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COURSE TITLE: Introduction to Community Organization, Management, and 

Policy/Evaluation Practice 
COURSE NUMBER: SW560 (Section 7, Fall 2016) 
CREDIT HOURS: 3 
PREREQUISITES: None, required for all students 
LOCATION & TIME: SSWB 1804, Tuesdays 2-5pm 
INSTRUCTOR: Elizabeth M. Armstrong, MSW 
CONTACT INFORMATION: elimarie@umich.edu, elizabethmariearmstrong (Skype) 
OFFICE HOURS & LOCATION: By appointment, SSWB 3832 

 
COURSE DESCRIPTION 
This course is a social work foundation course focused on methods for macro practice: 
specifically community organization, management, and policy advocacy. It is partly a survey in 
nature, touching on a variety of methods, strategies, and skills. It provides an appreciation for 
the historical and contemporary importance of these forms of practice. The relevance of these 
methods to diverse populations and identities is addressed. Aspects of culturally sensitive and 
socially just practice are emphasized. 

 
COURSE CONTENT 
Students learn beginning knowledge and skills in the areas of community organization, 
management, and policy advocacy. They learn to understand a variety of associated roles such 
as community organizer, manager, and policy advocate. The course also provides students 
with the opportunity to integrate learning from SW502, which is designed to be taken 
concurrently. 
 
Over the course of the semester, students focus on: (1) understanding the context of macro 
practice; (2) identifying community and organizational interventions to address social needs 
and problems; (3) organizing and building relationships within communities and organizations; 
and (4) organization-based and community-based policymaking, planning, and program 
development. Course content addresses concepts and practice skills involving assessment, 
problem solving, and intervention planning at the macro level as well as strategies for effective 
work with communities and organizations. Content also includes reflective practice and the use 
of interpersonal skills in macro practice. 
 
COURSE COMPETENCIES AND PRACTICE BEHAVIORS 
This course addresses the following competencies and practice behaviors: 
 
Competency 1—Identify as a professional social work and conduct oneself accordingly. 
Social workers serve as representatives of the profession, its mission, and its core values. They 
know the profession’s history. Social workers commit themselves to the profession’s 
enhancement and to their own profession conduct and growth. Social workers 

• Advocate for client access to the services of social work; 
• Attend to professional roles and boundaries. 
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Competency 2—Apply social work ethical principles to guide professional practice. 
Social workers have an obligation to conduct themselves ethically and to engage in ethical 
decision-making. Social workers are knowledgeable about the value base of the profession, its 
ethical standards, and relevant law. Social workers 

• Recognize and manage personal values in a way that allows professional values to 
guide practice; 

• Make ethical decisions by applying standards of the National Association of Social 
Workers Code of Ethics and, as applicable, of the International Federation of Social 
Workers/International Association of Schools of Social Work Ethics in Social Work 
Statement of Principles; 

• Apply strategies of ethical reasoning to arrive at principled decisions. 
 
Competency 3—Apply critical thinking to inform and communicate professional judgments. 
Social workers are knowledgeable about the principles of logic, scientific inquiry, and reasoned 
discernment. They use critical thinking augmented by creativity and curiosity. Critical thinking 
also requires the synthesis and communication of relevant information. Social workers 

• Distinguish, appraise, and integrate multiple sources of knowledge, including 
research-based knowledge and practice wisdom; 

• Analyze models of assessment, prevention, intervention, and evaluation; 

• Demonstrate effective oral and written communication in working with individuals, 
families, groups, organizations, communities, and colleagues. 

 
Competency 4—Engage diversity and difference in practice. 
Social workers understand how diversity characterizes and shapes the human experience and 
is critical to the formation of identity. The dimensions of diversity are understood as the 
intersectionality of multiple factors including age, class, color, culture, disability, ethnicity, 
gender, gender identity and expression, immigration status, political ideology, race, religion, 
sex, and sexual orientation. Social workers appreciate that, as a consequence of difference, a 
person’s life experiences may include oppression, poverty, marginalization, and alienation as 
well as privilege, power, and acclaim. Social workers 

• Recognize the extent to which a culture’s structures and values may oppress, 
marginalize, alienate, or create or enhance privilege and power; 

• Gain sufficient self-awareness to eliminate the influence of personal biases and 
values in working with diverse groups; 

• Recognize and communicate their understanding of the importance of difference in 
shaping life experiences. 

 
Competency 5—Advance human rights and social and economic justice. 
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Each person, regardless of position in society, has basic human rights such as freedom, safety, 
privacy, and adequate standard of living, health care, and education. Social workers recognize 
the global interconnections of oppression and are knowledgeable about theories of justice and 
strategies to promote human and civil rights. Social work incorporates social justice practices 
in organizations, institutions, and society to ensure that these basic human rights are 
distributed equitably and without prejudice. Social workers 

• Advocate for human rights and social and economic justice; and 

• Engage in practice that advances social and economic justice. 
 
Competency 6—Engage in research-informed practice and practice-informed research. 
Social workers use practice experience to inform research, employ evidence-based 
interventions, evaluate their own practice, and use research findings to improve practice, 
policy, and social service delivery. Social workers comprehend quantitative and qualitative 
research and understand scientific and ethical approaches to building knowledge. Social 
workers 

• Use research evidence to inform practice. 
 
Competency 7—Apply knowledge of human behavior and the social environment. 
Social workers are knowledge about human behavior across the life course; the range of social 
systems in which people live; and the ways social systems promote or deter people in 
maintaining or achieving health and well-being. Social workers apply theories and knowledge 
from the liberal arts to understand biological, social, cultural, psychological, and spiritual 
development. Social workers 

• Utilize conceptual frameworks to guide the processes of assessment, intervention, 
and evaluation; and 

• Critique and apply knowledge to understand person and environment. 
 

Competency 8—Engage in policy practice to advance social and economic well-being and to 
deliver effective social work services. 
Social work practitioners understand that policy affects service delivery, and they actively 
engage in policy practice. Social workers know the history and current structures of social 
policies and services; the role of policy in service delivery; and the role of practice in policy 
development. Social workers 

• Analyze, formulate, and advocate for policies that advance social well-being 

• Collaborate with colleagues and clients for effective policy action. 
 

Competency 9—Respond to contexts that shape practice. 
Social workers are informed, resourceful, and proactive in responding to evolving 
organizational, community, and societal contexts at all levels of practice. Social workers 
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recognize that the context of practice is dynamic, and use knowledge and skill to respond 
proactively. Social workers 

• Continuously discover, appraise, and attend to changing locales, populations, 
scientific and technological developments, and emerging societal trends to provide 
relevant services 

• Promote sustainable changes in service delivery and practice to improve the quality 
of social services. 

 
Competency 10—Engage, assess, intervene, and evaluate with individuals, families, groups, 
organizations, and communities. 
Professional practice involves the dynamic and interactive processes of engagement, 
assessment, intervention, and evaluation at multiple levels. Social workers have the knowledge 
and skills to practice with individuals, families, groups, organizations, and communities. 
Practice knowledge includes identifying, analyzing, and implementing evidence-based 
interventions designed to achieve client goals; using research and technological advances; 
evaluating program outcomes and practice effectiveness; developing, analyzing, advocating, 
and providing leadership for policies and services; and promoting social and economic justice. 

Competency 10(b)—Assessment 
Social workers 

• Collect, organize, and interpret client data 

• Assess client strengths and limitations 
• Develop mutually agreed-on intervention goals and objectives; and 

• Select appropriate intervention strategies. 

Competency 10(c)—Intervention 
Social workers 

• Initiate actions to achieve organizational goals 

• Implement prevention interventions that enhance client capacities; 
• Help clients resolve problems; 

• Negotiate, mediate, and advocate for clients; and 

• Facilitate transitions and endings. 

Competency 10(d)—Evaluations 
Social workers 

• Critically analyze, monitor, and evaluate interventions. 
 
COURSE OBJECTIVES 
On completion of this course, students using a generalist practice framework will be able to: 
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1. Describe the historical, social, political, and economic forces that have shaped and 
continue to shape macro practice in social work. (Practice Behaviors 4.1, 9.1). 

2. Identify community organization, management, and policy-advocacy strategies for 
dealing with contemporary social work and social welfare problems. (Practice 
Behaviors 1.1, 3.1, 5.2, 5.3, 6.2, 8.1) 

3. Demonstrate beginning level community organization, management, and policy 
advocacy skills in promoting social work values. (Practice Behaviors 3.1, 3.3, 4.3, 
5.2, 5.3, 8.1, 8.2, 9.2, 10.c.1, 10.c.2, 10.c.3, 10.c.4, 10.c.5, 10.d.1) 

4. Apply NASW’s Code of Ethics and other professional codes to the selection of 
action strategies, and in particular applying them to those situations that affect 
disadvantaged/discriminated against populations. (Practice Behaviors 1.3, 2.1, 2.2, 
2.4, 4.2, 5.3) 

5. Demonstrate the ability to use selected macro assessment tools (e.g., community 
profiles, asset maps, community needs and strength assessment, Census data 
analysis, windshield surveys, SWOT analysis, force field analysis, flow-charts, 
nominal group technique, task analysis, and ethical analysis) to develop client-
centered interventions. (Practice Behaviors 3.1, 3.2, 7.1, 7.2, 10.b.1, 10.b.2, 10.b.3, 
10.b.4, 10.c.1, 10.c.2, 10.c.3, 10.c.4, 10.c.5) 

6. Specify/identify those situations in which social workers are likely to be central to 
addressing major social welfare concerns. (Practice Behaviors 5.3, 7.2) 

7. Identify salient connections between macro practice and interpersonal practice. 
(Practice Behaviors 3.2, 7.1, 7.2)  

 
COURSE DESIGN 
Using the lecture/discussion mode as the primary format, class sessions will also include skill-
building activities and exercises, speakers, and videos. Course themes—and strategies for 
addressing them—include: 
 
Multiculturalism & 
Diversity 

Are addressed through methods such as readings, examples, 
cases, and role plays, and the development of intervention 
tools that explore multicultural and diversity issues from at 
leave five perspectives: 1) the worker (community organizer); 
2) the manager; 3), the policy analyst/advocate; 4) the 
organization or program; 5) the community or client system. 

Social Justice Is addressed through the use of readings, examples, cases, 
and role plays, and the development of intervention tools that 
enable workers to secure better representation of 
underrepresented community members and points of view in 
the community, agency, and polity, and to address, through 
the attainment of program goals, issues of historical exclusion 
and exploitation. Techniques of both transactional and 
transformational change are considered. 
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Promotion, Prevention, 
Treatment & 
Rehabilitation 

Are addressed through methods such as readings, examples, 
cases, and role plays, and the development of intervention 
tools that explore social attention to the benefits of early 
intervention, (promotion and prevention), risks attendant to the 
use of various methods (treatment), and the need for longer 
term connection and follow up (rehabilitation).  

Behavioral and Social 
Science Research 

Is addressed through the use of readings, examples, cases, 
and role plays, and the development of intervention tools that 
explore the perspectives of social and behavioral science 
theory on the community, the organization, and the polity. 
Organizational, political science, and community theories will 
be important bases for class analysis. 

Social Work Ethics and 
Values 

The course will address ethical and value issues related to 
working with and in organizations, communities, societies, and 
in conducting policy-focused research in these areas. For 
example, as employees of organizations, members of 
communities, and citizens of states, social workers must work 
to ensure equal treatment for all citizens, while at the same 
time expressive preferential programmatic attention to the 
most disadvantaged within those systems. The course will 
also focus on social workers’ responsibilities as professionals 
to promote general welfare through working towards the 
elimination of discrimination, expanding choices for all 
persons, encouraging respect for diversity, advocating for 
progressive change in social policies, and encouraging 
informed participation by the public. 

Faculty Approved: October 17, 2012 
 
Course Materials 
Recommended text: 
Coley, S.M. & Scheinberg, C.A. (2014). Proposal Writing: Effective Grantsmanship. 5th edition. 
Thousand Oaks, CA: Sage Publications. 
 
ASSIGNMENTS & GRADING 
There are three major, graded assignments for this course along with the expectation of regular 
attendance and class participation, both foundational to an effective learning environment. 
Assignments are summarized below with their relative weights. Additional details follow the 
course outline. 

Assignment Type Due Date Weight 
Attendance and participation (in class and 
online) 

Individual/ 
group 

Ongoing 10% 

Reflective Assignments Individual  10% 
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Grading 
A+ (98-100) This grade signifies work that goes beyond the content of the course and the 

expertise students are expected to master. The grade of “A+” will rarely be 
used and, in general, students should not expect to receive this grade on 
assignments. 

A (94-97) 
A- (90-93) 

The grades “A/A-” are used for assignments that demonstrate excellence and 
are reserved for student work that not only demonstrates mastery of content 
but that also shows that the student has undertaken a complex task, applied 
critical thinking skills to the assignment, and/or has demonstrated creativity in 
his or her approach. The difference between these two grades is determined 
by the degree to which these skills have been demonstrated.  

B+ (87-89) A grade of “B+” is given to work determined to be very good. This grade 
denotes that a student has demonstrated a more-than-competent 
understanding of the material.  

B (84-86) A “B” grade is given to student work meeting the basic requirements of the 
assignment. It denotes that the student has done adequate work and meets 
basic course expectations.  

B- (80-83) The grade of “B-” denotes that a student’s performance was less than 
adequate on an assignment, reflecting a moderate grasp of expectations 
and/or content.  

C+ (77-79) 
C (73-76) 
C- (70-72) 

A grade of “C” reflects a minimal grasp of the assignment, poor organization 
of ideas and/or several significant areas requiring improvement.  

D (<69) The grade “D” reflects a failure to meet the minimum standards and/or serious 
deficiencies in all aspects of performance on the assignment. These 
assignments will not be given credit until they are revised and resubmitted. 

 
Attendance: It is School policy that students attend all of their classes. Please plan to arrive on 
time at 10 past the hour and stay for the duration of class. Also note that the class is 3 hours in 
length and we will take a 10-15 minute break at the halfway point each week. If you arrive after 
the break, you will be considered absent for that class session. Because of the structure of the 
course—with in-class skill building activities and team—absences may jeopardize a student’s 

• Reflection Essay 
• Pecha Kucha 

9/12/16 
12/13/16 

 

Article presentations 
• Organizing and mobilizing 
• Organizational practice 

Group  
10/4/16 
11/8/16 

10% 
 

Advocacy Assignment  Individual 10/25/16 20% 
Community Profile 
• Pre-profile reflection 
• Community profile presentation 
• Reflection paper and Team Evaluation 

 
Team 
Team 
Individual 

 
10/11/16 
11/22/16 
11/29/16 

 
25% 

Concept Paper/Mini-Proposal  Either 12/13/16 25% 



SW560 (Armstrong) F2016	
	

8 

ability to successfully complete assignments. More than two absences will result in an 
automatic reduction in a student’s participation grade. If you need to miss class, please let me 
know in advance and make plans with a colleague to go over what was covered.  
 
That said, if you have a contagious illness that spreads easily in enclosed spaces (e.g., the flu, 
norovirus) please do not come to class! Instead, stay home and focus on getting well! 
 
Participation: I expect students to be engaged and self-directed learners who are willing to 
share and reflect on their own others’ experiences and perspectives. Class participation—both 
in small groups and full-class discussions—is a professional responsibility and a critical 
component of this course. It is essential to come to class ready to discuss assigned readings 
(e.g., having read and thought about them) and their connections to your experiential 
knowledge, content from other courses, current events, and the like. Making connections 
between content in this course and elsewhere in life is critical to your own and others’ learning. 
We are all potential teachers and learners. 
 
Formatting and Citations: Students are expected to use APA style for each assignment. This 
includes appropriate attribution of authorship, including page numbers, for paraphrases or 
ideas acquired from other sources as well as any direct quotations. The University of Michigan 
Library System maintains an online resource on APA style that you may find helpful: 
http://guides.lib.umich.edu/c.php?g=282964&p=1885441 
 
No other aspects of APA style will be used. Instead, students are expected to prepare all 
assignments as “professional reports” (e.g., single-spaces, plenty of white space, generous 
use of headings and sub-headings, underlining, italics, bold, etc. to organize content.  
 
Late Work: Formal assignments (those listed in the syllabus) must be submitted by their 
corresponding due date and any in-class work must be handed in by the end of class. If you 
anticipate needing an extension, you must contact me at least 24 hours in advance to provide 
a rationale for the extension and a plan for submitting it. Work submitted after the due date and 
without prior approval will be penalized at a rate of 5% per day (e.g., an on-time grade of 95% 
converts to a 90% if submitted one day late, 85% if two days late, etc.). Requests for 
extensions on multiple assignments will be met with skepticism. 
 
Add/Drop Period, Course Withdrawal, and Incompletes: Please be aware that the last day 
of add/drop period is 9/26/16 and the last day to withdraw is 10/17/16. All students will receive 
a final course grade based on work submitted by 12/20/16. Extensions beyond that date are 
not possible.  
 
Plagiarism: Plagiarism is the act of presenting the work or ideas of others as your own. Any 
material reproduced verbatim or paraphrased must be referenced following the guidelines in 
the APA style manual. Evidence of collaboration on written work also counts as plagiarism. 
Acts of plagiarism must be reported to the campus judiciary for investigation. Plagiarism on an 
assignment in this course will result in a “0” for that assignment. Plagiarism is taken very 
seriously at the University of Michigan and is grounds for expulsion from the University. It is 
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your responsibility to familiarize yourself with the Student Code of Academic and Professional 
Conduct found here: http://ssw.umich.edu/msw-student-guide.  
 
In addition, the University of Indiana hosts an excellent online tutorial on plagiarism that can be 
found at: https://www.indiana.edu/~academy/firstPrinciples/index.html. 
 
Writing Support 
The ability to write clearly and effectively is a critical component of successful social work 
practice, particularly at the macro level. In addition to my feedback on written assignments, I 
encourage students to be familiar with and make use of other resources for improving their 
writing. These include 

• The Office of Student Services includes Betsy Williams, the Writing/Study Skills 
Coordinator, who is available to work individually with students and can be 
contacted directly (betsywil@umich.edu). 

• Sweetland Writing Center, located at 1310 North Quad, offers 30-minute writing 
workshops. These are led by Sweetland faculty and allow students to receive 
assistance on written assignments for courses. Appointments must be scheduled in 
advance and students are allowed one visit per week and up to fifteen visits per 
semester. Additional information can be found here: 
https://lsa.umich.edu/sweetland/undergraduates/writing-support/writing-workshop-
guidelines.html 

I am also available to provide feedback on drafts of written work up to one week prior to the 
assignment’s official due date. 
 
ADDITIONAL COURSE DETAILS 
Accommodations 
If you are differently-abled or have a condition that may interfere with your participation in this 
course, please schedule a private meeting with me as soon as possible to discuss 
accommodations for your specific needs. This information will be kept strictly confidential. For 
more information and resources, please contact the Services for Students with Disabilities 
office at G664 Haven Hall, 734-763-3000.  

Availability and Contact 
Email is the best way to reach me. Please include “SW560” in the subject line. I will respond to 
emails within 24 hours of receiving them and often much sooner. However, I will not respond to 
emails regarding assignments after 9pm the day an assignment is due. Please plan 
accordingly. 
 
Cell phones/Laptops/”Other Electronic Devices”: I expect students to turn off or mute (not 
“vibrate”) any cell phones and to refrain from responding to calls and texts during class. These 
devices can be used freely during the break. Use of laptops is acceptable in class as some 
students take notes more efficiently using laptops. Use of laptops for non-course related 
activities (i.e. web surfing, online shopping, emails, Facebook) is distracting to yourself, fellow 



SW560 (Armstrong) F2016	
	

10 

students, and to the instructor. Engaging in such activity will adversely affect your participation 
grade in this course.  
 
Religious Observances 
If you anticipate missing class for religious reasons during the course of the term, please 
provide me with advance notice, ideally during the first week of the semester. Students are 
responsible for any coursework missed and reasonable alternative opportunities for their 
completion will be provided. 

Student Mental Health, Wellbeing, and Work-Life Balance 
The University of Michigan is committed to advancing the mental health and wellbeing of its 
students. If you or someone you know if feeling overwhelmed, depressed, and/or in need of 
support, services are available. The Office of Student Services here at the School of Social 
Work can help connect you with resources in the larger University and community. Support is 
also available through: 

• Counseling and Psychological Support Services (CAPS) at (734) 764-8312 and 
http://caps.umich.edu/ during and after hours, on weekends and holidays, and 
through its centers on North and Central Campus. 

• University Health Services (UHS) at (734) 764-8320 and 
http://www.uhs.umich.edu/mentalhealthsvcs for mental health services and 
http://www.uhs. umich.edu/aodresources for alcohol and other drug use-related 
concerns. 

• Work-Life Resource Center at https://hr.umich.edu/benefits-wellness/family/work-
life-resource-center has resources for students with care giving responsibilities. 
Students with children may find additional information at 
http://www.studentswithchildren.umich.edu/ helpful. 

 
TENTATIVE COURSE OUTLINE 

9/6/16  Session One: Course Introduction & Overview 
 

Topics • Course introduction & overview 

• Defining macro practice 
 

Readings • Bent-Goodley, T.B. (2016). Social work’s grand challenges: Mobilizing the 
profession. Social Work, 61(3), 197-198. 

• Netting, F.E., Kettner, P.M., McMurty, S.L. & Thomas, M.L. (2017). An 
Introduction to Macro Practice in Social Work. In Netting et al. (Eds.) Social 
Work Macro Practice. (6th edition, pp. 1-28). Boston, MA: Pearson Education. 

• Uehara, E. et al. (2013). Grand challenges for social work. Journal of the 
Society for Social Work and Research, 4(3), 165-170. 

9/13/16  Session Two: The History and Components of Macro Practice 
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Topics • History, values, and components of macro practice 

• The challenges of macro practice in a diverse society 
• Develop Community Profile teams 

 
Reflection Essay due via Canvas by 11:59pm 
 

Readings • Kivel, P. (2007). Social service or social change? In Incite! Women of Color 
Against Violence (Ed.). (2007). The revolution will not be funded: Beyond the 
non-profit industrial complex. (pp. 129-149). Boston, MA: South End Press. 

• Netting, F.E., Kettner, P.M., McMurty, S.L. & Thomas, M.L. (2017). The 
Historical Roots of Macro Practice. In Netting et al. (Eds.) Social Work Macro 
Practice. (6th edition, pp. 29-58). Boston, MA: Pearson Education. 

• Long, D.D., Tice, C.J. & Morrison, J.D. (2006). Adopting a Strengths 
Perspective in Macro Practice. In Long, Tice & Morrison (Eds.) Macro Social 
Work Practice: A Strengths Perspective. (pp. 26-49). Belmont, CA: Thomson 
Higher Education. 

9/20/16 Session Three: Advocacy as a Form of Social Action  
 

Topics • Models of advocacy 

• Policy advocacy 
 

Bring an example of an Op-Ed piece or Letter to the Editor published in the 
last 30 days to class. 
 

Readings • Mondros, J. (2013). Political, social, and legislative action. In M.O. Weil, M. 
Reisch, & M. Ohmer (Eds.), The Handbook of Community Practice. (2nd 
edition, pp. 345-359). Thousand Oaks, CA: Sage. 

• Lens, V. (2004). Principled negotiation: A new tool for case advocacy. Social 
Work, 49(3), 506-513. 

• Hoefer, R. (2012). Social justice and advocacy practice. In R. Hoefer (Ed.), 
Advocacy Practice for Social Justice. (2nd edition, pp. 25-41). Chicago, IL: 
Lyceum Press.  

• Cochran, G., Montgomery, K. L., & Bell, H. (2012). Translating evidence-
based practices into policy: A case study in Texas. Social Work in Health 
Care, 51(5), 383-401. 

9/27/16 Session Four: Understanding Community Problems & Populations and 
Models of Community Organization Practice & Their Implications 
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Topics • Defining the community 

• Conceptualizations of communities and their implications 

• Typologies of community organizing 

• Empowerment theory and community organization practice 
 
Film: Dignity Harbor 

 

Readings • Hardcastle, D.A. (2011). The Concept of Community in Social Work Practice. 
In D.A. Hardcastle (Ed.), Community Practice Theories and Skills. (3rd edition, 
pp. 94-129). Oxford, NY: Oxford University Press. 

• Pyles, L. (2013). Critical Organizing Frameworks. In L. Pyles (Ed.) Progressive 
Community Organizing: Reflective Practice in a Globalizing World. (2nd 
edition, pp. 73-91). New York, NY: Routledge.  

• McDonald, M., Catalani, C., & Minkler, M. (2012). Using the Arts and New 
Media in Community Organizing and Community Building: An Overiew and 
Case Study from Post-Katrina New Orleans. In M. Minkler (Ed.) Community 
Organizing and Community Building for Health and Wellness. (3rd edition, pp. 
288-308). Piscataway, NJ: Rutgers University Press.   

10/4/16 Session Five: Organizing and Mobilizing Communities  
 

Topics • Roles of the organizer 

• Group skills in community work 

• Selecting appropriate strategies and tactics 

• Social capital and community mobilization 
 

Readings • Pyles, L. (2013). Tactics for Change. In L. Pyles (Ed.) Progressive Community 
Organizing: Reflective Practice in a Globalizing World. (2nd edition, pp. 148-
161). New York, NY: Routledge.  

• Staples, L.H. (2000). Insider/outsider upsides and downsides. Social Work 
with Groups, 23(2), 19-35. 

• Gutiérrez, L.M, Lewis, E.A., Dessel, A.B., & Spencer, M. (2013). Principles, 
skills, and practice strategies in promoting multicultural communication and 
collaboration. In M. Weil, M.S. Reisch, & M.L. Ohmer (Eds). The Handbook of 
Community Practice. (2nd edition, pp. 445-460). Thousand Oaks, CA: Sage. 

Choose one (in “Topical Readings” folder): 

• Chun, J. J., Lipsitz, G., & Shin, Y. (2013). Intersectionality as a social 
movement strategy: Asian immigrant women advocates. Signs, 38(4), 917-
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940. 

• Gant, L. M., Shimshock, K., Allen-Meares, P., Smith, L., Miller, P., 
Hollingsworth, L. A., & Shanks, T. (2009). Effects of Photovoice: Civic 
engagement among older youth in urban communities. Journal of 
community practice, 17(4), 358-376. 

• Gates, A. B. (2014). Integrating social services and social change: Lessons 
from an immigrant worker center. Journal of Community Practice, 22(1-2), 
102-129. 

• Groch, K., Gerdes, K. E., Segal, E. A., & Groch, M. (2012). The grassroots 
Londolozi model of African development: Social empathy in action. Journal 
of Community Practice, 20(1-2), 154-177. 

• Nystrom, N. M., & Jones, T. C. (2003). Community building with aging and 
old lesbians. American journal of community psychology, 31(3-4), 293-300. 

10/11/16 Session Six: Assessing Community Needs and Strengths 
 

Topics • Frameworks for community analysis 
• Conducting a community needs assessment 

• Asset mapping: Identifying community strengths 
 

Pre-profile Reflection Due 
 
Library Session 
 

Readings • Checkoway, B. (2013). Social Justice Approach to Community Development. 
Journal of Community Practice, 21(4), 472-486. 

• Craig, S. L. (2011). Precarious partnerships: Designing a community needs 
assessment to develop a system of care for gay, lesbian, bisexual, 
transgender and questioning (GLBTQ) youths. Journal of Community 
Practice, 19(3), 274-291. 

• McKnight, J.L. & Kretzmann, J.P. (2012). Mapping Community Capacity. In 
M. Minkler (Ed.) Community Organizing and Community Building for Health 
and Wellness. (3rd edition, pp. 171-186). Piscataway, NJ: Rutgers University 
Press. 

• Ohmer, M.L. & DeMasi, K. (2009). Understanding Communities: Their History 
and Current Conditions. In Consensus Organizing: A Community 
Development Workbook. (pp. 139-160). Los Angeles: Sage.  

See also “Community Assessment Toolkit Folder”: 

• Eng, E. & Blanchard, L. (2012). Action-Oriented Community Diagnosis 
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Procedure. M. Minkler (Ed.) Community Organizing and Community Building 
for Health and Wellness. (3rd edition, pp. 425-427). Piscataway, NJ: Rutgers 
University Press. 

• Hollingsworth, L., Allen-Meares, P., Shanks, T., & Allen-Meares, P. (2009). 
Using the Miracle Question in Community Engagement and Planning 
(Research Note). Families in Society: The Journal of Contemporary Social 
Services, 90(3), 332-335. 

• McKnight, J. (2013). A Basic Guide to ABCD Community Organizing. 
Retrieved from 
http://www.abcdinstitute.org/docs/A%20Basic%20Guide%20to%20ABCD
%20Community%20Organizing(3).pdf 

• Taylor, D. K., Carravallah, L., Hamp, M., Buterakos, J., & Motarjemi, R. 
(2009). “Windshield Tour”–A Journey Towards Cultural Competency. 
Medical Education Online, 11. 

• UCLA Center for Health Policy Research. (n.d.). Key Informant Interviews. 
Retrieved from http://healthpolicy.ucla.edu/programs/health-
data/trainings/Documents/tw_cba23.pdf. 

10/18/16 Fall Study Break (no class meeting) 

10/25/16 Session Seven: Understanding Community-Based Organizations 
 

Topics • Structure, mission & goals of nonprofit community-based organizations 

• Decision-making, power, authority, and politics of nonprofit organizations 
 

Advocacy Assignment due by 11:59pm 
 

Readings • Hasenfeld, Y. (2010). The attributes of human service organizations. In Y. 
Hasenfeld (Ed.), Human Services as Complex Organizations (2nd ed., pp. 9-
32). Los Angeles: Sage Publications. 

• Glisson, C. (2015). The role of organizational culture and climate in 
innovation and effectiveness. Human Service Organizations: Management, 
Leadership & Governance, 39(4), 245-250. 

• Maynard, B. R. (2009). Social service organizations in the era of evidence-
based practice: The learning organization as a guiding framework for 
bridging science to service. Journal of Social Work, 10(3), 301-316. 

• Cooney, K. (2006). The institutional and technical structuring of nonprofit 
ventures: Case study of a US hybrid organization caught between two fields. 
Voluntas: International Journal of Voluntary and Nonprofit Organizations, 
17(2), 137-155. 

11/1/16 Session Eight: Community Observation Day 
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Topics • No class meeting 

• Use this time to observe your community (if you haven’t already) 
 

11/8/16 Session Nine: Managing Staff in Organizations; Inter-Organizational 
Practice; and Visioning and Strategic Planning in Community-Based 
Organizations 
 

Topics • Management theories 

• Personnel policies/supervisory roles and functions 
• Staff development 

• Assessing organizations 

• Power in organizations 

• Inter-organizational practice in multicultural communities 
 

Readings • Austin, M.J. & Vu, C.M. (2012). Assessment of Organizations. In C.A. 
Glisson, C.N. Dulmus, & K.M. Sowers (Eds.) Social Work Practice with 
Groups, Communities, and Organizations: Evidence-Based Assessments and 
Interventions. (pp. 131-157). Hoboken, NJ: Wiley. 

• Hopkins, K. (2009). Supervision, Development, and Training of Staff and 
Volunteers. In R.J. Patti (Ed.) The Handbook of Human Services 
Management. (2nd edition, pp. 283-294). Thousand Oaks, CA: Sage. 

• Hardcastle, D.A. (2011). Using Work Groups: Committees, Teams, and 
Boards. In D.A. Hardcastle (Ed.), Community Practice Theories and Skills. (3rd 
edition, pp. 248-271). Oxford, NY: Oxford University Press. 

• Brody, R. (2005). Strategic Planning. In R. Brody (Ed.) Effectively Managing 
Human Service Organizations. (3rd edition, pp. 20-38). Thousand Oaks, CA: 
Sage.  

Choose one: 
• Aarons, G. A., Wells, R. S., Zagursky, K., Fettes, D. L., & Palinkas, L. A. 

(2009). Implementing evidence-based practice in community mental health 
agencies: A multiple stakeholder analysis. American Journal of Public Health, 
99(11), 2087-2095. 

• James, J., Green, D., Rodriguez, C., & Fong, R. (2008). Addressing 
disproportionality through undoing racism, leadership development, and 
community engagement. Child Welfare, 87(2), 279-296. 

• Karabanow, J. (2004). Making Organizations Work Exploring Characteristics 
of Anti-Oppressive Organizational Structures in Street Youth Shelters. 
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Journal of Social Work, 4(1), 47-60. 
 • Middleton, J., Harvey, S., & Esaki, N. (2015) Transformational Leadership 

and Organizational Change: How Do Leaders Approach Trauma-Informed 
Organizational Change…Twice?. Families in Society. 96(3), pp. 155-163. 

• Wiggins, N., Kaan, S., Rios-Campos, T., Gaonkar, R., Morgan, E. R., & 
Robinson, J. (2013). Preparing community health workers for their role as 
agents of social change: Experience of the Community Capacitation Center. 
Journal of Community Practice, 21(3), 186-202. 

11/15/16 Session Ten: Ethical and Legal Issues in Macro Practice 
 

Topics • The meaning of ethics and ethical analysis in macro practice 

• Ethical issues in macro practice 

• Legal foundations of community-based nonprofit organizations 
 
Guest Speaker: Lisa McLaughlin, WorkIt Health 

 
Readings • Alinksy, S.D. (1972). Of means and ends. In S.D. Alinksy Rules for Radicals. 

(pp. 24-47). New York: Vintage Books. 

• Hardina, D. (2004). Guidelines for ethical practice in community organization. 
Social Work 49(4), 595-604. 

• Minkler, M., Pies, C. & Hyde, C.A. (2012). Ethical Issues in Community 
Organizing and Capacity Building. In M. Minkler (Ed.) Community Organizing 
and Community Building for Health and Wellness. (3rd edition, pp. 110-129). 
Piscataway, NJ: Rutgers University Press. 

• NASW. (2008). Code of Ethics. Retrieved from 
https://www.socialworkers.org/pubs/code/default.asp 

11/22/16 Session Eleven: Community Profile Presentation 
 

 Community Profile Due (2pm) 
 

11/29/16 Session Twelve: Program Development, Implementation, Monitoring & 
Evaluation and Resource Development & Management in Community Based 
Organizations 
 

Topics • Linking programs to mission and goals: Models and stages 

• Translating goals into objectives 

• Evaluating program outcomes 

• Managing information 
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• Proposal writing 

• Strategies for resource development 
 
Community Profile Individual Reflection / Team Evaluation Due (11:59pm) 

 
Guest Speaker: Aaron Suganuma, A Brighter Way & Nation Outside 
 

Readings • Coley, S. M., Scheinberg, C. A. (2013). Proposal writing: effective 
grantsmanship. Fourth Edition. Los Angeles: SAGE. 

• Kellogg Foundation. (2004). Using Logic Models to Bring Together Planning, 
Evaluation, and Action: Logic Model Development Guide. 

• Lauffer, A. (2009). Confronting Fundraising Challenges. In R.J. Patti (Ed.) The 
Handbook of Human Services Management. (2nd edition, pp. 351-372). 
Thousand Oaks, CA: Sage. 

• Martin, L.L. (2009). Programing Planning and Management. In R.J. Patti (Ed.) 
The Handbook of Human Services Management. (2nd edition, pp. 339-350). 
Thousand Oaks, CA: Sage. 

12/6/16 Session Thirteen: Social Policy and Community Practice 
 

Topics • Policy development and implementation at the community level 
• Analyzing the community impact of social policy 

 

Film: The Case Against 8 
 

Readings • Gamson, W. A. (2000). Framing social policy. Nonprofit Quarterly, 7(2), 40-
42. 

• McCue, B. (2012). The 10 Steps Strike Again! Breaking the Tire Cycle. In P. 
Libby (Ed.). The Lobbying Strategy Handbook: 10 Steps for Advancing Any 
Cause Effectively. (pp. 223-250). Thousand Oaks, CA: Sage.  

• Chambers, D.E. & Wedel, K.R. (2005). An overview of a style of policy 
analysis: A value-critical approach. In D.E. Chambers & K.R. Wedel (Eds.) 
Social Policy and Social Programs: A Method for the Practice Public Policy 
Analyst. (4th edition, pp. 49-61). Boston: Pearson. 

• Schneider, A., & Ingram, H. (1993). Social construction of target populations: 
Implications for politics and policy. American political science review, 87(02), 
334-347. 

12/13/16 Session Fourteen: The Future of Macro Practice 
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Topics • Course summary 

• Issues for the future 
 
Concept Paper/Mini-Proposal Due 
 
Pecha Kucha Presentations 
 

Readings • Burghardt, S. (2011). Summing up, moving forward. In S. Burghardt (Ed). 
Macro Practice in Social Work for the 21st Century: Bridging the Macro-Micro 
Divide. (2nd edition, pp. 452-475). Los Angeles: Sage. 

• Reisch, M. (2013). What is the future of social work? Critical and Radical 
Social Work, 1(1), 67-85. 

 
 
ASSIGNMENT INSTRUCTIONS 
 
Advocacy Assignment—due 10/25/16 at 11:59pm  
Students may choose either Option A: Speak Out or Option B: Coalition Assignment. 
Regardless of the option you choose, the following items should be submitted to Canvas by 
11:59pm on 10/25/16: 

• Your Op-Ed piece or written testimony (Option A: Speak Out) or written 
summary/analysis (Option B: Coalition Assignment); 

• An APA-style bibliography and list of interviews conducted; and 

• Your reflection paper. 
 
Option A: Speak Out 
Hoefer (2009) defines advocacy practice as “action [taken] in a systematic and purposeful way 
to defend, represent, or otherwise advance the cause of one or more clients at the individual, 
group, organizational, or community level, in order to promote social justice.” Using this 
assignment to operationalize our School’s emphasis on Privilege, Oppression, Diversity, and 
Social Justice (PODS), you are expected to advocate on behalf of a client population or cause 
in a public forum in order to influence decisions regarding your group or cause. The main 
purpose of this assignment is to introduce you to the process of policy advocacy. How actively 
you pursue it is up to you. 
 
Step 1: Select an issue 
Select an issue or cause connected to a particular marginalized group or social justice issue of 
interest to you. Possible foci include: an issue related to a policy you have studied in your 
social welfare policy course, or, if you are currently in field placement, an issue affecting your 
agency or its target population (though, if you plan to advocate on behalf of your agency, 
please let me know so we can ensure agency support and approval).  
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Step 2: Research the issue 
To develop an informed position, research your topic historically and in terms of its current 
context. This may include a review of social work and related academic literatures, policy 
discussions, and government or agency reports. It may also be helpful to interview someone 
knowledgeable about the subject. Please keep track of your sources, as you will be required to 
provide a bibliography when you submit the assignment. Based upon your review of the 
literature and the facts of the case, write an outline of the remarks you will use to guide your 
Op-Ed piece or written testimony. 
 
Step 3: Write your statement 
Select the proper forum for your advocacy effort. This could include a letter to the editor, a 
YouTube video, or a presentation in a public forum such as a public hearing, legislative 
committee, or special commission authorized to deal with your issue (e.g., county board of 
commissioners, the regents of a university or community college, school board trustees, the 
planning commission of a unit of government, or the board of directors of a human service 
organization). As you develop your Op Ed or written testimony, consider your audience and, to 
the best of your ability, craft an your statement to appeal to that audience. The Op Ed 
piece/written testimony you develop should be submitted along with your bibliography and 
reflection paper.  
 
Step 4: Reflect on the process 
To promote reflective practice, please prepare a two-page, double-spaced reflection paper 
addressing the following: 

• How you developed your project and, specifically, why you chose the particular 
issue you did. What is your rationale for framing your arguments in the manner you 
chose? 

• What do you see as the strengths and areas for improvement of your project? While 
it is appropriate to focus on the product itself, emphasis should be on the process 
and skills you used to develop it. 

• Reflect on the potential impact of your advocacy effort on behalf of your client 
group or cause. How might you integrate advocacy into your future social work 
practice? 

 
Option B: Coalition Assignment 
Step 1: Identify a local organization 
Identify a local organization, coalition, or collaboration (public or private) that is working for 
change on an issue of interest to you. 
 
Step 2: Gather information about the organization 
Attend a meeting of this group, interview someone in a leadership role, and review written 
materials about the organization/coalition/collaboration. Use recent media articles as resources 
to understand its current context. 
 
Step 3: Write a statement 
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Prepare a written, 3-5 page (double-spaced) summary and analysis of the group’s effort. In this 
document, define the issue; describe the organization/coalition/collaboration and its 
participants or stakeholders; identify the goals, strategies it uses to advocate for change; and 
include examples of what might be considered successes or failures for the group. End with a 
short paragraph summarizing your assessment of the group’s effectiveness. In an appendix, 
include a summary of the meeting you attended and any key informant interviews you 
conducted. 
 
Step 4: Reflect on the process 
To promote reflective practice, please prepare a two-page, double-spaced reflection paper 
addressing the following: 

• How you developed your project and, specifically, why you chose the particular 
group you did. What specific knowledge or skills did you gain in the process? 

• What do you see as the organization/coalition/collaboration’s strengths and areas 
for improvement? Using what we’ve learned in class, what suggestions would you 
give them for more effective advocacy?  

• Reflect on the potential impact of this organization’s advocacy effort on behalf of its 
target population or issue. How might you integrate advocacy into your future social 
work practice? 

 
Community Profile (Team Project) 
Working collaboratively in self-selected groups (4-5 students), you will develop a profile of a 
community in Michigan. Your profile will be created using a combination of observational and 
quantitative data. The profile will consist of a 15-minute, in-class presentation prepared as if for 
a group of concerned citizens and public officials with interest in your chosen community. 
 
The assignment as several purposes: 

• Learning the skills necessary to understand and analyze a community; 

• Gaining experience in reflective practice at the community level; 

• Team-based learning and team-based practice skills; and 

• Public presentation skills. 
 
The assignment includes three components with different due dates: 

• Pre-profile reflection (prepared as a group), due 10/4/16 by 2pm; 

• Community profile presentation (prepared as a group) and supporting 
documentation, including a summary of observational data and your team meeting 
minutes, due 11/22/16 by 2pm; and 

• Reflection and group process evaluation (prepared individually), due 11/29 by 
11:59pm. 
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Step 1: Develop teams 
You will be given time to form teams in the second week of class. When you meet as a group, 
it is important to establish ground rules, assign roles (e.g., facilitator, note taker, reporter, time-
keeper, process evaluator, etc.) and rotate them over time so each team member gets to 
experience different ones, and develop an evaluation process for your team to identify 
strengths and areas for improvement. You are strongly encouraged to include an informal 
evaluation process at each meeting, which may be as simple as asking each group member to 
share what they liked about the meeting and one thing they thought could be improved. At the 
end of the project, you will be required to evaluate your group process. 
 
Effective task groups keep minutes in order to promote accountability, the achievement of 
goals, and transparency in decision-making. Your groups are expected to keep minutes for 
each of your meetings. Minutes should be at least one page in length for each meeting. 
Although they may be written using bullet points, be sure to include enough detail that 
members will be able to recall what transpired during the meeting later on. 
 
In the beginning of the term, we will use class time to form groups and have initial meetings to 
establish teams. A check-in process will occur periodically until the assignment is completed. 
 
Step 2: Select community and complete pre-profile reflection 
Each team will select a community that is considered disenfranchised or underserved to 
assess—this includes an assessment of both needs and assets or strengths. The community 
you choose must have physical location accessible to your team but may be focused on a 
specific population rather than a specific geographic area. Please consider the ease with which 
your group will be able observe and assess this community as you make your selection. In 
addition to geographic proximity it may be important to take into account issues of access to 
the community (e.g., existing relationships) and the availability of information about it. 
 
Examples of communities that students in SW560 have observed in the past include homeless 
individuals in Washtenaw County, older adults in Wayne County, the Brightmoor community in 
Detroit, mentally ill adults in Detroit, the City of Howell in Livingston County, children with 
learning disabilities in Ann Arbor, and the Enterprise Community in Lake County. 
 
Pre-Profile Reflection—due 10/4/16 by 2pm 
After you have selected your community, please work as a group to prepare a two-page, 
double-spaced paper addressing the following: 

• Which community you selected and why; 

• Ideas for things you might examine through direct observation and quantitatively, 
using existing data sources; 

• What you expect to find and why; 

• What comparisons you expect to make and why; and 
• Any questions or concerns you would like to consult with me about. 
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Please ensure that each team member’s name is listed at the top of the first page. Bullet points 
or short paragraphs are fine and the use of headings is encouraged. References are not 
necessary, although you are expected to integrate ideas from the course. 
 
Step 3: Develop your community profile 
Once you determine your focus, research your community using both observational and 
quantitative data and methods. 
 
Observation Your group is expected to conduct an observational study of your community. If 
your community is population-based, visit a location where members of that population are 
likely to be found. If it is geographically-based, travel to and observe the relevant area. 
Regardless of focus, your group’s observations may be supplemented using key informant 
interviews or document analysis. Though not required, these may provide valuable insights. 
Interviews may be conducted with community or organizational leaders but should not be 
conducted with members of vulnerable populations (e.g., staff at a community center in the 
target neighborhood but not neighborhood residents). If you plan to conduct key informant 
interviews, please let me know in advance so we can discuss your selections. The observation 
should be conducted at a time that is convenient for all group members. To facilitate this, we 
will not meet as a class on 11/1/16—you are encouraged to use that time to conduct your 
community observation. 
 
The observational data you collect is meant to provide a counterpoint to the official, statistical 
data you will gather about your community. When your group begins its observation, you might 
walk, stand on a street corner, or drive slowly through the neighborhood to conduct a “wind 
shield survey.” You are encouraged to use all your senses to gain an understanding of the 
neighborhood. You are permitted to take photographs but should avoid taking photographs 
that include people if at all possible (and any people who are included should not be 
identifiable). Record your observations as soon as possible after.  
 
As you conduct your observation, consider the following dimensions: 

• What is the name of the community/neighborhood? What are the main geographic 
boundaries and natural barriers separating it from adjacent communities? Is the 
neighborhood geographically isolated or otherwise cut-off from other, nearby 
communities? 

• What evidence is there of how resident make a living? What kinds of commercial 
enterprises do you see? Do you see evidence of unemployment? What types of 
transportation appear to be available? 

• What kinds of people (social class, race/ethnicity, age, ability, gender) do you see? 
How do people react to your presence in the community?  

• What are housing conditions like? Are there distinct sub-communities within the 
larger community? Where are the schools, stores, restaurants, bars, and other 
establishments in relation to residential areas? Are they accessible? 

• What is the condition of the roads, sidewalks, garbage collection, and other 
aspects of community infrastructure? 
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• What kinds of schools are located in the community? What is their condition? Is 
there a local library? A post office? What types of parks, recreational areas, or 
cultural resources are present? Are there many religious buildings? Which religions 
and/or denominations are represented?  

• What kinds of voluntary agencies/social services are located in the community? 
 
Be mindful of strengths and assets in the neighborhood as well as needs, problems, and 
shortcomings. 
 
Quantitative data. Your small group will use the American Community Survey, produced by the 
US Census Bureau, to describe your community quantitatively. Your description should include 
demographic characteristics, social characteristics, and economic characteristics and will 
make use quick tables, data profiles, multiyear profiles, and narrative profiles from the 
American Community Survey. Your group will also develop one or more custom tables. In 
addition, to help your audience understand your community, you should include comparisons 
to other communities. For example, if your group is focused on home ownership in Ann Arbor, 
you may want to compare this indicate in various sections of the city or compare to other 
cities, Michigan as a whole, or the United States as a whole. 
 
To assist you with identifying and analyzing relevant quantitative data, we will have a 
hands-on tutorial by a University librarian in early October.  
 
You will prepare a PowerPoint presentation or prezi that summarizes and synthesizes the 
observational and quantitative information you gathered on your community. 
 
The profile should be prepared as if it were a 15-minute, professional presentation meant to 
educate citizens and policymakers with an interest in the community. Be prepared to highlight 
important findings that build on community strengths and address community needs. Use 
charts, graphs, other visuals, and be sure to include explanations of these in brief, narrative 
form. A handout can be helpful to summarize key information or you can simply share the 
slide/prezi if it contains all pertinent information. Presentations will be given in class on 
11/22/16 and should include time at the end for questions and comments from your peers. 
 
Work to submit to instructor as a team—due 11/22/16 by 2pm: 

• A summary of your observational data; 
• Minutes from your group meetings; and 

• A copy of your PowerPoint slides, prezi, and/or any other visual aids. 
 
Step 4: Individual reflection 
After the presentation, each team member is to reflect individually on the group process and 
what they learned from the project. All students will be required to submit a two-page reflection 
via Canvas along with the evaluation form, which will be available via Canvas. 
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Work to submit to instructor—due 11/29/16 by 11:59pm: 

• 2 page reflection paper; and  

• A complete Community Profile Team Evaluation form 
 
Concept Paper/Mini-Grant Proposal  (Individual or Pairs)—due 12/13/16 by 11:59pm 
This assignment involves the development of a concept or pre-proposal paper for a small grant 
to a foundation or funding organization to support some type of program innovation or 
development. The central goal of this assignment is to facilitate the development of skills 
associated with proposal writing. The final product—a mini proposal or concept paper—will 
include all of the elements of a formal funding proposal. You may either choose a real 
foundation that provides grants for projects in your area of interest or submit it to the 
thoroughly fictitious Elizabeth M. Armstrong Foundation. 
 
Write this grant as though you are the director or development officer of a community-based 
agency, which may be either real or fictitious. Be sure to provide your organization’s name and 
a brief description of its work. You may choose to write a proposal for your field site if you are 
currently in placement or for an organization connected to your advocacy assignment or 
community profile, although this is not required. 
 
For this assignment, you may either work on your own or with a partner. 
 
Step 1: Choose an agency and prepare background information 
Decide on your agency and prepare a short background statement that explains the central 
issues it addresses and population it serves. Please also include information on the agency’s 
scope and accomplishments. (Hint: These kinds of things you might find on the “About Us” 
page of a social service organization). 
 
Step 2: Brainstorm project ideas 
Thinking about the agency’s focus, expertise, and current programs, brainstorm projects you 
could develop for which you might write a mini-proposal. You might start by focusing on a 
particular population service at your agency and consider developing a project that fills some 
gap in existing services. For those in field placements, it may be helpful to consider existing 
needs within your organization or amongst its client population. Please be mindful of the scope 
of your proposed project. It should be something that could be completed in 1-2 years with a 
budget of $100,000 or less. 
 
Step 3: Prepare Concept Paper/Mini-Proposal 
Funding organizations frequently have very specific requirements regarding the length, content, 
and format of the proposals they consider. To that end, your concept paper/mini-proposal may 
not exceed 5 single-spaced pages in length, not including the cover page. Points 2 through 8 
should be used as headings within the proposal itself.  

1. Cover Letter: Include a cover letter (or transmittal letter) that highlights the main points 
of the concept paper and indicates why the project should be funded and why the 
funding organization should be interested in it. The cover letter should be approximate 
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1 page in length, follow the format for a business letter, and does not count toward the 
page allocation for the concept paper/mini-proposal. 

2. Agency Description: Provide a brief description of the agency, including its mission, 
target population(s) or focal issue(s), and primary services. Please also include any key 
collaborators or partners related to the proposed project as well as information about 
any agency personnel or strengths in relation to the project. 

3. Background/Needs Statement: A brief description of the problem you propose to 
address and why it is important. This statement should draw on relevant literatures and 
document the need for the intervention/proposed project. 

4. Goals & Objectives: State the project’s overall goals and major objectives. Make sure 
these are linked to your description of the project. 

5. Project Narrative: This is your implementation plan. Discuss principle components of 
the project and its anticipated measurable outcomes, making sure to include enough 
information for the potential funder to understand how their money will be used to 
address the needs you have identified and achieve the objectives you have outlined. 
You may find it helpful to organize this section around key objectives (e.g., “To achieve 
objective one, we will establish… For objective two, we will…). Include a final, 
persuasive, summary paragraph to underscore the project’s importance and potential 
impact. 

6. References: Include an APA style reference list for any literature or other materials you 
cited and/or otherwise referenced in preparing your proposal. 

7. Budget: Develop and provide an itemized budget describing your project’s anticipated 
costs. 

8. Budget Narrative: Provide a one-page single-spaced narrative of the budget. Explain 
each budget line and how the item related to the goals and objectives of the project. 
For positions, include an overview of job duties, required qualifications, salary/wages, 
number of hours and weeks worked, and benefits rates. Include any in-kind 
contributions in the budget. 

9. Timeline: Provide a specific timeline to give the funding source and idea of the project 
steps and activities (use a Gantt chart). You may find it helpful to reference the timeline 
in your project narrative. 

 
Work to submit to the instructor—due 12/13/16 by 11:59pm 

• Cover letter; and 
• Concept Paper/Mini-Proposal. 

 
Reflective Assignments, Participation, & Self-Assessments of Learning 
These assignments are short, informal, and to be turned in throughout the term. Essays should 
be 1-2 typed, double-spaced pages, in 12-point font, and proofread prior to submission. None 
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will be graded for content but each is worth 5 points and counts towards your participation 
grade. 
 
Reflection Essay—due 9/13/16 11:59pm via Canvas 
Describe and discuss your thoughts about this course and how it relates to your personal and 
professional goals. Please address the following points: 

• What are your professional and personal goals while working on your MSW? 

• What do you hope to be doing six years from now? 

• How will an MSW—and this course in particular—help you achieve your goals? 

• What do you see as your own strengths and limitations with regards to this course 
and your participation in it? 

• What do you hope to learn in this course? (Be as specific as you can!) 

• Is there anything else you feel it would be helpful for me, as your instructor to know 
about you and/or your interests? 

 
Online Forum Participation 
Each week, I will post a discussion question via Canvas (under “Discussions”). Each student is 
expected to post at least three responses over the course of the semester. Responses may be 
either in response to an existing question or a new discussion question (e.g., a question meant 
to spark conversation rather than a yes/no question or request for clarification.) 
 
Participation in Class Discussions of Assigned Readings 
All students are expected to come to class have read and reflected on all assigned readings. 
To help you prepare for each class meeting, you may find it useful to consider these questions 
as you complete the readings: 

• What are the central points of this text? How do these relate to what you already 
know about macro practice? 

• What aspects of the reading do you find helpful in terms of advancing your 
understanding of macro practice? Why? 

• What points, if any, do you disagree with or find unhelpful in advancing your 
understanding of macro practice? Why? 

• Based on your experience and other knowledge, what other perspectives might 
there be on this topic that are not covered by the reading? 

• What implications does this text have for advancing social justice? 
 

Article Presentations—10/4/16 and 11/8/16 by 2pm  
The ability to read, understand, and apply scholarly evidence to one’s own practice is an 
essential skill for all social workers. Towards that end, at two points in the semester, you will be 
asked to work in teams to prepare a brief presentation on the key points of one of several peer-
reviewed articles. You will be given an opportunity to sign up several weeks before the 
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presentation date and will then work with your team members to present that article to the rest 
of the class. How you choose to present the material is up to you, but you will have 15 minutes 
total and should plan to touch on the questions outlined above and how your article relates to 
that week’s primary readings (e.g., the ones everyone will have read).  
 
Pecha Kucha—due 12/13/16 by 2pm 
Japanese for “chit chat,” a pecha kucha is a presentation format in which each presenter is 
allowed 20 images, displayed for 20 seconds each. In preparing your pecha kucha, select 20 
pictures or images to represent your learning in this course. You can write a few notes for each 
one to relate them to class materials or the particular insights they represent. You may find it 
helpful to collect images towards this presentation over the course of the semester. As you 
prepare your presentation, think about: 

• The specific knowledge and skills you have developed in this course and how they 
relate to your future practice; 

• How experiences in this class have shaped your ideas about social justice and/or 
social work practice; and 

• Any changes in your professional goals and expectations. 
Please plan to share your pecha kucha with the class during our final session on 12/13/16. 


