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Infant and Child Development and Behavior 
 
Course: SW 605 001 WN 2017 
Lecturer: Hillary Baldwin Steller 
Room: SWB3764 
Email: hillymb@umich.edu 
Office Hours: Please make an appointment 

Most Tuesdays 2-4PM 
 
Required Texts: 
Child Development: A Practitioner’s Guide: 3rd Edition New York: Guildford; 
Davies D. (2011) 
 
Infant and Early Childhood Mental Health: Core Concepts and Clinical 
Practice 1st Edition; Kristie Brandt C.N.M. D.N.P.  (Author, Editor), Bruce D. Perry 
M.D. Ph.D. (Author, Editor), Stephen Seligman D.M.H. (Author, Editor), Ed Tronick 
Ph.D. (Author, Editor), Foreword by T. Berry Brazelton M.D. (Author) (2014) 
 
Course Description: 
This course will focus on the skills needed for observing children and the people 
surrounding them for the first decade or so of their life. Concentrating on what 
behaviors are appropriate biologically, physically, emotionally, and socially and what 
your observations can tell you about the person you are observing for both “normal” 
development and abnormal development. We will also look at what can and does 
influence development such as environment, resiliency, parental behavior, poverty, 
and social justice.   
We will also spend time observing ourselves and learning what we can teach, learn, 
and practice in the future as social workers.  Focusing on what helped each student to 
heal, grow, and find your path to Social Work. 
 
Course Content: 
This course will present in a developmental and social systems frameworks for 
assessing human development during the early stages of the life span. Individual 
development will be considered within the context of human relationships and in 
particular social environments. Emphasis will be placed on fostering the student's 
understanding of how culture and biology interact to promote or inhibit adaptation 
and coping at through out growth within social settings. Human development from 
conception up to the transition to adolescence will be explored through a variety of 
topics including: ecology of the family as a context of human development, biological 
aspects of development, family and caregiving relationships, social risk factors and 
resiliency, peer relations and the school environment, and the interface of mental and 
physical health and well-being. 
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Insights that illuminate the life span developmental process will be drawn from a 
variety of social science disciplines, including developmental and social psychology. 
The relationship between theoretical insight and social work practice, and empirical 
based interventions will be continually addressed. Special attention will be given to 
the relationships among life stage, critical life conditions, (i.e., poverty, ethnicity, 
gender, class, sexual orientation), life events, (i.e., separation, illness, and transition to 
school) and psychological and physical functioning. 
Throughout this course, relevant social science research will be examined and 
emphasis will be placed on the research methodology employed concerning issues of 
gender, ethnicity, and social class. The relevance of this course to Interpersonal 
Practice Methods courses and Field of Service courses, such as those dealing with 
families and children, will be explicated. 
 
COURSE MEDIA POLICY 
Phones are not permitted to be used in class.  If you have a specific need please come 
speak with me and I am more than happy to find an appropriate solution that will 
work for both of us.  I also understand that emergencies sometimes happen, however 
please speak with me if you feel you have a reason to be exempted from this policy at 
any time during the semester.  I also will discourage the use of laptops and they are a 
distraction for other students and myself.  IF you choose to use your laptop and I feel 
you are being distracting in any way, I may not mention it to you directly but it will 
negatively affect your grade. 
 
MISCONDUCT 
Confidentiality and Mandatory Reporting 
As an instructor, one of my responsibilities is to help create a safe learning 
environment on our campus.  I also have a mandatory reporting responsibility related 
to my role as a Social Worker.  It is my goal that you feel able to share information 
related to your life experiences in classroom discussions, in your written work, and in 
our one-on-one meetings. I will seek to keep information you share private to the 
greatest extent possible. However, I am required to share information regarding 
sexual misconduct or information about a crime that may have occurred on U-M's 
campus with the University. Students may speak to someone confidentially by 
contacting SAPAC’s Crisis Line at (734) 936-3333. 
  
Student Sexual Misconduct Policy 
 Our school is committed to fostering a safe, productive learning environment. Title IX 
and our school policy prohibit discrimination on the basis of sex, which regards sexual 
misconduct — including harassment, domestic and dating violence, sexual assault, 
and stalking. We understand that sexual violence can undermine students’ academic 
success and we encourage students who have experienced some form of sexual 
misconduct to talk to someone about their experience, so they can get the support 
they need. 
Confidential support and academic advocacy can be found with the Sexual Assault 
Prevention and Awareness Center (SAPAC) on their 24-hour crisis line, 734-936-3333 
and at http://sapac.umich.edu/ (Links to an external site.). Alleged violations can be 
non-confidentially reported to the Office for Institutional Equity (OIE) 
at institutional.equity@umich.edu. Reports to law enforcement can be made to 
University of Michigan Police Department at 734-763-3434. 

http://sapac.umich.edu/
mailto:institutional.equity@umich.edu
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Course Objectives* 
Upon completion of the course, students will be able to:  
 
1. Specify the key developmental issues, tasks, and conflicts during infancy, toddler, 
early childhood or middle childhood and how these are influenced by social contexts. 
 
2. Identify and describe biological, psychological, and social changes that characterize 
normative development specific to the various stages infancy/early childhood 
through adolescence. 
 
3. Analyze and evaluate various theories of development from a multicultural 
perspective and a social justice perspective. 
 
4. Specify how risks, protective and promotive factors contribute to child and youth 
safety, health, security and well-being. 
 
5. Describe the transactional relationship between a child or youth’s development, 
their environment, and any influencing historical or cultural inequities that may be at 
work. 
 
6. Specify how history, culture, group memberships and social positions within 
society (ascribed and earned) shape children’s, youths’, and families’ perceptions, 
attitudes, cognitive processes and actions. Recognize the roles in development and 
family relationships played by ability, age, class, color, culture, ethnicity, family 
structure, gender (including gender identity and gender expression), marital status, 
national origin, race, religion or spirituality, sex, and sexual orientation. 
 
7. Critically examine the influences of interpersonal, community, governmental, 
societal, and cultural forces from the perspective of how these forces promote or 
disrupt privilege, oppression, diversity and social justice for children, youth and their 
families. 
 
8. Discuss ethical dilemmas that may arise for social workers engaged in working with 
children and youth and their families at the various levels of practice and across the 
various stages of development. 
 
Course Design* 
This course will include a series of readings, lectures, class discussions, videos, and 
experiential exercises. 
 
II. COMPETENCIES AND PRACTICE BEHAVIORS 
The Council on Social Work Education (CSWE) requires that students meet 10 core 
competencies, which are operationalized as practice behaviors. Each course is 
designed to cover one or more of the ten core competencies and each course is also 
designed to cover some, but not all of the practice behaviors within a competency. 
Upon completion of this course, students will be able to demonstrate the following 
practice behaviors within the noted competencies: 
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Competency #3 - Apply critical thinking to inform and communicate professional 
judgments. 
• distinguish, appraise, and integrate multiple sources of knowledge, including 
research-based knowledge and practice wisdom; 
• analyze models of assessment, prevention, intervention, and evaluation; •
 demonstrate effective oral and written communication in working with 
individuals, families, 
groups, organizations, communities, and colleagues. 
 
Competency #4 - Engage diversity and difference in practice. 
• recognize the extent to which a culture’s structures and values may oppress, 
marginalize, alienate, or create or enhance privilege and power 
• gain sufficient self-awareness to eliminate the influence of personal biases and 
values in working with diverse groups 
• recognize and communicate their understanding of the importance of 
difference in shaping life experiences 
• view themselves as learners and engage those with whom they work as 
informants. 
 
Competency #6—Engage in research-informed practice and practice-informed 
research. 
• use practice experience to inform scientific inquiry • use research evidence 
to inform practice. 
 
Competency #7—Apply knowledge of human behavior and the social environment. 
• use conceptual frameworks to guide the processes of assessment, intervention, 
and evaluation • critique and apply knowledge to understand person and 
environment. 
 
Competency #8—Engage in policy practice to advance social and economic well-
being and to deliver effective social work services. 
• analyze, formulate, and advocate for policies that advance social well-being 
• collaborate with colleagues and clients for effective policy action. 
 
Competency #9—Respond to contexts that shape practice. 
• continuously discover, appraise, and attend to changing locales, populations, 
scientific and technological developments, and emerging societal trends to provide 
relevant services 
• provide leadership in promoting sustainable changes in service delivery and 
practice to improve the quality of social services. 
 
Competency #10 (a)–(d)—Engage, assess, intervene, and evaluate with individuals, 
families, groups, organizations, and communities. 
• collect, organize, and interpret client data; • assess client strengths and 
limitations; • develop mutually agreed-on intervention goals and objectives; •
 select appropriate intervention strategies. 
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Relationship of the Course to Four Curricular Themes* 
• Multicultural and Diversity themes will be addressed by careful attention to 
the impact of culture, gender, social class, religion, family structure, and ability on 
child behavior and development. Different patterns of development which may result 
from different biological and/or social environments will be identified and 
differentiated from those patterns of development which may result from deprivation 
or impairment. 
• Social Justice and Social Change will be addressed through discussion of the 
impact of economic and social oppression on infant and child development. The 
potential impacts— both positive and negative—of social work intervention on the 
child, the family, and the child’s relationship to the family and community will be 
discussed. 
• Promotion, Prevention, Treatment, and Rehabilitation will be particularly 
important in social work with infants and young children because of the potential 
lifelong impact of facilitating or harmful conditions at this stage of life. This course 
will emphasize factors that may contribute to resiliency and vulnerability and identify 
the kinds of environmental conditions, programs, and interventions that promote 
optimal development. 
• Behavioral and Social Science Research will be emphasized throughout the 
course which will draw on empirically based knowledge from a number of other 
disciplines, particularly developmental psychology. Discussion of developmental 
theories will emphasize critical evaluation of these theories in light of behavioral, 
social science, and biological research. 
 
Relationship of the Course to Social Work Ethics and Values: As child development 
throughout the life course is so profoundly impacted by environmental and social 
conditions, this course will emphasize the critique and evaluation of various 
developmental theories from a multicultural perspective and a social justice 
perspective. This course will also consider potential ethical dilemmas that may arise 
for social workers working with children and families. The impact of social conditions 
and social policy and the need for macro and micro intervention to improve the lives 
of children will also be addressed. 
 
Intensive Focus on Privilege, Oppression, Diversity and Social Justice (PODS): 
This course integrates PODS content and skills with a special emphasis on the 
identification of theories, practice and/or policies that promote social justice, 
illuminate injustices and are consistent with scientific and professional knowledge. 
Through the use of a variety of instructional methods, this course will support 
students developing a vision of social justice, learn to recognize and reduce 
mechanisms that support oppression and injustice, work toward social justice 
processes, apply intersectional and intercultural frameworks and strengthen critical 
consciousness, self knowledge and self awareness to facilitate PODS learning. 
 
Accommodations: 
If you need or desire an accommodation for a disability, please let me know soon.
 The earlier that you make me aware of your needs the more effectively we will 
be able to use the resources available to us, such as the services for Students with 
Disabilities, the Adaptive Technology Computing Site and the like. If you do decide to 
disclose your disability, I will treat that information as private and confidential. Also, 
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please notify me if religious observances conflict with class attendance or due dates 
for assignments so we can make appropriate arrangements. 
*Contributions from Julie Ribato 
 
 
Course Requirements 
 
Attendance and Participation (15 POINTS) 
CLASS STARTS AT 9AM sharp not 9:10 
Attendance is expected for every class. 2 points will be deducted from your final grade 
for every unexcused absents.  If you are not going to make it to class, I ask that you 
notify my as soon as you know, and make up the work accordingly. 
 
Participation 
The use of cell phones is not permitted in my classroom.  The use of computers 
is greatly discouraged. 
Learning is a multi-level process.  Students are expected to be engaged in class and 
participate to their fullest capacity.  Discussion and questions are a major part of this 
course and you are expected to participate.  My expectation is that you will be 
engaged, will not allow any electronic devices to distract you during class, will be 
respectful of all members of the class and will help to provide and sustain a safe 
environment for this course.  No learning can happen when students feel unsafe. 
 
Assignments (40 POINTS) 
Observation Assignment* 10-14 pages 
Choose a child to observe for 30-60 minutes.  The child cannot be your own or a child 
you are raising.  The child can be in a group or individually.  There is no need to 
record the entire observation, however it may take that long to see a significant range 
of emotions/events. 
 
Purpose of Assignment: 
The purpose of this assignment is to practice your observations skills and learn to 
connect them with theories of development.  Keep in mind domains of development 
like affect, stress tolerance, problem solving capacity, and physical health etc…  There 
is a chart at the end of the “Practice” chapter of the Davies text that will help you also. 
TIP: 
*Observe holistically:  Physically (body size, and use), emotionally (facial 
expressions), and socially (approach and engage with others). Write 2-3 pages of your 
observations. 
*Observe yourself holistically: How are you feeling?  What are your beliefs about this 
child?  What is anything is happening in your belly?  Has your breathing changed?  Are 
memories surfacing of your childhood, or your child’s childhood?  Write 1-2 pages 
about your own physical and emotional responses to your observations.—DO NOT 
JUDGE YOUR VOICE IN THIS PROCESS. 
 
The theory part of your paper will be to discuss the connection between the child’s 
behaviors you have observed and two theories.  First use Lilla’s Wake and Stress 
Response chart (in Canvas).  This will help you to distinguish between significant 
responses and more “regular” responses of both the child and the caregiver.  Then 
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make a connection to a developmental model theory, such as Attachment Theory 
(Bowlby), Cognitive Theory (Piaget), Erikson’s stages of Development, or another 
theory that has had a STRONG history of contribution to our understanding of 
children or research base. Write a summary of the theory of your choice, show 
competence in your understanding of this theory. 
 
After the summary of the theory sight examples of what you observed and how it 
relates to the developmental theories you have chosen.  If there is already a concern 
about the child you observed it may be helpful to use Green’s Assessment of Lagging 
Skills and Unsolved Problems (on Canvas ALSUP) to help frame your observations.   It 
is in this section that you can infer what your therapeutic hypothesis is, however you 
must show examples as to why and how you developed your hypothesis. 
 
Finally write your reflection of this process.  What, if any were your automatic 
assumptions, how did your hypothesis change as you started to look at the 
observations through different lens?  How were your observations influenced by your 
own culture/history/privilege?  Thoughts and feelings about the entire assignment. 
 
Grading: 
15 points—Thoroughness and relevance of observation descriptions, including 
observation of stress response 
10 points—Description and understanding of theory used 
10 points—Connection—Observation to theory 
4 points—Ability to observe without judgment 
4 points—Reflective capacity 
2 points—Writing, grammar, clarity 
 
Reading Responses (15 POINTS EACH)  
 
DUE FEBRUARY 4th (3-4 pages) 
Pick an article you have not read before and sit quietly with a pad of paper next to you 
while you read.  As you read through the article I want you to recognize any and all 
the little changes that happen in your body.  Are you distracted while you read?  Does 
your foot start to tap or stop tapping at a certain point?  Does your chest get tight?  Do 
you feel tired all of a sudden?  Do body parts start to ache?  What specifically are you 
reading when these changes occur?  This is simply a tool to practice observation…DO 
NOT JUDGE YOUR BODY OR YOURSELF! 
 
After you have finished the article write up what the changes were and if you noticed 
any connection between the reading section and your body.  Practice making 
observations and creating theories behind the thoughts and feelings…but do not 
judge! 
 
DUE MARCH 6TH (2-3 pages) 
Is there an article that peaks your interest?  After you read it did it satisfy, or leave 
you wanting to know more about the subject?  Do you know why that particular 
article was one that struck you? 
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DUE APRIL 3RD (2-3 pages) 
Why is learning about “normal” child development so significant?  How does this 
relate to what you think is “normal” development.  Were there any specific beliefs that 
were changed about development from the readings? 
 
CALENDAR 
Class One: January 9, 2017--History of Models of Understanding Development 
 Observation Skills—Checking in with OUR Judgments 
 Syllabus Review—Readings and Assignments 
 
January 16, 2017 
MLK DAY NO CLASS 
 
Class Two: January 23, 2017--Prenatal and Neonatal Development 
 Readings:  

• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 1 (pp. 1-20) 
• Thompson (2014) Stress and Child Development 
• Siegel, Dan (2012) The Whole Brain Child; Chapter 1 and 2 

  
Class Three: January 30, 2017--Emotional Development—Looking at Self—How did 
you develop? 
 Readings: 

• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 13 (pp. 209-
220) 

• http://www.nature.com/neuro/journal/vaop/ncurrent/full/nn.4458.html 
• https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3232061/ 

 
Class Four: February 4, 2017--Attachment and Parental Representations/WMCI 
 JULIE RIBATO WILL TEACH THIS CLASS 
 Readings: 

• Davies: Introduction—Chapter 1 Attachment as a Context of Development, 
(pp.3-38) 

• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 5 (pp. 85-96) 
• Sunderland: Crying and Separations 
• Belsky, J. (1996). Fathers and Attachment 
• Vreeswijk, et al., (2015) Fathers’ and mothers’ representations of the infant: 

Associations with prenatal risk factors 
 
Class Five: February 13, 2017--Brain Development and Resiliency 
 Readings: 

• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 8 (pp. 129-
144) 

• Davies: Chapter 2—Brain Development (pp. 39-59) 
 
Class Six: February 20, 2017--Infant Development 
 Readings: 

• Davies: Introduction part II--Chapter 5 (pp.127-162) 
• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 13 (pp. 209-

220) 
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• Read Below link Chapter 3 (pp. 42-54) 
• https://books.google.com/books?hl=en&lr=&id=TM-

SDAAAQBAJ&oi=fnd&pg=PA42&dq=brain+development+bruce+Perry&ots=Ot
EAYyrxvc&sig=7_PpocQS9AemF6knxQHBS7fvAV8#v=onepage&q&f=false 

 
SPRING BREAK 
Class Seven: March 6, 2017--Toddler Development 
 Readings: 

• Davies: Chapter 7—Toddler Development (pp. 185-224) 
• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 3 (pp. 55-70) 

 
Class Eight: March 13, 2017--Preschool Development  
 Readings: 

• Davies: Chapter 9—Preschool Development (pp. 251-303) 
• The Effects of Poverty on Child Development and Educational Outcomes (2008) 

Engle and Black 
 
Class Nine: March 20, 2017--Middle School Development 
 Readings: 

• Davies: Chapter11—Middle Childhood Development (pp. 337-383) 
• Biblarz and Stacey (2010). How does the gender of parents matter? Journal of 

Marriage and Family, 72, 3-22 
• Bernier et al., (2015) A secure base from which to regulate: Attachment 

security in toddlerhood as a predictor of Executive Functioning at 
Kindergarten 

 
Class Ten: March 27, 2017--Family Development 
 Readings: 

• Read link below Chapter 4, (pp. 55-75) 
• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 9 (pp. 145-

159) 
• https://books.google.com/books?hl=en&lr=&id=TM-

SDAAAQBAJ&oi=fnd&pg=PA42&dq=brain+development+bruce+Perry&ots=Ot
EAYyrxvc&sig=7_PpocQS9AemF6knxQHBS7fvAV8#v=onepage&q&f=false 

 
Class Eleven: April 3, 2017--Developmental Disabilities and the impact they have on 
families 
 Readings: 

• Solomon, David: Far From the Tree Chapter 1 (pp. 1-47) 
• https://www.youtube.com/watch?v=_xsfNrG5Bnw 

 
Class Twelve: April 10, 2017--Play Across Cultures 
 Readings: 

• Brandt et al.:Infant and Early Childhood Mental Health—Chapter 7 (pp. 111-
128) 

 
 
Class Thirteen: April 17, 2017 
To be determined 


