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Course Description 
 
This course examines strategies for engaging and empowering young people, 
with emphasis on approaches in racially segregated and economically 
disinvested areas. It considers core concepts of youth empowerment at the 
individual, organizational, and community levels; models and methods of 
practice; age-appropriate and culturally-responsive approaches; roles of young 
people and adult allies; and perspectives on practice in a diverse democracy. 
The course will draw upon best practices from grassroots organizing, civic  
engagement, youth development, and child welfare. 
 

Course Objectives 
 
1. Understand the core concepts of youth empowerment in a diverse democracy; 
 
2. Analyze major models and methods of age-appropriate and culturally-

responsive practice; 
 
3. Develop knowledge from empirically-based efforts by young people to create 

change; and  
 
4. Identify problems and issues of young people in racially segregated and 

economically disinvested areas. 
 

Relationship of Course to Curricular Themes 
 
• Multiculturalism and Diversity:  Students will identify ways in which youth 

empowerment can address a range of diversity dimensions, through practice 
methods that both recognize differences of groups and also build bridges 
across cultural boundaries. 
 

• Social Justice and Social Change:  Emphasis will be placed on how youth 
empowerment can strengthen social justice and create community change. 

 
• Promotion, Prevention, Treatment, and Rehabilitation:   Students will learn 

how community residents can affect the quality of services by increasing 
their involvement through program planning, organizational development, 
and community change. 

 



• Behavioral and Social Science Research:  Critical analysis of relevant research 
from diverse social science disciplines and professional fields will contribute 
to understanding of empirically-based practice. 

• Ethics and Values:   We will address ethical and value issues, including ones 
that relate to the code of ethics of the social work profession. 

Course Design 
 
Responsibilities include readings, discussions, experiential exercises, and 
written assignments.   All written papers must be submitted by the due date, but 
you can revise and resubmit any paper until the last session.  
 

Course Readings 
 

Course readings have been carefully chosen for their relevance to the topic of 
the week, and to each of the assignments.   Most of them are available on the 
web, but please let me know as soon as possible if you cannot find anything. 
 
You are expected to come to class prepared to discuss the readings.  You 
probably will be asked to lead off the discussion with a few thoughts. 

 
Class Climate 

 
We want to create a classroom climate in which everyone can explore their own 
interests; identify new areas for present and future learning; and work with 
others on projects.   
 

Class Participation 
 
Class participation is instrumental to the learning process. Participation 
requires regular attendance, coming to class on time, preparation and 
engagement in small-group and whole-group class discussions, and submission of 
assignments on dur dates unless arranged in advance.  Absence from class might 
result in lowering your grade.   However, “showing up” is itself not participation 
in the course.  
 
Speaking is integral to class participation.  It can be a half-baked idea, 
observation, suggestion, or criticism.  Not speaking says something, that you are 
not fully there. (20 percent). 

 
On-Line Resources 

 
There are various on-line resources which are relevant for your work in the 
course, including Community Tool Kit. 
 

Social Work Ethics and Values 
 

The NASW Code of Ethics establishes responsibility for social workers to engage 
in socially-just political action addressing the needs of diverse and 



disadvantaged populations, through organizations, communities, societies, and 
in conducting policy focused research in these areas. Social workers promote the 
general welfare through working toward the elimination of discrimination, 
expand choices for all persons, encourage respect for diversity, advocate for 
progressive changes in social policies, and encourage informed public 
participation. 

Using Laptops 
 
Using laptops for taking notes is acceptable, but there is empirical evidence that 
the use of laptops by students affects engagement in class activities, 
understanding of course contents, and feeling distracted when others seated 
nearby are using laptops. 

Academic Integrity 
 
We will follow the Student Code of Academic and Professional Conduct in the 
Student Handbook.  Web resources developed by the University’s Center for 
Research on Learning and Teaching can be found at their website. 
 

Disabilities Statement 
 

If you have a condition that may interfere with your participation in this course, 
please schedule a confidential appointment with me to discuss accommodations 
for your needs. For more information and resources, please contact the Services 
for Students with Disabilities office at G664 Haven Hall, (734) 763-3000. 
 

Safety and Emergency Preparedness 
 
In an emergency, dial 9-1-1 from any cell phone or campus phone.  
 
Please familiarize yourself with emergency procedures and protocols for both 
inside and outside of the classroom, with the emergency card next to the phone 
in every room, and with the emergency evacuation sign near the door and 
emergency exits.   In the event of possible building closures - e.g., weather 
conditions - 764-7793 will have up-to-date information. 
 
If you are concerned about your ability to exit the building, contact the Office of 
Student Services at ssw-ADAcompliance@umich.edu Office of Student Services in 
Room 1748, and at 936-0961. 
 
For more information: http://www.dpss.umich.edu/.  For UM emergency alerts: 
http://www.dpss.umich.edu/emergency-management/alert/  
 

Contacting the Instructor 
 

My e-mail is barrych@umich.edu and I am available through e-mail, telephone, 
and by appointment.  
 
 

mailto:ssw-ADAcompliance@umich.edu
tel:734-936-0961
http://www.dpss.umich.edu/
http://www.dpss.umich.edu/emergency-management/alert/
mailto:barrych@umich.edu
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Course Schedule 
 

Session  Date    Topic 
 
1  January 5   Opening and Orientation 
 
2                 January 12 Best Practices 
 
3   January 17    Core Concepts   
       

Pluralist and Multicultural 
 
4  January 26   TBA  
 
5   February 2   Core Concepts  
 
6  February 9   Young People as Change Agents 
       
7  February 16   Adults as Allies  
 
8  February 23   Engaging and Embowering 
 
      Bridging Differences through  

Dialogue 
 

  March 2   Spring Recess – No Class 
 
9  March 9   Organizing Against Hate 

 
       Preparing Civil Rights Workers 

 
10  March 23    Youth Empowerment through Arts 
  
      Sports for Social Justice 
 
11  March 30   Youth-Led Evaluation Research 
 
      Using Social Media  
 
12  April 6   Project Planning  
        
13  April 13   Final Presentations 
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Reading List  

 
Case Studies 
 

• Harlem Children’s Zone 
• LA Youth Justice Coalition  
• Logan Square Neighborhood Association 
• Boston Mayor’s Youth Council 

 
• Checkoway, B. (2011). What is youth participation? Children and Youth Services 

Review 33, 340-245. 
 
Core Concepts 
 
• Warren, M. & Mapp, K. (2011). Match on Dry Grass: Community Organizing as a 

Catalyst for School Reform.  New York: Oxford University Press, Chapter 1. 
• Checkoway, B. & Aldana, A. (2013). Four forms of youth civic engagement for diverse 

democracy. Children and Youth Services Review 35, 1894-1897. 
 

• Healthy Children – Stages of Adolescence. (n.d.) Washington:  American Academy of 
Pediatrics, at www.healthychildren.org/English/ages-stages/teen 

• Williams, A. (2015).  Move over, Millennials, here comes Generation Z. New York 
Times, September 18, 2015, at  www.nytimes.com/.../move-over 
 

• Foster, C. & Louie, J. (2010). Grassroots Action and Learning for Social Change. New 
York: Blueprint Research & Design, p.15 
www.racialequitytools.org/resourcefiles/evaluating_community_organizing.pdf 

• Ginwright, S.  (2011). Hope, healing, and care: Pushing the boundaries of civic 
engagement for African-American youth. Liberal Education  97, 34-39, at 
www.aacu.org/liberaleducation/le-sp11/ginwright.cfm 

• Russell, S.T., et al. (2009).  Youth empowerment and high school Gay-Straight  
Alliances. Journal of Youth Adolescence 38, 891-903 
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2863040/ 

• Mattesich, P. & Monsey, B. (2001). Community Building: What Makes It Work? A 
Review of Factors Influencing Successful Community Building. St. Paul: Amherst J. 
Wilder Foundation, passim. 

 
• Checkoway, B. (2007). Community change for diverse democracy. Community 

Development Journal 42, 1-12.  
 
Young People as Change Agents 
 
• Fletcher, A. (2015). New Roles for Young People throughout Society. Olympia: The 

Freechild Project, at http://treasure.over-blog.com/2015/12/new-roles-for-young-
people-throughout-society.html 

http://www.amazon.com/Match-Dry-Grass-Community-Organizing/dp/0199793581/ref=sr_1_1?s=books&ie=UTF8&qid=1376659451&sr=1-1
http://www.amazon.com/Match-Dry-Grass-Community-Organizing/dp/0199793581/ref=sr_1_1?s=books&ie=UTF8&qid=1376659451&sr=1-1
http://www.nytimes.com/.../move-over
http://www.racialequitytools.org/resourcefiles/evaluating_community_organizing.pdf
http://www.aacu.org/liberaleducation/le-sp11/ginwright.cfm
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2863040/
http://treasure.over-blog.com/2015/12/new-roles-for-young-people-throughout-society.html
http://treasure.over-blog.com/2015/12/new-roles-for-young-people-throughout-society.html


• Checkoway, B. (2013). Education for democracy by young people in community-based 
organizations. Youth & Society 45, 389-403  

• Abdullah, K. (2014). Leadership through a youth lens: Understanding youth 
conceptualizations of leadership.  Journal of Community Psychology 42 447-462. 

 
Adults as Allies 

 
• Khanna, N., & S. McCart. (2007). Adult Allies in Action. Toronto: Centre of Excellence 

for Youth Engagement, at www.engagementcentre.ca/files/alliesfinal 
• Supporting Youth in Our Communities: A Manual for Adult Allies in Yukon. (2012) 

Vancouver: McCreary Centre Society.  
www.yukonwellness.ca/pdf/supporting_youth_in_our_communities_manual  

• Zeldin, S. (2013). The psychology and practice of youth-adult partnership: Bridging 
generations for youth development and community change. American Journal of 
Community Psychology 51, 385-397. 
http://yi.uwex.edu/youthadultartnership/filesd/2012/10/Am-Journal-of-
Community-Psych-paper.pdf 

• Bell, J. (n.d.) Understanding Adultism Somerville: YouthBuild USA, at 
www.freechild.org/bell.htm.  

 
Techniques for Engaging Young People 
 
• Engaging Queenslanders: Guide to Community Engagement. (2013). Adelaide: 

Government of South Australia, at https://www.qld.gov.au/.../guides.../engaging 
• Hoffman, K. (2015). Tools for Facilitating Change in Rural Communities.  Boise: 

University of Idaho. https://www.cals.uidaho.edu/edcomm/pdf/BUL/BUL895.pdf 
• Hart, R.  (1992). Ladder of Participation. Florence: UNICEF, at 

www.learningtolearn.sa.edu.au/tfel/files/links/Ladder 
 
Bridging Differences through Youth Dialogues 

 
• Zúñiga, X. (2010). Bridging differences through intergroup dialogues. About Campus 

7, 8-16. 
• Checkoway, B. (2009). Youth civic engagement for dialogue and diversity at the 

metropolitan level. The Foundation Review 1, 41-50. 
 
Organizing Against Hate 
 
• Hate Groups. (n.d.). Montgomery: Southern Poverty Law Center, at 

https://www.splcenter.org/fighting-hate/extremist-files/groups 
• Willoughby, W. (n.d.). Speak Up! Responding to Everyday Bigotry. Montgomery: 

Southern Poverty Law Center, at 
www.tolerance.org/sites/default/files/general/speak_up_handbook.pdf 

• Carrier, J. (2010). Ten Ways to Fight Hate: A Community Response Guide. 
Montgomery: Southern Poverty Law Center, www.splcenter.org/.../ten-ways 

 
Youth Civil Rights Leadership 
 
• Teaching Tolerance’s Anti-bias Framework, at www.tolerance.org/seminar/teaching-

tolerance-s-anti-bias-framework 
• Critical Practices for Anti-bias Education, at 

www.tolerance.org/sites/default/files/general/PDA%20Critical%20Practices_ 
 
 

http://www.engagementcentre.ca/files/alliesfinal
http://www.yukonwellness.ca/pdf/supporting_youth_in_our_communities_manual
http://www.freechild.org/bell.htm
http://www.qld.gov.au/web/community-engagement/guides-factsheets/methods-techniques/
http://www.learningtolearn.sa.edu.au/tfel/files/links/Ladder
http://www.ingentaconnect.com/content/jcgvsu/fr;jsessionid=1o41s7pfk38k4.alice
http://www.tolerance.org/sites/default/files/general/speak_up_handbook.pdf
http://www.tolerance.org/sites/default/files/general/PDA%20Critical%20Practices_


 
Youth Empowerment through the Arts 
 
• Bell, L.A.et al. (2015).  Storytelling for social justice: Creating arts-based 

counterstories to resist racism. In M.S. Hanley, et al., eds. Culturally Relevant Arts 
Education for Social Justice. New York: Routledge, Chapter 1. 

• Dewhurst, M. (2014). Social Justice Art: A Framework for Activist Art Pedagogy. 
Cambridge: Harvard University Press. Introduction. 

 
Sports for Social Justice 
 
• Coakley, J. (2011). Youth sports: What counts as "positive development?"  Journal of 

Sport and Social Issues xxx, 1–19. 
• Schmittel, A. & Sanderson, J. (2015).  Talking About Trayvon in 140 characters: 

Exploring NFL players’ tweets about the George Zimmerman verdict. Journal of Sport 
and Social Issues 39, 332–345. 

• Turkewitz, K. (2016). Protest Started by Colin Kaepernick Spreads to High School 
Students ...   
www.nytimes.com/2016/10/04/us/national-anthem-protests-high-schools.html 

 
Youth-Led Evaluation Research 
 
• Checkoway, B. & Richards-Schuster, K. (n.d.). Participatory Evaluation with Young 

People. Ann Arbor: University of Michigan. www.ssw.umich.edu/.../youthbook 
• Fox, M., et al. (2010). Critical youth engagement: Participatory action research and 

organizing. In Sherrod, L., et al. eds.  Handbook of Research and Policy on Civic 
Engagement with Youth. New York: Wiley Press at 
www.researchgate.net/profile/Jessica_Ruglis/publication/267975132_Critical_Youth
_Engagement_Participatory_Action_Research_and_Organizing/links/556f1b0008aeccd
777410a23.pdf 

 
Social Media for Social Justice 
 
• Lemhart, A. (2015).  Social Media & Technology. Washington: Pew Research Center at 

www.pewinternet.org/2015/04/09/teens-social-media 
• Allied Media Projects. (2016). Media-Based Organizing for a More Just World.  Detroit: 

Allied Media Projects. https://www.alliedmedia.org/media-based-organizing and 
https://alliedmedia.org/sponsored-projects 

• Gladwell, M. (2010). Small change: why the revolution will not be tweeted. The New 
Yorker October 4, 42-49, at 
www.newyorker.com/reporting/2010/10/04/101004fa_fact_gladwell\\\ 

 
Increasing Access to Higher Education 
 
• Witham, C. et al (2015). Step Up & Lead for Equity: What Higher Education Can Do to 

Reverse Our Deepening Divide. Washington:  AACU, at  
www.aacu.org/publications/unmet-promise 

• Gearig, C. (2015), Faces of an Invisible Identity. Michigan Daily, at   
www.michigandaily.com/.../first-generation-st... 

• Byng, R. (2015). # BBUM Hashtag Sparks Dialogue About Diversity At The University 
Of Michigan Huffington Post,  at www.huffingtonpost.com/2013/11/20/ 

• Checkoway, B. (n.d.). Inside the Gates:First-Generation College 
Students Finding their Way. 

 

http://www.nytimes.com/2016/10/04/us/national-anthem-protests-high-schools.html
http://www.nytimes.com/2016/10/04/us/national-anthem-protests-high-schools.html
http://www.ssw.umich.edu/.../youthbook
http://www.researchgate.net/profile/Jessica_Ruglis/publication/267975132_Critical_Youth_Engagement_Participatory_Action_Research_and_Organizing/links/556f1b0008aeccd777410a23.pdf
http://www.researchgate.net/profile/Jessica_Ruglis/publication/267975132_Critical_Youth_Engagement_Participatory_Action_Research_and_Organizing/links/556f1b0008aeccd777410a23.pdf
http://www.researchgate.net/profile/Jessica_Ruglis/publication/267975132_Critical_Youth_Engagement_Participatory_Action_Research_and_Organizing/links/556f1b0008aeccd777410a23.pdf
http://www.pewinternet.org/2015/04/09/teens-social-media
https://www.alliedmedia.org/media-based-organizing
https://alliedmedia.org/sponsored-projects
http://www.newyorker.com/reporting/2010/10/04/101004fa_fact_gladwell/
https://www.michigandaily.com/section/statement/first-generation-students
http://www.michigandaily.com/.../first-generation-st
http://www.huffingtonpost.com/2013/11/20/
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Class Assignments 
 
Each assignment enables you to employ and refer to the course materials and 
weekly readings, organize your thoughts, and make specific points about the 
topic.  Students will start each session with some thoughts on the readings. 
 
Assignment 1 (ungraded) 
 
For each of the groups on the reading list, complete one of the attached forms 
and bring them to class. (Due January 12). 
 
Assignment 2 
 
Write a paper in which you define youth empowerment, select a community or 
community group, describe its distinct characteristics and concerns, and 
identify at s at least five culturally-responsive methods for engaging and 
empowering its members in a youth empowerment process. (4-5 typewritten 
pages, due February 2, 20 percent).   
 
Your paper should include a bibliography that includes three publications about 
the community group, and three about youth empowerment. 
 
 “Community” is when people take collective action around a common purpose.  
It might be expressed by place, race, ethnicity, social class, age, gender, sexual 
orientation, faith, (dis) ability, nation of origin, tribal or other social identity.  
 
The community or community group should be one in which you want to invest 
time during the semester, and for which information is available.  Please check 
the feasibility by searching for information about the group. 
 
Assignment 3 
 
Write a paper in which you analyze an empirically-based example of youth 
empowerment in terms of its ability to engage and empower young people in an 
issue. Your analysis should include their (1) purpose (2) population (3) programs 
or activities (4) outcomes (5) factors which affect outcomes, and (6) conclusions 
or lessons learned. (4-5 typewritten pages, due March 2, 20 percent). 
 
Assignment 4 
 
Working in groups of 3 persons, prepare a written proposal, presentation, and 
display poster for the Community Foundation for Southeast Michigan, in which 
you propose a strategy for engaging and empowering young people to address an 
issue. (12-15 typewritten pages, draft due March 30, final due April 13). 



 
To stimulate your thinking: 
 

• Grassroots youth organizing 
• Youth participation in municipal agencies 
• Increasing access to higher education 
• Engaging first generation college students 
• Responding to police brutrality 
• Organizing against hate 
• Sports for social justice 
• Youth empowerment through the arts 
• Engaging adult allies for youth empowerment 
• LGBT youth organizing 
• Empowering young immigrants 
• Restorative justice alternatives to zero tolerance. 
• Youth leadership development academy 
• Increasing youth intergroup dialogues 
• Social media for social change 

 
Please use selected foundation guidelines available at https://cfsem.org/wp-
content/uploads/2015/09/Application-Checklist-v1.1.pdf 
 
We will invite foundation officials to come to a session in which you make the 
case to them.  
   
Our pedagogy will include studio-based learning, an approach often associated 
with architecture education. To the extent possible, we will relate the course 
readings and assignments to the topic.  You will have time to meet in class 
sessions, share your work, and receive feedback from others in the class. 
 
Posters will require advance planning and small costs by team members. 
Information is available at www.itcs.umich.edu/sites/printing/poster  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://cfsem.org/wp-content/uploads/2015/09/Application-Checklist-v1.1.pdf
https://cfsem.org/wp-content/uploads/2015/09/Application-Checklist-v1.1.pdf
http://www.itcs.umich.edu/sites/printing/poster


 
CASE STUDY FORM 

 
1. Name of group:  

 
 
 

2. Purpose 

 

3. Target population 

 
 

4. Programs or activities 

 

 

 

5. Outcomes 

 

 

6. Lessons Learned 

 
 

 
 



 
Student Information Form 

 
Name: 
 
E-Mail:  
 
Telephone:  
 
UM program:  
 
 
Professional goal:  
 
 
 
 
 
 
Interest in course topic:  
 
 
 
 
 
 
 
 
Experience or talent which might be useful to the class – e.g., teaching, 
facilitation, dialogue.  
 
 
 
 
 
 
 
 
 
Something that will help us get to know you better: 
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