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COURSE TITLE: Social Work Practice with Community and Social Systems 
COURSE NUMBER: 697 Winter Term, 2017, Section 002, Class #13608 
TIME & PLACE Mon 10am - 1pm 3408 Woodward Ave, Detroit, MI 48201  
 MSU Detroit Center with many Detroit-based community visits  
CREDIT HOURS: 3 
PREREQUISITES: Foundation 560, 521  
LOCATION: Community and Social System, SWPS Course  
INSTRUCTOR: Janet Ray, LMSW, LEO Intermittent Lecturer 
CONTACT DETAILS: 3408 Woodward Ave, Detroit, MI 48201 MSU Detroit Center  
 E-mail: jlray@umich.edu 
 Phone: 313 320-4850 
OFFICE HOURS: Monday 1 - 2pm or by appointment   
*This syllabus reflects the collaborative efforts of SW697 instructors Dale Fitch, Larry Gant, Desmond Patton, 
Janet Ray, Beth Reed, Diane Vinokur, and, most importantly, the community partners in Detroit.   

1. Course Description 
This course will prepare students to engage in integrated practice focused on utilizing community and 
social systems to support and empower individuals, families, and communities and envision and work 
towards social justice goals. This will include skills for entering, assessing, and working 
collaboratively with client systems and their social networks, including assessment of power 
differences and building on diversity within the community. This course will build on practice methods 
presented in the foundation courses and give special attention to partnership, strengths based, and 
empowering models of practice and those that further social justice goals. Special emphasis will be 
placed on conducting this work in a multicultural context with vulnerable and oppressed populations 
and communities and to identify and reduce the consequences of unrecognized privilege.  
 
2. Course Content 
This course will cover practice methods for working with multiple social systems to promote well-
being through the involvement of community and social systems. The primary focus will be on ways to 
work in partnership with the primary and secondary mediating structures in communities, such as 
schools, neighborhood associations, self-help organizations, community centers, and faith-based 
organizations. Emphasis will be placed on ways in which different levels of practice, including 
interpersonal, organizational, community, and policy practice, can be involved in this kind of work. 
The focus of this practice will be on systems ranging in size from individuals to communities and 
national or international organizations.  

Specific practice methods will include feminist, multicultural, structural, and community social work 
models of practice. These models will include techniques for group work of various kinds, crisis 
intervention, advocacy, and service coordination; consultation with community members, groups, and 
organizations; conducting community outreach and education; convening and working with 
community committees, coalitions, and planning boards; organizing and facilitating mutual aid and 
self-help groups; and collaborating with communities to develop local programs and services. 
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Undergirding all of these methods will be a focus on methods for encouraging community participation 
and empowerment and in reducing barriers to these activities for members of different subgroups and 
for those who are disempowered and marginalized by mechanisms of oppression. Topical issues will 
include: enhancing individual, family, and community safety and security; the mediation of community 
conflicts; the social integration of newcomers and returnees to communities; promoting positive 
intergroup relations; and the promotion and protection of human rights and environmental justice. 
Students will engage in activities that allow them to examine and expand their understanding of their 
own group memberships and identities and how they are relevant in different practice situations.  
 
3. Course Objectives 
Upon completion of the course, students will be able to: 

1. Demonstrate an understanding of how community and social systems can play a role in improving 
the well-being of individuals, families, organizations, and communities and in promoting greater 
social justice. 

a) To demonstrate several methods that engage, strengthen and build well-being and social justice, 
particularly at the community level. 
 

b) To promote capacity building and preventive approaches via strengthening the student’s 
knowledge, skills and resources so that they may assist individuals, groups, and communities to 
develop more socially just practices. 

 
c) To apply analytical techniques to assess the strengths, needs and capacities of individuals, 

groups, organizations, and communities. 
 

2. Identify the critical primary and secondary structures in communities that can be mobilized for 
engaging in practice at all levels. 

a) Demonstrate knowledge about how the structures and development of individuals, families, 
groups, organizations, communities and social systems affect one another. 

 
b) Demonstrate knowledge of and the ability to apply theories of social change, from the 

individual through societal levels. 
 
3. Describe how the gender, racial, religious, economic, or other diverse characteristics of a 

community affect the needs and assets to be mobilized in practice. 

a) To be able to locate oneself as a practitioner incorporating multiple social positions, statuses, 
and cultures, and to understand the implications of these for worldview values and biases. 
 

4. Demonstrate skills for engaging community systems and encouraging the participation of 
community members with attention to their diversity and for reducing barriers to that participation. 

  
a) To demonstrate skills in negotiating differences and conflicts at system interfaces. 

 
b) To work across social system boundaries and apply multiple strategies for building linkages 

across boundaries. 
 

5. Identify how social work ethics and values can guide practice with community and social systems. 
 
4. Course Design 
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In-class activities will include discussions, self-assessment activities, case presentations, and practice 
simulations. Guest speakers may be utilized to provide examples of current and past practice. Students 
will also participate with community-based organizations. Course assignments will include readings, 
papers, group projects, case studies, and action projects that involve these methods. 
 
5. Relationship of the Course to Four Curricular Themes 
• Multiculturalism and Diversity will be addressed throughout this course through a focus on the 

ways in which the characteristics of individuals, families, and communities drive the approach to 
practice. This will include attention to the following diversity dimensions: “Ability, age, class, 
color, culture, ethnicity, family structure, gender (including gender identity and gender expression), 
marital status, national origin, race, religion or spirituality, sex, and sexual orientation, as well as 
community of residence.” 

 
• Social Justice and Social Change will be central to this course on multiple levels. Methods for 

increasing community participation and empowerment will be reviewed, and special attention will 
be given to developing methods that are democratic, participatory, and focused on equity and 
equality. 

 
• Promotion, Prevention, Treatment, and Rehabilitation will be covered by considering how 

community and social systems can be mobilized toward promotion, prevention, treatment and 
rehabilitation efforts. For example, community and social system involvement can be an integral 
element of the promotion of mental health, the prevention of mental illness, the treatment of mental 
distress, and the rehabilitation of the mentally disabled. This course will shed light on how these 
methods can be involved at these different types of practice focus. 

 
• Behavioral and Social Science Research will form the basis of this course and will guide practice 

in working with community and social systems. For example, community and social systems 
practice is supported by research that suggests that well-being is enhanced by the involvement of 
social supports and social networks. In addition, social science methods will be introduced as a 
means for developing and evaluating specific practice methods. 

 
6. Relationship of this Course to Social Work Ethics and Values 
This course will address how social work ethics and values can guide practice with community and 
social systems. The NASW Code of Ethics will be used to inform practice in this area. Special 
emphasis will be placed on the social worker’s responsibility to promote the general welfare of society 
by preventing and eliminating discrimination, ensuring equal access to resources, expanding choices 
and opportunities for all persons, encouraging respect for diversity, advocating for changes in social 
policies, and encouraging informed participation by the public. In addition, ethical issues related to 
working with various client systems will be reviewed, such as confidentiality, privacy, rights and 
prerogatives of clients, the client’s best interest, proper and improper relationships with clients, 
interruption of services, and termination. Also, please see objective 5 and the relationship to themes 1 
and 2 above. 
 
7.  Intensive Focus on Privilege, Oppression, Diversity and Social Justice (PODS)  
This course integrates PODS content and skills with a special emphasis on the identification of 
theories, practice and/or policies that promote social justice, illuminate injustices and are consistent 
with scientific and professional knowledge. Through the use of a variety of instructional methods, this 
course will support students developing a vision of social justice, learn to recognize and reduce 
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Empowerment in the classroom 
occurs by each classroom actor* 
 Respecting one another  
 Validating one another’s 

experiences and insights 
 Drawing on zee own strengths 

and those of others 
 Responsibly sharing zee power  
 Working collaboratively  
 Taking responsibility for zee own 

learning 
 Thinking independently and 

critically 

Huff, M.T., & Johnson, M.M. (1998). 
Empowering students in a graduate-
level social work course. Journal of 
Social Work Education, 34(3), 375- 385. 

*”Zee” is used to replace “her” and 
“his” as to be inclusive of any and all 
gender identify. 

mechanisms that support oppression and injustice, work toward social justice processes, apply 
intersectionality and intercultural frameworks and strengthen critical consciousness, self knowledge 
and self awareness to facilitate PODS learning. 

Course Statement Approved: Governing Faculty Meeting Nov. 8, 2006. 
 
8. Learning Philosophy and Environment 
Teaching and learning in this course will be guided by the 
principles of adult education and empowerment. These 
frameworks approach all participants in an educational 
endeavor as active, self-directed learner. A core concept of 
each tradition is valuing your experiences and the potential 
for sharing these perspectives to deepen individual and group 
learning. So, you are encouraged to share your insights with 
the class throughout the semester. At the same time, we 
should all try to maintain a reflexive stance, carefully 
considering our thoughts and those of others.  

Each individual brings different strengths, knowledge, and 
various levels of understanding of macro practice to this 
class. Therefore, we can all benefit if we think of the class as 
a collaborative effort, and the classroom as a space in which 
our learning can be enhanced by the contributions of others. 
In sum, we are all potential teachers and learners. Therefore, 
it is hoped that collaborative learning will occur between 
students, as well as between students and instructor. 
Furthermore, one of the class assignments is designed to 
provide an additional opportunity to reflect on collaborative 
effort.  
 
Creating a Positive Learning Environment 
Critical analysis and discussion are integral components of graduate education, empowerment, and 
adult education. Thus, it is important to foster an environment in which all participants are willing to 
express their opinions and perspectives. At times, this engagement can involve some risk, but it is 
hoped that you will feel comfortable to share your views and queries in order to promote your learning 
and that of your colleagues.  
 
To encourage this environment, we are all reminded of our professional responsibility to treat one 
another with respect. If the classroom is to be a space for learning, it cannot reinforce systems of bias 
and domination. As course instructor, I will strive to develop a respectful course environment. You too 
can contribute to this ethos by extending to your colleagues the same respect and sensitivity you desire.  
 
Questioning one another is a part of a positive and productive learning process. Such questioning 
should be done in a collegial, civil, and professional manner, which involves listening to, recognizing, 
and respecting others’ views, even if we do not agree with the perspectives being advanced. At times it 
may be necessary to challenge the ideas someone presents, but it is important to do so in a manner that 
calls into question the ideas outlined, not the person who presents them (adapted by M. Woodford from 
MSW Handbook, Faculty of Social Work, and University of Toronto).  
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Individual Learning Objectives 
Each person comes to this course with different ideas, experiences, and competencies related to macro 
practice. Additionally, each of you likely has your own interests regarding macro practice. Given this 
background, you are encouraged to create at least one individualized learning objective for our course. 
If you are currently in a field placement, you may wish to consider developing an objective related to 
your field-based learning goals.  
 
For instance, if you are interested in identifying the needs of a particular population, you may want to 
develop a specific learning objective related to conducting community needs assessments. The 
possibilities are endless—just be sure you select an objective that you can achieve. 
 
Small Group Work 
Assignment #2 and 5 entails group work. For this assignment, your group’s membership will be self-
selected; however, you are strongly encouraged to work with others in the class whom you do not 
know yet. Depending on class size, the groups will range from two to three students per group. Group 
size will be determined during session three.  
 
Throughout the term, small groups will be created for various in-class learning activities. In these 
groups, you will work with colleagues to complete assigned tasks related to course content. 
 
9.  Special Supports  
Accommodations for students with disabilities 
If you need or desire an accommodation for a disability, please let me know as soon as possible. Many 
aspects of this course, the assignments, the in-class activities and the way that the course is taught can 
be modified to facilitate your participation and progress throughout the semester. The earlier that you 
make me aware of your needs, the more effectively we will be able to use the resources available to us, 
such as the services for Students with Disabilities, the Adaptive Technology Computing Site, and the 
like. If you do decide to disclose your disability, I will (to the extent permitted by law) treat that 
information as private and confidential. 
 
Student Mental Health and Wellbeing 
University of Michigan is committed to advancing the mental health and wellbeing of its students. If 
you or someone you know is feeling overwhelmed, depressed, and/or in need of support, services are 
available. For help, contact Counseling and Psychological Services (CAPS) at (734) 764-8312 and 
https://caps.umich.edu/ during the day and after hours, on weekends and holidays, or through its 
counselors physically located in schools on both North and Central Campus. You may also consult 
University Health Service (UHS) at (734) 764-8320 and https://www.uhs.umich.edu/mentalhealthsvcs, 
or for alcohol or drug concerns, please visit www.uhs.umich.edu/aodresources. 
 
Religious Observances 
Please notify me if religious observances conflict with class attendance or due dates for assignments so 
we can make appropriate arrangements. 
 
Electronic Devices 
In consideration of your classmates and your own learning, please turn off all cell phones during class. 
I prefer that you receive no messages during class time, if you must be on call for an emergency, 
please let your home or office know that you are only available for emergencies that no one else can 
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handle. If so, please set it to vibrate only. Laptops can be used to enhance class lecture material, not for 
personal use.   
 
10. Course Materials 
Our course will use a textbook, in addition to a series of other Required Media (Readings, Film, and 
Internet Podcasts. The text will be on reserve at the undergraduate library. Required Films are 
streamed on the canvas website.  

Required Text:  

1 Gamble, D. & Weil, M. (2010) Community Practice Skills Local to Global Perspectives. New York: 
Columbia University Press.   

11.  Assignments 
All assignments are geared to practice professional and course competence skills. The Canvas course 
site will provide example and grading rubrics for each assignment.     

Assignments are to be typed in 12-point font and single spaced. Late papers will have a 5% deducted 
for each day late including weekends. The offices below are helpful for students desiring to improve 
their professional writing.  

 Sweetland Writing Center - swcinfo@umich.edu  
 Refer to the SSW Office of Student Services 

 
An Opportunity to Consider.... 

If you are participating in the School’s Portfolio Initiative, the products created for assignments could 
make great artifacts. For group projects, you should include a statement about how you contributed to 
the community profile and the team experience.  
 
Assignment Schedule  

Assignment Course Objective Grade Value Due Date 
1 MLK Event Participation: 

Reflective Paper  
(3a) Social positions impact on 
community   10% Jan 23 

2 
Strategic Prevention 
Framework - 5 phase  

Product & Presentation  

(1a, b & c; 2b; 4a & b) 
Assessment, Capacity, 
Planning, Implementation or 
Evaluation  

35% Feb 20 

3 
Individual Reflection  (5) Plan, Do, Review with 

ethnics, PODS, and 
effectiveness lenses.  

5% March 6 

4 IRB Peers online training  2a identify community 
structures  

5% March 20 

5 
Strategic Prevention 
Framework – 2 phase  
Product & Presentation  

(3a)  
Cultural Competency or 
Sustainability  

30% March 27 

6 Individual Effort Evaluation  (4a) Negotiating conflict  5% April 3 

7 Class Participation  (5) Social work ethic and value; 
Professionalism  10% Ongoing 

mailto:swcinfo@umich.edu?subject=SWC%20Website%20Inquiry
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Assignment 1 – MLK Social Position Reflective Paper (due Jan. 23 – 10%) – Individual  

Write a brief (500 word) reflection describing the event and how it contributes to your understanding 
of community participation and community well-being. Identify the various strategies of community 
participation utilized and their intended outcomes. Was the event strength based? Did the event use a 
model of empowerment? Did the event further social justice? How did your social position (PODS) 
impact your understanding of the event? Tie the paper to the Cultural Competency Primer, the public 
health model as explained in the Coalition Handbook in the assigned reading and to the current events 
such as water rights, Standing Rock, police shootings of unarmed black men, national security, and the 
incoming and outgoing presidents.   

Assignment 2 – Strategic Prevention Framework - 5 phase project (Due Feb 20, 35%) – Group   

A Northwest Detroit community located in zip code 48219, is forming a community wide drug-free 
coalition with the hopes of submitting a federal grant to support its efforts. This assignment will 
provide opportunities to learn professional skills and how to develop community coalitions, understand 
the federal strategic prevention framework, and develop practical and professional skills to support the 
capacity building of the lead organization community organization, C.L.A.S.S and emerging drug-free 
coalition named Action 219. Students will select one phase from the strategic prevention framework 
(assessment, capacity building, planning, implementation, or evaluation) and develop a professional 
product to support that phase. Projects will be scored using the same criteria that the federal 
government uses to score their drug-free to meet these grants. Students will also have the opportunity 
to present their professional products to the client and their peers. 
 
Assignment 3 – Post Project Reflection (Due March 6 - 5%) – Individual  
Effective community-based social worker practitioners use the technique "Plan, Do and Review” in 
order to evaluate their efforts. This assignment will give students the opportunity to reflect on 
assignment number two using the PODS, ethics and effectiveness lens. Papers should be single-spaced 
and not more than two pages in length.  
 

Assignment 4 – IRB PEERS Ethics training (Due March 20 - 5%) – Individual   

A different Detroit neighborhood called Delray, located in ZIP Code 48209, is campaigning for a 
community benefits agreement from the historic infrastructure project called Gordie Howe 
International Bridge. This international project has used eminent domain to remove residents, churches 
and businesses from this community. A local grassroots organization called the Community Benefits 
Coalition is the grassroots neighborhood-based group that is advocating for just compensation for 
relocated residents and a safer environment. Students will be given the opportunity to do door-to-door 
canvassing in order to experience direct community organizing. This project is a part of an internal 
review board, IRB, study. Thus, the assignment is to complete an online training about ethics and 
interventions involving human subjects. Students should complete the University of Michigan PEERS 
online course and upload their proof of completion to two canvas assignments. 
 
Assignment 5 – Strategic Prevention Framework-2 phase project (Due March 27, 30%) – Group   

Similarly to assignment 2, the same student groups will use the Department of Health and Human 
Services: substance abuse and mental health administration's strategic prevention framework to 
develop professional products related to cultural competency and sustainability for emerging drug free 
community coalition, Action 219. See list of possible projects on the last page of the syllabus. 
Similarly, each group will present their products to the nonprofit client to practice public speaking and 
presentation skills. 
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Assignment 6 – Individual Effort of Group Projects (Due April 3, 5%) – Individual  
There are two forms that will assist the group in evaluating individual efforts of group members and 
lessons learned. These forms are located in the Canvas assignment aids folder. Each member will be 
evaluated by their peers to practice using the Code of Ethics, build individual accountability and 
encourage efforts in the 2 Strategic Prevention group assignments. Each student will evaluate their 
group members using the individual evaluation form. Each group collectively will compile those 
individual evaluation forms into the summary group document that will be uploaded to canvas. 
 
Assignment 7 – Class Participation (ongoing – 10%) – Individual  

Students are expected to attend every class session, come on time and finish the required out of Class 
Learning: Readings, Film, Internet Podcasts, and participate in class discussions and exercises. 
Students should anticipate being gently pushed (or heavily pulled) out of their comfort zone in order to 
be on their learning edge. At times, growth and learning requires being uncomfortable.   

Participation and class attendance are professional responsibilities. They are critical elements of this 
class and essential to its effectiveness. It is important to be prepared to discuss assigned readings and to 
share experiential knowledge. To maximize individual and group learning, attendance and 
participation are expected. If you are unable to attend a session, please let me know so you can get any 
handouts and complete an alternative assignment. Your participation grade will be based on your: 

1. Attendance;  
2. Active participation in class and small group discussions; 
3. Ability to discuss ideas with colleagues in a respectful manner;  
4. Ability to engage in reflective learning; 
5. Sharing of examples from your experiences (field placement and others), current events, or 

literature related to course topics. 
 
12. Grading                                     
Grades are earned by successfully completing the work on the assignments and by attending and 
participating in class. A 100-point system is used. Final grades are not rounded up. Student may re-
submit assignment if they have not earned a C+. Students who are invited to resubmit their assignment 
will be required to meet with the instructor for additional supports. At the end of the term, the 
numerical grades earned for each written assignment will be translated into letter grades according to 
the following formula: 

A+ 98-100  B+  87-90  C+  77-80  D  <69 (no credit) 

A  94-97  B 84-86  C 74-76       

A-  91–93  B- 81-83  C- 70-73 
 

13.   Instructor’s Expectations for All Assignments 
Submission Instructions 
All assignments are due at the beginning of class only in electronic format to be submitted to canvas 
assignment. Each group will have only one designated assignment uploader to canvas.  
 
Extensions 
Requests for extensions will be considered for a valid reason (e.g. funerals, illness). These are to be 
made at least 48 hours in advance of the assignment due date. A rationale for the request is to be 
provided.  
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Late Assignments 
Work that is late (i.e., an extension was not negotiated in advance) will have 5% (from 100%) 
deducted each day the assignment is past the due date, including weekends. 
 
Incomplete Grades 
Students should not request incomplete grades unless they face very serious circumstances, since an 
incomplete can imperil their academic standing at the School of Social Work. A grade of incomplete 
will not be granted unless it can be demonstrated that it would be unfair to hold you accountable to the 
normal expectations of the course. If a grade of incomplete is to be requested, you must do so prior to 
the final week of classes.  
 
General Evaluation Guidelines 
Written assignments will be evaluated on both content and style. You should demonstrate your ability 
to apply and integrate course material and to communicate using a professional style. Professional 
communication is coherent, concise, and comprehensive, and includes correct spelling, grammar, 
punctuation, sentence construction, paragraph construction and referencing). In particular, you are 
strongly urged to proofread your papers, and not just rely on spell-checking. Adhering to the grading 
rubric is strongly recommended.  
 
References and Referencing Style 
When using others’ work, it is mandatory to cite the original source. Social work publications 
generally follow the referencing format specified by the American Psychological Association (APA), 
therefore you are expected to follow this referencing style (see the Publication Manual of the American 
Psychological Association (5th ed.)). The library also offers an online resource for your use (see 
http://www.lib.mich.edu/ug/research/citation guide/AP5thed/pdf). 

Beyond the use of APA’s referencing style, no other aspect of the APA style guide will be used. It is 
highly recommended that you use formatting that is helpful to the reader (e.g., headings and sub-
headings) to organize your work.  
 
The assigned readings for this course are listed in APA format.  
 
Intellectual Honesty and Plagiarism 
It is your responsibility to be familiar with and abide by the School of Social Work’s standards 
regarding intellectual honesty and plagiarism. These can be found in the MSW Student Handbook. For 
your convenience, standards relevant to this course are presented below. These are taken from 
http://www.ssw.umich.edu/studentGuide/2007/  

4.0311: Cheating 

Cheating is an act of fraud or deception by which the offender gains or attempts to gain undeserved benefit. 
Examples of cheating include, but are not limited to the following:  

1. Lying about the performance of academic work; obtaining a copy of an examination before it is available 
officially, or learning an examination question before it is available officially;  

2. Lying about circumstances presented as an excuse from examinations or other academic work;  
3. Submitting the work one has done for one class or project to another class or project without obtaining the 

informed permission of the second instructor;  
4. Misappropriating another student's work;  
5. Allowing another person to do all or part of one's work and to submit the work under one's own name;  
6. Receiving and rendering unauthorized assistance on an examination or other paper offered for credit; 
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using unauthorized notes, study aids, and/or information from another person on an examination or paper; 
7. Misrepresenting financial affairs or the status of family relationships for the purpose of securing financial 

aid, residency, or some other benefit from the University;  
8. Misrepresenting any information required by or offered to the Admissions Office;  
9. Altering a graded work after it has been returned and then submitting the work for re-grading 
 
4.0312: Plagiarism 

1. Plagiarism is representing someone else's ideas, words, statements or works as one's own without proper 
acknowledgment or citation. Examples of plagiarism, include, but are not limited to  

a. Using or otherwise taking credit for someone else's work or ideas.  
b. Using the language of another without full and proper quotation or source citation.  
c. Implicitly presenting the appropriated words or ideas of another as one's own.  
d. Using Internet source material, in whole or in part, without careful and specific reference to the 

source.  
e. Borrowing facts, statistics, or other illustrative material without proper reference, unless the 

information is common knowledge or in common public use.  
f. Self-plagiarism, that is, reusing one's own work without acknowledgement that the text appears 

elsewhere (e.g. in a paper for another current or previous class).  
 
Plagiarism, like other forms of cheating and misconduct, is taken very seriously at the University of Michigan 
and is grounds for expulsion from the University. It is your responsibility to familiarize yourself with the 
information presented at the following website: http://www.lib.umich.edu/handouts/plagiar.pdf  

4.0316: Unacceptable Collaboration 

Collaboration is unacceptable when a student works with others on a project, then submits a work to be graded 
with the explicit or implicit representation that the work is the student's own independent work. Using 
answers, solutions or ideas that are the result of collaboration without citing the fact of collaboration is also 
improper. 

 
14. Class Schedule and Readings  
The texts are required reading for the class. There are also many background readings that will really 
enhance your learning experience. Other media will also be required such as film, reputable media 
outlets via the internet.   

Reading Tips 
To help you prepare for each class meeting, it is useful to consider each of these questions as you 
complete assigned readings. 

• What are the central points of the reading? What is your assessment of these in terms of community 
engagement and social participation? 

• What points, if any, do you like, agree with or find helpful in terms of understanding issues related to 
social system? Why? 

• What points, if any, do you dislike, disagree with or find unhelpful in terms of understanding issues 
related to community service delivery? Why? 

• Based on your personal experiences and other readings (academic and non-academic), what other 
perspectives are there to the subject? 

• What are the connections with and/or implications for diversity and socially justice practice?  
 
Read for Content Tips  

• Read the abstract, conclusion, call outs, tables and figures.   
• Be able to explain the key words and how the concepts apply to the articles examples  
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15. Sessions, Learning Objectives, & Readings 
Session 1: January 9 - Orientation, getting to know Communities, Cross Cutting Community 
Practice Skills  

Assignment Due:  None  
 
Learning/Course Objective:  

 To review the course outline and begin to understand what is meant by macro practice and 
its significance to social work. 

 To begin to establish a positive learning-teaching environment. 
 
Competency Skills  

 Prior Skills Rubric  
 
In Class Activity:  

 Syllabus Review  
 Canvas Introductions  
 Cooperative and Adult Learning   
 Read for Content exercise 
 Begin group formation (time 

permitting) 
  

 Building a Mistake Welcome 
Zone and Safe Learning 
Environment  

 Detroit Justice Tour  
 
 

Required Out of Class Learning: Readings, Film, and Internet Podcasts:   
Community Ant-Drug Coalition of America: Handbook for Community Anti-Drug Coalitions 
 
Department of Health and Human Services, Substance Abuse and Mental Health Services Administration: 
Drug-Free Communities (DFC) Support Program, Funding Opportunity Announcement (FOA) No. SP-
16-001, Catalogue of Federal Domestic Assistance (CFDA) No.:93.276. 
 
Session 2: January 16 - MLK DAY Out of Classroom Learning Opportunity in Detroit  
 
 13th Detroit Annual Dr. Martin Luther King, Jr. Rally & March –Detroit: 12pm – 5:00pm 

Detroit MLK Day Rally & March Rally will commemorate the 50th anniversary of the 
“March Against Fear” and the “Chicago Freedom Movement” in 1966. 
(https://mlkdetroit.org/about/ 

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts:    
Community Ant-Drug Coalition of America: Cultural Competence Primer: Incorporating Cultural 
Competence into Your Comprehensive Plan 

Gamble Text: Chapter 1: Community and Community Practice in Local to Global Contexts  
 
Detroit Learning Concentration:   Learn- Lift Every Voice and Sing - 
https://www.youtube.com/watch?v=ya7Bn7kPkLo 

Detroit Focus:  Peter Gavricovich and Bill McGraw (2000) The Detroit Almanac, The Detroit Free Press, 
Detroit MI pp 26-53   History Chapter  
 

https://mlkdetroit.org/about/
https://www.youtube.com/watch?v=ya7Bn7kPkLo
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Session 3: January 23 - Understanding the intersection of Poverty and Class; entering 
different communities. Theories of Society and Social Change 
 
Assignment Due: Assignment 1: MLK Reflection paper  
 
Learning/Course Objective:  
 3a.  Student consciousness on social position affects community, practice  
 4b.  Work across social system boundaries  

 
Competency Skills  
 Community Engagement Skills  

 
In Class Activity:   Understanding Poverty Surveys (pp 53-62) 
   Environmental indicators   
   Community Assessment - school youth survey for core measures  
   Coalition Involvement Agreements  
   Finalize assignment group membership  
 
   Guest Speaker: Carolyn Kennedy-Anderson  
       Executive Director, Changing Lives and Living Sober, CLASS   
        
Required Out of Class Learning: Readings, Film, and Internet Podcasts:    

Payne, Ruby. A Framework for Understanding Poverty. Aha! Process, Inc. Highland, TX pp 9-50. 

Community Ant-Drug Coalition of America: Assessment Primer: Analyzing the Community, Identifying 
Problems and Setting Goals 
 
Community Ant-Drug Coalition of America:  Capacity Primer:  Building Membership, Structure and 
Leadership 
 
Gamble Text: Chapter 10 Building Effective Coalitions  
 
Communication Styles: Your Body Language Shapes Who You Are | Amy Cuddy | TED Talks 
https://www.youtube.com/watch?v=Ks-_Mh1QhMc 
 
Detroit Learning Concentration:   Peter Gavricovich and Bill McGraw (2000) The Detroit Almanac the 
Detroit Free Press, Detroit MI. pp 120-157, Nature Chapter     
 
Session 4: January 30 - Self Awareness, Citizen Participation and Empowerment, Conflict: 
Facilitation, CBPR, Empowerment Theory 

Assignment Due: none  
 
Learning/Course Objective:  
 4a. Negotiating differences and Conflicts  
 2.  Identify the critical primary and second community structures  
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In Class Activity:  
 Small group discussion: Conflict Style Questionnaire  
 Seven strategies to achieve community change 
 Finding Evidence based models (https://www.samhsa.gov/nrepp and http://cbpp-

pcpe.phac-aspc.gc.ca/interventions/) 
 Logic Models  
 Element of a Strategic Plan (CLASS Strategic Plan as case study) 
 Online community tool resources:  

o http://ctb.ku.edu/en/solveproblem/  
o https://www3.secure.griffith.edu.au/03/toolbox/display_tool.php?pk1=32  

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Community Ant-Drug Coalition of America:  Planning Primer: Developing a Theory of Change, Logic 
Models and Strategic and Action Plans  

Community Anti-Drug Coalition of America:  Implementation Primer: Putting Your Plan into Action 

Gamble Text: Chapter 4: Theories and Perspectives of Community Practice.   

Arnstein, Sherrie. (1969) “A ladder of citizen participation”. JAIP, 35(4), 1969, 216-224.  

Donna Hardina, PhD. “Linking Citizen Participation to Empowerment Practice: A Historical Overview” 
Journal of Community Practice, Vol. 11(4) 2003, 11-38.  

Mieko Yoshihama and E. Summerson Carr (2002) “Community Participation Reconsidered: Feminist 
Participatory Action Research with Hmong Women” Journal of Community Practice, Vol. 10(4) 2002 85-
103.  

Detroit Learning Concentration: SW Solutions homeless mental health efforts 
https://www.youtube.com/watch?v=V4KhwguDCdA 
 
Session 5: February 6 - Physical, Mental and Environment Health, Water and Air Rights  
                                          Community Well-Being 

Assignment Due: none 
 
Learning/Course Objective:  
 1a. Methods of community engagements  
 2a. Knowledge of primary and secondary community structure  
 2b. Knowledge of and applying of theories of change 

 
Competency Skills /Tool 
 Community build models 
 Knowing your opposition – force field analysis (from implementation primer)    
 

In Class Activity:   
 Well-being index 
 Seven strategies to achieve community change for racial equality 

https://www.samhsa.gov/nrepp
https://www.youtube.com/watch?v=V4KhwguDCdA
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Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Community Ant-Drug Coalition of America:   Evaluation Primer: Setting the Context for a Community 
Anti-Drug Coalition Evaluation 

Beverly A. McPhail (2004) “Questioning Gender and Sexuality Binaries: What Queer Theorists, 
Transgendered Individuals, and Sex Researchers Can Teach Social Work” Journal of Gay & Lesbian 
Social Services, Vol. 17(1) 2004, 3-22.   

Fahey, Erinn, (2016)  Caring for our Waters. In C Myers(Ed.), Watershed Discipleship, (pp.88-101). 
Eugene: Wipf and Stock Publishers. 

Michigan Epidemiological Profile (2015) Behavioral Health Behavioral Health and Developmental 
Disabilities Administration and Office of Recovery Oriented Systems of Care. State of Michigan. 

Davis, J., Jackson, K., and Vohra-Gupta, S. (2015) “Racial Disparities and Disproportionality”, Number 
Brief #3, The Institute for Urban Policy Research and Analysis, University of Texas at Austin.  

State of the Detroit Child 2012 Report, (2012) Data Driven Detroit.  

Visual Media:  Community Based Participatory Research: A Partnership Approach for Public Health. 
Barbara Israel, Chris Coombe, Robert McGranahghan, 2009.  Detroit Community Academic Research 
Center, Robert Wood Johnson Clinical Scholars at University of Michigan and Yale University Medical 
School. - Optional, but EXCELLENT RESOURCE   
 
Detroit Learning Concentration:   United Nations News Office, “In Detroit, city-backed water shut-offs 
‘contrary to human rights: retrieved January 7, 2016 at 
expertshttp://www.un.org/apps/news/story.asp?NewsID=49127#.Vo6gKvkrL_Q 
 
Session 6: February 13 - Gerontology – life span community inclusion and Faith based 
approaches   

Assignment Due: none 

Learning/Course Objective:  
 1c.  Apply analytical techniques to assess strengths, needs and capacities 
 4b. Work across social system boundaries 

 
Competency Skills  
 Sustainability   Concept Mapping   Rich Picture  

 
In Class Activity 
 Case statement  
 Mapping – Diverse Fund Development portfolio   
 Sustainability plans  
 Flow Diagrams from Theory of Change    

Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Community Ant-Drug Coalition of America: Sustainability Primer:  Fostering Long-Term Change to 
Create Drug-Free Communities 
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Gamble Text: Chapter 3: Evolution of Values, Concepts and Community Practice Approaches  

Richard Hawkins. ICRA Learning Resources. ICRA (www.icra-edu.org). Written for use in capacity 
building in “Agricultural Research for Development” (162-222). 
Andrew Monk and Steve Howard. Methods & Tools. The Rich Picture: A Tool for Reasoning About Work 
Context. In. Interactions, March –April, 1998.  
 
Hodge, D. (2005) Spiritual Assessment in Martial and Family Therapy: A Methodological Framework for 
Selecting from Among Six Qualitative Assessment Tools” Journal of Marital and Family Therapy. 
Vol.31, No. 4. 341356.  
 
Kevin P. Kearns, PhD (2006) “Faith-Based and Secular Social Service Agencies in Pittsburgh: Location, 
Mission, and Organizational Capacity” Journal of Community Practice, Vol. 14(4) 2006, 51-69.  
 
Johnston, L., and Jenkins, D.  (2004) “A Gay and Lesbian Congregation Seeks Social Justice for Other 
Marginalized Communities” Journal of Gay and Lesbian Social Services 16(3/4), 193-206.  

Visual Media: Obama on the Office of Faith Based and Neighborhood Partnerships at 
http://www.youtube.com/watch?v=CICfIwiUKJw Retrieved on January 6, 2016. 

Detroit Learning Concentration: WDET Radio: Where is Poverty in Metro Detroit? Retrieved on January 
6, 2016 at http://wdet.org/posts/2015/03/16/79860-where-is-poverty-in-metro-detroit-map/ 
 
Session 7: February 20 - Alternative Economies, Economic Security, Community Gardens, 
Urban Agriculture, Visualizing Data: Food and Financial Deserts 

Assignment Due: Assignment 2 Strategic Prevention Framework Product and Presentation    

Learning/Course Objective:  
 4b.  work across social system boundaries and apply multiple strategies of building 

linkages across boundaries  

Competency Skills  
 Coalition Health Check List 
 SWOT analysis  
 Sustainability and Traditional Indicators  

 
In Class Activity:   
 Presentation of Strategic Prevention Framework Projects   
 Competency Skill practice (time permitting)  

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Gamble Text Chapter 7 Social, Economic and Sustainable Development  

Michael Fabricant, PhD, Robert Fisher, PhD (2002) “Agency Based Community Building in Low Income 
Neighborhoods: A Praxis Framework” Journal of Community Practice, 10(2), 1-21. 

Maxine Jacobson (2007) Food Matters: Community Food Assessments as a Tool for Change. Journal of 
Community Practice, Vol. 15(3) 2007, 37-55. 

Detroit Learning Concentration: Examining the Impact of Food Desert on Public Health in Detroit. 
http://www.marigallagher.com/site_media/dynamic/project_files/1_DetroitFoodDesertReport_Full.pdf 
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Detroit Learning Concentration: WDET Podcast: Back to Basics Detroit Food Economy 
http://archives.wdet.org/shows/craig-fahle-show/episode/reflections-on-detroit-food-economy/ 
 
Feb 27 – Spring Recess - No Class  
 
Assignment Due:  none 
Learning/Course Objective: Well Balanced Social Worker: Relax  
Competency Skills: I am Happy; I am Good Advance Yoga Stress Management Technique  
In Class Activity: none  
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Enjoy your break, but do the readings for March 6!  
 
Session 8: March 6 - Education Reform and Public Access to information, Public Libraries  

Assignment Due: Assignment 3: Plan, Do, Review Reflection  

Learning/Course Objective: 
 2a Understand how structures impact community systems and stakeholders  

Competency Skills 
 Sign graph, causal diagram,  
 Force field analysis, Gantt charts, flow diagram 

 
In Class Activity:   
 Guest Speaker: Julia Hernandez from Supporting Educational Achievement for 

Minorities (SEAM)      

 Strengthen School for all: Causal Diagram 
 Eduardo’s case study  

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Gamble Text Chapter 8: Inclusive Program Development  
 
Bev Lepischak (2004)” Building Community for Toronto’s Lesbian, Gay, Bisexual, Transsexual and 
Transgender Youth” Journal of Gay & Lesbian Social Services, Vol. 16(3/4) 2004 81-98.  
 
Visual Media: SEAM: Supporting Educational Achievement for Minorities retrieved at 
http://www.facebook.com/topic.php?uid=180188238057&topic=16202 on January 5, 2016 
 
Joyce Epstein. (2009) School, Family and Community Partnerships Your Handbook for Action. 3rd 
Edition. Corwin Press, Thousand Oaks, CA pp 7-40.  
 
Warren, M. (2005) Communities and Schools: A View of Urban Education Reform. Harvard Education 
Review, 75(2), 133-175.    
 
Detroit Learning Concentration: Who Fixes Detroit? Young Black Detroiters Want To Resurrect a Lost 
Neighborhood http://www.npr.org/sections/codeswitch/2015/08/11/420905069/who-fixes-detroit-young-
black-detroiters-want-to-resurrect-a-lost-neighborhood 

http://www.facebook.com/topic.php?uid=180188238057&topic=16202
http://www.npr.org/sections/codeswitch/2015/08/11/420905069/who-fixes-detroit-young-black-detroiters-want-to-resurrect-a-lost-neighborhood
http://www.npr.org/sections/codeswitch/2015/08/11/420905069/who-fixes-detroit-young-black-detroiters-want-to-resurrect-a-lost-neighborhood
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Session 9: March 13 - Child, Families, LGBTQA and Art Based Community Development, 
Cultural and identify Appreciation. 

Assignment Due: none  

Learning/Course Objective:  
 1a. Methods of engagement, strengthen and build well being & social justice 

communities  
 

Competency Skills  
 Strength-based community assessments and individual treatment plans 

 
In Class Activity:  
 HIV using Arts in SW Detroit program development exercise (time permitting)  
 Guest Speaker: Affirmation Staff. Medical equality through education  

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Gamble Text Chapter 8 Inclusive Program Development  

Susan Jo Roberts, Cecelia Gatson Grindel, Carol A. Patsdaughter (2006), “Mental Health Problems and 
Use of Services of Lesbians: Results of the Boston Lesbian Health Project II” Journal of Gay and Lesbian 
Social Services, Volume 17, Number 4, /5, pp. 1-16(16)  

Louise B. Jennings, PhD, Deborah M. Parra-Medina, MPH, PhD, DeAnne K. Hilfinger Messias, PhD, 
RN, Terry McLoughlin, MA “Toward a Critical Social Theory of Youth Empowerment” Journal of 
Community Practice, Volume 14, Numbers 1-2, 1 August 2006, pp. 31-55(25).  

Detroit Learning Concentration:  New York Times Article:  Last Stop on the L Train: Detroit 
http://www.nytimes.com/2015/07/12/fashion/last-stop-on-the-l-train-detroit.html?_r=0 
 
Session 10: March 20 - Immigration and Coalition building. Community Power Tools: 
Photo voice 

Assignment Due: Assignment 4 IRB PEERSS Online Training Certificate   

Learning/Course Objective:  
 1b. Capacity building and preventive approaches  
 1c. Analytical techniques to assess the strengths, needs and capacity of community 

stakeholders  
 
Competency Skills  
 Reporting: online, written, visual, verbal, GIS mapping, blogging, photo voice       

In Class Activity:   
 Photo voice exercise (time permitting)  
 Delray neighborhood: door to door canvassing (to be confirmed)  

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
Gamble text Chapter 11: Political and Social Action  
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Castleden, H., Garvin, T., and Huu-ay-aht First Nation (2008) Modifying Photovoice for community-
based participatory Indigenous research, Social Science & Medicine 66 p 1393-1405. 
 
Wang, C. and Pies, C. (2004) Family, Maternal, and Child Health through Photovoice. Maternal and 
Child Health Journal, Vol. 8, No. 2, 95-102.  

Detroit Learning Concentration: Toni Griffins: New Vision for Rebuilding Detroit Global Detroit Ted 
Talk https://www.ted.com/talks/toni_griffin_a_new_vision_for_rebuilding_detroit?language=en 

Detroit Learning Concentration: Global Detroit Toolkits: http://www.globaldetroit.com/global-
champions/toolkit/ 
 
Session 11: March 27 - Student Presentation  

Assignment Due: Assignment 5: Strategic Prevention Framework on cultural Competency and 
Sustainably Product and Presentation  

Learning/Course Objective:  
 All course objectives: Demonstration of course mastery  

Competency Skills  
 Presentation skills   

In Class Activity:  
 Student Presentation of Strategic Prevention Framework on cultural Competency and 

Sustainably   
 Review of group evaluation forms/assignment 6   

 
Required Out of Class Learning: Readings, Film, and Internet Podcasts: 
None – prepare for product presentation  
 

Session 12: April 3 - Affordable Housing, Community Security & Prison Reform      

Assignment Due: Assignment 5: Strategic Prevention Framework – 2 Phase Product and 
Presentation  

 
Learning/Course Objective:  
 1b Preventive approaches to strengthen communities for social justice & health 
 5. Social work ethics and values can guide practice for community health  

 
Competency Skills  
 Social Work ethic for prevention 

  
In Class Activity:   
 Guest Speaker:  Restorative Justice Representative or Michigan Prisoner Re-Entry 

Initiative  
 Community Social Worker roles for Change (gamble-page 371) 

 
 

https://www.ted.com/talks/toni_griffin_a_new_vision_for_rebuilding_detroit?language=en
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Required Out of Class Learning: Readings, Film, and Internet Podcasts:  
Gamble Text Chapter 11: Political and Social Action  

Faye Y. Abram, Heather A. Mahaney, Donald M. Linhorst, Sr. Jackie Toben, Marie Flowers (2005) 
“Interorganizational Collaborative for Children of Prisoners: One that Succeeds, another that Struggled” 
Journal of Community Practice, Vol. 13(1) 2005, 31-47.  

Slaght, Evelyn F. (2003) 'Revisiting the Relationship between Social Work and Law Enforcement', 
Journal of Community Practice, 10: 2, 23 — 36 
Detroit Learning Concentration:  Detroit Reentry Job Fair for former inmates  
https://www.youtube.com/watch?v=XWLYbdAaf_U 
 
Session 13: April 10 - Course Wrap Up. Transparent and Collective Accountability.  

Assignment Due: none  

Learning/Course Objective:  
 Demonstration of course mastery  
 Course Take Aways and evaluation 

  
Competency Skills:   
 Presentation skills  

In Class Activity: Evaluation and closure  

Required Out of Class Learning: Readings, Film, and Internet Podcasts: none 
 

April 17 Exam week – no class   

 
16. Winter 2017 Schedule  
Daily Schedule – General. There will be lots of change because this is a community-based 
course.  

Time Class / Activity 
10-11:30am  Lecture SW697 & in class skill demonstration and practice  
11:30-11:40am  Break  
11:30-1:00pm  Group work with instructor & Executive Director consultation  
1-2pm  Lunch – on your own  
2-2:30pm  Student facilitation of reading   
2:30:3:30pm  Lecture SW647 & in class skill demonstration practice  
3:30-3:40pm Break  
3:30-4:45pm  Community Learning or Group work with instructor consultation  
4:45-5:00pm  Praxis: activity debrief evaluation: Plan, Do, Review 

 
LEO Lecturers’ Employee Organization, Local 6244, AFL-CIO
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