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Syllabus for 
 CONCUSSION:  REDUCING BRAIN INJURIES IN YOUTH FOOTBALL 

 
Professor Steven P. Broglio       Professor Richard D. Friedman 
Email: broglio@umich.edu      Email: rdfrdman@umich.edu 
Tel: (734) 764-9669       Tel: (734) 647-1078 
Office: 4745 CCRB (entrance at   Washtenaw and Geddes)  Office:  332 Hutchins Hall 
Office Hours: Thurs 8-10am or by appointment  Office Hours:  Th. 3-5 (or whenever I’m in my 

office and not otherwise engaged) 
 

Course website:  https://umich.instructure.com/courses/245215 

                        
AN OVERVIEW 
 
This is not a conventional course.  The aim of the Problem-Solving Initiative (PSI) is for students to develop problem-
solving skills and learn to operate collaboratively with an appreciation for the language, norms, perspectives, and 
practices of other disciplines. Students in PSI classes have an opportunity not ordinarily presented in traditional classes, 
to apply their subject matter expertise in practical ways in the service of solving emerging and complex problems. 
 
Thus, this course will not be structured around instructor-prepared content.  The goal is for you, the students, working 
on a multidisciplinary team, to come up with solutions to a real-world problem. We, the instructors, aren’t sitting back 
hiding the answers. We don’t have them.  Really.  Sure, we have thoughts about the possible directions in which good 
answers might be found, but the science and policy around these issues are not settled, so no one knows what the 
answer will look like.  We see ourselves as conveners, facilitators, and project leaders, but you are ultimately running the 
show. 
 
Accordingly, though we’ve spent a lot of time preparing for the beginning of this course, to give us a basis to learn what 
we need to know to help us frame sensible questions, we have not yet mapped out in any detail how the class will go 
from beginning to end.  That will depend on the questions you ask, the ideas you have, and the information that 
materializes during our shared discovery process.  
 
So be prepared for things to be a bit chaotic, in a real-world way.  It may be difficult scheduling experts to speak with us 
when we would like. They may cancel at the last minute, or tell us that information we really want is proprietary.  We 
may pursue solutions that ultimately turn out to be unworkable.  All these are part of the real-world of problem solving 
that we are sampling in this course.  So please approach the course with a spirit of flexibility, creativity, ingenuity, and 
enthusiasm tempered by realistic expectations.  
 
THE CLASS CHALLENGE 
 
The focus of our class is to develop methods for mitigating head trauma in youth football.   Over a million high students 
play high school football each year, and perhaps a million more play in youth tackle football leagues.    In recent years, 
there has been speculation that repeated head impacts common to football are linked to later-life cognitive impairment, 
often decades in the future.  This conjecture has contributed to a decrease in youth (including high school) football 
participation in recent years.  While some may view this as acceptable, others may ask what other sports warrant a 
closer look. Or, are reduced opportunities for physical activity optimal?  On the extremes, banning the sport is one 
option, while doing nothing is another.  While draconian measures are rarely correct, more pragmatic solutions may be 
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rules changes governing participation, the game itself, and the conduct of practice sessions.  Or we may also suggest 
equipment and monitoring requirements, but such requirements may create a financial need, and that also will be a 
problem to address.   
STUDENT LEARNING OUTCOMES  
 
By the end of this course, we hope, of course, that students will have a better understanding of, and appreciation for, 
the complexities inherent in the problem of head trauma in youth football.  More broadly, students should develop and 
refine the following skills: 
 
(1) Problem Solving. You will think about how to define – and perhaps redefine – our problem, how to get comfortable 

with ambiguity and risk, and how to assess available research and different proposed solutions.  
(2) Multidisciplinary Teambuilding and Collaboration. You are not trying to solve the problem on your own or only 

with students with your educational background.  You will have to think how to make the best use of individual 
collaboration styles, how to speak to and listen to students from different disciplines and take full advantage of 
their varied perspectives and areas of knowledge, and how to reach consensus in the midst of competing 
proposals.  

(3) Communication. Developing a solution is not enough; you also have to be able to communicate it effectively to 
your intended audience.  In the real world, that might be, for example, a funding source or a legislature.  Here, it 
will be a panel of experts in the field who address these concerns daily. 
 

TEAMS 
 
On the first day of class, we will divide you into multidisciplinary teams of approximately five members each.   We expect 
that these teams will remain fixed at least through the middle of the term, but we will make changes if necessary.  By 
the third class session, each team will give the instructors a list of potential aspects or features of the class challenge 
they would like to address as a group. Instructors and student teams will then come to an agreement about which 
aspect(s) of the challenge each team will focus on. From this point until the date of the midterm presentation, described 
below, each student team will work on developing solutions to its designated aspect of the problem. 
 
We recommend that each team select and set up a method for sharing documents, drafts, and information within the 
group, such as Google Docs, Box, Dropbox, etc. We leave it to you to select your own preferred method of working. You 
own it! We only require that whatever work product you create be made available on the class’s Canvas site during the 
semester and permanently thereafter. As individuals or teams create work product—e.g., interview memos, article 
collections, shared presentation drafts, etc.—they should post them in appropriate folders in the shared site. 
Instructors, students, and administrators should have shared access to the class’s work as it unfolds. 
 
GROUP PRESENTATIONS 
 
Students will participate in two major presentations during the semester – a midterm presentation and a final capstone 
presentation. 

 
On October 17th, each team will present its preliminary solutions to the class and a small panel of faculty from outside 
the class.  The point of this midterm presentation is to get comments on your tentative solutions from outside experts 
and then use that feedback to address any shortcomings in your proposals and reflect on the best way forward.  
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Following the midterm presentation, the entire class will begin working toward putting together a capstone 
presentation. All students will collaborate on the final capstone presentation and may be re-assigned to new teams 
(or asked to form new teams) in order to further develop the class solution and prepare for the capstone presentation.  
 
At the capstone presentation, which will be held on December 5, you will formally present and share your solution with 
a panel of distinguished external experts from industry, academia, the nonprofit world, or government.  Following brief 
introductions, the class will present for 20-30 minutes. You then will have approximately 30 minutes to engage with 
panelist questions and comments and 20 minutes to respond to general audience Q&A.    
 
GRADING AND GRADE ASSESSMENT DESCRIPTIONS 
 
This course will be graded. We recognize that grading a non-traditional course largely based on collaborative work and 
team presentations is challenging. It is not unprecedented, however, and we have worked with the Center for Research 
on Learning and Teaching (CRLT) to develop grading metrics that we believe are workable and fair. This course is not 
bound by the Law School’s forced grading curve. However, we intend to assign grades that comply with the Law School’s 
target mean of around 3.75 for seminars, clinics, and practice simulations.  
 
Your course grade will be based on your performance on the following: 
 
1. Short In-Class Presentations (10% of Final Grade) 

 
After the first week of class, we will offer weekly slots for each student to make a short presentation (no more than 

three minutes) on a reading or other material relevant to the problem we are trying to solve. Each student will be 
expected to present at least once during the semester. Further presentations are optional. The ideal presentation will (1) 
briefly summarize the key point or points of the reading; (2) explain its relevance to the course; and (3) suggest any 
follow-up steps for the presenter, a group, or the class. It is up to each presenter to select the reading. It could be any 
relevant material. Examples include, but are not limited to: 
 
o Technical report about a new technology. 
o Article in a professional or technical journal or 

publication. 
o Judicial decision, statute, or regulation. 
o Government report. 
o Analyst report. 

o Patent application. 
o Chapter of a book. 
o Conference or webinar presentation. 
o Interview with a subject matter expert. 
o Other material with pre-approval. 

 
Assessment of student presentations will be based on relevance of the material presented and clarity and effectiveness 
of presentation. 
 
2. Reflection Memos (20% of Final Grade) 
 
Over the course of the term, we want you to reflect on what you are learning and on the process in which you are 
engaging.  So we ask for five reflection memos, one to two pages each, due on September 24, October 8, October 22, 
November 5, and November 26, respectively.   It is up to you to determine the content of each memo.  You may, for 
example, discuss how information you have learned has altered your conception of the problem on which you were 
working; comment substantively on an article you have read or the presentation of a speaker; reflect on the dynamics 
on your team; comment on how the class could be better structured.  The substance of these memos should not repeat 
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that of your in-class presentation.  The memos are written for the instructors only, so you can be candid.  Please avoid 
superfluous verbiage.  

 
 

3. Final Student Memo (10% of Final Grade) 
 
Each student will write a 3-5 page memo at the end of the term, due December 10th.   The memo should include an 
assessment of the class’s proposal – speaking, for example, of what it accomplished, how it might have been improved, 
and what the student learned during the capstone presentation.    The student should also describe the work he or she 
completed on the class challenge over the course of the semester outside of class sessions, including library research, 
interviews with stakeholders, work preparing the final presentation, team meetings, etc.  To be able to write an 
accurate, complete, and thoughtful report, you should document your work throughout the semester. Assessment of 
this memo will be based on its perceptiveness, the clarity and coherence of the writing, and evidence of skill acquisition 
and contribution to the project over the course of the term. 
 
4. Attendance and In-class Participation (10% of Final Grade) 
 
Final student grades will reflect class attendance and class participation. Attendance is mandatory at every class session 
and outside-of-class group meetings needed in preparation for the capstone event.  If for some reason you cannot make 
a given session, please try to let us know in advance.  (Prof. Friedman will miss the third session because of a religious 
holiday.)  Students are expected to complete readings and other tasks assigned by faculty members.  Assessment of 
student in-class participation will be based on the extent to which the student’s participation fostered learning, added to 
class discussions and improved the final presentation, including posing questions to guest speakers, presenting relevant 
information to the class, and otherwise furthering the class project.  Raising an idea that might not pan out in the end 
advances the project; speaking just to be heard, or at excessive length, does not. 
 
5. Team Participation (10% of Final Grade) 
 
Students should plan to work with members of their team inside and outside of class to refine potential solutions and, 
toward the second half of the term, put together the capstone presentation.  In any course in which group work is an 
integral component of the course, students may have concerns about workload distribution within the group. To 
mitigate “free riding,” students will fill out peer assessment forms, due on October 3rd and December 10th.  We, the 
instructors, will take these into consideration in assessing each student’s team participation, but we have the ultimate 
responsibility of assessment. 
 
6. Final Presentation (40% of Final Grade) 
 
Below are the criteria by which the capstone presentation will be evaluated by panelists and the course instructors.  You 
should keep these factors in mind as you work toward your final presentation: 
 
a. Impact: Does the proposal solve a real problem or address a need? 
b. Creativity and Innovation: Does the proposal offer creative and innovative way to address the challenge? 
c. Conceptual Development: Does the proposal address the need and propose change in a thorough manner? Have the 

students thought through the issue and vision for change in detail? 
d. Coherence: Does the proposal have a clear and coherent form and is it clearly and coherently expressed? 
e. Feasibility: Is the proposal feasible? (Note: We want you to be creative and not limited by what is currently feasible, 

but you should be able to articulate a path, even if tentative, toward feasibility under certain specified conditions.) 
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f. Interdisciplinarity: Does the proposal explicitly include components from the different fields or disciplines 
represented by the students’ home units, including law? 

 
In determining this component of the grade, we will take into account each individual’s contribution to the presentation.  
We recognize, of course, that only a limited number of students will be able to make part of the affirmative oral 
presentation; you will not be at a disadvantage if you are not one of those. 
 
Students enrolled in and registered through schools or colleges that permit Pass/Fail grading may be able to opt for it in 
this course. Students must verify that option with their home schools or colleges. Students who choose the Pass/Fail 
option will receive a grade of "Pass" if they meet the conditions set forth by their schools or colleges for such a grade. 
 
SCHEDULE AND LOGISTICS 
 
Classes at the Law School start at the scheduled time – we will begin class promptly at 3:15. Our class meets on 
Wednesdays in Room 1070 of South Hall, which is the newer law school building just across Monroe Street from the 
main law quad.  After our first class meeting, there will usually be two sessions: a “lab” session from 3:15-4:15 and a 
“class” session from 4:30-6:30. In principle, the lab time is “internal time,” meaning working in groups, logistical 
discussion, in-house matters, whereas the class time is “external time” dedicated to outside speakers. However, the 
schedule may change for any given week to accommodate outside speaker schedules or just to make things work more 
fluidly.  In addition to working with their teammates during lab time, students are expected to work outside of class time 
alone and in their teams to prepare for the midterm presentation and/or the final capstone or to debrief about their 
proposal and research findings. 
 
CLASS AND ASSIGNMENT SCHEDULE 
 
In the preliminary schedule below, you will see some speakers or content penciled in for some dates. You also will see 
that some weeks of the schedule are largely open. This is not a traditional lecture class in which a set order of speakers 
or content is predetermined. It is a problem solving course in which we, as a class, will deliberate over the resources we 
need to have to address the problem as we proceed. This means that your ideas about which speakers to invite will be 
critical (and interviews with early speakers should lead to ideas for further speakers). Nonetheless, please do pay 
particular attention to dates already established on the calendar. 
 
Class 1 – September 5th 
Assigned Readings 

• Gaetz, M. (2017). The multi-factorial origins of Chronic Traumatic Encephalopathy (CTE) symptomology in post-
career athletes: The athlete post-career adjustment (AP-CA) model. Med Hypotheses, 102, 130-143.  

• Gladwell, M. (2009). Offensive Play: How different are dogfighting and football? The New Yorker. 
• Janssen, P. H., Mandrekar, J., Mielke, M. M., Ahlskog, J. E., Boeve, B. F., Josephs, K., & Savica, R. (2017). High 

School Football and Late-Life Risk of Neurodegenerative Syndromes, 1956-1970. Mayo Clin Proc, 92(1), 66-71.  
• Manley, G., Gardner, A. J., Schneider, K. J., Guskiewicz, K. M., Bailes, J., Cantu, R. C., . . . Iverson, G. L. (2017). A 

systematic review of potential long-term effects of sport-related concussion. Br J Sports Med, 51(12), 969-977.  
• Montenigro, P. H., Alosco, M. L., Martin, B. M., Daneshvar, D. H., Mez, J., Chaisson, C. E., . . . Tripodis, Y. (2017). 

Cumulative Head Impact Exposure Predicts Later-Life Depression, Apathy, Executive Dysfunction, and Cognitive 
Impairment in Former High School and College Football Players. J Neurotrauma, 34(2), 328-340.  

• Omalu, B. I., DeKosky, S. T., Minster, R. L., Kamboh, M. I., Hamilton, R. L., & Wecht, C. H. (2005). Chronic 
traumatic encephalopathy in a National Football League player. Neurosurgery, 57(1), 128-134.  

• Omalu B, Don’t let kids play football, The New York Times, December 7, 2015. 
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• Savica, R., Parisi, J. E., Wold, L. E., Josephs, K. A., & Ahlskog, J. E. (2012). High school football and risk of 
neurodegeneration: a community-based study. Mayo Clin Proc, 87(4), 335-340.  

• Solomon, G. S., Kuhn, A. W., Zuckerman, S. L., Casson, I. R., Viano, D. C., Lovell, M. R., & Sills, A. K. (2016). 
Participation in Pre-High School Football and Neurological, Neuroradiological, and Neuropsychological Findings 
in Later Life: A Study of 45 Retired National Football League Players. Am J Sports Med, 44(5), 1106-1115.  

• Stamm, J. M., Bourlas, A. P., Baugh, C. M., Fritts, N. G., Daneshvar, D. H., Martin, B. M., . . . Stern, R. A. (2015). 
Age of first exposure to football and later-life cognitive impairment in former NFL players. Neurology, 84(11), 
1114-1120.  

 
In class 
1. Introduction to course topic, class challenge, and course syllabus and expectations 
2. Faculty and student introductions 
3. Introductory lecture on head impact exposure and long term outcomes 
4. Discussion of lecture and assigned readings 
5. Team assignments and effective communication across disciplines; teams meet and begin to discuss statement of 

team expectations.  
 

Friday, September 7  
PSI Boot Camp for all Fall 2018 PSI students with Patrick Barry and Andy Burnett (South Hall, from 1:00-5:00 pm) 

 
The goal of the Boot Camp is to provide students with a foundation and a set of skills that they can apply throughout the 
semester. Prof. Patrick Barry will present a module on communication skills for the first hour of the Boot Camp (1:00-
2:00 pm). In this session, students will learn how to communicate new ideas effectively. The remaining three hours 
(2:00-5:00 pm) of the Boot Camp will be a module on Creative Problem Solving (“CPS”) run by Andy Burnett of 
KnowInnovation. During this session, students will be introduced to the CPS model. The idea behind the CPS model is 
that skills to improve creativity and problem-solving abilities can be taught and/or developed. The CPS approach is 
intended to help PSI students as they assess solutions to their class challenge; work with team members; bring to bear 
their expertise, skills, and ideas; and take responsibility for their own learning.  
 
Homework: Watch Introduction and the Basics of Creative Behavior (videos 1-5) from Andy Burnett’s Creative Problem 
Solving (CPS) series prior to the September 7 Boot Camp 
 
Class 2 – September 12th 
Assigned Readings (available on course website) 

• Belson K, Ivy League Moves to Eliminate Tackling at Football Practices, The New York Times, March 1, 2016 
• Broglio SP, Williams RM, O'Connor KL, Goldstick J. Football Players' Head-Impact Exposure After Limiting of Full-

Contact Practices. J Athl Train. 2016 Jul;51(7):511-8. 
• Campbell KR, Ranapurwala SI, Ford CB, Combs PR, Cabell GH, Nocera MA, Guskiewicz KM, Marshall SW, Register-

Mihalik JK, Mihalik JP: Evaluating the Effectiveness of a Safe Playing Techniques Program on Head Impact 
Biomechanics in High School Football Players, Journal of Athletic Training, 2018; 53(6S), S-101. 

• Emery CA, Black AM, Kolstad A, Martinez G, Nettel-Aguirre A, Engebretsen L, et al. What strategies can be used 
to effectively reduce the risk of concussion in sport? A systematic review. Br J Sports Med. 2017;51(12):978-84. 

• Ford C, Nocera MA, Waserman E, Campbell K, Combs P, Fraser M, Grand E, Biomechanic Data-Driven Behaviour 
Modification To Reduce Concussion Risk In High School Football Athletes, Injury Prevention 2017;23(Suppl 
1):A1–A62  
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• Kerr ZY, Yeargin S, Valovich McLeod TC, Nittoli VC, Mensch J, Dodge T, et al. Comprehensive Coach Education 
and Practice Contact Restriction Guidelines Result in Lower Injury Rates in Youth American Football. 
Orthopaedic Journal of Sports Medicine. 2015 July 1, 2015;3(7). 

• Swartz EE, Broglio SP, Cook SB, Cantu RC, Ferrara MS, Guskiewicz KM, et al. Early Results of a Helmetless-
Tackling Intervention to Decrease Head Impacts in Football Players. J Athl Train. 2015 Dec;50(12):1219-22. 

• Wasserman EB, Mihalik JP, Campbell KR, Combs P, Fraser MA, Grand E, Nocera M, Register-Mihalik JK, 
Guskiewicz KM, Marshall SW. Innovative Behaviourbehavior Modification Strategies To Reduce Concussion Risk 
In High School American Football Athletes, Br J Sports Med June 2017;51:e1 

 
Additional assignment: Watch CPS videos 6-10 before this class and discuss any questions you have with Andy via   
Canvas chat. 
 
In class 
1. Students complete statement of team expectations, review schedules outside of class, and communication 

preferences  
2. Review of Creative Problem Solving and communication modules from 9/7 Boot Camp 
3. Discussion of CPS videos 6-10 
4. Short in-class student presentations 
5. Discussion of assigned readings  
6. Guest Speaker: Kevin Guskiewicz, Dean of Arts and Sciences, University of North Carolina at Chapel Hill (5-6pm) 
 
Class 3 – September 19th 
Assigned Readings  

• Breedlove KM, Breedlove EL, Bowman TG, Arruda E, Nauman EA, The effect of football helmet facemasks on 
impact behavior during linear drop tests, (in press) Journal of Biomechanics.  

• Broglio SP, Surma T, Ashton-Miller JA. High school and collegiate football athlete concussions: a biomechanical 
review. Ann Biomed Eng. 2012 Jan;40(1):37-46. 

• NOCSAE DOC ND 001-17m17b, Standard test method and equipment used in evaluating the performance 
characteristics of headgear/equipment  

• NOCSAE DOC (ND) 081-18m18, Standard pneumatic ram test method and equipment used in evaluating the 
performance characteristics of protective headgear and face guards. 

• NOCSAE DOC (ND)002-13m15, Standard performance specification for newly manufactured football helmets 
• NOCSAE DOC (ND)002-17m17a, Standard performance specification for newly manufactured football helmets 
• Rowson S, Duma SM. Development of the STAR Evaluation System for Football Helmets: Integrating Player Head 

Impact Exposure and Risk of Concussion. Ann Biomed End. 2011;39(8):2130-40. 
 
In class 

1. Short in-class student presentations 
2. Discussion of assigned readings 
3. Guest Speaker – Mike Oliver, Executive Director / Legal Counsel for NOCSAE (5-6pm) 
4. Student teams to provide faculty with list of three potential facets of the class challenge the team might address 

(end of class) 
 

Sept. 24th – First reflection memo due 
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Class 4 – September 26th 
Assigned readings TBD 

 
Additional assignment: Watch CPS videos 11-15 before this class and discuss any questions you have with Andy via 
Canvas chat. 
 
In class 

1. Discussion of CPS videos 11-15 
2. Short in-class student presentations 
3. Discussion of assigned readings 
4. TBD:  lecture? guest speaker? other?  

 
Oct. 3rd – First peer assessment due 

 
Class 5 – October 3rd 
Assigned readings TBD 

 
Additional assignment: Watch CPS videos 16-19 before this class and discuss any questions you have with Andy via 
Canvas chat. 
 
In class 

1. Discussion of CPS videos 16-19 
2. Short in-class student presentations 
3. Discussion of assigned readings 
4. TBD:  lecture? guest speaker? other? 
5. Students sign up for 15-minute check-in meetings with a faculty member 
6. Preparation for midterm presentation 

 
Oct. 8th – Second reflection memo due 

  
Class 6 – October 10th 
Assigned readings TBD 
 
In class 

1. Short in-class student presentations 
2. Discussion of assigned readings 
3. TBD:  lecture? guest speaker? other? 
4. Preparation for midterm presentation 
5. Student midterm feedback session with CRLT  

 
Before Class 7: Review Patrick Barry presentation resource materials and contact Patrick Barry to schedule times to work 
on capstone presentation. 
 

Class 7 – October 17th 
In class: 

1. Midterm panel presentation 
2. Class discussion on path toward developing comprehensive class solution 
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Oct. 22nd – Third reflection memo due 

 
Class 8 – October 24th 
Assignment: Review videos of past PSI capstones 
 
In class 

1. Data gathering, additional discovery sessions, testing potential solutions, capstone preparation 
2. Discussion of videos of prior PSI capstone presentations 
 

Class 9 – October 31st 
Data gathering, additional discovery sessions, testing potential solutions, capstone preparation 

 
      Nov. 5th  – Fourth reflection memo due 
 

Class 10  - November 7th 
 Data gathering, additional discovery sessions, testing potential solutions, capstone preparation 

 
Class 11 – November 14th 

Data gathering, additional discovery sessions, testing potential solutions, capstone preparation 
 

      Nov. 26th  – Fifth reflection memo due 
 
Class 12 – November 28th 

Capstone presentation dry run with comments from Patrick Barry 
 
Class 13 – December 5th 

1. Capstone presentation  
2. Faculty and student debrief dinner 

 
Post-Course - December 6th-11th 

1. Dec. 10th – Final Memo and second peer assessment due  
2. Students complete U-M course evaluation and Qualtrics survey  

 
PROFESSOR AND CONSULTANT ROLES; MANAGING CONFLICTING ADVICE 
 
You should feel free to reach out to either instructor about any subject, but one might refer you to the other on a given 
question.  Prof. Friedman teaches a course, on rules of sports, that touches on the head-trauma problem, but he is eager 
for you to know that Prof. Broglio, who has studied the problem academically for years, knows much, much more about 
it.  In compensation, Prof. Friedman will probably carry more of the administrative load of the course.   You will also 
have an opportunity to work with Andy Burnett on Creative Problem Solving and with Prof. Barry on effective 
communication and preparing for the capstone presentation; you will be introduced to them during the PSI Boot Camp 
on September 7. 

 
You may receive conflicting advice from outsiders or even from faculty about the best approach for an aspect of the 
project.  Navigating and incorporating different and even conflicting inputs is all part of the task of problem solving. 
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COURSE POLICIES 
Professionalism and Attendance 
You are expected to attend all class sessions. Please be on time and as a courtesy to your classmates, turn off your cell 
phone during class.   Given the nature of this course, we will allow use of laptops and other electronics for class related 
activities only. 
 
Accommodations 
If you have any condition, such as a physical or learning disability, which will make it difficult for you to carry out the 
work or will require academic accommodations, please notify the instructors during the first week of class so they can 
accommodate you. Requests for accommodation must be supported by a letter from the Office of Services for Students 
with Disabilities, which will help determine the most appropriate accommodations for you.  Any information about your 
disability will be treated as private and confidential. 
 
Religious Holidays 
Although the University of Michigan, as an institution, does not observe religious holidays, it has long been the 
University's policy that every reasonable effort should be made to help students avoid negative academic consequences 
when their religious obligations conflict with academic requirements. Absence from classes or examinations for religious 
reasons does not relieve students from responsibility for any part of the course work required during the period of 
absence. Students who expect to miss classes, examinations, or other assignments as a consequence of their religious 
observance shall be provided with a reasonable alternative opportunity to complete such academic responsibilities. It is 
the obligation of students to provide faculty with reasonable notice of the dates of religious holidays on which they will 
be absent. Such notice must be given by the drop/add deadline of the given term. Students who are absent on days of 
examinations or class assignments shall be offered an opportunity to make up the work, without penalty, unless it can 
be demonstrated that a make-up opportunity would interfere unreasonably with the delivery of the course. 
 
Academic Integrity 
Each student has a responsibility to understand, accept and comply with the University's standards of academic conduct 
as set for the by the Code of Academic Conduct, as well as policies established by the schools and colleges. Any violation 
of academic integrity standards will be referred directly to the appropriate individuals. Confirmation of such incidents 
can result in expulsion from the University. Students who are uncertain as to what constitutes academic dishonesty 
should consult the instructor. 
 
Student Mental Health and Wellbeing 
The University of Michigan is committed to advancing the mental health and wellbeing of its students, while 
acknowledging that a variety of issues, such as strained relationships, increased anxiety, alcohol/drug problems, and 
depression, directly affects students’ academic performance. If you or someone you know is feeling overwhelmed, 
depressed, and/or in need of support, services are available. For help, contact Counseling and Psychological Services 
(CAPS) at (734) 764-8312 and https://caps.umich.edu/ during and after hours, on weekends and holidays or through its 
counselors physically located in schools on both North and Central Campus. You may also consult University Health 
Service (UHS) at (732) 764-8320 and https://www.uhs.umich.edu/mentalhealthsvcs, or for alcohol or drug concerns, see 
www.uhs.umich.edu/aodresources. 
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