
 

 
 

SW 511 - 006 – Interpersonal Practice Skills   Laboratory 
 

"How do we change the world? One act of random kindness at a time." 
 
 

 

Course Description: 
This course offers students the opportunity to practice the assessment, engagement, intervention and 
evaluation skills essential to interpersonal practice with children, youth and their families while considering 
the community, organizational, and policy contexts in which social workers practice. The student's field 
experience and future practice methods courses will build upon the skills rehearsed in this basic course. 
Throughout this course, students examine social work values and ethics as well as issues of race, ethnicity, 
gender, sexual orientation, religion, and ability as these relate to interpersonal practice. 

 
Course Content: 
In this course all phases of the interperonsal treatment and prevention process (i.e. engagement, assessment, 
planning, intervention, evaluation, and termination) will be taught and rehearsed, with attention to how they 
are applied to work with individuals, families, and small groups. Students will learn and practice specific 
skills, such as empathic inquiry and collaborative exploration to assess problems in clients' lives that relate 
to attributes of the client (e.g. age, race, ethnicity, gender, sexual orientation, ability) as well as the 
historical, political, situational, environmental and psychological factors relevant to the client's functioning. 
Students will practice the use of specific assessment tools, such as  biopsychosocial assessment, genograms, 
ecomaps, and family sculpting to discern patterns of functioning, to assess strengths and vulnerabilities, and 
to plan, implement and monitor process of growth or change strategies. Students will practice methods of 
intervention specific to three modalities of intervention, such as CBT, Motivational Interviewing and 
Psychodynamic Psychotherapy. Additionally, students will learn strategies of self-regulation in order to 
stay cognitively and emotionally able to effectively intervene in therapeutic relationships. Students will 
practice methods of evaluating change based on situational effectiveness and on whether their 
implementation enhances the client's capacity for self-determination and the system's capacity for justice. 

 
Course Objectives: 
Upon completion of this course, students will be able to: 
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(1) Demonstrate skills for engagement such as empathic inquiry, active listening, collaborative 
exploration, case recording and goalsetting. 
(2) Utilize three assessment tools to identify client strengths and vulnerabilities, as well as sources of 
biopsychosocial, cultural, sociopolitical and spiritual risks andsupports. 
(3) Recognize the impact of age, race, gender, ethnicity, social class, sexual orientation, power and 
privilege on interpersonal practice by (a) Demonstrating self-awareness of their own privilege, identity, 
positionality and life experiences impact on their capacity to relate to others with different personal 
privilege, identity, sociopolitical and life experiences. (b) Describing how others who are very different 
may perceive them and how status and power issues impact professional relationships with clients, 
colleagues, and other professions. 
(4) Conduct culturally sensitive interpersonal practice by: (a) Articulating socio-political, environmental, 
family and/or individual-level contributing factors of at least two specific disorders, prevention and/or 
treatment goals, developing measurable prevention and treatment objectives, and employing measurement 
tools to monitor and evaluate practice while maintaining sensitivity to the individualized needs of clients. 
(b Implementing treatment protocols consistent with treatment plans and sensitive to clients' situations (c) 
Recognizing basic termination issues that pertain to interpersonal practice. 
(5) Demonstrate intervention skills specific to two evidence informed treatment modalities such as CBT, 
Motivational Interviewing, and Psychodynamic Psychotherapy. 
(6) Demonstrate capacity for strategic use of self in the therapeutic relationship by identifying their own 
sociopolitical, environmental, and experiential or emotional/cognitive factors that may support or impede 
the therapeutic relationship. 

 
Course Design: 

Although some theory will be reviewed, most of our time will be utilized for practice and 
reflection. Learning happens best in a supportive, comfortable environment. To that end, we will use 
various methods such as individual exercises, class discussion, simulations and small group work to 
examine the material presented. We will use PowerPoint, videos, and video clips to illustrate topics. 

 
My hope is that you will glean basic techniques within the classroom experience. I will try to 

highlight basic techniques of reflective listening, attunement and asking questions. Because we will be 
exploring topics that can raise strong feelings, it is important that you practice listening to and respecting 
others, especially when strong and/or opposing opinions are offered. Your contributions to a supportive 
learning environment will be much appreciated. All students will be expected to contribute visually 
(attending to others) and verbally (talking and listening). 

 
There are no required textbooks. There are, however, texts that we will be drawing from, in 

particular the DSM 5. The DSM 5 is available online: 
http://www.psychiatryonline.com.proxy.lib.umich.edu/. Other relevant articles and resources will be 
posted on Canvas. 

 

 

Course Relation to Curricular Themes 
 

Multiculturalism and Diversity will be concentrated in the topics of relationship building, 
communication, assessment, intervention, termination and evaluation. These topics will explore 
how the differences between worker and client impact and shape these critical dimensions of 
social work practice. 

http://www.psychiatryonline.com.proxy.lib.umich.edu/


Social Justice and Social Change will be central to the topic of various roles assumed by social workers 
and in clienthood. The focus of the course is on small system change (individual, families, and 
groups) but the larger social context and implications for change will be embedded in person in 
the environment (PIE) ecological assessment, and in the experience of applicants as they enter 
social agencies. These themes will be integrated into this course through the use of case examples 
and case scenarios that will be selected by the instructor to exemplify skills in practice. 

 
Promotion, Prevention, Treatment, and Rehabilitation will be themes reflected in various purposes and 

models of contemporary social work practice. In addition, this course will emphasize skills that 
can be implemented with promotion, prevention, treatment, and rehabilitation as practice goals 
and outcomes. 

 
Behavioral and Social Science Research will be presented in this course to support practice methods, 

skills and assessment procedures. Planning, decision-making and intervention procedures will be 
directly borrowed from the behavioral and social sciences. 

 
 

Course Relation to Competency Practice Behaviors & Ethics/Values 
 

Relationship to SW Ethics and Values will be addressed within the course as they pertain to issues  related 
to working with clients and colleagues. The NASW Code of Ethics will be used to give students direction 
about these ethical issues. In particular, this course will focus on client issues, such as confidentiality, 
privacy, rights and prerogatives of clients, the client’s best interest, proper and improper relationships
 with clients, interruption of services, and        termination. 

 
Competency #3 - Apply critical thinking to inform and communicate professional judgments. 
Social workers 

 
� distinguish, appraise, and integrate multiple sources of knowledge, including research-based 

knowledge and practice wisdom; 
� analyze models of assessment, prevention, intervention, and evaluation; 
� demonstrate effective oral and written communication in working with individuals, families, 

groups, organizations, communities, and colleagues. 
 

Competency #4 - Engage diversity and difference in practice. 
Social workers 

 
� recognize the extent to which a culture’s structures and values may oppress, marginalize, alienate, 

or create or enhance privilege and power 
� gain sufficient self-awareness to eliminate the influence of personal biases and values in working 

with diverse groups 
� recognize and communicate their understanding of the importance of difference in shaping life 

experience 

� view themselves as learners and engage those with whom they work as informants. 



Competency #6—Engage in research-informed practice and practice-informed research. 
Social workers 

 
� use practice experience to inform scientific inquiry 
� use research evidence to inform practice. 

 
Competency #7—Apply knowledge of human behavior and the social environment. 
Social workers 

 
� use conceptual frameworks to guide the processes of assessment, intervention, and evaluation 
� critique and apply knowledge to understand person and environment. 

Competency #10 (a)–(d)—Engage, assess, intervene, and evaluate with individuals, families, groups, 
organizations, and communities 
Social workers 

 
� collect, organize, and interpret clientdata; 
� assess client strengths and limitations; 
� develop mutually agreed-on intervention goals and objectives; select appropriate intervention 

strategies. 
 
 
 

Course Requirements and Grading 
 

Attendance: 
Class attendance and participation are critical to your learning and the success of this course. Attendance 
and participation will make up 35% of your final grade. Attendance at all classes is required  and attendance 
will be taken in every class. Students must notify the instructor prior to an absence. If more than one class 
session is missed, the final grade will be lowered by one level for each additional missed class (e.g. A- 
becomes a B+). 

 
Participation: 
You are expected to actively participate in each class session. This includes being prepared for each class 
and contributing verbally, through active listening, or by participating in all small group activities. The 
use of laptops to enhance (and not interfere with) your learning is allowed. Predictability, reliability and 
consistency are core to any strong relationship… “being there” is incredibly important to clients, so it is 
important in this class. Attendance means participating and attending to others. Using computers or 
mobile devices to text, shop, Facebook, etc. will significantly reduce your attendance points. Unless you 
have a family emergency, (please speak to me about it ahead of time) please put your phones away. 

 
Religious Observances: 
Students will be excused from class for religious observances. Please let the instructor know ahead of  time 
about any conflicts between class sessions, assignments, and religious observances.  Every  reasonable 
effort will be made to help students avoid negative academic consequences when  their religious obligations 
conflict with academic requirements. Absence from classes or examinations for religious reasons does not 
relieve students from responsibility for any part of the course work required during the period of absence. 
Students who expect to miss classes, examinations, or other assignments as  a consequence of their religious 
observance shall be provided with a reasonable alternative opportunity to complete such 
academicresponsibilities. 



 
 

Expectations of Work: 
The University of Michigan expects a student to put in a minimum of two hours weekly preparation     
for each credit awarded in a graduate/professional school, although workload may vary from week to 
week. Each student is expected to be on time, prepared for class by having completed all readings and 
assignments, and to participate in the learning environment. 

 
Please note that academic integrity  is  of  utmost  importance.  For  details  on  student  responsibilities for 
academic conduct, please see the Student Code of Academic and Professional  Conduct  in  the  Student 
Guide to the Master’s in Social Work Degree Program (http://www.ssw.umich.edu/ studentguide/2008/). 
Students who are found responsible for academic misconduct are subject to disciplinary action up to and 
including dismissal from the School of Social Work, revocation of degree, or any other sanction deemed 
appropriate to address the violation. Plagiarism is taken very seriously and      is grounds for expulsion. 
Plagiarism is defined as representing  someone  else’s  ideas,  words,  statements, or works as one’s own 
without proper acknowledgment or citation. Plagiarism includes self-plagiarism, which is reusing one’s 
own work without acknowledging that the text appears elsewhere. 

 
Incompletes: 
Incompletes are given only when it can be demonstrated that it would be unfair to hold the student the 
stated time limits of the course. The Student Guide, Vol. 1, Sec. 8.01 states that an "I" is used when  
illness or other compelling reasons prevent completion of work, and there is a definite plan and date for 
completion of course work approved by the instructor. The student must formally request an     
incomplete from the instructor prior to the final week of classes. 

 
Accommodations for Students with Disabilities: 
If you need or desire an accommodation for a disability, please let me know as soon as possible. Many 
aspects of this course, the assignments, the in-class activities and the way that the course is taught can be 
modified to facilitate your participation and progress throughout the semester. The earlier that you     
make me aware of your needs the more effectively we will be able to use the resources available to us 
such as the services for Students with Disabilities, the Adaptive Technology Computing Site, and the  
like. If you 

 

 

    

    

   

 
 

http://www.ssw.umich.edu/


pl September 20th & October 15th 

(3) Active Listening Process RecordinACtig 

do decide to disclose your disability, I will (to the extent permitted by law) treat that information as private and 
confidential. For more information, please contact the Services for Students with Disabilities: 
Office at G664 Haven Hall (734) 764-3000, (734) 615-4461 (TDD), (734) 619-6661 (VP) or email 

ssdoffice@umich.edu. 
 
 
 

Course Assignments 
 

 

Brief Descriptions of the Assignments 
 

Attendance and Participation (35 points) 
As described elsewhere in this syllabus, attendance and participation are key components of the   
learning associated with each course. This is especially true for a skills-based course like this one. Any 
more than one absence will result in a lower grade, and you also must participate throughout class, as 
evidenced by engaged listening, thoughtful verbal participation, and/or small-group participation. 
Students  will  rate their own participation level. Completion of in-class activities and worksheets will   
be included in the participation  grade. 

 
Character Development Write-up & Treatment Plan for Simulated Client (25 points) 
This assignment will help you prepare to play the role of a simulated client to practice skills in class. You 
can choose to be a child, teen or parent of an infant, child or teen. 

� Write a 1-2 page description of the client you will simulate and post a 2-3 minute video of you 
portraying your character as a self-introduction. Upload the client description to Assignments in 
Canvas and the video to the My Media section, and add me as a collaborator to view the video. 
(15 points) 

� Write up an initial treatment plan (1 page) for your simulated client whom you will use 
throughout the class. You are asked to create a succinct document that summarizes a treatment 
plan for this client. It is not an academic paper, so no references and no academic justifications 
for your choices are expected. A more academic exploration of this topic is typical in the 521 
class. Since SW 511 is conceptualized as a practice lab, this “Treatment Plan” is expected to take 
the form that one would typically see in an actual clinical setting. (10 points) 

 
Active Listening/Process Recording (25 points) 
Students  will  complete  an  active  listening  assignment  wi 
th a focus on the process of engagement. Students will be required to utilize basic interviewing 
skills and empathic responses. Components of the assignment include an audio recording of the 
interview, a write-up of a section of the interview with processing and critical comments, and a 
reflection of theexperience. 

 Ongoing  
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1. AUDIO-RECORDED INTERVIEW (5 points) Ask a friend, colleague, or fellow student if you can 
do a 10 – 15 minute audio-taped interview with him/her/they. Please disguise or create an alias for the 
interviewee to protect their confidentiality. It will be important that you inform the interviewee that this is 
part of a course assignment and the Lecturer will review it. Ask your interviewee to share a key life event 
that caused mild to moderate distress during the interview. At some point during the interview, be sure to 
address/ask about how their event impacted their functioning and what they did to help resolve and/or 
heal from the distressing experience. Your role is to focus on using empathic responses with emphasis on 
all layers of active listening skills. It will be important to ask clarifying questions to gain a deeper 
understanding of their experience, while remaining fully present with your interviewee. Your goal is to 
gain a strong understanding of their experience. When you are done interviewing, ask for some feedback 
as to how your interviewee experienced you in your role. Did they feel listened to and understood? What 
was the experience like for them to have someone “just” listen andinquire? 

 
PLEASE DO NOT USE YOUR CHILD OR PARTNER: Social Workers should avoid dual relationships 
and therefore it is not recommended for this assignment even though it is just to practice your skills. 

 

2. PROCESS RECORDING (5 points) After the interview, but BEFORE you review the recording, sit 
down and draft a pre-process recording of the interview, recalling what was said and in what order. Then, 
play back the interview to complete a 2-column process recording, including what was said (column 1) 
and your reactions/thoughts (column 2). Make note of how accurately or inaccurately you captured the 
process/interview, what you “heard” and what you didn’t, and consider why that might be. 

 
3. REFLECTION and INTEGRATION (4-6 pages, double-spaced) When you have completed your 
interview and process notes, write a paper reflecting on your experience. Please integrate the following 
questions (in narrative form) in your reflection. Feel free to include any other thoughts that you have 
about your experience and thisassignment. 

• Briefly describe why you chose the person you did to interview. Were there known or assumed 
 
differences between you and the interviewee? If so, did their differences have any impact on how you 
conducted the interview? (2 points) 

• Describe the key event, how your interviewee presented throughout the interview, and what you 
observed. Briefly summarize YOUR understanding of the key event/presenting issue. Be specific about 
what you observed regarding affect, posture, body language, voice tone, and eye contact. (3 points) 

• Describe what your interviewee said about their experience with you. How did they describe 
your listening and attendance? (2 point) 

• What was the experience like for you? How was it to “just” listen, only being able to ask 
clarifying questions, make empathic or summarizing comments, and avoid giving advice? How do you 
feel you did in that role? What do you feel you could work on to become better at this? (I am looking for 
your honest self-reflection here) (4 points) 

• What reactions did you have internally to the subject matter of the conversation? What key 
dynamics occurred, if any? (2 point) 

• How closely did your process notes connect to the actual interview? What are your thoughts on 
the degree of match or mismatch? (2 point) 

 

TF-CBT Online Certification (15 points) 
TF-CBT Web is a free 10-hour web-based learning of Trauma-Focused Cognitive Behavioral Therapy provided by 
the Medical University of South Carolina. This online training was developed to gain an understanding of each 
component in this evidence-based practice; video demonstrations and detailed didactic instruction is provided in 
each module. 



Students are required to complete this online training available at http://tfcbt.musc.edu/. The certificate of 
completion must be upload in Assignments on the Canvas website prior to the identified due date. Your grade will 
be provided upon completion of all modules. 

 

 
 

Date Topic Readings 
  Corcoran, J. & Nichols-Casebolt, A. (2004). Risk and 
  Resilience Ecological Framework for Assessment and 
 Welcome Goal Formulation. Child and Adolescent Social Work 

Class 1 
9/6/16 

 
Introduction to 
Interpersonal 

Journal, 21(3), 211-235. 
 

Kam, P. K. (2012). Back to the ‘social’ of social work: 
 Social Work Reviving the social work profession’s contribution to the 
  promotion of social justice. International Social Work, 
  57(6), 723-740. 

 
 
 

Class 2 
9/13/16 

 
 
 

Basic Engagement 
Skills 

Gerdes, K, E. & Segal, E. (2011). Importance of Empathy 
for Social Work Practice: Integrating New Science, Social 

Work, 56(2), 141-148. 
 

Thomas, M. L. (2006). The Contributing Factors of 
Change in a Therapeutic Process. Contemporary Family 

Therapy, 28, 201-210. 

 
Character Development Write-Up Due 9/20/16 

 
 
 
 
 
 

Class 3 
9/20/16 

 
 
 
 
 
 
 

Ethics 

 
Edwards, B. & Addae, R. (2015). Ethical decision-Making 
Models in Resolving Ethical Dilemmas in Rural Practice: 

Implicationsfor Social Work Practice and Education. Journal of 
Social Work Values and Ethics, 12(1). 

 
Radoi, M. (2008). Ethics in Social Work: Working with 

Vulnerable Groups. Scientific Annals of the Alexandru loan 
Cuza University. New Series. Sociology and Social Work 

Section, 1, 156-168. 
 

NASW Code of Ethics: 
http://www.socialworkers.org/pubs/code/code.asp 

Course Outline 
*May be changed by the instructor to fit the needs of the 

 

http://tfcbt.musc.edu/.The
http://www.socialworkers.org/pubs/code/code.asp


 
 
 

Class 4 
9/27/16 

 
 
 
 

Suicide 
Assessment 

 
Gipson, P.Y., et al (2015). Columbia-Suicide Severity Rating 

Scale: Predictive Validity with Adolescent Psychiatric 
Emergency Patients. Pediatric Emergency Care, 31(2), 88- 

94. 
 

Posner, K., PhD., et al (2011). The Columbia-suicide 
severity rating scale: Initial validity and internalconsistency 
findings from three multisite studies with adolescents and 

adults. The American Journal of Psychiatry, 168(12), 1266- 
 
 
 
 
 
 

Class 5 
10/4/16 

 
 
 
 
 
 

Assessment 

Milewski-Hertlein, K. A. (2001). 
The Use of a Socially Constructed Genogram in Clinical 

Practice. The American Journal of Family Therapy, 29(1), 
23-38. 

 
Myers, J.E., Sweeney, T.J., & Witmer, J.M. (2000). The 

wheel of wellness counseling for wellness: A holistic 
model for treatment planning. Journal of Counseling and 

Development, 78, 251-266. 
 

DSM V: 
http://www.psychiatryonline.com.proxy.lib.umich.

edu/. 
 
 
 

Class 6 
10/11/16 

 
 
 

Goal Setting 
and Intervention 

Planning 

Prochaska, J. O., DiClemente, C. C., & Norcross, J. C. 
(1992). In search of how people change: Applications to 
addictive behaviors. American Psychologist, 47, 1102- 

1114. 
 

Wahah, S. (2005). Motivational Interviewing and Social 
Work Practice. Journal of Social Work, 5(1), 45-60. 

 
Character Development Treatment Plan Due 10/25/16 

 
10/18/16 FALL BREAK ENJOY YOUR BREAK!! 

 
 
 
 
 

Class 7 
10/25/16 

 
 
 
 
 

Models of 
Interventions 

 
 
Kalibatseva, Z., and Leong, F.L. (2014). A critical review of 

culturally sensitive treatments for depression: 
Recommendations for intervention and research. 

Psychological Services, 11(4), 433–450. 
 

Raheim, S. & Lu, J. J. (2014) Preparing MSW Students for 
Integrative Mind-Body-Spirit Practice. Clinical Social Work 

Journal, 42, 288-301. 

http://www.psychiatryonline.com.proxy.lib.umich.edu/
http://www.psychiatryonline.com.proxy.lib.umich.edu/


TF-CBT Online Training Certificate of Completion Due 11/1/2016 

 
 
 
 

Class 8 
11/1/16 

 
 
 

Trauma & 
TF-CBT 

 
Bigfoot, D. S., & Schmidt, S. R. (2010). Honoring 
children, mending the circle: cultural adaptation of 
trauma‐focused cognitive‐behavioral therapy for 

American Indian and Alaska Native children. Journal of 
Clinical Psychology, 66(8), 847-856. 

 
 

Winship, G., and Knowles, J. (1996). The 
transgenerational impact of cultural trauma: Linking 

phenomena in treatment of third generation survivors of the 
Holocaust. British Journal of Psychotherapy, 13(2), 259- 

266. 

 
 
 

Class 9 
11/8/16 

 
 
 

EMDR 

 
 
Suggested, optional reading: Parnell, L. (2013). Attachment- 

Focused EMDR: Healing Relational Trauma. New York: 
Norton & Company. 

 
 
 
 
 

Class 10 
11/15/16 

 
 
 
 
 

Family Therapy 

 
 
 

Dattilio, F. M. (2001). Cognitive-behavioral family 
therapy: Contemporary myths and misconceptions, 

Contemporary Family Therapy, 23(1), 3-15. 
 
 

Fife, S. T., & Whiting, J. B. (2007). Values in family 
therapy practice and research: An invitation for reflection, 

Contemporary Family Therapy, 29(1-2), 71-86. 

Active Listening/Process Recording Due 11/22/16 

 
 
 

Class 11 
11/22/16 

 
 
 

Group 
Therapy 

Downey, J. (2014). Group Therapy for Adolescents Living 
with an Eating Disorder: A Scoping Review. SAGE Open, 

1-11. 
 
 

Troester, J. D. (2002). Working through family-based 
problem behavior through activity group therapy. Clinical 

Social Work Journal, 30(4), 419-427. 
 
 

Tucker, A. R. (2009) Adventure-Based Group Therapy to 
Promote Social Skills in Adolescents, Social Work with 

Groups, 32(4), 315-329. 



 
 
 
 
 

Class 12 

11/29/16 

 
 
 
 
 
 

Evaluation 

Campbell, A., and Hemsley, S. (2009). Outcome rating scale 
and session rating scale in psychological practice: Clinical 
utility of ultra-brief measures. Clinical Psychologist, 13(1), 

1-9. 
Duncan, B. & Sparks, J. (2001) Heroic Clients, Heroic 

Agencies: Partners for Change. Nova Southeastern 
University. 

Chapter 7: Becoming Outcome Informed 
Chapter 8: The Seamless Use of Measures: The Nuts and 

Bolts of Accountability 
Chapter 9: Making Your Agency Outcome-Informed: Making 

Numbers Count 

 
 
 

Class 13 
12/6/16 

 
 
 

Termination 
Supervision 

 
Knight, C. (2012). Social workers’ attitudes towards and 

engagement in self-disclosure. Clinical Social Work Journal, 
40(3), 297-306. 

 
Moore, L., Dietz. T., and Dettlaff, A. (2004). Using the Myers- 
Briggs Type Indicator in field education. Journal of Social Work 

Education, 40(2), 337-349. 

 
 
 
 

Class 14 

12/13/16 

 
 
 

Self Care 

½ Day of Class! 

 
Adams, R. E., Boscarino, J. A. & Figley, C. R. (2006). 

Compassion Fatigue and Psychological Distress Among Social 
Workers: A Validation Study. American Journal of 

Orthopsychiatry, 76(1), 103-108. 
 
Richards, K. C., Campenni, C. E., & Muse-Burke, J. (2010). Self- 

care and well-being in mental health professionals: The 
mediating effects of self-awareness and mindfulness. Journal of 

Mental Health Counseling, 32(3), 247-264. 
 

Safety & Emergency Preparedness 
In the event of an emergency, dial 9-1-1 from any cell phone or campus phone. 

 
All University of Michigan students, faculty and staff are required to familiarize themselves with emergency 
procedures and protocols for both inside and outside of the classroom. In the event of possible building closure (i.e. 
severe weather conditions, public health notices, etc.) you may contact (734)764-SSWB(7793) for up-to-date School 
closure information. 

 
Be Prepared. Familiarize yourself with the emergency card posted next to the phone in every classroom/meeting 
room. Review the information on the emergency evacuation sign (located nearest the door) and locate at least (2) 
emergency exits nearest the classroom. 

 
If you are concerned about your ability to exit the building in the case of an emergency, contact the Office of Student 
Services and/or email ssw-ADAcompliance@umich.edu. 
Office of Student Services 
School of Social Work | Room 1748 
734-936-0961 

 

For more information view the annual Campus Safety Statement at http://www.dpss.umich.edu/. 
Register for UM Emergency Alerts at http://www.dpss.umich.edu/emergency-management/alert/. 

mailto:ssw-ADAcompliance@umich.edu
http://www.dpss.umich.edu/
http://www.dpss.umich.edu/emergency-management/alert/
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