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COURSE TITLE: Social Work Practice with Community and Social Systems 
COURSE NUMBER: 697 Winter Term, 2017, Sections 001 
TIME & PLACE Tues. 9:00-12:00pm, Room B780 SSW  
CREDIT HOURS: 3 
PREREQUISITES: Foundation 560, 521  
LOCATION: Community and Social System, SWPS Course  
INSTRUCTOR: Maureen Okasinski, LMSW, LEO Intermittent Lecturer 
CONTACT DETAILS: SSWB - Rm. 3760 
 E-mail:   mokasins@umich.edu 
 Phone:  313 303.8911 
OFFICE HOURS: Monday 1:00pm-2:00pm, Tues 12:15-1:15pm or by appointment  

*This syllabus is based on those of sw697 instructors Janet Ray, Desmond Patton and Maureen Okasinski.  

Course Statement Approved:  Governing Faculty Meeting Sept. 3, 2014. 

1. Course Description 
This course will prepare students to engage in integrated practice focused on utilizing community and 
social systems to support and empower individuals, families, and communities and envision and work 
towards social justice goals. This will include skills for entering, assessing, and working collaboratively 
with client systems and their social networks, including assessment of power differences and building on 
diversity within the community. This course will build on practice methods presented in the foundation 
courses and give special attention to partnership, strengths based, and empowering models of practice 
and those that further social justice goals. Special emphasis will be placed on conducting this work in a 
multicultural context with vulnerable and oppressed populations and communities and to identify and 
reduce the consequences of unrecognized privilege. 

2. Course Content 
This course will cover practice methods for working with multiple social systems to promote well-being 
through the involvement of community and social systems. The primary focus will be on ways to work in 
partnership with the primary and secondary mediating structures in communities, such as schools, 
neighborhood associations, self-help organizations, community centers, and faith based organizations. 
Emphasis will be placed on ways in which different levels of practice, including interpersonal, 
organizational, community, and policy practice, can be involved in this kind of work. The focus of this 
practice will be on systems ranging in size from individuals to communities and national or international 
organizations. Specific practice methods will include feminist, multicultural, structural, and community 
social work models of practice. These models will include techniques for group work of various kinds, 
crisis intervention, advocacy, and service coordination; consultation with community members, groups, 
and organizations; conducting community outreach and education; convening and working with 
community committees, coalitions, and planning boards; organizing and facilitating mutual aid and self -
help groups; and collaborating with communities to develop local programs and services. Under girding 
all of these methods will be a focus on methods for encouraging community participation and 
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empowerment and in reducing barriers to these activities for members of different subgroups and who 
are disempowered and marginalized by mechanisms of oppression. Topical issues will include: 
enhancing individual, family, and community safety and security; the mediation of community conflicts; 
the social integration of newcomers and returnees to communities; promoting positive intergroup 
relations; and the promotion and protection of human rights and environmental justice. Students will 
engage in activities that allow them to examine and expand their understanding of their own group 
memberships and identities and how they are relevant in different practice situations. 

3. Course Objectives 
Upon completion of the course, students will be able to:  

1. Demonstrate an understanding of how community and social systems can play a role in 
improving the well-being of individuals, families, organizations, and communities and in 
promoting greater social justice. (Practice Behaviors 10.a.IP, 10.a.CO, 10.a.SPE, 10.a.MHS, 
10.b.IP, 10.b.CO, 10.b.SPE, 10.b.MHS) 

a. To demonstrate several methods that engage, strengthen and build well-being and 
social justice, particularly at the community level. (Practice Behaviors 10.c.IP, 10.c.CO, 
10.c.SPE, 10.c.MHS) 

b. To promote capacity building and preventive approaches via strengthening the student's 
knowledge, skills and resources so that they may assist individuals, groups, and 
communities to develop more socially just practice. (Practice Behaviors 10.a.IP, 10.a.CO, 
10.a.SPE, 10.a.MHS)  

c. To apply analytical techniques to assess the strengths, needs and capacities of 
individuals, groups, organizations, and communities. (Practice Behaviors 10.b.IP, 
10.b.CO, 10.b.SPE, 10.b.MHS)  

2. Identify the critical primary and secondary structures in communities that can be mobilized for 
engaging in practice at all levels. (Practice Behaviors 10.b.IP, 10.b.CO, 10.b.SPE, 10.b.MHS) 

a. To demonstrate knowledge about how the structures and development of individuals, 
families, groups, organizations, communities and social systems affect one another. 
(Practice Behaviors 10.a.IP, 10.a.CO, 10.a.SPE, 10.a.MHS, 10.b.IP, 10.b.CO, 10.b.SPE, 
10.b.MHS) 

b. Demonstrate knowledge of and the ability to apply theories of social change, from the 
individual through societal levels. (Practice Behaviors 10.a.IP, 10.a.CO, 10.a.SPE, 
10.a.MHS) 

3.  Describe how the gender, racial, religious, economic, or other diverse characteristics of a 
community affect the needs and assets to be mobilized in practice. (Practice Behaviors 10.b.IP, 
10.b.CO, 10.b.SPE, 10.b.MHS)  
a. To be able to locate oneself as a practitioner incorporating multiple social positions, statuses, 

and cultures, and to understand the implications of these for worldview, values, and biases. 
(Practice Behaviors 10.a.IP, 10.a.CO, 10.a.SPE, 10.a.MHS) 

4. Demonstrate skills for engaging community systems and encouraging the participation of 
community members with attention to their diversity and for reducing barriers to that 
participation. (Practice Behaviors 10.a.IP, 10.a.CO, 10.a.SPE, 10.a.MHS, 10.d.IP, 10.d.CO, 
10.d.SPE, 10.d.MHS)  
a. To demonstrate skills in negotiating differences and conflicts at system interfaces. (Practice 

Behaviors 10.c.IP, 10.c.CO, 10.c.SPE, 10.c.MHS) 
 b. To work across social system boundaries and apply multiple strategies for building linkages 

across boundaries. (Practice Behaviors 10.a.IP, 10.a.CO, 10.a.SPE, 10.a.MHS)  
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5. Identify how social work ethics and values can guide practice with community and social 
systems. (Practice Behaviors 2.IP, 2.CO, 2.SPE, 2.MHS, 10.b.IP, 10.b.CO, 10.b.SPE, 10.b.MHS) 

 

4. Course Design 
In-class activities will include discussions, self-assessment activities, case presentations, and practice 
simulations. Videos and guest speakers will be utilized to provide examples of current and past practice. 
Students may also participate in field visits to community-based organizations. Course assignments will 
include readings, papers, group projects, case studies, and action projects that involve these methods. 

5. Course Curricular themes 
Theme Relation to Multiculturalism & Diversity 

will be addressed throughout this course through a focus on the ways in which the characteristics of 
individuals, families, and communities drive the approach to practice. This will include attention to the 
following diversity dimensions: "ability, age, class, color, culture, ethnicity, family structure, gender 
(including gender identity and gender expression), marital status, national origin, race, religion or 
spirituality, sex, and sexual orientation, as well community of residence." 

 

Theme Relation to Social Justice 
will be central to this course on multiple levels. Methods for increasing community participation and 
empowerment will be reviewed, and special attention will be given to developing methods that are 
democratic, participatory, and focused on equity and equality. 
 

Theme Relation to Promotion, Prevention, Treatment & Rehabilitation 

will be covered by considering how community and social systems can be mobilized toward promotion, 
prevention, treatment, and rehabilitation efforts. For example, community and social system 
involvement can be an integral element of the promotion of mental health, the prevention of mental 
illness, the treatment of mental distress, and the rehabilitation of the mentally disabled. This course will 
shed light on how these methods can be involved at these different types of practice focus. 

Theme Relation to Behavioral and Social Science Research 
will form the basis of this course and will guide practice in working with community and social systems. 
For example, community and social systems practice is supported by research that suggests that well-
being is enhanced by the involvement of social supports and social networks. In addition, social science 
methods will be introduced as a means for developing and evaluating specific practice methods. 

6. Relationship to SW Ethics and Values 
This course will address how social work ethics and values can guide practice with community and social 
systems. The NASW Code of Ethics will be used to inform practice in this area. Special emphasis will be 
placed on the social worker's responsibility to promote the general welfare of society by preventing and 
eliminating discrimination, ensuring equal access to resources, expanding choices and opportunities for 
all persons, encouraging respect for diversity, advocating for changes in social policies, and encouraging 
informed participation by the public. In addition, ethical issues related to working with various client 
systems will be reviewed, such as confidentiality, privacy, rights and prerogatives of clients, the client's 
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best interest, proper and improper relationships with clients, interruption of services, and termination. 
Also, please see objective 5 and the relationship to themes 1 and 2 above. 

7. Intensive Focus on PODS 
This course integrates PODS content and skills with a special emphasis on the identification of theories, 
practice and/or policies that promote social justice, illuminate injustices and are consistent with 
scientific and professional knowledge. Through the use of a variety of instructional methods, this course 
will support students developing a vision of social justice, learn to recognize and reduce mechanisms 
that support oppression and injustice, work toward social justice processes, apply intersectionality and 
intercultural frameworks and strengthen critical consciousness, self-knowledge and self-awareness to 
facilitate PODS learning. 

8. Learning Philosophy and Environment 
Teaching and learning in this course will be guided by the principles of adult education and empowerment.  
These frameworks approach all participants of an educational endeavor as active, self-directed learners.  
A core concept of each tradition is valuing your experiences and the potential for sharing these 
perspectives to deepen individual and group learning.  So, you are encouraged to share your insights with 
the class throughout the semester.  At the same 
time, we should all try to maintain a reflexive 
stance, carefully considering our thoughts and 
those of others.  

Each individual brings different strengths, 
knowledge, and various levels of understanding 
of macro practice to this class.  Therefore, we can 
all benefit if we think of the class as a 
collaborative effort, and the classroom as a space 
in which our learning can be enhanced by the 
contributions of others. In sum, we are all 
potential teachers and learners. Therefore, it is 
hoped that collaborative learning will occur 
between students, as well as between students 
and instructor.  Furthermore, one of the class 
assignments is designed to provide an additional 
opportunity to reflect on collaborative effort.  
 
Creating a Positive Learning Environment 
Critical analysis and discussion are integral components of graduate education, empowerment, and adult 
education. Thus, it is important to foster an environment in which all participants are willing to express 
their opinions and perspectives. At times, this engagement can involve some risk, but it is hoped that you 
will feel comfortable to share your views and queries in order to promote your learning and that of your 
colleagues.  
 
To encourage this environment, we are all reminded of our professional responsibility to treat one 
another with respect. If the classroom is to be a space for learning, it cannot reinforce systems of bias and 
domination. As course instructor, I will strive to develop a respectful course environment. You too can 
contribute to this ethos by extending to your colleagues the same respect and sensitivity you desire.  

Empowerment in the classroom occurs by 
each classroom actor  

 Respecting one another  
 Validating one another’s experiences and 

insights 
 Drawing on her/his own strengths and those 

of others 
 Responsibly sharing her/his power  
 Working collaboratively  
 Taking responsibility for her/his own learning 
 Thinking independently and critically 
Huff, M.T., & Johnson, M.M. (1998). Empowering 

students in a graduate-level social work course. 
Journal of Social Work Education, 34(3), 375- 

385. 
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Questioning one another is a part of a positive and productive learning process. Such questioning should 
be done in a collegial, civil, and professional manner, which involves listening to, recognizing, and 
respecting others’ views, even if we do not agree with the perspectives being advanced. At times it may 
be necessary to challenge the ideas someone presents, but it is important to do so in a manner that calls 
into question the ideas outlined, not the person who presents them (adapted by M. Woodford from MSW 
Handbook, Faculty of Social Work, University of Toronto).  

Pedagogical approach  

This classroom is a learning community in which integrates academic resources, dialogue, 
practice applications and project-based learning.  During class, I set processes and structures to 
promote active and cooperative learning.  I believe the process of plan-do-review-do is 
necessary for growth.   Project-based learning 
meets diverse learning styles and build 
professional competency.  The projects are 
based in students’ individual professional 
interests and most deliverables are in a 
professional format that can be used in a 
portfolio which demonstrates your professional 
skills. As consistent with learning theory, class 
time is divided between large, small and 
individual groups, and between lecture, 
discussion, in-class practice and group project.  
I encourage students to meet with me to 
discuss any stumbling blocks in learning and 
assignment completion. 

 
Individual Learning Objectives 
Each person comes to this course with different 
ideas, experiences, and competencies related to 
macro practice. Additionally, each of you likely has 
your own interests regarding macro practice. Given 
this background, you are encouraged to create at 
least one individualized learning objective for our 
course. If you are currently in a field placement, you 
may wish to consider developing an objective 
related to your field-based learning goals.  
 
For instance, if you are interested in identifying the 
needs of a particular population, you may want to develop a specific learning objective related to 
conducting community needs assessments. The possibilities are endless—just be sure you select an 
objective that you can achieve. 
 

Studio learning involve (Reimer & Douglas, 
2003) 

• Experiential learning, or learning by 
doing. 

• Lectures are not separate, but 
integrated within a studio session; 
lectures are shorter, around 20 
minutes. 

• Production of “real world” artifacts 
using “real world” design processes. 

• Students acting as active learners 
with instructors and TAs acting as 
resources. 

• Teacher-student and student-
student collaborations. 

• Assessing student work based on 
both the process of designing 
artifacts and presentation of the final 
product. 

• Reflection on feedback on the 
design process and final product is 
an important part of learning. 2003): 
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9. RELEVANT POLICIES  
 
A. Religious Holidays  
Students who observe a religious holiday on the same day as class will have access to the class materials 
covered that day. Students are expected to notify the instructor if they plan to miss class. The official 
University of Michigan policy on religious holidays, and a list of possible conflicts with classes, can be 
found at: http://www.provost.umich.edu/calendar/religious_holidays.html  

B. Accommodations  
If you have a disability or condition that may interfere with your participation in this course, please 
schedule a private appointment with me as soon as possible to discuss accommodations for your specific 
needs. This information will be kept strictly confidential. For more information and resources, please 
contact the Services for Students with Disability office at 734-763-3000 in room G-664 Haven Hall.  
 
C.  Student Mental Health and Wellbeing  
University of Michigan is committed to advancing the mental health and wellbeing of its students. If you 
or someone you know is feeling overwhelmed, depressed, and/or in need of support, services are 
available. For help, contact Counseling and Psychological Services (CAPS) at (734) 764-8312 and 
https://caps.umich.edu/ during and after hours, on weekends and holidays, or through its counselors 
physically located in schools on both North and Central Campus. You may also consult University Health 
Service (UHS) at (734) 764-8320 and https://www.uhs.umich.edu/mentalhealthsvcs, or for alcohol or drug 
concerns, see www.uhs.umich.edu/aodresources.  
 
D. Attendance 
The School of Social Work attendance policy can be found in the Student Guide. Attendance is recorded 
in this course and is reflected as part of the scoring for class participation. 

E. Electronic Devices 

In consideration of your classmates and your own learning, please mute all devices during 
class.  If you must be on call for personal or work reasons, let them know this is only for 
emergencies that no one else can handle.  Personal communications such as texting or surfing 
are fine during breaks and are not acceptable during class time.  Interruptions, no matter how 
brief, affect your ability to focus and research has found that it takes 20-40 minutes to get back 
to your level of productivity prior to the interruption.  Computer use during class time that 
supports the mission of the course (e.g. taking notes) is encouraged.  There will be times that I 
ask for screens down during some parts of the class and I expect ready compliance with that 
request. Your final grade will be affected by your use of electronics during class time for 
activities not relevant to the course as commensurate with my observed frequency of these 
activities. 

F. Please review the Student Guide section on Ethical Conduct in the University Environment. This section 
addresses plagiarism, harassment and discrimination policies.  
 

g.  Participation 

http://www.provost.umich.edu/calendar/religious_holidays.html
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Students are expected to fully engage in the course through discussion, activities, listening and 
leadership.  Everyone should feel safe and respected throughout the semester.  We are all 
learners and should be able to count on each other, as part of a learning community to support 
this process.  Each of us has a responsibility to listen, ask questions and reflect in order to 
provide this. Communication can be complication and easily misunderstood.  Please take time 
to understand what others are saying in spirit and word.  

10. Course Materials 

Students should complete readings & digital media viewing prior to the class for which they are 
assigned.  Required readings are identified in this course syllabus.  I prefer to consider the list of 
required readings/views as dynamic—meaning that I may modify the dates or readings in 
response to student interest, new material availability or shifts in the schedule.  Canvas will 
contain the up-to-date requirements. Supplemental readings are also posted for student use 
and enrichment.   Students are encouraged to share new and useful material—I can upload 
these into our Canvas site.  Periodic handouts and additional required readings may be 
assigned during the term. All will either be distributed in class and/or posted on Canvas.    

Our course will use a textbook, in addition to a series of other Required Media (Readings, Film, Internet 
Podcasts.   

11.  Assignments 

The assignment description in the syllabus is a general overview. Details, formats and rubrics 
are found in Canvas.  I grade assignments using rubrics.  The rubrics are in our Canvas course 
site.  Following the rubrics leads to good scores on assignments, as does beginning your 
assignments early.  I expect your work to demonstrate thoughtful, evidence-based, integrative 
and deep work—this is difficult to do in a short period of time.   

Drafts: students may submit a draft of their assignment for review in advance of its due date.  I 
will provide ungraded feedback based on the rubric.  The latest you may submit a draft to me is 
one week before its due date-this provides me with the time necessary to provide quality 
feedback and you with time to respond to it.  Most students have found this helpful in producing 
a quality paper that earns the grade they desire. 

Peer review: As part of my intentional learning strategies, we may use peer review sessions.  
You must have a paper copy of a draft of your assignment ready at the beginning of class on 
the day of peer review.  The process of peer review aids you in further developing your thoughts 
and ideas, provides you with a pre-graded check of your understanding of the assignment 
requirements and gives you a chance to develop your critical thinking and feedback skills with 
peers in a supportive environment. 

Due dates: All assignments are due on the date listed in the course outline. However, I will grant 
a grace period of one week in which you can submit your assignment.  I will not accept a draft 
for review during the grace time.  While I will accept the assignment, the points awarded will be 
reduced by the equivalent of ½ letter grade.   Assignments submitted after the one-week grace 
period will be accepted and have their points reduced by the equivalent of ½ letter grade for 
each day beyond the grace period.  Exceptions to this will need permission of the instructor one 
week prior to the due date and will only be made in extenuating circumstances. 
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Resubmission: Sometimes despite your best effort, the peer review, and/or your submission of a 
draft to me for review, your assignment misses the mark.  You may choose to resubmit one 
assignment (note: you must have submitted an assignment in the first place).  If you would like 
to resubmit, you will let me know prior to the last scheduled date of class.  To resubmit, you 
must meet with me or have received significant written feedback about the needed 
improvements to the assignment.  A resubmitted assignment will be accepted up until one week 
past the last class date. 

Submission format: all assignments are submitted via Canvas assignments.  Documents should 
be 12-point font and the narrative portion within 2 pages of the recommended length.  Some 
submission will use APA style, some a journal-less formal style and others a professional style-
depending on the assignment.  Cover pages, executive summaries, extensive use of graphic 
elements, references and appendix are not part of the length of the paper.  The principles of 
good design are expected in assignments and accounted for in the rubrics.  Additionally, well-
written, error free narrative using professional language and tone are expected.  Beyond 
traditional document formats, you can use more creative media formats for your assignments –I 
will use the same grading rubric regardless.   A less traditional format may require a bit of 
conversation about length and submission format.  

Group projects are used in this class.  In the structure and grading of these, I seek to balance 
accountability and professional performance expectations.  Sometimes, based on your interests, 
skill level and time availability, a group project is an undue burden for you.  If you think your 
learning would be best served by working alone on a designated group project, schedule a 
meeting with me and I will consider this.    

The offices below are helpful for students desiring to improve their professional writing.  

 Sweetland Writing Center swcinfo@umich.edu  
 Refer to the SSW Office of Student Services 

 
References and Referencing Style 

When using others’ work, it is mandatory to cite the original source. Social work publications generally 
follow the referencing format specified by the American Psychological Association (APA), therefore you 
are expected to follow this referencing style (see the Publication Manual of the American Psychological 
Association (5th Ed.). The library also offers an online resource for your use (see 
http://www.lib.mich.edu/ug/research/citation guide/AP5thed/pdf). 

Intellectual Honesty and Plagiarism 
It is your responsibility to be familiar with and abide by the School of Social Work’s standards regarding 
intellectual honesty and plagiarism. These can be found in the MSW Student Handbook. For your 
convenience, standards relevant to this course are presented below. These are taken from 
http://www.ssw.umich.edu/studentGuide/2007/  
 
  

mailto:swcinfo@umich.edu?subject=SWC%20Website%20Inquiry
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Assignments 
Participation and attendance, 20% (10 attendance/10 participation)   
Students are expected to attend every class session, come on time, complete the required out of Class 
Learning: Readings, Film, Internet Podcasts, and participate in class discussions and exercises.  

Students are expected to prepare for and participate in class discussions, role plays/activities, group 
work and contribute to each other’s learning. The learning activities in the online portion of the class will 
include bringing information and content to class, there will also be some connections with your field 
work. 
 
Early in the course, students will divide into small groups or “learning collectives” where class discussion 
time can be expanded and problem-based learning deepened. Think about the learning collective as a 
space you co-create through inquiring about and sharing experiences; listening to each other’s stories; 
gaining understanding and new insights into yourself, others, and social reality; and generating new 
questions and challenges for continued personal and professional growth. This is also an opportunity to 
experience working in task groups, which is an inevitable and important aspect of social work practice in 
community organizations.  
 
Participation and class attendance are professional responsibilities. They are critical elements of this 
class and essential to its effectiveness. It is important to be prepared to discuss assigned readings and to 
share experiential knowledge. To maximize individual and group learning, attendance, and participation 
are expected. If you are unable to attend a session, please communicate with me in advance.  

Students will be awarded points for attendance as follows:  
No more than one class session missed =10 points  
Two class sessions missed =7 points  
Three class sessions missed =3 points  
Four or more class sessions missed= 0 points  
A pattern of being late for class and/or leaving early may result in fewer points awarded. 

 
Your participation grade will be based on your: 

1. Active participation in large and small group discussions; 
2. Ability to discuss ideas with colleagues in a respectful manner;  
3. Ability to engage in reflective learning; 
4. Sharing of examples from your experiences (field placement and others), current events, or 

literature related to course topics; 
5.  Demonstrate you have covered the out of class readings. 
6. Facilitation for reading discussion at least once.  

 

Assignment 1: Community Practice Observation & Reflection (10%) Due 2/7 

Go into the community and observe or participate in a meeting or activity that engages one or more 
community or social systems in promoting social justice and well-being for individuals, families and 
communities. The observation must take place in January 2017.  You may go with other students.  
Papers are completed individually. Consider all aspects of PODS in your reflection.  Apply these to 
reflection about the leader/facilitator, attendees and yourself.  Students will share their experience and 
reflection in class.  Your 3-4-page, single spaced paper will: 
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1) The Meeting: Give the name, date, location, sponsoring agency/individual, number of 
attendees.  What type of meeting was this (i.e. community crisis intervention, outreach, 
consulting, service coordinator, program development, strategic planning, coalition 
meeting, community board, community organizing, community development process)? 
What was the purpose of this meeting? To what larger purpose did it promote well-being 
and social justice? In brief, what happened?  

2) Attendees: What system(s) was the target(s) for attendance and participation?  Who 
actually attended? If some intended systems or groups were absent, or if attendance 
seemed lower than expected, what questions would you ask the facilitator about how 
s/he/they conducted outreach for the event in order to better understand how to improve 
outreach for future events?  

3) Social Justice: What role did the facilitator see the attendees/systems playing in improving 
the well-being of individuals, families, organizations and communities? What resources did 
these attendees have to carry out this role? Consider power, privilege and the Finn and 
Jacobson framework.  What more would you like to know about the role and the resources 
of the systems toward meeting this need in the community? 

4) Structure and Engagement: What techniques, facilitation skills, tools and/or structures were 
used to engage attendees? In your view, how effective were these?  Give specific 
observations about the interaction between attendees, between attendees and facilitator to 
support your analysis.  Were you to repeat this session, what adjustments could you make 
to structures, techniques, and skills to increase engagement? 

5) Level of participation: Where does this fall on Arnstein’s ladder of citizen participation? Give 
specific observations to support your answer.   

6) Social positions and power: Describe the social positions, as you understood them of the 
facilitator (the organization) and the attendees/represented systems.  How did their 
similarities and differences seem to affect engagement?  What questions would you ask of 
attendees to understand this further? 

7) The self: Why did you choose this event? What did you hope to learn? What did you learn? 
How did your own social location affect your choices and reactions to this event? 

 

Assignment 3: Systems Guide-partner project (30%), due 3/7 

In pairs, students will research a specific community or social system and create a website to share with 
classmates. The guide focuses on entering, engaging and working with the specific community or social 
system.  Details of the webpage content will be refined during class session.  This project will last 
approximately 4 weeks. Time (about 30 minutes) is allocated each week during class to share and meet 
with your group beginning 2/6. 

a. Resources (5%) -individually grade 
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Each member of the group will contribute weekly to building their collective system knowledge.  
They will review and summarize a new resource each week that provides essential information 
for the Systems Guide.  The summary of the resources each person reviewed will be turned in 
with the teamwork and effort rating at the end of the project.  They can include: 

 Scholarly journal articles  

 Blog, film, traditional or social media  

 Interview(s) with a member of the system 

 Observation -- For interview or observations, write up a summary, including date, 
person, their role/job title, organization (if relevant).   

b. Systems Guide (15%)- group grade 

The final product is a website/blog focused on information key to working with a particular 
community or social system.  It provides general knowledge about how to enter, engage and work 
with the specified community or social system. The specific content of this guide is determined 
by the class’ define learning needs at the beginning of the project and connected to course 
learning objectives.  The webpage will include journal articles, interview summary, relevant 
video/audio recordings, web links, books or other useful materials. At least, six resources shall be 
shared with the class through the webpage.   

c. Website Peer review (5%)-group grade 

Your classmates will review and rate your systems guide. 

d. Teamwork and effort (5%)-individually graded 

Both you and your partner will reflect on your processes, teamwork and success in the project 
and turn in a rated form. 

Assignment 3: application-facilitation session plan (5%) 

Create a single-session, detailed session plan for your small group.  Topics will focus on skills building for 
community practice (i.e. how to run a meeting, setting goals and objectives as a group, conflict resolution). 
Your plan is written as a lesson plan-with adequate detail that someone else could read and facilitate as 
intended, include a list of materials needed, space where it is located and how you set up the space, time 
for each part of the session plus the handouts and presentation materials. Demonstrate in the use of this 
tool the Delgado’s framework for practice, CBPR and social justice frameworks as discussed in class and 
in the course readings. We will practice planning in class.  You can finalize a draft completed in class for 
this assignment. Page length varies dependent on the specifics, expected1-2 pages for the session plan, 
not including any handouts, presentation materials.  Students will facilitate these sessions beginning mid-
February. 

 
Assignment 4: Community Systems Engagement Plan (30%)   

In groups of 2-4, students will develop an engagement plan to meet a need for community well-being 
that engages one or more community or social system.  Each team will identify a community and a 
current well-being-social justice issues to be addressed.  They will complete research about previous, 
similar community practice responses and develop their own response plan specified to the selected 
community and issue. community.   
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For this project you can use your field placement agency or a current social issue (appropriate examples 
will be shared in class).  This assignment is best done in small teams of 2-4 people, however it can be 
done individually with approval of the instructor.  This project runs about five weeks.  Time is allocated 
in class to work on this project beginning 3/13 (approximately 30 minutes/class). The paper’s length will 
vary depending on the number of systems and goals of your engagement plan.  Estimated length is 6-8 
singled spaced pages, not including the appendix & cover sheet.  
 
You will first review what is known about the community, the issue and ways this issue has been 
addressed previously.  Then you will propose a course of action for systems engagement that will result 
in enhancing services and community impact.  Teams will do verbal reports of progress in class prior to 
assignment completion. The proposed plan should maximize level of engagement, participation, 
ownership and power for the affected community and targeted system(s).  This is a professional report.   
In addition to items below, the plan should include an attractive cover page, executive summary, credits 
to community collaborators, an introduction, graphics, conclusion, and properly cited references.   
 
Part 1: Scope of work due 3/21-who, will do what, by when in order to complete the project, 5% 
 
Part 2: Project Paper and Presentation due 4/11 
The Paper, 15% 

1. Assessment: describe the well-being/social justice issue(s), the affected community & the 
relevant systems include: 

a. A description of the community and how it is affected.  Include size of the community, 
demographics, culture, resources, needs, perceptions of.   

b. Rich Context map 
c. Relevant stakeholders for responding to the issues; Which system(s) are you proposing to 

engage (more fully) i.e. clients, residents, other social service agencies, specific systems? 
Make clear whether you are proposing new actions or/and revising current practices for 
engagement with this system.  Why is it important to act now or in the near future to 
strengthen engagement? How will this enhance agency services, community well-being 
and social justice? 

d. Critical assessment of similar efforts & responses (lit review) (i.e. pros/cons, outcomes, 
similarities and differences to your community, systems and issue) 

References required 
2. Select an organization (real or otherwise) that will lead this effort.  What role will the organization 

have in addressing this issue?  Provide background information on the organization. its location, 
mission, population and services. 

3. Proposed Action: Goals, objectives, actions steps and timelines of engagement (specific, 
measurable, time-oriented).   Plan is inclusive of entering, mapping, engagement, planning, 
implementing and evaluation phases. Show that you have done research about working with this 
community and the targeted system(s) for engagement, and have an understanding of the tools 
and techniques for working with community systems.  How will you evaluate the effectiveness of 
this plan? What are the indicators of success? (i.e. 100 people attend the information session, 
80% attendance at coalition meetings)  

4. Critical reflection  
a. What are the strengths and limitations of your proposed plan for engagement?    
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b. Impact of PODS: How do social justice issues of power, gender, ethnicity, race, age, class, 
sexual orientation and other identities impact on this case-your own, members of the 
agency or team, the affected community and the other stakeholder systems.  

c. Considerations: Describe how this plan includes a socially just framework, uses traditional 
and non-traditional settings, effectively builds relationships and show an understanding 
of the bias, values, priorities, perspectives between different systems and people within 
the system,  

d. Interactions: Conflicts and barriers that occurred or are anticipated to occur and how to 
manage these 

5. Appendix 
a. minimum of 12 references.  These should be a mix of course and new materials.   
b. Note: make sure to tie in course materials to your work, demonstrating your 

application of these to practice in particular Arnstein’s ladder of participation, Finn 
and Jacobson’s socially just practice framework, Schlossberg and Shuford’s public 
participation model, or Delgado and Staples’ model  

 
The Presentation, 5%  

In small groups, you will share your final engagement assessment and plan with the class.  
Presenting to them as if they are the decision makers on your proposal. You will have 
approximately 15-minutes that includes a question and answer period.  This assignment is not for 
the purpose of generating knowledge for public dissemination outside the classroom. This is an 
educational assignment and as such will not require human subjects review by the Institutional 
Review Board.  
 

Part 3: Team Assessment, 5%, based on team members rating of your effort and teamwork 
 
 
Assignment 5: Professional development reflection (5%), 4/18ish 

Students will complete individual reflection on their learning objectives and shared selections in group 
discussion.  A brief 1-2 journal-style paper will be submitted following the final class. 

 
 

12.  Grading                                                    
Grades are earned by successfully completing the work on the assignments and by attending and 
participating in class.  A 100 point system is used.  At the end of the term, the numerical grades earned 
for each written assignment will be translated into letter grades according to the following formula: 

A+ 98-100  B+  87-90  C+  77-80  D  <69 (no credit) 

A  94-97  B 84-86  C 74-76       

A-  91–93  B- 81-83  C- 70-73 

 
Incomplete Grades 
Students should not request incomplete grades unless they face very serious circumstances, since an 
incomplete can imperil their academic standing at the School of Social Work.  A grade of incomplete will 
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not be granted unless it can be demonstrated that it would be unfair to hold you accountable to the 
normal expectations of the course. If a grade of incomplete is to be requested, you must do so prior to 
the final week of classes.  
 

13. Class Schedule, Due Dates, and Readings  

Course Schedule 
  Topic Due Reading 
1 1/9 Orientation and 

overview 
  

2 1/23 Frameworks for 
community 
practice 

 Selected works; see 
module session 2 

3 1/30 Entering 
community, 
awareness of 
bias 

  Selected work 
Gamble & Weil, review 
chapters 1-4 

4 2/6 Systems, 
framework & 
theory 

Community Practice Obs. Paper Selected work 
Gamble & Weil, review 
chapters 1-4 

5 2/13 Assessment & 
planning 

  Selected work 

6 2/20 Engagement 
& outreach 
 

 Selected work 
Chapter 6 
 

7 3/6 Systems 
collaboration 

 Systems Guide Chapter 7 
Selected work 

8 3/13 Conflict and 
conversation 

 Chapter 8 

9 3/20 Systems 
collaboration 

 Chapter 9 
Selected work 

10 3/27 Systems 
collaboration 

 Chapter 10 
Selected work 

11 4/3   
Evaluation 

  Selected work 

12 4/10   Engagement plan paper and 
presentation 

Selected work 

13 4/17 Praxis reflection Professional development 
reflection 

 

 
Required text: Gamble, Dorothy & Weil, Marie (2009).  Community Practice Skills: Local to Global. 

Recommended Text: Delgado, M. (1999). Social Work Practice in Nontraditional Urban Settings. 
New York: Oxford. 



 
15 Sw697_winter 2017 

 

Recommended Text: Delgado, M. (1999). Social Work Practice in Nontraditional Urban Settings. 
New York: Oxford. 

 
 
Session 2-Frameworks 

• Janet L. Finn, MSW, PhD, Maxine Jacobson, PhD. (2003) Just Practice: Steps toward a new Social 
Work Paradigm. Journal of Social Work Education, 39(1), 57-78.  

• Arnstein, Sherrie. (1969) “A ladder of citizen participation”. JAIP, 35(4), 1969, 216-224.  
• Sirolli, Ernesto. (2012). Ted Talk. Want to help people? Shut up and listen. 

https://www.ted.com/talks/ernesto_sirolli_want_to_help_someone_shut_up_and_listen 
 
Session 3-Biases and Entering the Community 

• Myers, Verna. (2014). TED talk. How to Overcome our biases? Walk boldly toward them. 
https://www.ted.com/talks/verna_myers_how_to_overcome_our_biases_walk_boldly_toward_th
em 

• Take 2 implicit bias tests https://implicit.harvard.edu/implicit/takeatest.html 
• Are you guilty of Trickle Down Community Engagement? Non-Profits with balls. 

 
Systems Collaboration 
• Mieko Yoshihama and E. Summerson Carr (2002) “Community Participation Reconsidered: Feminist 

Participatory Action Research with Hmong Women” Journal of Community Practice, Vol. 10(4) 2002 
85-103.  

• Kevin P. Kearns, PhD (2006) “Faith-Based and Secular Social Service Agencies in Pittsburgh: Location, 
Mission, and Organizational Capacity” Journal of Community Practice, Vol. 14(4) 2006, 51-69.  

• Lon B. Johnston, David Jenkins (2004) “A Gay and Lesbian Congregation Seeks Social Justice for Other 
Marginalized Communities” Journal of Gay and Lesbian Social Services 16(3/4), 193-206.  

• Faye Y. Abram, Heather A. Mahaney, Donald M. Linhorst, Sr. Jackie Toben, Marie Flowers (2005) 
“Interorganizational Collaborative for Children of Prisoners: One that Succeeds, Another that 
Struggled” Journal of Community Practice, Vol. 13(1) 2005, 31-47.  

• Lisa Knickmeyer, MSW, Karen Hopkins, PhD, Megan Meyer, PhD (2003) “Exploring Collaboration 
Among Urban Neighborhood Associations” Journal of Community Practice, Vol. 11(2) 13-25.  

• Michael Fabricant, PhD, Robert Fisher, PhD (2002) “Agency Based Community Building in Low 
Income Neighborhoods: A Praxis Framework” Journal of Community Practice, 10(2), 1-21. 

• Louise B. Jennings, PhD, Deborah M. Parra-Medina, MPH, PhD, DeAnne K. Hilfinger Messias, PhD, 
RN, Terry McLoughlin, MA “Toward a Critical Social Theory of Youth Empowerment”  Journal of 
Community Practice, Volume 14, Numbers 1-2, 1 August 2006 , pp. 31-55(25).  

• Bev Lepischak (2004) ”Building Community for Toronto’s Lesbian, Gay, Bisexual, Transsexual and 
Transgender Youth” Journal of Gay & Lesbian Social Services, Vol. 16(3/4) 2004 81-98.  

• Maxine Jacobson (2007) Food Matters: Community Food Assessments as a Tool for Change. Journal 
of Community Practice, Vol. 15(3) 2007, 37-55. 

• CPBR Leave your parachute at home webinar. (2014) Michigan Department of Community Health.-
have to create an account to access this. 

• Pfluger, Ryan, (2013, January 6) The New York Times Magazine: Forgiven, 28-36. 

https://www.ted.com/talks/ernesto_sirolli_want_to_help_someone_shut_up_and_listen
https://www.ted.com/talks/verna_myers_how_to_overcome_our_biases_walk_boldly_toward_them
https://www.ted.com/talks/verna_myers_how_to_overcome_our_biases_walk_boldly_toward_them
https://implicit.harvard.edu/implicit/takeatest.html
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• Heather Castleden, Theresa Garvin, Huu-ay-aht First Nation (2008).  Modifying Photovoice for 
community-based participatory Indigenous research* Social Science & Medicine 66 p1393-1405. 

• Donna Hardina, PhD. “Linking Citizen Participation to Empowerment Practice: A Historical Overview” 
Journal of Community Practice, Vol. 11(4) 2003, 11-38.  

• Beverly A. McPhail (2004) “Questioning Gender and Sexuality Binaries: What Queer Theorists, 
Transgendered Individuals, and Sex Researchers Can Teach Social Work” Journal of Gay & Lesbian 
Social Services, Vol. 17(1) 2004, 3-22.   

• Staral, Janice M.(2000) 'Building on Mutual Goals', Journal of Community Practice, 7: 3, 85 — 95 
• Sandra M. O’Donnell, PhD Sokoni T. Karanja, PhD, (2000) Transformative Community Practice: 

Building a Model for Developing Extremely Low Income African-American Communities.  Journal of 
Community Practice, 7(3) 67-84.  

• Edward Scanlon, MSW, PhD, Scott Harding, MSW, PhD (2005) “Social Work and Labor Unions: 
Historical and Contemporary Alliances” Journal of Community Practice, Volume 13, Number 1, 26 
May 2005 , pp. 9-30(22)  

• Slaght, Evelyn F. (2003) 'Revisiting the Relationship Between Social Work and Law Enforcement', 
Journal of Community Practice, 10: 2, 23 — 36 

• Caroline C.Wang, DrPH, MPH and Cheri A. Pies, MSW, DrPH (2004) Family, Maternal, and Child 
Health through Photovoice. Maternal and Child Health Journal, Vol. 8, No. 2, 95-102.  

 
Rich Map 
Andrew Monk and Steve Howard. Methods & Tools.  The Rich Picture: A Tool for Reasoning About Work 
Context. In. Interactions, March –April, 1998. 
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