
 
 

 SW 511 - 002 – Interpersonal Practice Skills Laboratory 
 

 
INSTRUCTOR: Abigail Eiler, LMSW, MSW 
   rowea@umich.edu; 734-845-1442 
CLASS:  Mondays; 2:00 – 5:00PM, SSWB 2609 
OFFICE HOURS: Mondays; 12:00-1:00PM and Saturdays; by appointment only 
SUBJECT:  Interpersonal Practice 
CREDITS:  3 
PREREQUESITES: None 

 
 
Course Description 
This course offers students the opportunity to practice the assessment, engagement, intervention and 
evaluation skills essential to interpersonal practice with children, youth and their families while 
considering the community, organizational, and policy contexts in which social workers practice. The 
student's field experience and future practice methods courses will build upon the skills rehearsed in 
this basic course. Throughout this course, students examine social work values and ethics as well as 
issues of race, ethnicity, gender, sexual orientation, religion, and ability as these relate to 
interpersonal practice. 
 
Course Content 
In this course all phases of the IP treatment and prevention process (i.e. engagement, assessment, 
planning, intervention, evaluation, and termination) will be taught and rehearsed, with attention to how 
they are applied to work with individuals, families, and small groups. Students will learn and practice 
specific skills, such as empathic inquiry and collaborative exploration to assess problems in clients' 
lives that relate to attributes of the client (e.g. age, race, ethnicity, gender, sexual orientation, ability) 
as well as the historical, political, situational, environmental and psychological factors relevant to the 
client's functioning. Students will practice the use of specific assessment tools, such as 
biopsychosocial assessment, genograms, ecomaps, and family sculpting to discern patterns of 
functioning, to assess strengths and vulnerabilities, and to plan, implement and monitor process of 
growth or change strategies. Students will practice methods of intervention specific to three 
modalities of intervention, such as CBT, Motivational Interviewing and Psychodynamic 
Psychotherapy. Additionally, students will learn strategies of self-regulation in order to stay cognitively 
and emotionally able to effectively intervene in therapeutic relationships. Students will practice 
methods of evaluating change based on situational effectiveness and on whether their 
implementation enhances the client's capacity for self-determination and the system's capacity for 
justice. 
 
Course Objectives & Practice Behaviors 
Upon completion of this course, students will be able to:  
 

(1) Demonstrate skills for engagement such as empathic inquiry, active listening, collaborative 
exploration, case recording and goal setting.  
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(2) Utilize three assessment tools to identify client strengths and vulnerabilities, as well as 
sources of biopsychosocial, cultural, sociopolitical and spiritual risks and supports.  
 
(3) Recognize the impact of age, race, gender, ethnicity, social class, sexual orientation, power 
and privilege on interpersonal practice by:  

 
(a) Demonstrating self-awareness of their own privilege, identity, positionality and life 
experiences impact on their capacity to relate to others with different personal privilege, 
identity, sociopolitical and life experiences;  
 
(b) Describing how others who are very different may perceive them and how status and 
power issues impact professional relationships with clients, colleagues, and other 
professions.  
 

(4) Conduct culturally sensitive interpersonal practice by:  
 

(a) Articulating socio-political, environmental, family and/or individual-level contributing 
factors of at least two specific disorders, prevention and/or treatment goals, developing 
measurable prevention and treatment objectives, and employing measurement tools to 
monitor and evaluate practice while maintaining sensitivity to the individualized needs of 
clients; 
 
(b) Implementing treatment protocols consistent with treatment plans and sensitive to 
clients' situations;  
 
(c) Recognizing basic termination issues that pertain to interpersonal practice.  

 
(5) Demonstrate intervention skills specific to two evidence informed treatment modalities such 
as CBT, Motivational Interviewing, and Psychodynamic Psychotherapy.  

 
(6) Demonstrate capacity for strategic use of self in the therapeutic relationship by identifying 
their own sociopolitical, environmental, and experiential or emotional/cognitive factors that may 
support or impede the therapeutic relationship. 

 
Course Design 
This course will use various methods such as individual exercises, simulations, class discussion, and 
small group work to examine and practice the material presented. 
 
Theme Relation to Social Justice 
Social Justice and Social Change will be central to the topic of various roles assumed by social 
workers and in clienthood process in social agencies. The focus of the course is on small system 
change (individual, families, and groups) but the larger social context and implications for change will 
be embedded in person in the environment (PIE) ecological assessment, and in the experience of 
applicants as they enter social agencies. These themes will be integrated into this course through the 
use of case examples and case scenarios that will be selected by the instructor to exemplify skills in 
practice. 
 
Theme Relation to Behavioral and Social Science Research 
Behavioral and Social Science Research will be presented in this course to support practice methods, 
skills and assessment procedures. Planning, decision-making and intervention procedures will be 
directly borrowed from the behavioral and social sciences. 
 



Relationship to SW Ethics and Values 
Social work ethics and values will be addressed within the course as they pertain to issues related to 
working with clients and colleagues. The NASW Code of Ethics will be used to give students direction 
about these ethical issues. In particular, this course will focus on client issues, such as confidentiality, 
privacy, rights and prerogatives of clients, the client’s best interest, proper and improper relationships 
with clients, interruption of services, and termination. 
 
Accommodations for Students with Disabilities  
If you need an accommodation for a disability, contact me as soon as possible. It is possible that 
aspects of the course can be modified to facilitate your learning process. There are resources 
available to help us to meet your needs including Students with Disabilities, the Adaptive Technology 
Computing Site, etc. If you disclose a disability or special need to me I will treat that information as 
private and confidential. For more information and resources, please contact the Services for 
Students with Disabilities (G664 Haven Hall or 734-763-3000). 
 
Health and Wellness Services 
Health and wellness encompasses situations or circumstances that may impede your success within 
the program. The Office of Student Services offers health and wellness services that are directed to 
the MSW student body. Feel free to contact Health and Wellness Advocates Lauren Davis 
(laurdavi@umich.edu) or Nyshourn Price-Reed (ndp@umich.edu); 734-936-‐0961, regarding any 
health, mental health or wellness issue. This could include need for advocacy and referral to 
University or community resources, financial resources or counseling. Also contact Health and 
Wellness using ssw.wellness@umich.edu. The MSW student Guide to Health and Wellness can be 
found at http://www.ssw.umich.edu/current/Health_Wellness_Guide.pdf. 
 
Safety & Emergency Preparedness 
In the event of an emergency, dial 9-1-1 from any cell phone or campus phone. All University of 
Michigan students, faculty and staff are required to familiarize themselves with emergency 
procedures and protocols for both inside and outside of the classroom.  
 
In the event of possible building closure (i.e. severe weather conditions, public health notices, etc.) 
you may contact (734)764-SSWB(7793) for up-to-date School closure information.  
 
Be Prepared. Familiarize yourself with the emergency card posted next to the phone in every 
classroom/meeting room. Review the information on the emergency evacuation sign (located nearest 
the door) and locate at least (2) emergency exits nearest the classroom.  
 
If you are concerned about your ability to exit the building in the case of an emergency, contact the 
Office of Student Services and/or email ssw-ADAcompliance@umich.edu.  
Office of Student Services School of Social Work | Room 1748 734-936-0961  
 
For more information view the annual Campus Safety Statement at http://www.dpss.umich.edu/. 
Register for UM Emergency Alerts at http://www.dpss.umich.edu/emergency-management/alert/. 
 
References and Referencing Style 
When using others’ work, it is mandatory to cite the original source. Social work publications generally 
follow the referencing format specified by the American Psychological Association (APA); therefore 
you are expected to follow this referencing style. Publication Manual of the American Psychological 
Association (6th Edition) is accessible via internet: http://www.apastyle.org/manual/ Additionally, you 
may access APA examples at: http://owl.english.purdue.edu/owl/resource/560/01/ for further help 
citing references in course assignments.  
 

http://www.ssw.umich.edu/current/Health_Wellness_Guide.pdf
http://www.dpss.umich.edu/
http://www.dpss.umich.edu/emergency-management/alert/
http://www.apastyle.org/manual/
http://owl.english.purdue.edu/owl/resource/560/01/


Intellectual Honesty and Plagiarism 
It is your responsibility to be familiar with and abide by the School of Social Work’s standards 
regarding intellectual honesty and plagiarism. These can be found in the MSW Student Handbook. 
These are taken from http://www.ssw.umich.edu/studentGuide/2007/. 
 
Course Requirements 

Course Assignments & Grading Due Date Points 
Attendance & Participation Ongoing 25 
Genogram & Active Listening 

A. Genogram 
B. Active Listening 

10/3/2016; by Midnight 30 
Person-Centered Planning (VCE Course) 10/24/2016; before class 5 
TF-CBT Online Course Completion 10/31/2016; by Midnight 10 
Behavior Change Assignment 

A. Goal Setting Write-up 
B. Progress Reports 
C. Final Write-up & Reflection 

A. 10/24/2016; Goal setting  
B. 10/24, 10/31, & 11/7; Progress Reports  
C. 11/14; Final write-up/reflection 

30 
Total Possible Points   100 

 
Attendance & Participation (25 points)  
 
Regular class attendance is a requirement of this course. Your grade will be negatively impacted if 
more than one class is missed as an unexcused absence. Please communicate any classes that you 
may miss to this Instructor via email (rowea@umich.edu) or phone/text (734-845-1442). Any failure to 
communicate an absence to this Instructor will result in a two point deduction for that day.  
 
Religious Observances 
Students will be excused from class for religious observances. Please let the instructor know ahead 
of time about any conflicts between class sessions, assignments, and religious observances. Every 
reasonable effort will be made to help students avoid negative academic consequences when their 
religious obligations conflict with academic requirements. Absence from classes or examinations for 
religious reasons does not relieve students from responsibility for any part of the course work 
required during the period of absence. Students who expect to miss classes, examinations, or other 
assignments as a consequence of their religious observance shall be provided with a reasonable 
alternative opportunity to complete such academic responsibilities. 
 
Each class encourages dialogue regarding the readings, lectures, and in-class skills demonstrations. 
Participation in this course will occur in small and large group discussions. It is essential to abide by 
the NASW Code of Ethics and maintain the highest level of respect for another as colleagues/peers, 
as well as for the clients/communities that we will be discussing in class. Please avoid the use of 
electronics during the course. If you need to take a phone call or respond to a text message or email, 
then please step out of the class and return when you are done. It is expected that your computer 
only be used to take notes during lectures.  
 
Levels of participation may vary based on comfort and interest in topics discussed. I will do my best to 
honor each student’s participation level in the course. Please communicate any difficulty that you are 
experiencing related to course materials and discussions and I will do my best to help resolve the 
matter or identify appropriate support services if requested.  
 

http://www.ssw.umich.edu/studentGuide/2007/
mailto:rowea@umich.edu


Genogram & Active Listening Assignment (30 points) 
Due: Monday, 10/3/2016; by Midnight 
 
You will submit four parts for this assignment: 
- A copy of your own personal genogram 
- The video-recording of your active listening interaction 
- The copy of the genogram that you created with your stimulated client 
- A reflection on your experience completing this genogram active listening assignment  
 
Part One: PERSONAL GENOGRAM DRAWING (5 points)                                                                                     
Prepare a genogram of three generations of your own family. Include yourself, your 
caregiver(s)/parent(s), and grandparent(s). If possible and applicable, include siblings, aunts, uncles, 
etc. If you have children or grandchildren, then feel free to include them as fourth and fifth 
generations. This part of the assignment is to enhance your learning process. Do not be worried if 
you do not have strong family connections or access to the information outlined in this part of the 
assignment. Rely on your own memory, rather than trying to gather information from your resources 
(family, friends, etc.).  
 
Try to include approximate dates and categories of significant family events such as births, deaths, 
marriages/divorces/separations, military services, significant hospitalizations, changes in place of 
residence (note: this is especially important if someone moved a lot as a child), injuries, traumatic 
experiences, and other significant events that you would like to note. If you do not remember details, 
enter question marks instead of facts. 
 
Also, if you have questions or concerns about this part of the assignment, then please contact me in 
advance to discuss. You may use a genogram program if you prefer to do so.  
 
Resources for mapping include: 
http://stanfield.pbworks.com/f/explaining_genograms.pdf  
http://www.genograms.org/index.html 
 
Part Two: VIDEO-RECORDED INTERVIEW (10 points) 
Ask a friend, colleague, or fellow student if you can do a 10 - 15 minute video-taped interview with 
him/her/they. If requested by the interviewee, please disguise or create an alias to protect their 
confidentiality. It will be important that you inform the interviewee that this is part of a course 
assignment and it will be reviewed by the course instructor.  Additionally, you will need to review 
confidentiality guidelines regarding safety and receive verbal or written consent from your 
interviewee.  
 
Ask your interviewee to share a memorable story about when their family was together. Explain that 
to help you and the interviewee explore and better understand the relationships between family 
members that you will be creating a genogram while also listening to their story.  
 
At some point during the interview, be sure to address/ask about how their event negatively or 
positively impacted their relationships with their family. Your goal is to gain a strong understanding of 
their experience and family dynamics. 
 
PLEASE DO NOT USE A RELATIVE, YOUR CHILD OR PARTNER: Social Workers should avoid 
dual relationships and therefore it is not recommended for this assignment even though it is just to 
practice your skills.  
 



Remember to demonstrate the use of empathic responses with emphasis on all layers of active 
listening skills. It will be important to ask clarifying questions to gain a deeper understanding of their 
experience, while remaining fully present with your interviewee. When you are done interviewing, ask 
for some feedback as to how your interviewee experienced you in your role.  Did they feel listened to 
and understood?  What was the experience like for them to have someone “just” listen?  
 
Part Three: SIMULATED CLIENT GENOGRAM DRAWING (2 points) 
 
You will have already created a genogram during your interview. Submit a copy of this genogram to 
CANVAS. 
 
Part Four: REFLECTION and INTEGRATION (13 points)                                                                                       
 
When you have completed your interview and two genograms, write a 2-3 page, single-spaced paper 
reflecting on your experience.  Please integrate the following questions (in narrative form). Feel free 
to include any other thoughts that you have about your experience and this assignment.  
 
• Briefly describe why you chose the person you did to interview.  Were there known or assumed 
differences between you and the interviewee prior to the interview? If so, did their differences have 
any impact on how you conducted the interview? Consider the Dimensions of Diversity Wheel when 
thinking about these questions. (3 points) 
 
• Describe how your interviewee presented throughout the interview. What did you observe? Be 
specific about your observations (i.e. affect, posture, body language, voice tone, and eye contact). (2 
points) 
 
• Describe what your interviewee said about their experience with you. How did they describe your 
listening and attendance? (1 point) 
 
• What was the experience like for you?  How was it to “just” listen, only being able to ask clarifying 
questions and make empathic, summarizing and reflective statements? How do you feel you did in 
that role?  What do you feel you could work on to become better at this?  [Note: I am looking for your 
honest self-reflection here. The expectation is/was not to achieve perfection during the interview.] (4 
points) 
 
• What reactions did you have internally to the subject matter of the conversation?  What key 
dynamics occurred, if any? (1 point) 
 
• What was it like to complete a genogram with your interviewee? Did the experience differ from when 
you were asked to complete your own genogram? If so, then how? If not, then what were the 
similarities?  (2 points)  
 
Person-Center Planning Online Module (Due 10/24/2016; 5 Points) 
 
The Virtual Center for Excellence (VCE) is the current professional development web-based program 
utilized by the Detroit Wayne Mental Health Authority. While your Field Liaison may have you 
complete all required trainings prior to starting field, you are only required to complete the  
Person-Centered Planning with Children, Adults & Families module. This online training will take 
approximately 1.0 hour to complete. The certificate of completion must be upload to the CANVAS 
website prior to the identified due date.  Your grade will be provided upon completion of all modules.  
 



The VCE is in the midst of transitioning to a new system. If this new system goes live prior to 10/1, 
then you will be informed of the new website and details for this assignment.  
 
TF-CBT Online Certification (Due 10/31/2016; 10 Points) 
 
TF-CBTWeb is a free 10 hour web-based learning of Trauma-Focused Cognitive Behavioral Therapy 
provided by the Medical University of South Carolina. This online training was developed to gain an 
understanding of each component in this evidence-based practice; video demonstrations and detailed 
didactic instruction is provided in each module.  
 
Students are required to complete this online training available at http://tfcbt.musc.edu/. The 
certificate of completion must be upload to the CANVAS website prior to the identified due date.  Your 
grade will be provided upon completion of all modules.  
 
Behavior Change Assignment (30 Points) 
 
This is a three part assignment; all work must be uploaded to CANVAS.   
 
Components to be submitted: 
• Goal-setting write-up (Due 10/24/2016) 
• Weekly progress reports (Due 10/24, 10/31, and 11/7/2016) 
• Final write-up and reflection (Due 11/14/2016) 
 
Part One: GOAL-SETTING WRITE-UP (5 Points) 
You will start this assignment in class on 10/10. The write up will be due with your final submission of 
the completed assignment.  
 
With a partner, you will be using class time to interview one another and help one another set realistic 
goals for change. Make goals SMART (Specific, Measurable, Attainable, Realistic, and Time-Limited). 
Review the sample goals provided below. 
 
Write a 2-3 paragraph reflection before beginning that covers the following questions. Again, you 
need to submit this with your final reflection but should write it ahead of time. 

1. What stage of readiness do you find yourself to be? 
2. Thinking about the factors that enhance and promote behavior change that you read about 
and learned in class. Which factors do you presently have in your life? 
3. What is your goal for behavior change? 
4. How much ownership do you feel over this goal? 
5. How is your plan set up to help you succeed? How are you using rewards, accountability, 
contingency plans, etc.? 

 
Part Two: WEEKLY PROGRESS REPORTS (5 points each; total of 15 points) 
Each week, you will submit (via Canvas) a progress report that will include a screenshot or scanned 
in copy of your progress chart. In addition, you will write a short (~2 paragraphs) reflection about how 
your progress went, factors that promoted change, and factors that made change difficult. Each 
progress report should be written in a SOAP Note format.   
 
Answer the following questions in your weekly reflection: 

1. How do you feel about your progress toward behavior change this week?  
2. How does this week’s progress make you feel about your overall goal (e.g. too big, too 
small, achievable, worthwhile, etc)?  
3. What were factors in your control that enhanced or impeded your ability to implement 

http://tfcbt.musc.edu/


change?  
4. What were factors out of your control that enhanced or impeded your ability to implement 
change?  
 

You will receive 1 point for the completion of each report and 4 points for each reflection. Late 
progress reports will earn only ½ the completion point. 
 
Part Three: FINAL WRITE-UP AND REFLECTION (10 Points) 
After completion of this assignment, please write a 2-3 page (single spaced) summary and reflection 
of your experience. You should reflect on your overall experience with the behavior change. 
Summarize factors both intrinsic and extrinsic that enhanced or impeded your ability to reach your 
goal.  
 
Please also include some thoughts on what you learned and how this will shape the way you think 
about or approach behavior change with clients. What are your thoughts on what is “meaningful 
change?” Can it be measured? What does it mean for a goal to be SMART and client-centered? 
 
Refer to in-class lectures and articles you have read to complete this reflection. How does the theory 
on behavior change tie into your experience? How does your experience lead you to your own 
thoughts and conclusions about behavior change? 
 
The final write up will be graded out of 10 possible points. Reflections receiving full credit will show: 
(1) thoughtfulness of one’s own experience; (2) will refer to theory, readings, and lecture on 
motivation, theories of change, and factors that promote change and tie it into the living experience of 
behavior change; and (3) will connect the experience to future experiences in interpersonal practice 
with clients. 
 
Sample Behavior Change Goals: 

(1) Managing sleep hygiene (e.g. stop using electronics 20 minutes before bed, get up before 
7:30 every day, etc) 
(2) Meditation (e.g. meditate 3 x a week, 5 min daily) 
(3) Stop/reduce nail biting (e.g. raise awareness of nail biting by snapping a rubber band, 
record triggers for nail biting) 
(4) Alcohol or caffeine use reduction (e.g. limit to 5 drinks/week) 

 
Grading for this Course 

 
A+ =  100%    B+= 89 – 91%    C+= 78 – 80%  
A   =  96 – 99%   B  = 85 – 88%    C  = 74 – 77%  
A-  =  92 – 95%   B- = 81 – 84%   C- = 70 – 73% 

 
 
Incompletes 
Incompletes are given only when it can be demonstrated that it would be unfair to hold the student the 
stated time limits of the course. The Student Guide, Vol. 1, Sec. 8.01 states that and I grade is used 
when illness or other compelling reasons prevent completion of work, and there is a definite plan and 
date for completion of course work approved by the instructor. The student must formally request an 
incomplete from the instructor prior to the final week of classes. 

 
 
 
 



 
COURSE OUTLINE  

*MAY BE REVISED BY INSTRUCTOR TO FIT NEEDS OF THE COURSE* 
 
9/12 Introduction to Interpersonal Social Work 
 Brene Brown TedTALK  
 Discussion about vulnerabilities in social work and interpersonal practice 

Review of course expectations & Syllabus 
Core Competencies Training Discussion 

 
Required Readings: 
Grant, J. G., & Cadell, S. (2009). Power, pathological worldviews, and the strengths 
perspective in social work. Families in Society: The Journal of Contemporary Social Services, 
90(4), 425-430. 
 
Kam, P. K. (2012). Back to the ‘social’ of social work: Reviving the social work profession’s 
contribution to the promotion of social justice. International Social Work. 

 
9/19 Basic Engagement Skills 
  

Required Readings: 
Decety, J., & Ickes, W. (Eds.). (2009). What is Empathy?, Social Neuroscience of Empathy. 
Cambridge, MA, USA: MIT Press. 
 
Nickerson, R. S. (1999). How we know—and sometimes misjudge—what others know: 
Imputing one's own knowledge to others. Psychological Bulletin, 125(6), 737-759. 

 
9/26  Ethics & Suicide Assessment/Intervention (QPR)  

 
Required Readings: 
Edwards, B. (2015). Ethical Decision-Making Models in Resolving Ethical Dilemmas in Rural 
Practice: Implications for Social Work Practice and Education. Journal of Social Work Values 
and Ethics, 12(1). 
 
NASW Code of Ethics: http://www.socialworkers.org/pubs/code/code.asp 
 
Posner, K., PhD., et al (2011). The Columbia-suicide severity rating scale: Initial validity and 
internal consistency findings from three multisite studies with adolescents and adults. The 
American Journal of Psychiatry, 168(12), 1266-77. 
 

10/3 Assessments 
 

Required Readings:  
Igelman, R., Taylor, N., Gilbert, A., Ryan, B., Steinberg, A., Wilson, C., & Mann, G. (2007). 
Creating more trauma-informed services for children using assessment-focused tools. Child 
welfare, 86(5), 15. 
 
Lee, M.Y., Ng S.M., Leung, P., & Chan, C. (2009). Integrative Body-Mind-Spirit Social Work: 
An empirically based approach to assessment and treatment.  New York: The Oxford 
University Press. Chapter 3: Systemic Assessment:  Everything is Connected, pp. 51-82. 

 
 

http://www.socialworkers.org/pubs/code/code.asp


 
10/10 Goal Setting and Intervention Planning 

 
Required Readings: 
Bruns, E. J., Walker, J. S., Zabel, M., Matarese, M., Estep, K., Harburger, D., ... & Pires, S. A. 
(2010). Intervening in the lives of youth with complex behavioral health challenges and their 
families: The role of the wraparound process. American Journal of Community Psychology, 
46(3-4), 314-331. 
 
Prochaska, J. O., & Norcross, J. C. (2001). Stages of change. Psychotherapy: Theory, 
Research, Practice, Training, 38(4), 443. 

 
10/17 Fall Break – No Class 
 
10/24 IPOS Training and DWMHA System of Care Presentation 
 
10/31 Intervention Planning& TF-CBT 

 
Required Readings: 
 
Bigfoot, D. S., & Schmidt, S. R. (2010). Honoring children, mending the circle: cultural 
adaptation of trauma‐focused cognitive‐behavioral therapy for American Indian and Alaska 
Native children. Journal of clinical psychology, 66(8), 847-856. 
 
Winship, G., and Knowles, J. (1996). The transgenerational impact of cultural trauma: Linking 
phenomena in treatment of third generation survivors of the Holocaust. British Journal of 
Psychotherapy, 13(2), 259-266. 
 

11/7 Models of Interventions       Instructor Off-Campus 
  

Guest Speakers 
 
Required Readings: 
Hubble, M.A., Duncan, B.L., and Miller, S.C., eds (1999). The Heart of Soul of Change: What 
works in therapy. Washington, D.C.: American Psychological Association. . 
Chapter 4: The Client as a Common Factor:  Clients as Self-Healers 
 
Kalibatseva, Z., and Leong, F.L. (2014). A critical review of culturally sensitive treatments for 
depression: Recommendations for intervention and research. Psychological Services, 11(4), 
433–450. 
 

11/14 All Day CAFAS Training (continuation from SW 521) 
 
11/21 Family Therapy 

 
Required Readings: 
Dattilio, F. M. (2001). Cognitive-behavioral family therapy: Contemporary myths and 
misconceptions, Contemporary Family Therapy, 23 (1), 3-15. 
 
Fife, S. T., & Whiting, J. B. (2007). Values in family therapy practice and research: An invitation 
for reflection. Contemporary Family Therapy, 29(1-2), 71-86. 
 



 
Optional Reading: 
Stantisben, D. A., Szapocznik, J., Perez-Vidal, A., Kurtines, W., Murray, E. J., & La Perriere, A. 
(1996). Efficacy of interventions for engaging youth/families into treatment and some variables 
that may contribute to differential effectiveness, Journal of Family Psychology, 10 (1), 35-44. 
 

11/28 Group Therapy 
 
Required Readings: 
Troester, J. D. (2002). Working through family-based problem behavior through activity group 
therapy. Clinical Social Work Journal, 30(4), 419. 
 
Tucker, A. R. (2009) Adventure-Based Group Therapy to Promote Social Skills in Adolescents, 
Social Work with Groups, 32:4, 315-329.  

 
12/5 Evaluation, Termination & Supervision 

 
Required Readings: 
Campbell, A., and Hemsley, S. (2009). Outcome rating scale and session rating scale in 
psychological practice:  Clinical utility of ultra-brief measures. Clinical Psychologist, 13(1), 1-9. 
 
Knight, C. (2012). Social workers’ attitudes towards and engagement in self-disclosure. Clinical 
Social Work Journal, 40(3), 297-306. 
 
Moore, L., Dietz. T., and Dettlaff, A. (2004). Using the Myers-Briggs Type Indicator in field 
education. Journal of Social Work Education, 40(2), 337-349. 

 
12/12  Final Class – Promoting Self-care Celebration!!! 
 

Required Reading:  
Richards, K. C., Campenni, C. E., & Muse-Burke, J. (2010). Self-care and well-being in mental 
health professionals: The mediating effects of self-awareness and mindfulness. Journal of 
Mental Health Counseling, 32(3), 247-264. 
 
 
• Duplication of this syllabus requires the consent of the authors; Abigail Eiler, LMSW and 

Carryn Lund, LMSW.  


