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SW 511 
Interpersonal Practice Lab 

Fall 2016 
Section 008 - Mondays 2-5 

Location: B780 SSWB 
 
Susan Radzilowski, LMSW, ACSW, IMH-E® (II), LEO Lecturer  
 
Office Hours: Monday after class  (I am happy to offer other times by 
appointment, upon request). 
 
Preferred contact is email: skrrad@umich.edu  
 
I will make every effort to respond to your emails within 48 hours – Please let me 
know your matter is urgent by stating: URGENT in the subject line. 
 
Phone: 313 405 9717 (No calls after 9:00 p.m. please) 
 
Course Design and Content: 

This course will offer students the opportunity to practice the assessment, 
engagement, intervention and evaluation skills essential to interpersonal practice 
with children, youth and their families while considering the community, 
organizational, and policy contexts in which social workers practice and within 
which the child, youth and family resides. 

The student's field experience and future practice methods courses will build 
upon the skills rehearsed in this basic course. Throughout this course, students 
examine social work values and ethics as well as issues of race, ethnicity, 
gender identity and expression, sexual orientation, religion, socioeconomic 
status, and ability as these relate to interpersonal practice. Issues of personal 
privilege will be embedded within the course sessions. 

All phases of the IP treatment and prevention process (i.e. engagement, 
assessment, planning, intervention, evaluation, and termination) will be taught 
and rehearsed, with attention to how they are applied to work with individuals, 
families, children, and small groups. Students will learn and practice specific 
skills, such as empathic inquiry and collaborative exploration to assess problems 
in clients' lives that relate to attributes of the client (e.g. age, race, ethnicity, 
gender, sexual orientation, ability) as well as the historical, political, situational, 
environmental and psychological factors relevant to the client's functioning.  
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Students will practice the use of specific assessment tools, such as 
biopsychosocial assessment, genograms, and ecomaps, direct observation and 
collateral interviewing to discern patterns of functioning, to assess strengths and 
vulnerabilities, and to plan, implement and monitor process of growth or change 
strategies.  

Course Objectives: 

Upon completion of this course, students will be able to:  

(1) Demonstrate skills for engagement such as empathic inquiry, active listening, 
collaborative exploration, case recording and goal setting.  

(2) Utilize three assessment tools to identify client strengths and vulnerabilities, 
as well as sources of biopsychosocial, cultural, sociopolitical and spiritual risks 
and supports.  

(3) Recognize the impact of age, race, gender, ethnicity, social class, sexual 
orientation, gender identity and expression, power and privilege on interpersonal 
practice by (a) Demonstrating self-awareness of their own privilege, identity, 
positionality and life experiences impact on their capacity to relate to others with 
different personal privilege, identity, sociopolitical and life experiences. (b) 
Describing how others who are very different may perceive them and how status 
and power issues impact professional relationships with clients, colleagues, and 
other professions.  

(4) Demonstrate cultural humility by: (a) Articulating socio-political, 
environmental, family and/or individual-level contributing factors of at least two 
specific disorders, prevention and/or treatment goals, developing measurable 
prevention and treatment objectives, and employing measurement tools to 
monitor and evaluate practice while maintaining sensitivity to the individualized 
needs of clients. (b) Implementing treatment protocols consistent with treatment 
plans and sensitive to clients' situations (c) Recognizing basic termination issues 
that pertain to interpersonal practice.  

(5) Demonstrate intervention skills specific to two evidence informed treatment 
modalities such as CBT, Motivational Interviewing, and Psychodynamic 
Psychotherapy.  

(6) Demonstrate capacity for strategic use of self in the therapeutic relationship 
by identifying their own sociopolitical, environmental, and experiential or 
emotional/cognitive factors that may support or impede the therapeutic 
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relationship. Issues relating to personal boundaries and self-disclosure will be 
addressed. 

Relation to Social Justice: 

Social Justice theme will be an intrinsic and central focus of this class.  While the 
focus of the course is on small system change (individual, families, and groups) 
the larger social context and implications for change will be embedded in person 
in the environment (PIE) ecological assessment, and in the experience of 
persons as they enter and/or engage with social agencies. These themes will be 
integrated into this course through the use of case examples and case scenarios 
that will be selected by the instructor to exemplify skills in practice. 

Relation to Behavioral and Social Science Research: 

Behavioral and Social Science Research will be presented in this course to 
support practice methods, skills and assessment procedures. Planning, decision-
making and intervention procedures will be directly borrowed from the behavioral 
and social sciences. 

Relationship to SW Ethics and Values: 

Social work ethics and values will be addressed within the course as they pertain 
to issues related to working with clients and colleagues and within systems. The 
NASW Code of Ethics will be used to give students direction about these ethical 
issues. In particular, this course will focus on client issues, such as 
confidentiality, privacy, rights and prerogatives of clients, CPS, the client’s best 
interest, proper and improper relationships with clients, interruption of services, 
and termination. 

Competency Practice Behaviors: 

Competency #3 - Apply critical thinking to inform and communicate 
professional judgments. 

Social workers 

• distinguish, appraise, and integrate multiple sources of knowledge, 
including research-based knowledge and practice wisdom; 

• analyze models of assessment, prevention, intervention, and evaluation; 
• Demonstrate effective oral and written communication in working with 

individuals, families, groups, organizations, communities, and colleagues. 
 

Competency #4 - Engage diversity and difference in practice. 
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Social workers  

• recognize the extent to which a culture’s structures and values may 
oppress, marginalize, alienate, or create or enhance privilege and power 

• gain sufficient self-awareness to eliminate the influence of personal biases 
and values in working with diverse groups 

• recognize and communicate their understanding of the importance of 
difference in shaping life experiences 

• view themselves as learners and engage those with whom they work as 
informants in a respectful, non-exploitative manner. 
 

Competency #6—Engage in research-informed practice and practice-
informed research. 

Social workers  

• use practice experience to inform scientific inquiry 
• use research evidence to inform practice. 

 

Competency #7—Apply knowledge of human behavior and the social 
environment. 

Social workers  

• use conceptual frameworks to guide the processes of assessment, 
intervention, and evaluation 

• critique and apply knowledge to understand person and environment. 
 

Competency #10 (a)–(d)—Engage, assess, intervene, and evaluate with 
individuals, families, groups, organizations, and communities. 
 
Assessment 

Social workers 

• collect, organize, and interpret client data; 
• assess client strengths and limitations; 
• develop mutually agreed-on intervention goals and objectives; 
• select appropriate intervention strategies. 

 
Accommodation 
 
If you need or desire an accommodation for a disability, please let me know at 
your earliest convenience. Many aspects of this course, the assignments, the in-
class activities, student performance evaluations (e.g., exams) and the way the 
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course is taught can be modified to facilitate your participation and progress 
throughout the semester. The earlier you make me aware of your needs the 
more effectively we will be able to use the resources available to us such as the 
services for Students with Disabilities, the Adaptive Technology Computing Site, 
Sweetland Writing Center, and the like. If you do decide to disclose your 
disability, I will (to the extent permitted by law) treat that information as private 
and confidential. For more information and resources, please contact the 
Services for Students with Disabilities Office at G664 Haven Hall, (734) 763-
3000, (734) 615-4461 (TDD), (734) 619-6661 (VP) or Email 
ssdoffice@umich.edu . 
 
Also, please notify me if religious observances conflict with course expectations 
in any way. 
 
Safety & Emergency Preparedness  
 
In the event of an emergency, dial 9-1-1 from any cell phone or campus phone.  
All University of Michigan students, faculty and staff are required to familiarize 
themselves with emergency procedures and protocols for both inside and outside 
of the classroom. In the event of possible building closure (i.e. severe weather 
conditions, public health notices, etc.) you may contact (734)764-SSWB (7793) 
for up-to-date School closure information. 
 
Familiarize yourself with the emergency card posted next to the phone in every 
classroom/meeting room. Review the information on the emergency evacuation 
sign (located nearest the door) and locate at least (2) emergency exits nearest 
the classroom. 
 
If you are concerned about your ability to exit the building in the case of an 
emergency, contact the Office of Student Services and/or email ssw-
ADAcompliance@umich.edu. 
 
Office of Student Services School of Social Work | Room 1748  734-936-0961 
 
Register for UM Emergency Alerts at http://www.dpss.umich.edu/emergency-
management/alert/.  
 
COURSE REQUIREMENTS  
 
Class attendance and participation: 
 
Students are expected to attend all classes for the full period, complete assigned 
reading for each week, participate fully in class activities and discussions, and 



 6 

complete all assignments on time.  Attendance will be taken at the beginning of 
each class using a sign in sheet. There will one 15-minute break mid-way 
through each class. 

You are permitted to miss one class without penalty. Every “no-show” results in a 
deduction of ½ a letter grade (A- to a B+, for example). If you have a special 
circumstance that might require that you miss more than one class, please let me 
know. Also, let me know about unplanned absences such as illness, as soon as 
you realize that you are going to miss class.  

First absence = no consequence 

Second absence = Extra 1-2 page journal on the topic covered in class or 
deduction of ½ a letter grade 

Third absence = deduction of ½ letter grade 

Good attendance and participation will help your final grade! 

Your attendance and participation also reflects the basic ingredient of any social 
work relationship – your presence, “showing up” or “being there”. For this 
reason, I ask you to adhere to the following guidelines concerning the use of 
computers or cell phones in class: 

• Using electronic devices to assist in note taking and specifically directed 
class activities is encouraged for those who find this beneficial. 

• Checking email, texting, searching the net for non-class related activities, 
reading non-class materials, etc. equate to talking/interrupting while 
someone else is talking and are not acceptable during class.  

• Students who feel they must monitor email and texts are asked to do so 
during breaks and/or to leave the room to do so. 

• Use of non-class related computer/phone/electronic devices/reading 
materials will be considered as the equivalent of being absent from class 
and will result in deductions in class participation grades.   
	
It is my goal that this class will become a dynamic, nurturing community for all 
members to rehearse, role-play and discuss the foundational skills of IP. I believe 
that authentic learning involves moving out of established comfort zones, taking 
planned, risks, making “mistakes” (and learning from them). This class will be a 
safe, respectful place for all learners to challenge themselves, make mistakes 
without fear of reprisal, achieve new skills and insights, develop the beginning of 
one’s personal identity as a Social Worker and attain deeper learning in the 
process. 

 
 

REQUIRED READING 
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All required reading materials for this class are available in the “Files” section of 
the canvas site for this class or on the Internet. 

 
COURSE ASSIGNMENTS 

(Due Dates are Highlighted in Red) 
 

Reflective Journal -  Assignment 1  
 
“Social Work Goals, Vision, and Personal Action Plan” Due 09 17 16 

Write a 1 - 2 page reflective journal exploring your goals and anticipated practice 
specialization as a SW – include the characteristics population you hope to work with, 
the setting in which you anticipate practicing, etc. Reflect upon the variables that 
influenced your decision. 

Be prepared to share your words with classmates in dyads or small groups. You will 
create a diamante in class to process this. 
 

Reflective Journal- Assignment 2   

“Social Work Ethics” Due 10 03 16 

In a 2 -3 page reflective journal, address an ethical dilemma you have encountered in 
field (or elsewhere, if you are not in field this semester) and identify 2-3 strategies you 
could implement to remediate the dilemma. Consider the NASW Code of Ethics in your 
solution/s. 

Or 

In lieu of the ethics themed journal submission, students may choose to write an ethics 
based article for submission to the NASW Bridge. Extra credit will be awarded to 
students choosing this option.  Submissions should be between 700 and 1000 words.  

The ethics issue should be related to principles stated within the NASW Code of Ethics.  
Students choosing this option will be able to have extended time for completion of this 
assignment. 

Reflective Journal – Assignment 3  

Trauma – You choose the emphasis.  Due 11 14 16 

Write 2-3 pages on a topic pertaining to Trauma Work.  The instructor offers several 
suggested topics related to Trauma for this assignment.  Suggested themes include: 

• Structured sensory interventions 

• Complex trauma 

• Resilience and Trauma 



 8 

• Secondary Trauma and Self Care for SW 

• Differentiating PTSD and ADHD 

• Head Start Trauma Smart Review and Reflection  

• or other trauma theme of your choice – please review with me first – email is fine 

TF-CBT Online Certification Due 11 28 16 

As a basic outline of CBT-related skills, students should complete the free online TF-
CBT training available at http://tfcbt.musc.edu/.  

Students will hand in a completion certificate to show that they completed the training as 
requested.  

Process Recording Assignment Due 10 31 16 

Process record assignments are an invitation for students to engage in a time-honored 
tradition in social work education.  
 
The purpose of this assignment is to help students develop a solid self-reflective 
practice. Process recordings enable students to look deeply and specifically at a single 
practice interaction by writing a verbatim recording of what was said and observational 
recording that coincides with that. Students provide their own comments about their work 
using the structured outline below. 
 
Please keep in mind that process records are not intended to become a part of a client’s 
record but rather part of the education record of the student. Because of this, preserving 
the confidentiality of the client(s) and other professionals involved in the recorded 
interaction is extremely important. Actual names or other identifying information must 
either be omitted or disguised. 
 
Guidance for How to Complete the Assignment 
 
1. Select a client you are seeing in field. If you are not in field, work with a volunteer 

“client” (not your significant other or your own child though).  The interaction could be 
a client meeting, a 20-minute phone conversation, a complex family meeting or a 
group session. The important thing to remember is that each interaction is chosen 
ahead of time and that time is budgeted immediately following the interaction for you 
record the interaction.  

2. Compete the verbatim recollection. Perhaps the single most important aspect of 
doing a process record is the immediacy with which the student actually records the 
interaction. It is important to make a plan for private space and enough time 
immediately following the interaction so you may complete a thorough and “fresh” 
record. Without this preparation ahead of time, it is quite possible that the richness of 
the experience will be compromised. 

3. Later on, you can return to the verbatim recollection and complete the more detailed 
process record, following the template provided on Canvas. 

 
Consider the following: 
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• Contextual Information – Describe the setting and purpose of the interaction and your 
thoughts and feelings prior to it. 

•  
• Verbatim Recollection – Describe all verbal and non-verbal interactions between you 

and the other person(s). This includes everything that was said (word for word) and 
visual observations of both your and the other person’s physical state and behaviors. 
Record this in the Dialogue column. 

 
Please note that there is an accepted realization that students will not remember 
everything perfectly. That is fine - remembering everything is not the goal. In fact, the 
things you do remember are just as interesting and what you don’t remember can be an 
important part of the conversation, as well. 
 
Reflection – This is the “heart” of the process record. Give your account of “what was 
happening,” as well as your examination of your own biases, ethical issues, and practice 
skills used. Please record this in Feelings column of the template. 
 
Write a 3 – 4 page double spaced paper reflecting on the following:  
 

1. Briefly summarize the type of encounter you are processing and your sense or of 
what the person was struggling with and how the client presented with regard 
to their to affect and mood. 

2. What themes did you notice? Examples may include: depression, substance 
abuse, relationship struggles, parental difficulties, trauma, grief and loss, 
economic instability, domestic violence, mental illness, etc… 

3. What strengths did the client exhibit? 
4. What environmental factors were evident?  Please consider environmental 

supports available to your “client” as well as adverse environmental 
“stressors”. 

5. How did the physical environment where this interaction occurred contribute or 
detract from the work? 

6. What part(s) of this interaction felt uncomfortable or difficult for you? 
7. What part(s) of this interaction seemed like they worked well and growth? 
8. Plan for next session or encounter.  What is the your next step? 

 
GRADING will be based on: 
 
I will be looking at the following when determine grades: 
 
1. Self reflection and analysis - Since this is an IP Lab, you are expected to rehearse, 

role-play and practice the foundational skills of IP including empathy, reflective 
listening, establishing rapport, encouraging, interpreting, and planning for direct 
practice. Self-reflection and reflective analysis is a crucial piece of this learning. I am 
looking for evidence that you are authentically reviewing your work with an eye for 
personal and professional growth. If you feel you should have responded differently 
in the interview, say so!  This is an important part of the learning. 

2. Clinical observations and themes - how well you noted eye contact, body position, 
breathing, etc., and attempted to understand how the non-verbal and verbal aspects 
of the “client” aligned. Were you able to pick up themes, and issues underlying the 
themes?  Did you consider environmental factors impacting on the client (both 
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favorable and adverse)? Did you look at the whole person, within context of the 
environment?  Were you able to identify client strengths? 

3. Did you consider PODS as you were interacting with your client, and after, as you 
were reflecting on the interaction? 

4. Planning - Does your plan align with issues presented in the session?  If not, please 
explain?  Is your planning based on complex and conscientious decision-making that 
is based not only on the available evidence but also on client characteristics, 
situations, and preferences? Is your plan individualized for this clients 
circumstances? 

5. Writing Skills- Clarity, grammar, thoughtfulness, following parameters of assignment 
 

GRADING SCALE: 

The criteria for each grade are as follows: 

100  - A+ Brilliant mastery of subject content; demonstrates exceptional skill, insight, 
reflection, understanding of self and others; exceptional mastery of core concepts 

95 - 99 A Strong mastery of subject content, demonstration of insight, clinical 
astuteness, creativity and/or complexity in completion of assignment; strong capacity for 
self-reflection 

90 - 94 A- The difference between A and A- is based on the degree to which the above 
described skills are demonstrated 

88 - 89 B+ Mastery of subject content beyond expected competency; is growing in 
insight, clinical acuity, and self-reflection and in mastery of core concepts 

85 - 87 B Mastery of subject content at level of expected competency – meets course 
expectations 

80 - 84 B- Less than adequate competency, but demonstrates student learning and 
potential for mastery of subject content 

70 - 79 C or C- Demonstrates a minimal understanding of core content, and of self and 
others. Significant areas need improvement to meet course requirements. 

69 and below Student has failed to demonstrate minimal understanding of subject 
content. 

Weekly Schedule 

Please Note: The course instructor reserves the right to change this syllabus, with 
notice, as necessary, based on circumstances that may arise during the semester. 

Class 1   9/12 Monday 

Topic:  Beginnings 
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Introductions, Review Course, Review Syllabus & Assignments – First Journal 
Due Next Week 

Discuss and agree upon community norms and student and instructor goals for 
the class 

Separate into Conversational Dyads to explore  – “My Developing Identify as a 
Social Worker” 

Readings:   

An Introduction to the Use of Self In Field 

Awareness of Self – A Critical Tool 

How the Trigger Warning Debate… 

That’s So Borderline 

What’s So Wrong with SW Schools? 

Class 2   9/19 Monday 

Topics:  Clinical Interviewing: Initial Stages  

Establishing Rapport, Engagement, Contracting, Confidentiality  

What to avoid (judgmental language, sarcasm, inappropriate humor) and what to 
be sure to address in the beginning stages 

Boundary Issues will be addressed  

Discussion of initial interviewing techniques 

Readings:  

Conversational Skill – The Common Denominator in Good Therapy 

Interviewing Skills 

Brown – Therapeutic Alliance 

Map Your Life 

Duncan:  Chapter 2 and 3 Common Factors 

Diamante Poem 

Biopsychosocial Assessment and Intervention Plan 
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Small Group Activity:  We will break into groups of three to practice initial 
interviewing of “new” client (engagement and contracting phase).  Each student 
will have an opportunity to assume the role of client, social worker and observer.    

Interviewers will use the biopsychosocial assessment framework and the Map 
your Life Memoir  to facilitate rapport and as a tool for information gathering. 

Following the interview, students will discuss which facts, impressions and 
information should be entered into case notes and why. 

Class 3   9/26 Monday 

Topic:  Social Work Ethics 

Guest Speakers:   

Fred Schade, LMSW, Chair of NASW Chapter Ethics Committee 

Gary Lalicki, LMSW, ACSW, MBA, Past Chair of NASW Chapter Ethics 
Committee 

Readings: 

Review NASW Code of Ethics-National Association of Social Workers – 
Available on Files in Canvas 

Ethical Supervision of BSW and MSW Interns in Fieldwork Sites  

Ethics Alive 

Activity: If time permits, following the guest speaker presentation, we will break 
into small groups to discuss an ethical issue you have observed in field (or in 
another environment if you are not in currently in field).  Consider the ethical 
implication of mandated reporting, including Children Protective Services 
reporting and “duty to warn” and how you address these subjects as you engage 
with your clients. 

Class 4   Monday 10/3 

Topic:  Clinical Interviewing - Part 2 

Instructor will review Clinical Interview and Process Recording Listening 
Assignment 

Readings:   

Derber:  Pursuit of Attention 
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Cameron SOAP Notes 

Genogram Ecomap Timeline 

Map Your Life 

The Process of Change 

Small Group Activity:  We will continue with the observational interviewing 
group activity we began 9/19.  We will break into groups of three to practice initial 
interviewing of “new” client (engagement and contracting phase).  Each student 
will have an opportunity to assume the role of client, social worker and observer.    

Interviewers will use genogram, ecomap or timeline to facilitate rapport and as a 
tool for information gathering. 

Following the interview, students will discuss which facts, impressions and 
information should be entered into case notes and why. 

Class  5 Monday 10/10 

Topic:  Working With Transgender Clients 

Guest Speakers:   

Rachel Crandall-Crocker LMSW, ACSW, Organizer and Founder of  International 
Transgender Day of Visibility and Psychotherapist 

Readings:   

Crucial Study of Transgender Children 

How the Mothers of Transgender Children Are Changing the World 
 
The Debate About Transgender Children and Detransitioning is Really About 
Transphobia 

NASW Bridge 2015 Ethical SW with Parents of Trans Children 

The Parents’ Project 8	Ways	To React When	Your Child Comes Out As 
Trans 
 
Ending Conversion Therapy 
	
Julea Ward Act (email) 
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Multicultural Social Work Practice, Sue, Derald Wing, What Is Multicultural 
Practice? Chapter 8 *This book is available at no cost online through the Umich 
library 

Ortega Training Child Welfare Workers from an Intersectional Cultural Humility 
Perspective: A Paradigm Shift 
  
Activity:  If time permits, after the speaker concludes, we will discuss how Social 
Workers can advocate within their agencies (and their communities at large) to 
make systems more welcoming and inclusive for GLBT clients.  Discussion of 
Julea Ward Act. Students should be mindful of PODS as they discuss this topic.   

Monday 10/17 NO CLASS FALL BREAK 

Class 6   Monday 10/24 

Topic:  Trauma Informed SW Intervention 

Readings:   

Screening for Trauma 

Types of Trauma 

Trigger Warnings-Content Warnings 

Resilience and Trauma 

Secondary Trauma 

Dealing with Your Own Trauma  

16 Ways Adults Can Support Children Exposed to Violence and Trauma 

TLC Trauma  

Resilience and Childhood Traumatic Stress 

Traumatic Events Screening 

Types of Traumatic Stress 

What Is Trauma? 

Teacher Based Intervention Strategies for Traumatized or Grieving Children 

Activity:  Lecture and Discussion 
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Class 7   Monday 10/31 

Topic:  Assessment, Goal Setting, Interventions, & Treatment Plans 

The importance of including the client in setting goals and choosing treatment 
methods 

Methods of information gathering – interview, observation, review of archival 
records, interview of other informants 

Biopsychosocial Assessment 

Behavioral Assessment (FBA, often completed in conjunction with a Behavior 
Intervention Plan – BIP) 

DSM-5 

Universal Screening Tools 

Contracting with Clients for Goals and Services 

Readings: 

Life Events Checklist PHQ Depression Biopsychosoicalspiritual Assessment and 
Intervention Plan 

Suicide Severity Rating Scale 

The Four Corners 

Traumatic Events Screening 

DSM 5 Introduction 

Universal Screening Tools such as ASQ.  Review website: 

http://agesandstages.com/about-asq/faqs/  

Small Group Activity:  Be prepared to discuss one of your cases from field. 
Redact all identifying information. 

Groups will review client information and generate a preliminary treatment plan 
and two treatment goals.  Groups will report out to the class about which 
treatment  modality they would use with this client and why. What process did 
you use to choose the recommended goals? 

Class  8   Monday 11/7 
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Topic:  Assessment, Interventions and Treatment Planning - Part 2 

Readings:   

Biopsychosocialspiritual Assessment format  

SCICA Protocol 

Read all three cases on the Victor document 

Small Group Activity: Review Biopsychosoicalspiritual Assessment model on 
the outline provided on Canvas. Break into small group to discuss your assigned 
client. Within your group create an assessment and treatment plan for one of the 
three hypothetical clients described on the “Victor”, document.  

Class 9   Monday  11/14 

Topic:  Therapeutic Interventions with Children 

Consent and confidentiality (role of the parent or guardian), Identifying risk 
factors and protective factors 

Working with very young children 

Consulting with school personnel, Consideration of health and/or developmental 
factors,  

Role of trauma, loss and grief in the presenting problem 

Implementing environmental supports for children across settings – home, 
school, etc. 

Using games, worksheets, and books in therapy 

Deciding about individual or group therapy placements for children 

Readings: 

FBA and BIP Kevin, Kevin Case Study, Teacher Based Interventions to Support 
Traumatized and Grieving Children, Traumatic Events Screening – Children, 49 
Phrases to Calm an Anxious Child, Dysregulation and Sensory Integration RTI 

Small Group Activity:  Case study: Kevin Case Study, FBA and BIP Kevin. 
Review, discuss and plan the Kevin Case Study with an emphasis on 
engagement, contracting and rapport building.  Identify risk and protective 
factors. Consider Kevin’s trauma history in your case planning. Differentiate 
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between direct intervention SW services you would provide and consultative 
services you would offer. 

Class 10   Monday 11/21 

Topic:  Individual Treatment Modalities  

CBT, Motivational Interviewing, Behavioral Intervention, Cyber therapy, 
Bibliotherapy, Therapeutic Homework, Narrative Therapy. Solution Focused Brief 
Therapy… 

Readings: 

Ruffalo - CBT Chapter 

Cournier – Motivational Interviewing 

Activity:  Lecture and discussion, Break into small groups for role-play with 
peers. Consider “trying on” a modality that is new or unfamiliar to you.   

Class  11   Monday  11/28 

Topic:  Understanding Family Dynamics 
	
Readings: 
	
Activities with Family from The Power of Family 
 
Lung, Power of Family 
  
Activity:  Discussion of the roles being played by family members.  
Learning to effectively respond to anger, passive aggressive behaviors, and 
other  challenging situations that arise in family work. 
	
Discussion of Parent Education, Support, Coaching, and Collaboration 
	
Discussion of issues specific to new parents including perinatal depression 
 

Class  12   Monday 12/5 

Topic:  Working with Groups 

Different types of groups: social skill development, psycho-educational, grief 
groups, self and support groups, parent groups 

Time limited vs. ongoing groups 
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Needs assessment for groups 

Planning for group sessions 

Group Rituals 

Group composition and membership composition 

Addressing disruptive behavior in groups  

Readings: 

Group Interventions Gary Stauffer 

Toseland Chapter 3 - An Introduction to Group Work Practice  

Activity:  Class discussion on working with groups: the benefits, the difficulties, 
and everything in between 

Class 13   Monday 12/12 

Topic:  Evaluation & Termination:  Class Closure  

Readings: 

Termination PowerPoint 

Termination of Services to Clients 

Activity: 

Discussion of evaluation of client progress in treatment 

Implications of planning for termination in field 

Unplanned terminations 

Reflection on what has been learned and what comes next 

Course Grading 
 

Attendance and Participation 25 points 
Journal 1 SW Goals 5 points 
Journal 2 Ethics 5 points 
Journal 3 Trauma 5 points 
Process Recording   35 points 
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CBT 25 points 
Total 100 points 
   


