Graduate students are eligible for seven sessions per semester.  For help with 
your paper, please free to consult them for writing support.  They can help you develop your 
argument, improve your paper organization, correct grammar mistakes, and craft effective 
prose.    You can register with them on line and schedule an appointment: Website:  
http://www.lsa.umich.edu/sweetland/ 
 
In addition, social work students can receive individual writing assistance from Betsy Williams, 
Writing Skills and Study Skills Coordinator, through the UM SSW Career Services office. Students 
may schedule an appointment and bring a draft of their paper (at any stage) along with the text 
of the assignment and any questions or concerns they may have.  Email ssw-cso@umich.edu or 
call 734-763-6259.  Finally, another resource is the English Language Institute:  
http://www.lsa.umich.edu/eli   

http://ssw.umich.edu/msw-student-guide/chapter/1.08/grades-in-academic-courses-and-in-field-instruction
http://ssw.umich.edu/msw-student-guide/chapter/1.18/student-grievances
https://ssw.umich.edu/msw-student-guide/section/1.08.01/15/grades-for-special-circumstances
https://owl.english.purdue.edu/owl/
http://www.lsa.umich.edu/sweetland/
mailto:ssw-cso@umich.edu
http://www.lsa.umich.edu/eli
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f. Class Recording and Course Materials  

Audio and video recording of in-class lectures and discussions is prohibited without the advance 
written permission of the instructor.  Students with an approved accommodation from the 
Office of Services for Students with Disabilities permitting the recording of class meetings must 
present documentation to the instructor in advance of any recording being done.  The instructor 
reserves the right to disallow recording for a portion of any class time where privacy is a special 
concern.  If the instructor chooses to record a class, they will decide which classes, if any, are 
recorded, what portion of each class is recorded, and whether a recording is made available on 
the course management website.  On days when classes are recorded, students will be notified a 
recording is occurring.  Class recordings and course materials may not be reproduced, sold, 
published or distributed to others, in whole or in part, without the written consent of the 
instructor. 
Additional information on class recordings can be found at the Recording and Privacy Concerns 
FAQ: 
 
 
 

g. COVID-19 Statement 

For the safety of all students, faculty, and staff on campus, it is important for each of us to be 
mindful of safety measures that have been put in place for our protection. By returning to 
campus, you have acknowledged your responsibility for protecting the collective health of our 
community.  Your participation in this course on an in-person/hybrid basis is conditional upon 
your adherence to all safety measures mandated by the state of Michigan and the University, 
including maintaining physical distancing of six feet from others, and properly wearing a face 
covering in class.  Other applicable safety measures may be described in the Wolverine Culture 
of Care and the University’s Face Covering Policy for COVID-19.  Your ability to participate in 
this course in-person/hybrid may be impacted by failure to comply with campus safety 
measures.  Individuals seeking to request an accommodation related to the face covering 
requirement under the Americans with Disabilities Act should contact the Office for 
Institutional Equity.  If you are unable or unwilling to adhere to these safety measures while in a 
face-to-face class setting, you will be required to participate on a remote basis.  I also 
encourage you to review the Statement of Student Rights and Responsibilities and the COVID-
related Addendum to the Statement of Student Rights and Responsibilities. 

h. Health-Related Class Absences 

Please evaluate your own health status regularly and refrain from attending class and coming to 
campus if you are ill. You are encouraged to seek appropriate medical attention for 
treatment.  School of Social Work students who miss class due to illness of any kind will be 
given opportunities to access course materials online or provided with alternative learning 

https://safecomputing.umich.edu/be-aware/privacy/privacy-u-m/videoconferencing/recording-privacy-concerns-faq
https://safecomputing.umich.edu/be-aware/privacy/privacy-u-m/videoconferencing/recording-privacy-concerns-faq
https://campusblueprint.umich.edu/uploads/Wolverine_Culture_of_Care%20sign_8.5x11_UPDATED_071520.pdf
https://campusblueprint.umich.edu/uploads/Wolverine_Culture_of_Care%20sign_8.5x11_UPDATED_071520.pdf
http://ehs.umich.edu/wp-content/uploads/2020/07/U-M-Face-Covering-Policy-for-COVID-19.pdf
https://oie.umich.edu/american-with-disabilities-act-ada/
https://oie.umich.edu/american-with-disabilities-act-ada/
https://oscr.umich.edu/statement#1
https://oscr.umich.edu/sites/oscr.umich.edu/files/2020_statement_addendum_final_approved.pdf
https://oscr.umich.edu/sites/oscr.umich.edu/files/2020_statement_addendum_final_approved.pdf
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opportunities. Please notify me by email about your absence as soon as practical, so that I can 
make accommodations.  Please note that documentation (a doctor’s note) for medical excuses 
is not required. 
 

 

Additional School and University policies, information and resources are available here:  
https://ssw.umich.edu/standard-policies-information-resources. They include: 

● Safety and emergency preparedness 

● Mental health and well-being 

● Teaching evaluations 

● Proper use of names and pronouns 

● Accommodations for students with disabilities 

● Religious/spiritual observances 

● Military deployment 

● Writing skills and expectations 

● Academic integrity and plagiarism 

Student Well-Being 

Students may experience stressors that can impact both their academic experience and their 
personal well-being. These may include academic pressure and challenges associated with 
relationships, mental health, alcohol or other drugs, identities, finances, etc. 

If you are experiencing concerns, seeking help is a courageous thing to do for yourself and 
those who care about you. If the source of your stressors is academic, please contact me so 
that we can find solutions together. For personal concerns, U-M offers the following resources: 

• Counseling and Psychological Services (CAPS) - confidential; 734-764-8312; for after-
hours urgent support, call and press 0; counseling, workshops, groups and more, 
counselors are embedded in some schools [insert school-specific details if possible] 

• Dean of Students Office - 734-764-7420; provides support services to students and 
manages critical incidents impacting students and the campus community 

• Ginsberg Center for Community Service Learning - 734-763-3548; opportunities to 
engage as learners and leaders to create a better community and world 

• Multi-ethnic Student Affairs (MESA) - 734-763-9044; diversity and social justice through 
the lens of race and ethnicity 

• Office of Student Conflict Resolution - 734-936-6308; offers multiple pathways for 
resolving conflict 

• Office of the Ombuds - 734-763-3545; students can raise questions and concerns about 
the functioning of the university. 

https://ssw.umich.edu/standard-policies-information-resources
https://caps.umich.edu/
https://deanofstudents.umich.edu/
https://ginsberg.umich.edu/
https://mesa.umich.edu/
https://oscr.umich.edu/
https://ombuds.umich.edu/
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• Services for Students with Disabilities (SSD) - 734-763-3000; accommodations and 
access to students with disabilities 

• Sexual Assault Prevention and Awareness Center (SAPAC) - confidential; 734-764-7771 
or 24-hour crisis line 734-936-3333; addresses sexual assault, intimate partner violence, 
sexual harassment, and stalking 

• Spectrum Center - 734-763-4186; support services for LGBTQ+ students 
• Trotter Multicultural Center - 734-763-3670; intercultural engagement and inclusive 

leadership education initiatives 
• University Health Service (UHS) - 734-764-8320; clinical services include nurse advice by 

phone, day or night 
• Well-being for U-M Students website - searchable list of many more campus resources 
• Wolverine Wellness - confidential; 734-763-1320;  provides Wellness Coaching and 

much more 

In this course, there will be a blend of:  

• Online synchronous class time 

• Online synchronous group time, generally during scheduled class hours in breakout 
rooms 

• Asynchronous group time (shared documents, texts, discussions, emails, etc.) 

• Asynchronous individual time  
 
The online classroom poses special opportunities and challenges for each of us. It is my 
goal to be flexible and responsive to each student’s unique needs. At the same time, my 
experience is that the more interactive and engaged we are when we are synchronous, 
the more we can all learn and the more relevant this course will be for you.  Not everyone 
will have the capacity to have video and audio on for the full synchronous class times and 
group times, but I urge you to consider enabling audio and video as much as possible 
when we are together, and especially in small groups. 

 

 
Teaching philosophy 

This course is designed for students to leave with the following: 

• Confidence in their ability to apply course material and concepts in settings outside of 
the classroom; 

• A commitment to and facility with operationalizing social work Core Values in the NASW 
Code of Ethics; 

• Enhanced capacity to confront and explore issues of social justice and how populations 
that traditionally have been marginalized are disproportionately negatively affected by 
policies, practices, and interpersonal interactions; 

• Build on positive sources of power to envision and work towards social justice; work to 
reduce disempowerment; 

• Build on indigenous knowledge/experiences of individuals, groups and communities in 

https://ssd.umich.edu/
https://sapac.umich.edu/
https://spectrumcenter.umich.edu/
https://trotter.umich.edu/
https://uhs.umich.edu/
https://wellbeing.studentlife.umich.edu/
https://uhs.umich.edu/wolverine-wellnes


17 

practice; 

• Demonstrable and recognizable skills and competencies; 

• New knowledge of the subject matter, and an understanding of how to access further 
knowledge and resources commensurate with their professional roles and interests;  

• Curiosity and a drive to continue to develop critical thinking, inquiry, and integrity. 
 
Graduate students are adult learners, and as such I prioritize honoring your prior knowledge 
and experience; your contributions to the class are vital, and I make every effort to create an 
environment that encourages you to share your perspectives and ideas with each other, 
disagree with me, and shape the tenor of the course.  Additionally, it is incumbent on me to 
understand the differential pressures and life circumstances that facilitate or constrain your 
learning and your engagement in the course. 
 
Classroom Climate  

True learning involves risk and, therefore, vulnerability. I hope that all students will work with 
me to create and foster a learning environment that promotes social justice, inclusion and 
equity.  Further, this is an opportunity for all of us to engage in professional socialization, 
respectfulness, and broadening our mutual development of cultural humility.  
 
Questioning and disagreeing are part of the learning process, and I encourage all of us to 
engage in these activities with thoughtfulness and respect. I expect the classroom to be safe, 
but also brave; learning and growth is often uncomfortable.  There are a few times when I may 
engineer disagreements to foster learning, so please do not “freeze” your understanding of any 
of us after one or two interactions.  Expect that we all have the capacity to grow and develop.  
Finally, if you are someone who likes to interact and engage verbally, consider “moving back” 
occasionally in order to open the airwaves for others to speak.  Similarly, if you are someone 
who is reticent to speak up in class, consider “moving up” and taking a risk. Above all, this is a 
learning laboratory and we all will be testing out different ways of interacting and learning.   
 
An emotionally brave class climate is important for everyone’s learning and growth.  Below are 
a few expectations I have about our interactions in the course.  This is not an exhaustive list, 
and I welcome suggestions for additional expectations: 

• Practice “Both - And” thinking and solution seeking 

• Be attuned to both Process and Content: “process” is how and when you express 
yourself, and “content” is what you say.  

• Remember that this is a vulnerable space for you, and for others. 

• We all have an amazing capacity to screw up.  Do not “freeze” anyone in this space. 

• Honor confidentiality. 

• Be responsible to yourself and to others about what is communicated without blame or 
shame. 

• Limit disruptions and distractions by coming to class on time, avoiding unnecessary use 
of electronics, and avoiding talking when others are presenting/talking. 
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• Notice both the intent and the impact of what you do or say. Take responsibility when 
your intent does not match the impact on someone else. Take notice of peoples’ intent, 
not just the impact of others’ communication.   

• Speak from your own experience, without generalizing.  

• Critique ideas, not people. 

• Take responsibility for the quality of the discussion. 

• Step up if you usually don’t contribute, step back if you often contribute. 

• Call each other in to conversations vs. calling someone out. 
I am interested in any other expectations you may have, and we will discuss in one of our 
first classes. 

 
 
Inclusive Language 

The words we use can make the difference between forging positive connections or creating 
distance in our personal and professional lives.  Particularly in writing, impact is more important 
than intent.  This course provides an opportunity to discuss sensitive concepts that span a 
variety of disciplines, experiences, cultural communities, and learning styles in education. 
Increasing the inclusiveness of our language means striving to understand the ways that 
language often unconsciously makes assumptions about people and unintentionally reinforces 
dominant norms.  I invite you to reflect on issues of privilege and injustice, and to acknowledge 
issues of ethical engagement when speaking on cultural communities that you do not identify 
with.  As such, I ask that students consider: 

• Recognizing individual gender pronoun use; 

• Respecting and using contemporary and relevant language around social identities; 

• Using language that recognizes varying abilities and is not ableist; 

• Using language inclusive of diverse global contexts; 

• Providing developmental and educational support of attendees who may be unfamiliar 
with inclusive language practices. 

 


