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Fall 2016 

SW521 Interpersonal Practice with Individuals, Families and Small Groups  

SW511 Interpersonal Skills Practice Lab 

Mondays, 9-12, 2-5 

Professor Rich Tolman 

Rm. 3702,4-764- 5333 

Office hours by request  

 

COURSE DESCRIPTION 

This course presents foundation knowledge and skills essential to interpersonal practice 

with children, youth and their families while considering the community, organizational, 

and policy contexts in which social workers practice. It integrates content on multicultur-

alism, diversity, social justice, and social change issues, and it relies on the historical, 

contextual, and social science knowledge presented concurrently in the foundation SWPS 

and HBSE courses. The student's field experience and future practice methods courses 

will build upon the skills presented in this basic course. Throughout this course, students 

examine social work values and ethics as well as issues of race, ethnicity, gender, sexual 

orientation, religion, and ability as these relate to interpersonal practice. 

 

COURSE CONTENT 

Students will learn various social work roles (e.g. counselor/therapist, group facilitator, 

mediator, broker, advocate and resource planner), recognizing that these roles must be 

based on an awareness of cause and effect and on the adherence to social work values and 

ethics. Students will understand the importance of developing relationships with clients, 

colleagues, supervisors, other professionals, and many other constituencies that make up 

the organizations in which they work. Students will also learn how self-awareness and the 

conscious use of self affect the helping relationship. 

 

In this course all phases of the IP treatment and prevention process (i.e. engagement, as-

sessment, evaluation, planning, intervention, and termination) will be presented with at-

tention to how they are applied to work with individuals, families, and small groups. Stu-

dents will learn to assess problems in clients' lives that relate to attributes of the client 

(e.g. age, race, ethnicity, gender, sexual orientation, ability) as well as situational and en-

vironmental factors relevant to the client's social functioning. Students will understand 

patterns of functioning, to assess strengths and limitations, and to plan, implement and 

monitor change strategies. Students will learn the importance of evaluating methods of 

change based on situational effectiveness and on whether their implementation enhances 

the client's capacity for self-determination and the system's capacity for justice. Various 

prevention, treatment, and rehabilitation models will be covered as well as various IP 
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skills. In subsequent IP courses, more emphasis will be placed on specialized assessment 

procedures, evaluation, treatment interventions, and termination. 

COURSE OBJECTIVES 

Upon completion of this course, students will be able to: 

(1) Describe ecological-systems, bio-psycho-social, problem solving, structural, and 

pathology versus strengths based frameworks in practice with individuals, fami-

lies, and small groups AND critique the strengths and weakness of these various 

frameworks.  

(2) Recognize the impact of race, gender, ethnicity, social class, sexual orientation, 

power and privilege on interpersonal practice by: 

(a) demonstrating self-awareness about how their attributes and life experi-

ences impact on their capacity to relate to others with different personal 

attributes and life experiences. 

(b) describe how others who are very different may perceive them and how 

status and power issues impact professional relationships with clients, col-

leagues, and other professions. 

(3) Carry out the roles of advocate, broker, counselor/therapist, group facilitator, and 

resource developer and assess the appropriateness of these roles in context. 

(4) Demonstrate basic interpersonal practice skills including active listening, em-

pathic responding, critical thinking, case recording, and contracting. 

(5) Conduct culturally sensitive interpersonal practice by: 

(a) engaging diverse client systems 

(b) employing assessment protocols of PIE, ecomaps, genograms, network 

maps, and group composition 

(c) articulating treatment and prevention goals, developing measurable treat-

ment and prevention objectives, and employing measurement tools to 

monitor and evaluate practice while maintaining sensitivity to the special 

needs of clients. 

(d) implementing treatment protocols consistent with treatment plans and sen-

sitive to clients' situations 

(e) recognizing basic termination issues that pertain to interpersonal practice. 

(6) Operationalize the NASW code of ethics and recognize value dilemmas that 

emerge in interpersonal practice. 

 

Links to CSWE Practice Behaviors: 

 

Practice Behavior 3 

• Apply critical thinking to inform and communicate professional judgments 

o Distinguish, appraise and integrate multiple sources of knowledge, includ-

ing research-based knowledge and practice wisdom 

o Demonstrate effective oral and written communication 

o Analyze models of assessment, prevention, and intervention  

 

Practice Behavior 4 

• Engage diversity and difference in practice 



3 

o Recognize and communicate understanding of the importance of differ-

ence in shaping life experiences 

o Gain sufficient self-awareness to eliminate the influence of personal biases 

and values in working with diverse groups  

 

Practice Behavior 7 

• Apply knowledge of human behavior and the social environment 

o Utilize conceptual frameworks to guide the processes of assessment, inter-

vention and evaluation 

o Critique and apply knowledge to understand person and environment 

 

Practice Behavior 10 

• Engage, assess, intervene and evaluate… 

o Use empathy and other interpersonal skills 

o Collect, organize and interpret client data 

o Select appropriate intervention strategies 

 

RELATIONSHIP OF THE COURSE TO FOUR CURRICULAR THEMES 

(1) Multiculturalism and Diversity will be concentrated in the topics of relationship 

building, communication, assessment, intervention, termination and evaluation. 

These topics will explore how the differences between worker and client impact 

and shape these critical dimensions of social work practice.  Critical conscious-

ness about power imbalances between children and their broader systems, chil-

dren/client and interventionist and between client and agency will also be ex-

plored. 

 

(2)  Social Justice and Social Change will be central to the topic of various roles as-

sumed by social workers and in clienthood. The focus of the course is on small 

system change (individual, families, and groups) but the larger social context and 

implications for change will be embedded in person in the environment (PIE)  

ecological assessment, and in the experience of applicants as they enter social 

agencies. These themes will be integrated into this course through the use of case 

examples and case scenarios that will be selected by the instructor to exemplify 

skills in practice. 

 

(3) Promotion, Prevention, Treatment, and Rehabilitation will be themes reflected in 

various purposes and models of contemporary social work practice.  In addition, 

this course will emphasize skills that can be implemented with promotion, preven-

tion, treatment, and rehabilitation as practice goals and outcomes. 

 

(4) Behavioral and Social Science Research will be presented in this course to sup-

port practice methods, skills and assessment procedures. Planning, decision-mak-

ing and intervention procedures will be directly borrowed from the behavioral and 

social sciences. 
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RELATIONSHIP OF THE COURSE TO ETHICS AND VALUES 

Social work ethics and values will be addressed within the course as they pertain to issues 

related to working with clients and colleagues.  The NASW Code of Ethics will be used 

to give students direction about these ethical issues.  In particular, this course will focus 

on client issues, such as confidentiality, privacy, rights and prerogatives of clients, the 

client’s best interest, proper and improper relationships with clients, interruption of ser-

vices, and termination.  In addition, issues that arise when working with colleagues, such 

as referral, consultation, dispute resolution, and mediation will be addressed. 

 

ACCOMMODATIONS 

If you need or desire an accommodation for a disability, please let me know as soon 

as possible. Many aspects of this course, the assignments, the in-class activities and the 

way that the course is taught can be modified to facilitate your participation and progress 

throughout the semester. The earlier that you make me aware of your needs the more ef-

fectively we will be able to use the resources available to us such as the services for Stu-

dents with Disabilities, the Adaptive Technology Computing Site, and the like. If you do 

decide to disclose your disability, I will (to the extent permitted by law) treat that infor-

mation as private and confidential. Also, please notify me if religious observances con-

flict with class attendance or due dates for assignments so that we can make appropriate 

arrangements. 

 

Required Text: 

 

Hepworth, D. H., & Larsen, J. A. (2015). Direct social work practice: Theory and skills 

(10th ed.). Pacific Grove, CA: Brooks/Cole. 

 

All other readings will be available on CANVAS or through other electronic access. 
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9/12 

Session 1:   Introduction to the Learning Community, The Social Work Profession, 

and Interpersonal Practice  

 

Hepworth, Chapters 1-3 

 

Session 2:   Core Values and Ethics 

 

Hepworth, Chapter 4 

 

9/19 

Session 3:   Engagement and Empathy 

Hepworth, Chapter 5 

 

Session 4: Interviewing Skills 

Hepworth, Chapter 6, 7 

 

9/26 

Session 5:  Assessment 1 

Hepworth, Chapter 8, 9 

 

Session 6: Simulated Client Development (with Scott Weissman) 

Readings:  

Improvisation and the Theater, Johnstone, Chapter 1-2 

Complete preliminary character development sheets 

 

 

10/3* 

Session 7: Assessment 2: Human Development (with Julie Ribaudo) 

Reading:  
Davies, D. (2004). Attachment as a context of development. In Douglas Davies, Child develop-

ment: A practitioner's guide (pp.7-38). 2d ed. New York: The Guiford Press 

 

Cook, J. Cook, G.  (2009)  Attachment, Temperament and Emotion.  In Child Development, Prin-

ciples and Perspectives. 

 

Slade, A. (2014) Imagining Fear: Attachment, Threat, and Psychic Experience, Psychoanalytic 

Dialogues: The International Journal of Relational Perspectives, 24:3, 253-266 

 

Session 8: Assessment 3: (TBA) 

 

10/10  

Session 9: Simulated Client Development (with Scott Weissman)  

Snapshots worksheet complete  

 

Session 10: Assessment 4: Self-Psychology (with Julie Ribaudo) 
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Reading:  

Cooper and Lesser, Self-Psychology 

Additional article TBA  

 

 

10/17   Fall Break 

 

10/24  

Session 11: Interpersonal Practice in Cultural Context 

Reading: 

Reed, B. G., Newman, P. A., Suarez, Z. E., & Lewis, E. A. (2011). Interpersonal practice 

beyond diversity and toward social justice (Chap. 4, 60-98). In Seabury, B. A., Seabury, 

B. H., & Garvin, C. D. (eds.), Foundations of interpersonal practice in social work: Pro-

moting competence in generalist practice. Thousand Oaks, CA: Sage 

 

Johnson, Y. M., & Munch, S. (2009). Fundamental contradictions in cultural competence. 

Social Work, 54(3), 220-231.  

 

Session 12: 1st Simulated Client Sessions-Focus on Assessment   

 

10/31 

Session 13: Goal-Setting and Planning 

Hepworth: Chapter 12 

 

Session 14   Focusing on Motivation and Solutions 

Hepworth, Chapter 13, Chapter 18 

 

11/7 

Session 15: Cognitive Behavioral Intervention (with Scott Weissman) 

Reading: 

Gabbard, G. O. (2009).  Chapter 8; Applications of Individual Cognitive-Behavioral 

Therapy to Specific Disorders: Efficacy and Indications in Textbook of Psychotherapeu-

tic Treatments, Arlington, VA: American Psychiatric Publishing. 
 

Hayes, P.,  (2014), Guidelines for the implementation of culturally sensitive cognitive be-

havioral therapy among refugees and in global contexts Perspective on the Adaptation of 

CBT across Cultures, Australian Psychologist, Volume 49, Issue 1. 

 

Session 16: 2nd Client Simulation-Additional Assessment and Goal-Setting 

 

11/14 

Session 17: Working with Children and Adolescents (Julie Ribaudo) 

Reading:  

 

Konrad, S.C.  (2013). Child-Centered Assessment Child and family practice: A relational 

perspective. 
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Additional readings TBA 

 

Session 18: Interpersonal Practice with Groups 1 

Hepworth: Chapter 11 

 

11/21 

Session 19: Interpersonal Practice with Groups 2 

Reading:  

Hepworth, Chapter: 16 

 

Session 20: 3rd Simulated Session: Intervention 

 

11/28 

Session 21: Interpersonal Practice with Families 1 (with Scott Weissman) 

Reading:  

Hepworth, Chapter 10 
 

Brown, Neil D., & Samis, Michelle D. C. (1987). The Application of Structural Family 

Therapy in Developing the Binuclear Family. Mediation Quarterly, no. 1411 5, 5 1 -69, 

Jossey-Bass.  

 

Kerr, M. E. (1988). Chronic Anxiety and Defining a Self. The Atlantic, 262, 35-37,40-

44,46-48,50-58,4. 

 

Goldenberg, I., Goldenberg, H. (2000), Chapter 1, Adopting a Family Relationship 

Framework, and Chapter 2, Family Development: Continuity and Change, In Family 

Therapy: An Overview (pp.3-43), Wadsworth/Thomson Learning, Belmont, California. 

 

Session 22: Interpersonal Practice with Families 2 (with Scott Weissman) 

Readings:  

Hepworth, Chapter 15 
 

O'Hanlon, B. (1994, Nov). The third wave. Family Therapy Networker, 18, 18. 

 

Halevy, J.  (1998)  Genogram with an Attitude.  Journal of Marital and Family Therapy, 

Volume 24, N. 2.   

 

12/5 

Session 23: Interpersonal Practice with Families 3 (with Julie Ribaudo) 

Readings:  

Bergeron, M. A. Y. (2016). Factors that Support the Use of Child–Parent Psychotherapy 

as an Intervention for Child–Parent Dyads Exposed to Pediatric Medical Traumatic 

Stress. Clinical Social Work Journal, 1-11. 
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Fraiberg, S., Adelson, E., & Shapiro, V. (1975). Ghosts in the nursery: A psychoanalytic 

approach to the problems of impaired infant-mother relationships. Journal of the Ameri-

can Academy of Child Psychiatry, 14(3), 387-421. 

Byng-Hall, J. (2008)  Crucial role of attachment in family therapy. Journal of Family 

Therapy (2008) 30: 129–146.  

Session 24: Termination 

Hepworth, Chapter 19  

 

12/12 

Session 25: Working at multiple levels, IP for Social Justice 

Hepworth, Chapter 14 

 

Session 26: Integration and Reflection  
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The following are descriptions of each assignment. These are tentative and some 

changes and tweaks might be made (with plenty of notice and ample discussion in 

class if a change is made). Final instructions and all dates are posted on the CAN-

VAS site. I do not put the final versions of the assignment or the due dates in the 

syllabus because from time to time those shift due to the flow of the class. I do not 

want a situation where the due dates and descriptions differ from the syllabus and 

the CANVAS site.  

 

ASSIGNMENTS 

The following are descriptions of each assignment. These are tentative and some 

changes and tweaks might be made (with plenty of notice and ample discussion in 

class if a change is made). Final instructions and all due dates are posted on the 

CANVAS site. I do not put the final versions of the assignment or the due dates in 

the syllabus because from time to time those shift due to the flow of the class. I do 

not want a situation where the due dates and descriptions differ from the syllabus 

and the CANVAS site.  

 

Character Development-10 points 

A. Write a 1-2 page description of your client character 

o Client’s Name Age and Identifying Information 

o Presenting Problem 

o Possible DSM V diagnosis 

o Key social identities for the client 

o Important and relevant family information 

o Important and relevant Life circumstances  

 

B. Also answer the following questions:  

 Detail and discuss the sources that you used to develop your client/charac-

ter - memoirs, movies, clinical articles, etc  Please be specific about this, 

referencing at least 3 current articles that explore/examine either a DSM 

diagnosis or set of life circumstances which are relevant to your cli-

ent/character.  Also, please be precise in connecting which examples 

from  your articles, memoirs, etc influenced and were useful in character 

development. 

 Consider what you have learned about your character from the classroom 

exercises and your answers to the questions on the LifeScript/AAI and 

Gotham forms, paying particular attention to issues of privilege and op-

pression. 

 Incorporate a discussion of what personal and professional experiences 

you called upon to develop your client/character, both respecting client 

confidentiality and only sharing personal material that you feel comforta-

ble sharing.  We certainly welcome the kind of personal reflection that 
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helps you to integrate how this character exploration impacts you in your 

personal and professional lives. 

 

C. Upload the video of the character snapshots you made in the second simu-

lated client development session.  
 

Practitioner Annotation  of 1st Session-10 points 

Interview focus: Engagement and Assessment;  Key Skill: Empathic Responding 

 Identify a 5-10 minutes block of video that illustrates a positive portion of your work 

with the client 

o Put a comment at the start that says “High water mark begin” 

o Put a comment at the end that says “High water mark end” and discusses how that 

segment represents effective practice skills. 

 Identify a 5-10 minute block of video that illustrates a a point of difficulty or less ef-

fective practice with the client 

o Put a comment at the start that says “Low water mark begin” 

o Put a comment at the end that says “Low water mark end” and discuss how you 

might have improved on that segment. 

 Mark at least 10 examples of interview techniques used (see Folder in Files named 

Interview Annotation and Reflection Resources for checklists to aid in this) 

o Label the technique you used 

o Discuss how effectively you used it—could be a star or a wish 

 Add queries for peer review, and in-class discussion. 

At the end of your first video annotation add annotations for the following: 

 Label Annotation: EMPATHIC RESPONDING: Does your client feel UNDER-

STOOD by you?  Why do you think s is or is not the case? Do your responses ac-

curately reflect the emotional nuance of the client’s communications? Do you use 

voice and intensity of expression to reflect a finely attuned understanding of the 

client’s moment by moment experiencing? 

 Label Annotation: OVERALL ENGAGEMENT:  Overall, how effectively did 

you engage your client in the session? Describe the factors that contributed to or 

detracted from effective engagement. 

 Label Annotation: STRENGTHS: Describe at least three “strengths” for your in-

terviewing during the session 

 Label Annotation: AREAS for IMPROVEMENT: Describe three “areas for im-

provement” for your interviewing during this session. 
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Practitioner Annotation of 2nd session-10 points 

Interview Focus: Goal-Setting;   Key Skills: Collaboration and Partnership 

 At the start of the annotation, give a summary of the goals you set for your interview, 

based on your first reflection. Label it: Interviewing Goals. 

 Identify a block of video that illustrates a positive portion of your work with the cli-

ent 

o Label the start: “High water mark begin” 

o Label the end: “High water mark end” and discusses how that segment represents 

effective practice skills in the annotation. 

 Identify a 5-10 minute block of video that illustrates a a point of difficulty or less ef-

fective practice with the client 

o Label the start: “Low water mark begin” 

o Label the end: “Low water mark end” and discuss how you might have improved 

on that segment. 

 Mark at least 10 examples of intervention techniques used (see folder in Files named 

Interview Reflection and Annotation Resources for checklists to aid in this) 

 Use the following labels to highlight work on your interviewing goals 

o “Progress”-to show where you made some progress on your interviewing goals. 

o “Needs Improvement” to highlight a place where you see need for some improve-

ment. Give explanations at those annotations. 

 Add queries for peer review, and in-class discussion. 

 At the end of the annotation, add annotations with the following labels 

o Partnership and Collaborations- Did you acknowledge client courage, per-

severance, success?  Does the Client FEEL this acknowledgment from 

you? 

o Overall engagement--Overall, how effectively did you engage your client 

in the session? 

o Client Goals: Summarize the key goals that the client wants to work on. 

o Session Plan: What will be the key focus for the next session and what are 

your initial ideas about how you will intervene? 

o Skills insights--What key things did you learn by comparing and con-

trasting the two interviews? 

o Skills Goals for next session--What goals do you have for your interview-

ing skills in the next session? 

Practitioner Annotation of 3rd Session-10 points 

Interview Focus: Intervention;   Key Skills: Deepening Collaboration, Focus 
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 At the start of the annotation, create an annotation labeled: Intervention Plan. Briefly 

describe the intervention plan you had for this session. Briefly describe what you ac-

tually did if it differed from the plan? 

 Identify a block of video that illustrates a positive portion of your work with the cli-

ent. Label the start: “High water mark begin.” Label the end: “High water mark end” 

and discuss how that segment represents effective practice skills in the annotation. 

 Identify a 5-10 minute block of video that illustrates a a point of difficulty or less ef-

fective practice with the client. Label the start: “Low water mark begin.” Label the 

end: “Low water mark end” and discuss how you might have improved on that seg-

ment. 

 Mark at least 10 examples of interview/intervention techniques Label them with a de-

scriptor of the interview or intervention technique used e.g. open-ended question, dis-

puting dysfunctional thoughts, miracle question. 

 Use the following labels to highlight work on your interviewing goals: 

o “Progress”-to show where you made some progress on your interviewing goals. 

o “Needs Improvement” to highlight a place where you see need for some improve-

ment. Give explanations at those annotations. 

 Add queries for peer review, and in-class discussion. 

 At the end of the video, add annotations with the following labels: 

o Intervention effectiveness: Overall, how effectively you implement the session? 

o Plan for next session: What would be your plan for your next session? 

o Plan for ongoing work: What would be your plan for ongoing work with this cli-

ent? 

 How would you continue work on current goals? 

 What other or new directions might be explored? 

 What additional interventions might be tried (e.g. group, family, other mod-

els, etc.) 

o Overall engagement: Overall, how well did you engage the client, contribute to 

the client’s motivation, and help them set appropriate goals? 

o Client empowerment: Describe your efforts to address power dynamic in your 

work? What did you to balance power of worker role? What did you do maximize 

client empowerment? 

o Use of the SRS: Reflect on the use of the SRS as a tool for building and sustain-

ing an effective helping relationship with the client 

o Ethical issues: What ethical issues, if any, arose in your work with this client? 

How were they addressed? 

Assessment and Intervention Plan-10 points 

Write an assessment of your simulated client, using the outline from the form distributed 

in class. That form (assessment form worksheet) and a sample assessment paper (Valerie 
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example assessment) are available in the files section. Also add a more formal interven-

tion plan that builds on the brief one you included in the 2nd annotation:  

 Specify goals for your work with the client as you understand them at this point. 

 Clarify how the client sees them and conceptualizes them, as well as how you see 

them. 

 There are likely to be multiple goals so specify each of them. 

 To the degree possible, specify tasks (subgoals, objectives) to be worked on as inter-

mediate steps. 

 What intervention techniques, models will you apply in the third session? 

o Specify what model you chose and why you think it’s appropriate for this client 

at this time. 

o Give some detail about how you plan to implement the intervention in the session 

Observers Annotations 1st, 2nd and 3rd Sessions of a Colleague:  5 points each 

You will have the opportunity to observe and responsibility for giving feedback to a 

classmate on their practitioner interviews. You will do one observer annotation for each 

of the three sessions.  

Add at least 10 meaningful time-stamped comments to your colleague’s video 

 Stars and Wishes 

 Answer queries 

 Additional questions for discussion 

Final Reflection- 5 points (This assignment cannot be redone and will be graded-A=5, 

B=4, C=3, D=2, F=1) 

Client Role Reflection: What did you learn from the client role? 

 From the client life your simulated 

 About intervention 

 About yourself 

 Please be sure to share any concerns or difficulties you experienced in carrying 

out the simulation as a client. 

Practitioner role reflection 

 In what ways did the simulated client work in specific, contribute to your devel-

opment as a social worker this semester? 

 What issues arose for you as a practitioner that contributed to how you managed 

your relationship with this client?  

 How did social identities impact your work with this client? 

Class overall 

 In what ways did the lab overall contribute to your development as a social 

worker this semester? 
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 Looking back on the entire semester, what are your stars and wishes for the 

521/511 methods lab experience:  

 Focus on what you did and what you could have done to make it a good learning 

experience for yourself 

 Focus also on what your peers and your instructor did and could have done to make it 

a good learning experience for you. 

 How did this class integrate with your other class work for the semester? 

 Any other final reflections 
 

Quizzes on Hepworth Text-15 points 

There will be 15 short online quizzes on each of the text chapters you read after the first 

week. You will be able to take each quiz multiple times but you must pass the quiz prior 

to the class session that the chapter is assigned.  

 

Participation and Active Engagement- 10 Points 
You will expected to attend every class, to be on-time for the start of class and after each 

break time, to be prepared for each class, and to be actively engaged. Preparation in-

cludes reading the assigned readings for the class. Active engagement in class is expected. 

Active participation can be demonstrated in several ways, some examples are: participation 

in discussion, volunteering for in-class exercises, bringing examples from field or previous 

experience to class discussion, sharing knowledge or techniques with class members, 

thoughtfully processing classroom experiences, taking risks in sustaining dialogue on dif-

ficult issues that arise in class, giving thoughtful feedback to your colleagues on their vid-

eos and learning contributions.  We will develop class guidelines for discussion and par-

ticipation, and you will be expected to honor those guidelines.  

Note on use of technology in the classroom:  Laptops are to be used only for taking notes, 

or for specific other uses as directed in class. Personal use of laptops, phones and other 

technology is not allowed during class except in cases of emergency. If you need to use 

them for that purpose, please let me know about it that day in class. 

 

 

GRADING 

 

I try to provide clear, thoughtful feedback that helps you to deepen your awareness of a 

number of points - the process of working with others, who you are in the work (i.e. what 

appear to be strengths and challenges for you), themes that arise in IP work, writing and 

communication skills, etc.  If I write or say something that confuses or upsets you, 

please make an appointment so we can discuss it!  If I help you deepen your understand-

ing of something, that is helpful for me to know too. 

 

In the spirit of a lab experience that encourages you to stretch and develop, grading will 

be mainly on a credit/no credit basis for each assignment. If you make a strong and 

timely effort on each assignment, you will do well in this class in terms of grading.  

If you complete the assignment at an acceptable level, you will get the points allotted for 

that assignment. Students can lose points by not doing acceptable work and not partici-

pating at an acceptable level.  
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 I will occasionally award a bonus point for assignments that are exceptionally 

well-done and for exceptional class participation and contributions.  

 You will lose 1 point for the 1st assignment that I judge as unacceptable. You may 

then resubmit the assignment in acceptable form for credit. If not returned, you 

will get no credit for the assignment.  You will lose 2 points for the 2nd unaccepta-

ble assignment and 3 points for the 3rd unacceptable assignment and so on.   

 You will lose 1 point for a late assignment. An additional point reduction will be 

made when an assignment is more than one week late. Longer than that, no credit 

will be earned for the assignment.  

 Lose 1 point for a missed class. Upon 3rd absence, 5-point deduction for each ab-

sence. You can be excused from a class if you contact me in advance and get au-

thorization, or if you are physically unable to attend due to illness. But in no case 

can you miss more than two days of class without point deductions.  

 Unauthorized use of phones or laptops deduction of 1 point per occurrence.  

 Being late to class or back from a break, lose 1 point for two occurrences.  

 You will lose 1 point if you miss a scheduled client interview or do not post your 

video in a timely manner for your colleagues to comment on it.  

 Points for all assignments total to 95. Remaining 5 points reserved for exceptional 

performance.  
 

Grading Scale:  

98-100 =A+; 93-97 = A; 92= A- 

91 =B+, 88-90 =B, 86-87 =B- 

86= C+; 83-85= C;80-82= C- 

Below 80; not passing 
 

You will receive the same grade for 521 and 511.  

 

Safety & Emergency Preparedness  

 In the event of an emergency, dial 9-1-1 from any cell phone or campus phone.  

 All University of Michigan students, faculty and staff are required to familiarize 

themselves with emergency procedures and protocols for both inside and outside 

of the classroom. In the event of possible building closure (i.e. severe weather 

conditions, public health notices, etc.) you may contact (734)764-SSWB(7793) 

for up-to-date School closure information. 

 Be Prepared. Familiarize yourself with the emergency card posted next to the 

phone in every classroom/meeting room. Review the information on the emer-

gency evacuation sign (located nearest the door) and locate at least (2) emergency 

exits nearest the classroom. 

 If you are concerned about your ability to exit the building in the case of an emer-

gency, contact the Office of Student Services and/or email ssw-ADAcompli-

ance@umich.edu. 

 Office of Student Services 

 School of Social Work | Room 1748  

 734-936-0961 


