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Course title:   Social Work Practice With Children and Youth 

Course #/term:  SW696, 001, Fall, 2019 

Time and place:  Thursday, 9am-12pm, SSWB B760 

Credit hours:  3 

Prerequisites:  SW 521 and SW 560  

Instructor:   David Cordova PhD. 

Pronouns:  He, Him, His 

Contact info:   Email: cordovad@umich.edu  Phone: 734-763-6201 

You may expect a response within 24 hours 

Office:   SSWB 2772 

Office hours:              By appointment only 

 

1. Course Statement  

 
a. Course description 

This advanced level methods course in the Children and Youth in Families and Societies 

concentration builds upon the foundation level practice methods course and prepares students 

for employment in the many human service delivery systems which address the needs of 

children, youth, and their families. This cross-cutting skills course encompasses both 

direct/micro (i.e., assessment, intervention, prevention) and mezzo and macro (program 

design, evaluation, administration, community organization, policy analysis) practice 

methods used to address problems presented by or to children and youth in a variety of 

contexts. The development of social work skills, values, and ethics applicable to promotion, 

prevention, intervention, remediation and social rehabilitation activities with diverse child 

and youth populations at all levels of intervention will be emphasized. Evidence-based 

change interventions that build on strengths and resources of children and their families at all 

levels of intervention will be examined in order to develop socially just and culturally-

competent policies and practice. This course will address the key diversity dimensions 

(include list) as it relates to children, youth and their families. 
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b. Course content 

Effective social work practice with children and youth requires a developmentally-sensitive, 

resiliency focused multi systems approach, an emphasis on prevention and early intervention, 

and the collaborative involvement of families, other primary caretaking adults, and involved 

professionals, in the identification, development, delivery, and evaluation of services. In 

addition to being able to assess and intervene with children and youth, social workers must 

also develop the skills necessary to assess the resources and the risk factors which may exist 

in the child’s or youth’s family, neighborhood, community, and in the larger social 

environment. In this course the emphasis of intervention is as much on the context as on the 

individual. Intervention strategies focus on ways to bring about change at levels such as the 

classroom or school, the peer group, and the community or population, as well as at the 

individual level. Mezzo and macro practice skills covered in this course are aimed at 

promoting interpersonal competence, self esteem, self-efficacy, achievement, and moral 

development in children and youth by making the contexts within which they develop more 

responsive to their developmental needs. Direct practice methods covered in this course 

provide students with the skills necessary to select and provide effective short-term 

interventions, evaluate direct practice, develop service delivery systems and work effectively 

with individuals, families and groups in families, institutions and communities. Skills for 

engagement, assessment, intervention, prevention, and evaluation relevant to contexts such as 

families, neighborhood and community, schools, group care facilities, residential care, 

hospitals, correctional programs and institutions, courts, governmental and nongovernmental 

agencies will be covered. Intervention strategies may be derived from a variety of approaches 

and theoretical perspectives, self-help and peer support, group work, family life education, 

empowerment models, and family preservation. Students will learn to use evidence-based 

knowledge and skills to engage and communicate effectively with children and youth, 

families and community members, and other service providers. Assessment skills taught will 

emphasize the importance of being able to identify special needs, abuse and neglect, family 

violence, substance abuse, and circumstances of extreme stress, danger, or deprivation, and 

accurately assess the level of risk these circumstances present for the children or youths 

concerned. The student will learn how to design individual programs of intervention that are 

based on clearly articulated goals and priorities, reflect an examination of the evidence base 

and are consistent with social work ethics and values. Throughout the course, cultural 

competence and sensitivity to differences among families and the impact of worker/client 

differences in values, experiences, and power will be analyzed. In addition, the student will 

learn to understand the significance of “multiple identities” (the interaction of factors such as 

the diverse dimensions: including ability, age, class, color, culture, ethnicity, family 

structure, gender (including gender identity and gender expression), marital status, national 

origin, race, religion or spirituality, sex, and sexual orientation) in shaping the uniqueness of 

families and individuals and in shaping power and privilege differences. Mezzo and macro 

practice methods covered in this course include skills applicable to the areas of community 
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organization and development, administration, policy and planning, and research and 

evaluation in order to support the strengths of diverse children, families and communities and 

to promote social justice. Presentation of material from these areas recognizes the importance 

of working with multidisciplinary teams, service delivery agencies, and formal and informal 

community systems, in order to obtain necessary resources and support services for children 

and youth. Specific skills addressed include advocacy, needs assessment, working 

collaboratively with community agency and groups, administrative and supervisory issues 

impacting service delivery, budgeting and fiscal issues, program design and development, 

program and practice research and evaluation, and child and youth policy analysis. 

 

c. Course objectives and competencies  

Students will demonstrate advanced-level skills in translating and applying a 

developmentally sensitive, resiliency focused, collaborative, multi systems intervention 

perspective in working with diverse populations of children and youth, families and 

communities.  

a. Effectively communicate with and establish developmentally sensitive, culturally 

appropriate collaborative relationships with children, youth, their families, and other 

significant members of their social environments in every level of social work 

intervention.  

b. Develop and implement a practice vision of social justice  

c. Apply socially just interventions that maintain strengths-based and resiliency 

perspectives.   

d. Become familiar with belief systems and cultural practices of children, youth, and 

their families with whom they work by asking relevant questions in order to 

understand their needs within the context of these practices.  

e. Apply collaboration building and consultation skills within and across child and 

youth serving organizations to strengthen families and organize communities in 

response to the program practice and policy needs of diverse populations of children 

and youth in different child-serving settings.  

f. Specify how risks, protective and promotive factors that contribute to child and youth 

safety, health, security and well-being. g. Effectively seek out needed information and 

become familiar with formal and informal resources available to meet the diverse 

needs of children, youth and their families.  

2. Students will demonstrate advanced skill in using evidence-based prevention, intervention 

and rehabilitation practice guidelines to develop micro, mezzo and macro interventions that 

address child, youth, family and community goals and priorities.  

a. Develop evidence-based change interventions that build on child, youth, family and 

community strengths and resources at the micro, mezzo and macro system levels. 

b. Incorporate social work values and ethical principles in planning and implementing 

interventions for children and youth and their families.  
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c. Use relevant child, youth and family policy initiatives, laws and judicial decisions to 

advocate for improvements in the delivery of interventions that support the strengths 

of diverse child, youth, family, and community systems and promote social justice.  

d. Develop and apply change interventions that  

i. differentiate within and between social categories  

ii. maintain strengths-based and resiliency perspectives  

iii. promote dialogue across social and cultural differences. 

e. Critique the applicability of current knowledge, research and evidence based practice 

methods in work with diverse populations of children, youth and their families who 

live in communities where they experience discrimination and oppression due to the 

diversity dimensions. 

f.  Create a logic model or concept map describing connections between child, youth, 

family and community focused practice 

 

d. Course design 

[Insert from course statement; must be logged in] 

 

e. Curricular themes  

• Multicultural and diversity issues will be emphasized throughout this course, not only in 

relationship to direct intervention with children and youth and their families and 

communities, but also in regard to the need to develop and maintain effective 

collaborative relationships with other community resources and service providers. 

Students will learn to recognize the existence of group differences in a number of areas 

(such as nonverbal communication, individual and family values, family and community 

structures, preferred and accepted responses to crisis, response to exclusion or 

oppression) and how these may impact intervention relationships with children, youth, 

and their families.  

• Social change and social justice issues will be addressed in relationship to children and 

youth as populations who experience vulnerability due to developmental and status 

factors (i.e., age and dependence), in addition to other impacts they may experience due 

to membership in other Social Work 696.001 Page 4 Amy Stern, LMSW groups which 

encounter exclusion and discrimination. In recognition of this, abuses of power within the 

family (i.e., domestic violence, physical and sexual abuse and exploitation) will be 

addressed as issues related to social justice and human rights, and not just as indicators of 

individual and family psychopathology. Advocacy for children and youth, especially 

those whose families and communities are particularly impacted by social inequality and 

social injustice, will be emphasized at individual, family, organizational, community, and 

policy levels.  

https://ssw.umich.edu/courses/descriptions
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• Promotion and prevention are particularly important for child and youth populations, due 

to the increased likelihood of negative outcomes as services or interventions are delayed, 

and the “time-limited” nature of childhood and youth. These areas are addressed in the 

micro practice areas through family life education, family preservation activities, 

screening early identification of children at risk, and family and community based early 

intervention with children and youth in a variety of context. At the mezzo and macro 

practice levels, program development and evaluation, staff and professional training, 

fiscal and economic issues and policy analysis addresses the relationship between policy 

decisions and risks to children and youth.  

• Social science knowledge is presented as the necessary basis for conducting empirically 

grounded assessment, intervention and evaluation practice at all levels of intervention. 

Course materials draw upon research knowledge from a variety of social sciences, as well 

as other professions and disciplines (i.e., social work, medicine, psychology, sociology, 

economics, law, etc.), and emphasize the need for multidisciplinary collaboration and 

communication around issues related to children and youth and their ecosystems. Social 

science research concepts and methods are described in relationship to both social work 

practice and program and policy evaluation processes. 

 

f. Relationship to social work ethics and values  

Practice with children and youth requires considerable attention to issues of ethics and 

values, due to the special challenges these populations offer the social work practitioner. For 

example, confidentiality cannot be maintained when suspected child abuse or neglect must be 

reported, and issues of selfdetermination and autonomy often arise when an adolescent 

discloses important information that has not been shared with a parent or other responsible 

adult. Social work values and social science knowledge may also conflict with the child-

rearing beliefs and practices of some cultural or religious groups. Resource limitations or 

lack of training or sensitivity may result in inappropriate treatment for some children or 

youth and their families, and others may be excluded entirely. Finally, social policy decisions 

significantly affect the lives or children and youth, the stability of their families and 

communities, and their access to resources and services. This course emphasizes, in 

relationship to each of the substantive areas outlined above, the importance of examining the 

complexities of ethical and value issues as they apply to the problems of children and youth. 

Social work values and ethics, as outlined in the professional Code of Ethics, are presented as 

the necessary and appropriate guidelines for practice when ethical dilemmas arise in social 

work practice. 

 

g. Intensive focus on PODS 

This course integrates PODS content and skills with a special emphasis on the identification 

of theories, practice and/or policies that promote social justice, illuminate injustices and are 
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consistent with scientific and professional knowledge. Through the use of a variety of 

instructional methods, this course will support students developing a vision of social justice, 

learn to recognize and reduce mechanisms that support oppression and injustice, work toward 

social justice processes, apply intersectionality and Social Work 696.001 Page 5 Amy Stern, 

LMSW intercultural frameworks and strengthen critical consciousness, self knowledge and 

self awareness to facilitate PODS learning. 

2. Class Requirements  

 

a. Text and class materials 

There are no required textbooks for this class. Therefore, the reading assignments will 

include peer-reviewed articles, book chapters, and intervention manuals. These reading 

materials are listed in the course syllabus and are located on the Canvas site for the course.  

b. Class schedule 

 

Date/Time Agenda & Assignments Required Readings  

 

Session 1: Sept 5 Topics: 

Introductions, Review of 

Syllabus, Course 

Expectations  

 

Introduction to working with 

Children 

 

Session 2: Sept 13 Topics: 

Infant Mental Health  

 

Assignment: 

Group formation and topic 

selection 

Required Readings: 

Kennedy, Janice H. "Maternal 

Attributional Style and Infant 

Attachment." Journal of Early 

Childhood and Infant 

Psychology 6 (2010): 85  

 

Laurent, H. K., & Ablow, J. 

C. (2012). The missing link: 

Mothers’ neural response to 

infant cry related to infant 

attachment behaviors. Infant 

Behavior and Development, 

35(4), 761-772.  
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Philippe, F. L., Laventure, S., 

Beaulieu-Pelletier, G., 

Lecours, S., & Lekes, N. 

(2011). Ego-resiliency as a 

mediator between childhood 

trauma and psychological 

symptoms. Journal of Social 

and Clinical Psychology, 

30(6), 583-598 

 

Planalp, E. M., & Braungart-

Rieker, J. M. (2013). 

Temperamental precursors of 

infant attachment with 

mothers and fathers. Infant 

Behavior and Development, 

36(4), 796-808. 

 

Grigorenko, E. L., Cicchetti, 

D., Monk, C., Spicer, J., & 

Champagne, F. A. (2012). 

Linking prenatal maternal 

adversity to developmental 

outcomes in infants: The role 

of epigenetic pathways. 

Development and 

Psychopathology, 24(4), 

1361-76. 

Session 3: Sept 19 Topic: 

Trauma 

Required Readings: 

Van der Kolk, Bessel A., 

MD. (1994). Childhood abuse 

and neglect and loss of self-

regulation. Menninger Clinic 

Bulletin, 58 (2), 145-168.  

 

Teicher, M. (2002). Scars that 

won’t Heal: The 

Neurobiology of Child 

Abuse. Scientific American, 

286(3), 68-75.  

 

Perry, BD, Pollard, RA, 

Blakley, TL, Baker, WL, 

Vigilante, D. (1995). 

Childhood Trauma: The 
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neurobiology of adaptation 

and “use-dependent” 

development of the brain: 

How states become traits. 

Infant Mental Health Journal, 

16(4), 271-291.  

 

Teague, C.M. (2013). 

Developmental Trauma 

Disorder: A provisional 

diagnosis. Journal of 

Aggression, Maltreatment & 

Trauma, 22:611–625. 

Session 4: Sept 26 Topic: 

Schemas  

Internal Family Systems 

Required Reading: 

Pedigo, T. B. (1996). Richard 

C. Schwartz: Internal family 

systems therapy. The Family 

Journal, 4(3), 268-277.  

 

Schwartz, R. C. (2013). 

Moving From Acceptance 

Toward Transformation With 

Internal Family Systems 

Therapy (IFS). Journal of 

clinical psychology, 69(8), 

805-816. 

 

Pollack, W., (1998). Real 

boys. Henry Holt and Co. 

New York. Chapters 2, 3, 12, 

13 pages 20- 64 

 

Pipher, Mary, (1994) 

Reviving Ophelia: Saving the 

Selves of Adolescent Girls. 

Riverhead Books, New York, 

New York. Chapters 1-3 

pages 17-44  

 

Thomas, A., King, C., 

Gendered Racial 

Socialization of African 

American Mothers and 

Daughters. The Family 

Journal 2007 15:137 
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Session 5: Oct 3 Topic: 

Families  

 

 

 

Required Reading: 

Harrison, Algea O., Wilson, 

Melvin, N., Pine, Charles J., 

Chan, Samuel Q., & Buriel, 

Raymond. (1990). Family 

Ecologies of Ethnic Minority 

Children. Child 

Development, 61, 347-362 

 

Benson, J. E. and 

Kirkpatrick-Johnson, M., 

"Adolescent Family Context 

and Adult Identity 

Formation," Journal of 

Family Issues, 2009; 30; 1265 

originally published online 

Mar 27. Owens, Queer Kids, 

Ch. 10, “Parental 

Acceptance”  

 

Brown, B., Bakken, J., 

Parenting and Peer 

Relationships: Reinvigorating 

Research on Family–Peer 

Linkages in Adolescence. 

Journal of Research on 

Adolescence © 2011 Society 

for Research on Adolescence 

Session 6: Oct 10 Topic: 

Child and Adolescent Mental 

Health 

 

Guest Speaker: 

Esther Ayers, LMSW, 

Amplify Collectivo, 

Michigan State University 

Required Readings: 

Howe, D. (2010), ADHD and 

its comorbidity: an example 

of gene–environment 

interaction and its 

implications for child and 

family social work. Child & 

Family Social Work, 15: 

265–275. 

 

Mizock, L., & Harkins, D. 

(2011). Diagnostic bias and 

conduct disorder: Improving 

culturally sensitive diagnosis. 

Child & Youth Services, 

32(3), 243-253.  
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Clark, M. S., Jansen, K. L., & 

Anthony Cloy, J. (2012). 

Treatment of childhood and 

adolescent depression. 

American Family Physician, 

86(5), 442.  

 

Daniel Almirall & Andrea 

Chronis-Tuscano (2016) 

Adaptive Interventions in 

Child and Adolescent Mental 

Health, Journal of Clinical 

Child & Adolescent 

Psychology, 45:4, 383-395 

Session 7: Oct 17 Topic: 

Schools 

Required Readings: 

Stone S. Racial equity and 

school social work. Psychol 

Schs. 2017;54:1238–1244. 

https://doiorg.proxy.lib.umich

.edu/10.1002/pits.22071  

 

Kellermann, Arthur, Fuqua-

Whitley, Dawna, Rivara, 

Frederick, & Mercy, James. 

(1998). Preventing Youth 

Violence: What Works? 

Annual Review of Public 

Health, 19, 271-291. Gould, 

Greenberg, Felting, and 

Schaefer, (2003) “Youth 

Suicide Risk and Preventative 

Interventions: A Review of 

the Past 10 years, Journal of 

the American Academy of 

Child and Adolescent 

Psychiatry. 

 

 Allen-Meares, Paula, et al. 

"School-based social work 

interventions: a cross-national 

systematic review." Social 

Work, vol. 58, no. 3, 2013, p. 

253+. Academic OneFile, 

http://link.galegroup.com.pro

xy.lib.umich.edu/apps/doc/A3
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42676365/AONE?u=lom_um
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7  

 

Aaron M. Thompson (2011) 

A Systematic Review of 

Evidence-Based Interventions 

for Students with Challenging 

Behaviors in School Settings, 

Journal of EvidenceBased 

Social Work, 8:3, 304- 322, 

DOI: 

10.1080/15433714.2010.5312

20  

 

Ersilia Menesini & Christina 

Salmivalli (2017) Bullying in 

schools: the state of 

knowledge and effective 

interventions, Psychology, 

Health & Medicine, 22:sup1, 

240-253, DOI: 

10.1080/13548506.2017.1279

740 

Session 8: Oct 24 Topic: 

Psychopharmacology 

 

Guest Speaker: 

Ian Mendez, PhD, University 

of Texas, El Paso 

Required Readings: 

Hacker, K., Friedman, E., 

Tendulkar, S.A. et al. Child 

Adolesc Soc Work J (2011) 

28: 63. 

https://doiorg.proxy.lib.umich

.edu/10.1007/s10560-010-

0220-y 

 

Breggin, PR. (2016). Rational 

Principles of 

Psychopharmacology for 

Therapists, Healthcare 

Providers and Clients. J 

Contemp Psychother 46:1–

13. 

 

Hughes, S., & Cohen, D. 

(2010). Understanding the 

assessment of psychotropic 

https://doiorg.proxy.lib.umich.edu/10.1007/s10560-010-0220-y
https://doiorg.proxy.lib.umich.edu/10.1007/s10560-010-0220-y
https://doiorg.proxy.lib.umich.edu/10.1007/s10560-010-0220-y
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drug harms in clinical trials to 

improve social workers' role 

in medication monitoring. 

Social Work, 55(2), 105-15.  

 

Correll, C. U., Kratochvil, C. 

J., & March, J. S. (2011). 

Developments in Pediatric 

Psychopharmacology. The 

Journal of Clinical 

Psychiatry, 72(05), 655-670. 

doi:10.4088/jcp.11r07064 

Session 9: Oct 31 Group Presentations  

Session 10: Nov 7 Group Presentations  

Session 11: Nov 14 Topic: 

Child Welfare (Online 

format) 

 

 

Required Readings: 

Hurley, D. J., Martin, L., & 

Hallberg, R. (2013). 

RESILIENCE IN CHILD 

WELFARE: A SOCIAL 

WORK PERSPECTIVE. 

International Journal of 

Child, Youth & Family 

Studies, 4(2), 259-273. 

doi:http://dx.doi.org.proxy.lib

.umich.edu/10.18357/ijcyfs42

201312211  

 

Karen M. Kolivoski, Sara 

Goodkind, Jeffrey J. Shook; 

Social Justice for Crossover 

Youth: The Intersection of 

the Child Welfare and 

Juvenile Justice Systems, 

Social Work, Volume 62, 

Issue 4, 1 October 2017, 

Pages 313–321  

 

Radey, M., Schelbe, L., 

McWey, L. M., and Holtrop, 

K. (2017) Me, myself and I: 

perceptions of social capital 

for mothers ageing out of the 

child welfare system. Child & 

Family Social Work, 22: 

981–991. doi: 
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10.1111/cfs.12318.  

 

Corr, C. & Santos, R.M. 

Child Adolesc Soc Work J 

(2017) “Not in the Same 

Sandbox”: Cross-Systems 

Collaborations Between Early 

Intervention and Child 

Welfare Systems. 34: 9. 

https://doiorg.proxy.lib.umich

.edu/10.1007/s10560-016-

0470-4  

 

Ferguson, H. (2016) What 

social workers do in 

performing child protection 

work: evidence from research 

into face-to-face practice. 

Child & Family Social Work, 

21: 283–294. 

Session 12: Nov 21 Topic: Policy 

 

Guest Speaker: 

Ritesh Mistry, PhD, 

University of Michigan 

 

 

Required Readings: 

Nov 28 Break: No Class  

Session 13: Dec 5 Assignment: 

Case Study Due 

 

 

c. Assignments 

 

Assignment Due date Percent of overall grade 

Needs Assessment October 10th  30% 

Group Presentation Topic Sign up:  

Sept 13 

 

Due: 

October 31st and November 7th  

 

30% 

Case Study December 5th  30% 

Attendance and -- 10% 

https://doiorg.proxy.lib.umich.edu/10.1007/s10560-016-0470-4
https://doiorg.proxy.lib.umich.edu/10.1007/s10560-016-0470-4
https://doiorg.proxy.lib.umich.edu/10.1007/s10560-016-0470-4
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Participation 

 

Assignment Descriptions: 

 

Please use bullet points illustrating required information as headings within your papers. All 

submitted papers should be double spaced, and written using a professional font (Times, Calibri, 

Arial, etc.) that is no larger than 12 point. Progress in this course will be assessed by three 

assignments. The purpose of each assignment is to develop and enhance your skills in working 

with children and youth. Paper assignments are to be submitted electronically through Canvas by 

midnight on the due date. Please always respect confidentiality, and disguise any identifying 

information.  

 

1. Needs Assessment – 3-5 pages  

a. Select a population, person, or topic related to children and youth. Provide: 

i. Relevant foundational information – who, what, where, etc.  

ii. Relevant demographic information 

iii. Relevant trauma information  

iv. Why you are focusing on this topic/population/person  

b. What are the strengths of this person/population/topic? What are the challenges? 

c. Based on a brief literature review, and your practice experience/knowledge, what 

is your assessment of the needs of this person/population/topic? Include 

discussion of identified challenges, impactful systems, the services already tried 

and/or affirmative and evidence-based practices in relation to your focus.  

d. How can social work help? Include your ideas about what micro-, mezzo-, and 

macrolevel interventions would be helpful/need to be considered for your chosen 

person/subject. Please include at least one intervention on each level. 

e. Please include two references, cited appropriately 

2. Group Presentation  

• Sign up for presentation dates and topics will occur in class  

• Groups are strongly encouraged to utilize media, small group discussion, or activities 

in your presentation as appropriate, meaningful, or helpful.  

• There are so many children throughout the world whose lives can be enhanced through 

social work intervention. Working with your chosen group, you will identify a 

population/group of children or youth. This may be a group with which you have 

experience, or one you’d like to learn more about.  

a. In a 30-45 minute presentation, your group will discuss the following:  

i. Who is your group focusing on?  

1. Relevant demographic information  

2. Relevant history/foundational information  
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ii. Address trauma/the impact of trauma in the lives of the children in this 

group  

1. Address both Type I and Type II Trauma  

2. What do you see as being traumatic for them?  

3. Are there specific ACEs experienced by this population?  

4. The impact of trauma  

a. What does this look like behaviorally for this group?  

b. How might this trauma impact their schemas? 

iii. PODS – privilege, oppression, diversity, and social justice  

1. In what ways does this group lack privilege or have privilege?  

2. How does oppression impact the lives of children in this group?  

3. What does diversity mean for this group (is it a demographically 

diverse group? Would inclusivity be helpful? What would that 

look like? Etc.)?  

4. How does the distribution of wealth, opportunities, and privileges 

within society (social justice) impact this group?  

iv. Doing Social Work  

1. What micro-level interventions would be helpful for this group? 

Evidence-based practices? Emerging practices? Holistic practices?  

2. What mezzo-level interventions would be helpful? To help this 

group - What needs to happen within families? Within schools? 

What group settings need to be available?  

3. What macro-level interventions would be helpful? What policies 

need to be written? What laws need to be changed? What 

community organizing needs to happen? What community 

resources need to be available?  

4. For each level of intervention, how would trauma-informed care/an 

awareness of trauma play a role? 

b. Each group will turn in a hard copy of their presentation to the instructor on the 

day of the presentation  

i. Should be in the form of a PowerPoint notes printout, preferably three 

slides/page or a format that allows room for notetaking around the slides  

c. Each group member will submit a one-page reflection discussing how learning 

about this group/population will affect their personal social work practice. This 

paper will be submitted through Canvas by midnight on the day of the 

presentation.  

3. Case Studies  
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• Case studies will be available on Canvas beginning November 7th, 2019. There 

will be 15 total case studies available, students will have to complete seven of 

them. For each case study:  

a. Identify the “why”  

i. Why is this youth doing what they are doing?  

ii. What do you see as being the youth’s attachment style? 

iii. What are the youth’s schema - thoughts about themselves, 

relationships/others, and the world in general?  

1. Include thoughts in all three categories – self, others, the world  

iv. What role has trauma played for this youth?  

b. Doing Social Work  

i. Doing Social Work  

1. What micro-level interventions would be helpful for this group? 

Evidence-based practices? Emerging practices? Holistic practices?  

2. What mezzo-level interventions would be helpful? To help this 

group - What needs to happen within families? Within schools? 

What group settings need to be available?  

3. What macro-level interventions would be helpful? What policies 

need to be written? What laws need to be changed? What 

community organizing needs to happen? What community 

resources need to be available?  

4. Provide at least one intervention on each level and a short 

explanations of why you chose those particular interventions 

c. Each case study will have a table to be filled in with the required information. 

Please copy and paste the table for each case into one file/document to submit on 

Canvas.  

i. Do not include the actual narrative case study in your submission  

ii. Please fill in each required element with bullet points (rather than in 

paragraph form). 

d. Attendance and class participation  

As a graduate level course, it is expected that you attend each class session. In fact, class 

participation constitutes 10% of your final grade. The class sessions involve interactive 

experiences that go beyond course readings. This course will be very participatory, including 

the use of small discussion groups that require your regular participation during class 

sessions. Missing class sessions will lower your grade since your participation as a co-teacher 

and co-learner is essential to meet our shared learning goals. If you are not able to attend a 

particular class session, please notify the instructor prior to the class session so that 

arrangements can be made for you to address the material that you missed. If more than two 
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class sessions are missed –whatever the reason- the final grade at the end of the term will be 

lowered by 5 points for each session over two. 

 

e. Grading 

Letter grades ranging from “A” to “E” are earned, with “+” or “-“ distinguishing the degree of 

performance. Specific expectations for each assignment are provided in a later section of this 

syllabus.  

 

Both content and format will be considered in assigning grades. Failure to follow APA 

guidelines for referencing will result in a lower grade. Each assignment will be given points 

and a corresponding letter grade. The criteria for each grade are as follows: 

 

A+ = 99-100 B+ = 88-90 C+ = 78-80 D= 65-70 

 

A = 95-98  B = 85-87 C = 75-77 E= less than 65 

 

A- = 91-94  B- = 81-84 C- = 71-74 

 

Please note: A grade of “B” indicates mastery of the subject content at a level of expected 

competency for graduate study. A “B” grade indicates that the work has met the expectations 

of an assignment for graduate study performance. A grade in the “A” range is based on 

demonstration of skills beyond expected competency and at an exemplary, outstanding or 

excellent degree. A “C” grade range indicates minimal understanding of subject content and 

significant areas need improvement. 

 

Additional School and University policies, information and resources are available here:  

https://ssw.umich.edu/standard-policies-information-resources. They include: 

● Safety and emergency preparedness 

● Mental health and well-being 

● Teaching evaluations 

● Proper use of names and pronouns 

● Accommodations for students with disabilities 

● Religious/spiritual observances 

● Military deployment 

● Writing skills and expectations 

● Academic integrity and plagiarism 

https://ssw.umich.edu/standard-policies-information-resources
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