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SW708 Special Issues in Interpersonal Violence 

Tues: 6-9pm, School of Social Work B684 

 

Instructor: Todd I. Herrenkohl, Ph.D. 

 

Office Hours: Tuesdays 5-6pm 

Office: 2712 SSWB 

Email: tih@u.umich.edu  

 

 Phone: 734-763-9382  

 

Course Overview 

This course will focus on the context and consequences of family violence, intergenerational 

transmission of abuse, resilience, and prevention. The goal is to develop an understanding of the 

developmental patterns of family violence, as well as the social, environmental, and cultural buffers and 

mitigating factors that lessen risk and promote resilience in children and adolescents. The course will 

draw on psychological, sociological, and lifecourse perspectives to explain why violence occurs and why 

it persists in relationships between parents and children, siblings, and adults. The course will also 

consider a range of prevention and intervention programs designed to reduce family violence and its 

consequences. Students will review and critique various intervention approaches and also gain 

experience in translating research evidence for professional audiences.  

Course Objectives 

By the end of the course, students will demonstrate knowledge of: 1. current research and theory about 

the social, developmental, and environmental contexts of family violence; 2. patterns of risk and 

resilience in children and families; and 3. prevention and intervention approaches designed to lessen 

harm from violence. Students will be encouraged to review and think critically about research on these 

topics.  The course is arranged in a seminar format, which requires that all students take an active role in 

leading and participating in class discussions. To inform class discussions, it is essential that readings are 

completed before each class session. 

Course Design 

This seminar course will use a number of pedagogical approaches to enhance students' learning, 

including short lectures, group discussions facilitated students, videos, and case examples. Assignments 

will strengthen knowledge of research-practice connections, encourage critical thinking, and provide 

opportunities to engage in scholarly writing.  In each class session, one or more students will be asked to 

facilitate a conversation about assigned readings. Student facilitators will be encouraged to pose 

questions about the readings for others in the class to consider as they detail and explain major findings 

of the research. 
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Learning Needs and Disabilities 
 
Students with specialized learning needs are encouraged to make an appointment with me within the 
first two weeks of the term to discuss the necessary arrangements. If you have a disability or condition 
that may interfere with your participation in the course, please submit a disability certificate prior to the 
Drop/Add date. This information will be kept strictly confidential. For more information and resources, 
please contact the Services for Students with Disabilities office at G664 Haven Hall, (734) 763-3000.  
 

Attendance and Participation 

Attendance and participation will count for 10% of your overall course grade. It is expected that you will 

attend every class session and participate actively.  Active participation requires that you complete all 

assigned readings before class and come prepared with questions and comments about the readings to 

share with others.  For each session, I will assign one or more student facilitators. Facilitators will lead 

conversations about the readings and assist me by compiling questions from members of the class. 

Everyone must facilitate at least one discussion by the end of the semester to receive full credit for the 

participation grade. If you cannot attend a session, please notify me in advance so that we can make 

alternative arrangements for work completed in class on that day. 

Religious Holidays. Students who observe a religious holiday on the same day as class will have access 

to the class materials covered that day. Please notify me in advance if you plan to miss class. The official 

UM policy on religious holidays and a list of possible conflicts with classes can be found here:  

http://www.provost.umich.edu/calendar/religious_holidays.html. 

 

Session Topics and Assigned Readings 

 

I have compiled a list of readings for each topic listed in the course outline. During the semester, we may 

add to this list in order to cover the topics/interests of all of you. To make the best use of class time, I 

ask that you read articles in advance of each class and come prepared with questions about content that 

you do not understand and/or would like to discuss with me and your classmates. Each week, I will begin 

class with a general overview of the topic(s) for that day. 

 

Week Date Topic Assigned Readings 

1 9/4 Introductions; 
overview of the 
course; setting the 
context; film and 
group reflections 

The Raising of America: Signature Hour 
 
Krugman, R. D. (2018). The more we learn, the less we 
know:  A brief history of the field of child abuse and 
neglect. In J. B. Klika & J. R. Conte (Eds.), The APSAC 
Handbook on Child Maltreatment (4th ed., pp. 1-13). 
Thousand Oaks, California: Sage. 
 
McLoyd, V. C. (1998). Socioeconomic disadvantage and 
child development. American Psychologist, 53, 185-
204.  

2 9/11 Sociological and 
Integrated Theories 
of Family Violence  

Belsky, J. (1980). Child maltreatment:  An ecological 
integration. American Psychologist, 35, 320-335. 
(**continued on next page**) 
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*for those less familiar with social ecological theory, 
please also read: Bronfenbrenner, U. (1994). Ecological 
models of human development. In International 
Encyclopedia of Education (2nd ed., Vol. 3). Oxford: 
Elsevier. 
 
Lawson, J. (2012). Sociological theories of intimate 
partner violence. Journal of Human Behavior in the 
Social Environment, 22, 572-590. 
 
**Assignment 1 examples for class discussion**  
 
Browning, C. R. (2002). The span of collective efficacy: 
Extending social disorganization theory to partner 
violence. Journal of Marriage and Family, 64, 833-850. 
 
Coulton, C. J., Richter, F. G.-C., Korbin, J. E., Crampton, 
D. S., & Spilsbury, J. C. (2018). Understanding trends in 
neighborhood child maltreatment rates: A three-wave 
panel study 1990–2010. Child Abuse & Neglect, 84, 
170-181.  
 
Cao, Y., & Maguire-Jack, K. (2016). Interactions with 
community members and institutions: Preventive 
pathways for child maltreatment. Child Abuse & 
Neglect, 62.  

3 9/18 Biological, 
Psychological, and 
Interpersonal 
Theories of Family 
Violence  

Lucea, M. B., Glass, N., & Laughon, K. (2010). Theories 
of aggression and family violence. In J. Humphries 
(Ed.), Family Violence and Nursing Practice (second 
ed.): Springer.  
 
**Assignment 1 examples for class discussion**  
 
Rodriguez, C., M. (2010). Personal contextual 
characteristics and cognitions predicting child abuse 
potential and disciplinary style. Journal of 
Interpersonal Violence, 25, 315-335.   
 
Basile, K. C., Hall, J. E., & Walters, M. L. (2013). 
Expanding resource theory and feminist-informed 
theory to explain intimate partner violence 
perpetration by court-ordered men. Violence Against 
Women, 19, 848-880.   
 
Bennett, L. A., & Williams, O. J. (2003). Substance 
abuse and men who batter. Violence Against Women, 
9, 558-575. 



4 | P a g e  
 

4 9/25 Risk and Protection 
--Assignment DUE-- 

Capaldi, D. M., Knoble, N. B., Shortt, J. W., & Kim, H. K. 
(2012). A systematic review of risk factors for intimate 
partner violence. Partner Abuse, 3, 231-280.  
 
Friedman, M.S., Marshal, M. P., Guadamuz, T. E., Wei, 
C., Wong, C. F. Saewyc, E. M., & Stall, R. (2011). Meta-
analysis of disparities in childhood sexual abuse, 
parental physical abuse, and peer victimization among 
sexual minority and sexual nonminority individuals. 
American Journal of Public Health, 101, 1481-1494.  
Empirical Studies: 
 
Chaffin, M., Kelleher, K., & Hollenberg, J. (1996). Onset 
of physical abuse and neglect: Psychiatric, substance 
abuse, and social risk factors from prospective 
community data. Child Abuse Neglect, 20, 191-203.  
 
Kraemer, H. C., Stice, E., Kazdin, A., Offord, D., & 
Kupfer, D. (2001). How do risk factors work together? 
Mediators, moderators, and independent, 
overlapping, and proxy risk factors. American Journal 
of Psychiatry, 148, 848-856.  

5 10/2 Environmental and 
Community Contexts 
of Risks and 
Protection 

Coulton, C. J., Crampton, D. S., Irwin, M., Spilsbury, J. 
C., & Korbin, J. E. (2007). How neighborhoods 
influence child maltreatment:  A review of the 
literature and alternative pathways. Child Abuse & 
Neglect, 31, 1117-1142.  
 
Freisthler, B., & Maguire-Jack, K. (2015). 
Understanding the interplay between neighborhood 
structural factors, social processes, and alcohol outlets 
on child physical abuse. Child Maltreatment, 20, 268-
277.  
 
Herrenkohl, T. I., Kim, M.-H., & Anderson, J. (2018). 
Child maltreatment in the context of poverty and 
other forms of adversity. In J. B. Klika & J. R. Conte 
(Eds.), The APSAC Handbook on Child Maltreatment 
(4th ed., pp. 34-46). Thousand Oaks, California: Sage. 
 
Nadan, Y., Spilsbury, James C., & Korbin, J. E. (2015). 
Culture and context in understanding child 
maltreatment: Contributions of intersectionality and 
neighborhood-based research. Child Abuse & Neglect, 
41, 40-48.  
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6-7 10/9 
and 
10/16 

Overlapping and 
Intersecting Forms of 
Violence and 
Adversity in the 
Family  
--Assignment DUE-- 

Please read: 
 
Herrenkohl, T. I., Sousa, C., Tajima, E. A., Herrenkohl, 
R. C., & Moylan, C. A. (2008). Intersection of child 
abuse and children's exposure to domestic violence. 
Trauma, Violence, & Abuse, 9, 84-99. 
 
Choose two additional articles from the following: 
 
Colman, R. A., & Widom, C. S. (2004). Childhood abuse 
and neglect and adult intimate relationships: A 
prospective study. Child Abuse & Neglect, 28, 1133-
1151.  
 
Dong, M., Anda, R. F., Felitti, V. J., Dube, S. R., 
Williamson, D. F., Thompson, T. J., Loo, C. M., & Giles, 
W. H. (2004). The interrelatedness of multiple forms of 
childhood abuse, neglect, and household dysfunction. 
Child Abuse & Neglect, 28, 771-784.  
 
Fang, X., & Corso, P. S. (2012). Child maltreatment, 
youth violence, and intimate partner violence: 
Developmental relationships. American Journal of 
Preventive Medicine, 33, 281-290.  
 
Finkelhor, D., Turner, H., Shattuck, A., & Hamby, S. 
(2015). Prevalence of childhood exposure to violence, 
crime, and abuse: Results from the National Survey of 
Children’s Exposure to Violence. JAMA Pediatrics, 169, 
746-754.  
 
Finkelhor, D. A., Turner, H., & Ormrod, R. (2006). Kid’s 
stuff: The nature and impact of peer and sibling 
violence on younger and older children. Child Abuse & 
Neglect, 30, 1401-1421.  

8 10/23 Lifecourse and 
Intergenerational 
Patterns 
--Assignment DUE-- 

Please read: 
 
Herrenkohl, T. I., & Rousson, A. N. (2018). IPV and the 
intergenerational transmission of violence. Domestic 
Violence Report, 23, 49-64.  
 
Choose two additional articles from the following: 
 
Ehrensaft, M. K., Cohen, P., Brown, J., Smailes, E., 
Chen, H., & Johnson, J. G. (2003). Intergenerational 
transmission of partner violence: A 20-year 
prospective study. Journal of Consulting and Clinical 
Psychology, 71, 741-753.  
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Lichter, E. L., & McCloskey, L. A. (2004). The effects of 
childhood exposure to marital violence on adolescent 
gender-role beliefs and dating violence. Psychology of 
Women Quarterly, 28, 344-357.  
 
McDonald, L., & Thomas, C. (2013). Elder abuse 
through a life course lens. International 
Psychogeriatrics, 25, 1235-1243. 
 
McLeod, G. F. H., Fergusson, D. M., & Horwood, L. J. 
(2014). Childhood physical punishment or 
maltreatment and partnership outcomes at age 30. 
American Journal of Orthopsychiatry, 84, 307-315.  
 
Pears, K. C., & Capaldi, D. M. (2001). Intergenerational 
transmission of abuse: A two-generational prospective 
study of an at-risk sample. Child Abuse Neglect, 25, 
1439-1461.  

9 10/30 Stress and Stress 
Sensitivity 
 

Caspi, A., McClay, J., Moffitt, T. E., Mill, J., Martin, J., 
Craig, I. W., Taylor, A., & Poulton, R. (2002). Role of 
genotype in the cycle of violence in maltreated 
children. Science, New Series, 297, 851-854.  
 
Center on the Developing Child. (n.d.). Persistent fear 
and anxiety can affect young children’s learning and 
development: Harvard University. 
 
De Bellis, M. D., & Zisk, A. (2014). The biological effects 
of childhood trauma. Child and Adolescent Psychiatric 
Clinics of North America, 23, 185–222.  
 
Ellis, B. J., & Boyce, W. T. (2011). Differential 
susceptibility to the environment: Toward an 
understanding of sensitivity to developmental 
experiences and context. Development and 
Psychopathology, 23, 1-5. 
 
McLaughlin, K. A., Conron, K. J., Koenen, K. C., & 
Gilman, S. E. (2010). Childhood adversity, adult 
stressful life events, and risk of past-year psychiatric 
disorder: A test of the stress sensitization hypothesis 
in a population-based sample of adults. Psychological 
Medicine, 40, 1647–1658.  
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10 11/6 Resilience and 
Positive Coping 
--Assignment DUE-- 

The Raising of America: DNA is not destiny  (IN CLASS) 
 
Bowes, L., & Jaffee, S. R. (2013). Biology, genes, and 
resilience: Toward a multidisciplinary approach. 
Trauma, Violence & Abuse, 14, 195-208.  
 
Thompson, R. A. (2015). Social support and child 
protection: Lessons learned and learning. Child Abuse 
& Neglect, 41, 19-29.  
 
Wright, M. O., Masten, A. S., & Narayan, A. J. (2013). 
Resilience processes in development: Four waves of 
research on positive adaptation in the context of 
adversity. In S. Goldstein & R. B. Brooks (Eds.), 
Handbook of Resilience in Children (pp. 15-37). New 
York: Springer. 
 
Miller, G. E., Yub, T., Chena, E., & Brody, G. H. Self-
control forecasts better psychosocial outcomes but 
faster epigenetic aging in low-SES youth. PNAS, 112, 
10325–10330.  

11 11/13 Prevention and 
Intervention 
Programs and Policy 

Centers for Disease Control & Prevention. (2014). 
Promoting safe, stable, and nurturing relationships: A 
strategic direction for child maltreatment prevention. 
Atlanta, GA: National Center on Injury Prevention and 
Control. 
 
Centers for Disease Control and Prevention. (n.d.). The 
public health model of violence prevention. Atlanta, 
Georgia: National Center for Injury Prevention and 
Control, Division of Violence Prevention. 
 
Herrenkohl, T. I., Higgins, D., Merrick, M. T., & Leeb, R. 
T. (2015). Positioning and public health framework at 
the intersection of child maltreatment and intimate 
partner violence. Child Abuse & Neglect, 48, 22-28.  

12 11/20 Prevention and 
Intervention in 
Context (Individuals 
and Families) 

Levey, E. J., Gelayed, B., Bain, P., Rondone, M. B., 
Borba, C. P. C., Henderson, D. C., & Williams, M. A. 
(2017). A systematic review of randomized controlled 
trials of interventions designed to decrease child 
abuse in high-risk families. Child Abuse & Neglect, 65, 
48-57. 
 
Fitzgerald, m. M., & Berliner, L. (2018). Mental health 
interventions in child maltreatment. In J. B. Klika & J. 
R. Conte (Eds.), The APSAC Handbook on Child 
Maltreatment (4th ed., pp. 200-215). Thousand Oaks, 
California: Sage. (**continued on next page**) 
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Hanson, R. F., Lang, J. M., Fraser, J. G., Agosti, J. R., 
Ake, G. S., Donisch, K. M., & Gewirtz, A. H. (2018). 
Trauma-informed care: Definitions and statewide 
initiatives. In J. B. Klika & J. r. Conte (Eds.), The APSAC 
Handbook on Child Maltreatment (4th ed., pp. 272-
291). Thousand Oaks, California: Sage. 

13 11/27 Prevention and 
Intervention in 
Context (Schools and 
Communities) 

Brooks, J. E. (2006). Strengthening resilience in 
children and youths: Maximizing opportunities 
through schools. Children & Schools, 28, 69-76.  
 
Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, 
R. D., & Schellinger, K. B. (2011). The impact of 
enhancing students’ social and emotional learning: A 
meta-analysis of school-based universal interventions. 
Child Development, 82, 405–432.  
 
McLeigh, J. D., McDonell, J. R., & Melton, G. B. (2015). 
Community differences in the implementation of 
Strong Communities for Children. Child Abuse & 
Neglect, 41, 97-112. 
 
Chetty, R., Hendren, N., & Katz, L. F. (2016). The 
effects of exposure to better neighborhoods on 
children: New evidence from the moving to 
opportunity experiment. American Economic Review, 
106, 855-892.  

14 12/4 Final Assignment 
Working Session 

No readings assigned 

15 12/11 Final Assignment and 
Student 
Presentations 
--Assignment DUE-- 

No readings assigned 

Grading System 
 
A 100-point system is used. At the end of the semester, the points earned will be translated into letter 
grades according to the following formula:  
A+ 97-100  
A 94-96  
A- 91–93 
B+ 87-90 
B 84-86  
B- 81-83  
C+ 77-80 
C 74-76 
C- 70-73  
D <69 (no credit) 
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Incompletes. Incompletes are not granted unless it can be demonstrated that it would be unfair to hold 

a student to the normal expectations of the course. Students must formally request an incomplete prior 

to the final weeks of class.  

 

Assignments 

 

Assignment 1. Review and critique of theory: DUE Week 4 

This first assignment will count for 30% of your overall course grade. For this assignment, please choose 

an empirical article on a theory relevant to family violence.  The article you choose should be different 

from the ones we review as examples in class. Please narrate the article using the questions below. Your 

responses to each question should be approximately 1 paragraph in length, typed, and single-spaced. 

While there are no correct answers to these questions, it is important that your responses show that 

you have carefully read and critically analyzed the content of the article. Please upload the article along 

with your written responses. We will discuss these assignments in small groups during class. 

Which theory (or theories) is most relevant to the article you reviewed? 

What are the strengths of the theory from your perspective? 

What is missing from the theory and how would you make it stronger? 

How are the primary assumptions of the theory reflected in the measures used in analyses? 

What are the major findings of the study? 

What are the authors’ conclusions? 

Do you agree or disagree with these conclusions, and why? 

Is there anything you would add to the conclusions based on your knowledge of the content?  

What implications emerge from the study for violence prevention and intervention programs? (please 

feel free to add your own suggestions to those of the authors) 

Assignment 2. Review and critique of a prevention or intervention model: DUE Week 7 

This assignment will count for 30% of your overall course grade. For this assignment, please choose an 

empirical article on a prevention or intervention program that is relevant to family violence. There are 

no specific expectations about the type of program or the nature of the intervention. Review and 

critique the article using the following questions.  As with the first assignment, your responses should be 

single-spaced and typed.  Responses to each question, or set of questions, below should be 1-2 

paragraphs in length. Please upload the article with your written responses and be prepared to discuss 

your work in small groups. 

What is the program and how does it relate to the topic of family violence? 
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Is the program based in theory?  If so, what is the theory and how is it reflected in the design or delivery 

of the program?  If there is no direct reference to theory, which of the theories we have discussed seem 

most relevant, and why? 

Most programs in violence prevention/intervention, even if not explicit about how, are designed to 

mitigate risks that promote the use of violence. Which are the risk factors most relevant to this program 

and are those risk factors equally distributed in the population?  If not, who is most impacted by the risk 

factors in question? If you don’t know the answer, do some additional research to inform your answer 

(and please document your sources). 

What are the major findings of the study and do they support the ongoing use of the program? 

Are you persuaded by the evidence? Why or why not?  For this response, please explain your rationale. 

Assignment 3. APSAC Research to Practice Brief—Article Selection Due Week 8; Draft Due Week 10; 

Working Session Week 14; Final Assignment Due Week 15 

The final assignment will count for 30% of your overall course grade.  This assignment has you write a 

research-practice brief for publication by the American Professional Society on the Abuse of Children 

(APSAC), a national organization that focuses on improving and promoting effective strategies for the 

prevention and treatment of child maltreatment (https://www.apsac.org/about-us). APSAC publishes an 

interdisciplinary, peer reviewed journal called Child Maltreatment, which features articles on child 

maltreatment prevention, intervention, treatment, and other related topics.  You can read about the 

journal here: https://www.apsac.org/apsacpublications. 

In partnership with APSAC, we are piloting an effort that has you (students of SW708) write research-

practice briefs to be submitted for publication in one or more of APSAC’s print and online sources. This is 

an opportunity for you to gain experience reviewing and summarizing research findings for a 

professional audience. As described on the APSAC website, these briefs are 500-700 word (1-2 pages) 

“translational summaries of articles from Child Maltreatment. They are to provide clear policy and 

practice implications of the research useful to people working in different disciplines.” Specifically, the 

briefs are designed to turn research findings into practice and policy suggestions/implications. I will 

provide examples of these briefs for use in preparing your assignment. 

You may work individually or in small groups of 2-3 students. By week 8 you should identify an article 

from the journal that will fulfill the goals of this assignment. You may choose a topic relevant to the 

course and search the journal for an article on that topic or simply review one or more issues of the 

journal to locate an article that touches on at least one of the topics we cover. After identifying an 

article, please send me the full citation. I will keep a running list of the articles and topics, and identify 

potential overlap or redundancy in the articles that you and others select. If I do find redundancy, or feel 

a different article/topic would better meet the goals of the assignment, I may approach you or your 

group about combining efforts or selecting a different article. 

Once I have approved your selection, begin by drafting the sections of the brief (Introduction, 

Hypotheses, Subjects, Findings, Recommendation, Bottom Line), following the examples provided. The 

sections should be approximately the same length as those in the examples, although some variation is 

expected due to the article you select and the details provided by the authors. 

https://www.apsac.org/about-us
https://www.apsac.org/apsacpublications
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After completing a draft of the brief, please submit it to me for review and feedback (this should be 

done no later than week 10). The earlier I receive your draft, the more time you will have to work on any 

revisions before sending your work to APSAC’s Manager of Publications and Special Projects, Bri 

Stormer, MSW (BStormer@apsac.org). Bri will coordinate the review of briefs internally at APSAC. 

Although it is unlikely that everyone will receive feedback from Bri and her team before the end of the 

semester, I will provide ongoing support to those of you who choose to revise your work for publication.  

You will present your work on this final assignment at the end of the term.  You must be in class when 

presentations occur to receive credit for the assignment. 

mailto:BStormer@apsac.org

