
SW816 – Race, Gender, & Ethnic Issues in Intervention – Fall 2015                                                                 

Page 1 of 9 

 

 

 

 

 

SW816  – Racial, Ethnic, and Gender Issues in Intervention – Fall 2015 
 
Meet:   Wednesdays from 9:00 a.m. to 12:00 p.m. in SSW 1804 
Instructor:   Daphne C. Watkins, PhD 
Office:    3841 SSW 
Phone:    734-763-1540 
Office Hours:   By appointment only   

 
 

Course Description 

Intervention methods are critically examined as they relate to racial, gender, and ethnic status of 
clients.  In this course, social science theory and research relevant to the identification of problems 
experienced by target groups and to status (and its effects on psychosocial interventions) will be 
reviewed.  Attention will be on the effects of status and power differentials linked to racial, ethnic and 
gender statuses of clients on the development and implementation of interventions at various levels in 
the social system.  Cultural assumptions and discrimination that influence the definition and nature of 
problems, health, and competence, and the nature of interventions will be analyzed. Although 
attention will be given primarily to race, ethnicity and gender, these issues will be explored in a way that 
extends their applicability to other status differences and to sexual orientation.  Key literature from social 
work, epidemiology and the social sciences will be covered to prepare students to design, implement, and 
evaluate interventions, which address the problems of high risk or under-served groups.  Throughout, 
ethical and value issues will be integrated into course content. 

Course Objectives: Upon completion of the course, students will be able to: 
 
1. Describe current conceptual frameworks for understanding racial/ethnic and gender-related 
disparities in health, mental health, and social wellbeing. 
2. Identify modifiable risk and protective factors, processes, and contexts that influence racial/ethnic and 
gender-related disparities in quality of life. 
3.  Describe methods and models for the development, implementation, and evaluation of evidence-
based interventions for the underserved. 
4. Discuss the role of social work and social policy in eliminating disparities in health, mental health, 
and social wellbeing. 
 

Course Design 
 
The course will be conducted as a seminar.  Students are asked to complete assigned readings prior to 
each session in order to actively participate in class discussions. The main focus of this course is 
multiple types and levels of intervention methods (defined broadly to include all types of planned 
change), designed to be consistent with social justice goals and responsive to racial, gender, ethnic, 
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sexual orientation and other group statuses and how these intersect.  We will explore similarities and 
differences in the effects of different types of status, cultural and power differentials on the 
design/planning, development, implementation, and evaluation of interventions. 
We will explore such topics as what constitutes “evidence-based” to inform goal and problem 
assessment, intervention design, and measures of effectiveness/progress.  We will examine intervention 
models and practices identified as promising or best practices focused on different populations and 
intervention methods, in a range of different fields [for instance, poverty, violence, employment, health 
and life expectancy, mental health, family structure and functioning, support networks, psycho-social 
competence and disorder, help-seeking, community development, and use of indigenous helping 
systems].  Throughout, we will analyze ethical and value issues as these relate to course content and 
goals. 
 
In my doctoral seminars, I prefer to teach using the 
“Community of Truth” philosophy (See Figure). 
This philosophy simply implies that you will join me 
as a “knower” of the subject and we will explore 
perspectives and interpretations of the subject 
together. Lectures will be minimized and we will 
spend quite a bit of time discussing the readings, 
as well as our own interpretation of the concepts 
covered. We will spend some time during the 
course considering how the class will operate and 
getting to know each other’s backgrounds and 
interests. Discussing interventions through our 
own racial, ethnic, & gender lens can be scary and 
difficult, but also exciting and challenging. We are 
likely to differ in many aspects, but that will make 
the course beneficial to us as we learn and grow 
together.  

 
Course Expectations 

As adult learners, you bring much experience and knowledge to the classroom setting. Approaches to adult 
education assume that you will want to be proactive about defining and pursuing your own goals, and will 
need to link new knowledge and learning with what you already know (which may involve some 
unlearning). As adult learners, you will depend on one another to be up front about what is clear, 
uncomfortable, and problematic. 

 
Course Implementation 

Content will develop and build on principles for intervention design/planning, development, 
implementation and research/evaluation to further social justice goals, challenge and reduce privilege 
and oppression, and be consistent with cultural and other differences.  The following will overlap 
somewhat, with some reflective cycles. Early sessions, readings, and activities are designed to develop 
some common definitions, frameworks and knowledge bases; enable students to identify the impact of 
their own disciplines, positions, and histories on their interests and goals; develop and employ 
appropriate critical lenses and processes; and facilitate students’ learning about each other’s interests 
and fields. 
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Course Evaluation 
 

A. COURSE REQUIREMENTS & EVALUATION OF PERFORMANCE: 
 

1. Social justice reflection paper [10 points] 
Students should submit a 2 to 5 page paper that discusses who they are and how they came to where they 
are today. Feel free to mix up the personal and the academic, as it is in life, as this is a safe environment for 
us all to share what our lives are like and how we came to be who we are and where we are. Be clear 
about your own definition of social justice, your own cultural, ethnic, gender and other relevant social 
categories and group memberships, disciplinary assumptions and methods, and orientation to knowledge 
and interventions--emphasizing implications of these for your practice/ research relevant to topics and 
issues of concern in the course. You should also include yourself in relation to a brief exploration of 
epistemologies, methodologies and methods used in your field(s) in relation to dimensions of concern in 
this course  [not just a personal exploration, but should make reference to an apply course readings (citing 
them), as well as relevant citations and concepts relevant for your interests]. This assignment should be 
typed using 11-point Times New Roman font, 1.5 line spacing, and with 1” margins on all sides. The social 
justice reflection paper should be submitted via the Canvas “Assignments” feature by 11:59pm no later 
than September 30th. 
 

2. Intervention Critique  [20 points] 
Conduct a critique of an intervention-oriented text or an intervention article relevant to Social 
Work/your field using the concepts and dimensions relevant for this course. Please confer with the 
instructor as you select a text or articles.  This should include (may differ depending on the particular 
topic): (1) Goals.  Major assumptions, major concepts;  ( 2 ) What is proposed for whom or what; (3) 
Types and levels of “evidence” presented; (4) Underlying epistemologies, goals, assumptions; (5) 
Principles and/or practice skills, steps, models included; (6) How the authors handle identities, social 
categories, oppression, privilege, social justice; (7) Populations most represented; and (8) 
Strengths/limitations. Please prepare a two-three page summary of the above.  You may also want to 
include specific things (diagrams, models, frameworks) from what you reviewed that you think are 
especially useful, or problematic, as resources or illustrative examples for the class. Intervention 
critiques should be submitted via the Canvas “Assignments” feature by 11:59pm no later than October 
21st. 
 

3. Seminar Facilitation  [20 points]  
Each student will be asked to serve as the Discussant for one class period, guided by the readings for that 
particular week. Each discussant should plan to discuss the peer-reviewed readings from the tentative 
course schedule below. The entire 3-hour class period will be reserved for the student discussant, so the 
discussant should plan to provide a: (1) synthesis of the readings and (2) questions to guide the class 
discussion. Discussants may also distribute any relevant handouts or resources to  help guide the 
discussion. Here are some tips to help you as you prepare:  

 It's not a bad idea to use PowerPoint.  

 Provide an outline for your portion of the session (this could be your first PowerPoint slide) 

 Include any operational definitions that you think need to be established 

 Be sure to refer to the articles that we all were assigned to read for that class session 
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 IF you decide to use video clips, try to keep them to no more than 10 minutes long  

 OPTIONAL :: If you would like some feedback on your plan for your scheduled student 
discussant day, feel free to send me an agenda at least 4 days before class 

These sessions will begin on September 23rd and students will be asked to sign up for their seminar on the 
first day of class. 
 

4. Class Attendance, Preparation, and Participation [10 points] 
Since the success of a doctoral seminar is the mutual responsibility of all its members, it is expected that 
you will do the assigned readings each week and participate regularly, fully, and in a manner that 
demonstrates respect for their colleagues. This includes critically reading; coming prepared to class, taking 
responsibility for identifying key issues and questions to discuss; participating in class activities, and using 
class interactions to deepen your experience and knowledge. 
 

5. Intervention Research Proposal [30 points] 
Students will prepare, present, and submit a NIH R21 proposal to design an intervention. Proposals may 
not exceed six pages, excluding the Specific Aims page. See Specific Aims and Research Strategy in Section 
5.5 of PHS SF424 at: http://grants.nih.gov/grants/funding/424/SF424_RR_Guide_General_Adobe_VerB.pdf  
 
Proposals should include:  

1. Specific Aims – a statement of and justification for the intervention; explicitly state 2-3 aims and 
hypotheses (if any) 

2. Significance – should explain why the proposed research is important to the field; how the field will 
change; focus on national significance; (as appropriate) use incidence and prevalence information; 
link the Significance statement to an NIH institute’s mission and strategic objectives; conceptualize 
your study as a building block of a series of studies 

3. Innovation – describe novel methods; explain refinements over existing practices 
4. Approach – a description of the intervention and a research plan; explain how you are going to do 

the study 
i. Description of the intervention (based the extension or synthesis of existing models);  

ii. Description of Research Methods – a research plan for developing the intervention, 
including at least two phases of development and a description of the research design to 
be used in each phase; [Tip. Descriptions of research designs usually include the plan for 
recruiting/sampling participants, method of group assignment (if applicable), means for 
measuring outcomes and covariates (i.e., data collection methods, waves, and measures), 
and methods of analysis. You should propose activities that have high practical value for 
you and your research/career trajectory.]; and  

iii. Identification of implementation and research issues, including limitations, potentially 
hazardous procedures, and precautions to be taken. 

5. Preliminary Studies – a summary of studies that report pilot data; emphasize the strength of the 
preliminary studies and the gaps that warrant the current proposal 

6. Appendix - Try also to include artwork, graphics, and worksheets. Be careful not to plagiarize 
artwork or exercises. Note. To guide your work, consider using the NIDA Research Assistant tutorial 
available at http://www.theresearchassistant.com/tutorial/4.asp , or you might seek background 
help at the NIH Grant Submission portal (www.grants.gov). Note. CDFA is Catalog of Domestic 
Federal Assistance; FOA is Funding Opportunity Announcement; FON is Funding Opportunity 
Number; and PA is Program Announcement. 

http://grants.nih.gov/grants/funding/424/SF424_RR_Guide_General_Adobe_VerB.pdf
http://www.theresearchassistant.com/tutorial/4.asp
http://www.grants.gov/
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Proposals should NOT be written using the American Psychological Association Publication Manual (6th 
edition) and be 6 pages, NOT including references. The final paper should be in the NIH format and should 
be submitted via the Canvas “Assignments” feature by 11:59pm no later than December 9th .  
 

6. Intervention Research Proposal Presentation [10 points] 
During the final two weeks of the semester, each student will sign up to give a 15 to 20 minute 
presentation on their final intervention research proposal. PowerPoint in encouraged, but not required. 
Students are to prepare and deliver this presentation in the same manner they would if they were going to 
present this to a potential agency for funding.   
 

B. GRADING CRITERIA FOR ASSIGNMENTS: 
 

The following criteria will be used to grade assignments:  
1) The quality of the analysis and depth of understanding of the concepts, ideas, and information. 
2) The clarity of expression and organization of the paper – i.e., a logical order of its major themes. 
3) The appropriate use of references and resources, and the variety/range of resources referenced. 
4) The use of proper grammar and the overall professional presentation of the paper. (Note: Please take 

time to proofread your writing and make sure you submit a 2nd or 3rd draft.) 
 
Each assignment will be given a numerical grade: 
   A+ = 99 - 100   B+ = 87 - 89   C+ = 77 - 79 

A   = 95 – 98  B   = 84 - 86   C   = 74 - 76 
A– = 90 - 94   B– = 80 - 83   C– = 70 – 73 

 
Each numerical grade will represent a letter grade determined by:  
Grade Description 

A+ The grade of A+ will rarely be used and, in general, students should not expect to receive this grade on 
an assignment, for it signifies work that is goes beyond the content of the course and the expertise 
students are expected to master. An A+ is rare to obtain, but not impossible.  

A or A- Grades of A or A- are reserved for student work which not only demonstrates very good mastery of 
content but which also shows that the student has undertaken a complex task, has applied critical 
thinking skills to the assignment, and/or has demonstrated creativity in his or her approach to the 
assignment. The difference between these two grades is determined by the degree to which these skills 
have been demonstrated by the student. 

B+ A grade of B+ is given to work which is judged to be very good. This grade denotes that a student has 
demonstrated a more-than competent understanding of the material. 

B A grade of B is given to student work that meets the basic requirements of the assignment. It denotes 
that the student has done adequate work and meets basic course expectations. 

B- A grade of B- denotes that a student’s performance was less than adequate on an assignment, reflecting 
only moderate grasp of content and/or expectations. 

C+ or C The grade of C reflect a minimal grasp of the assignment, poor organization of ideas and/or several 
significant areas requiring improvement 

C- to F Grades between C- and F are applied to denote a failure to meet minimum standards, reflecting serious 
deficiencies in all aspects of a student's performance on the assignment. 
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Summary of Written Assignments and Grading 
Social Justice Reflection paper    10 
Intervention Critique     20 
Facilitation of a Seminar     20 
Final Intervention Research Proposal   30 
Final Intervention Research Proposal Presentation 10 
Class Attendance, Prep, & Participation           +   10  
                   100 Total Points  
 
 

C.  OTHER THINGS TO NOTE ABOUT THE COURSE 
 
A note about attendance: Classroom learning is a fundamental component of your professional education, 
especially in a small, seminar-style class. Attendance is strongly encouraged.  
 
A note about assignment submissions: All assignments should be submitted the day they are due via the 
Canvas “Assignments” feature by 11:59pm unless otherwise noted by me. E-mail attachments or hard 
copies will not be accepted. 
 
A note about email: The best way to reach me is via the Mail feature in our Canvas site. Also, feel free to 
check the box that reads, “Send individual message” just to make sure that I get your message. Please note 
that the nature of my work does not allow me to check my email every day, and therefore, I may not 
respond to your emails the same day that you send them. I will try my best to respond to your email within 
48 hours of receipt. For urgent matters, please call my office (734-763-1540) and leave a message. 
 
A note about grades: I will endeavor to always be honest about the work that you do. I feel that this will 
serve you better in the long term than false praise and reward. I will always explain my grading clearly and 
document my explanations. If you ever have questions about a grade that you receive, you are always 
welcomed to talk with me about it. Also, I expect all students to submit their work in accordance with the 
class deadlines. I know that extenuating circumstances may arise which makes it difficult to turn in work on 
time. In such cases, I expect for you to communicate with me if you need some kind of extension so that 
we can work out an arrangement that is mutually agreeable. 
 
A note about plagiarism: Policies governing plagiarism can be found in the 2013-2014 Student Guide, 
Volume 1, Section 12.02. Plagiarism is taken very seriously at the University of Michigan and is grounds for 
expulsion from the University. It is the students’ responsibility to become familiar with the information 
presented at: http://www.lib.umich.edu/academic-integrity/resources-students/. Another helpful resource 
is http://guides.lib.umich.edu/content.php?pid=43469&sid=338261.  
 
Cell phones/pagers/PDAs/laptops: I expect that students will turn off (or mute) any pagers or cell phones, 
and only respond to pages or calls during the break or after class. Laptops are allowed during class as long 
as they are not a distraction to you or your classmates.  
 
Students with Disabilities: If you have a disability or a condition that may interfere with your participation 
in this course, please schedule a private appointment with me as soon as possible to discuss 
accommodations for your specific needs. This meeting and your information will be kept strictly 

http://www.lib.umich.edu/academic-integrity/resources-students/
http://guides.lib.umich.edu/content.php?pid=43469&sid=338261
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confidential. For more information and resources, please contact the Services for Students with Disabilities 
office at G664 Haven Hall, (734) 763-3000. 
 
Scholarly Writing, APA Style:  Unless otherwise noted, all assignments are to be typed and, when 
appropriate, use appropriate referencing and bibliographic formats. You will be asked to demonstrate 
proper grammar, spelling, and the rules of the American Psychological Association Publication Manual (6th 
edition) in this course. You are not required to purchase the manual; however, I do encourage you to 
access it and other writing resources online (e.g., http://apastyle.apa.org/ and/or 
http://grammar.ccc.commnet.edu/grammar/). The University Library web resources also has a brief guide 
to APA style: http://www.lib.umich.edu/ugl/research/citationguide/APA5thed.pdf  
 

 
 

Course Schedule and Course Reading List 
 

[Please note:: My philosophy regarding course readings emphasizes quality over quantity. This simply means that I 
would rather you thoroughly read fewer articles as opposed to ‘skimming’ over more articles in preparation for each 
class. In other words, if you are short on time, read what you can (deeply and critically) rather than browsing through 
all of the required readings for that day. Due to the limited reading for this course, you should stay up-to-date with the 
readings and critically interpret them from week to week.]  Readings are available through the course Canvas website. 

 
# Date Topic Readings Discussant 

1 9/9/15 Introduction, 
Course 
Overview, & 
Conceptual 
Definitions  

1. Cole, E.R. (2009).  Intersectionality and research in psychology.  American 
Psychologist 64(3): 170-180. 

2. Patil, V. (2013). From patriarchy to intersectionality: A transnational feminist 
assessment of how far we’ve really come. Signs, 38(4), 847-867. 

3. Dhamoon, R. K. (2011). Considerations on mainstreaming intersectionality. 
Political Research Quarterly, 64(1), 230-243. 
 

 

2 9/16/15 What are 
Interventions?  

1. McCloskey, D.J., McDonald, M.A., Cook, J., et al. (2011). Community 
engagement: Definitions and organizing concepts from the literature. From the 
National Institutes of Health. (NIH Pub No. 11-7782).  [Please Read Pages 3-41]  

2. Fraser, M., & Galinksy, M. J. (2010). Steps in intervention research: Designing 
and developing social programs. Research on Social Work Practice, 20(5), 459-
466. 

3. Dieckmann, J. L. (2012). Challenges in program implementation. In A. L. Curley & 
P. A. Vitale (Eds.), Population-based nursing: Concepts and competencies for 
advanced practice (Chapter 10, pp. 239-265). New York: Springer. 
 

 

3 9/23/15 Risk & 
Protective 
Factors, 
Processes & 
Context: Part 1 

1. Beauchaine, T.P., Neuhaus, E., Brenner, S.L. & Gatzke-Kopp, L. (2008).  Ten 
good reasons to consider biological processes in prevention and intervention 
research.   Development and Psychopathology, 20, 745-774. 

2. Dowshen, N., Forke, C.M., Johnson, A.K. et al. (2011).  Religiosity as a 
protective factor against HIV risk among young transgender women.  Journal of 
Adolescent Health, 48, 410-414. 

3. Hardaway, C.R. & McLoyd, V.C. (2009).   Escaping poverty and securing 
middle class status:  How race and socioeconomic status shape mobility 
prospects for African Americans during the transition to adulthood. Journal of 

 

http://apastyle.apa.org/
http://grammar.ccc.commnet.edu/grammar/
http://www.lib.umich.edu/ugl/research/citationguide/APA5thed.pdf
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Youth and Adolescence, 38, 242-256. 
 

4 9/30/15 Risk & 
Protective 
Factors, 
Processes & 
Context: Part 2 

***Social Justice Reflection Paper DUE 
1. Jamil, O.B. & Harper, G.W. (2009).  Sexual and ethnic identity development 

among gay-bisexual- questioning (GBQ) male ethnic minority adolescents. 
Cultural Diversity and Ethnic Minority Psychology, 15(3), 203-214. 

2. O’Loughlin, R.E., Duberstein, P.R., Veazle, P.J. et al. (2011).  Role of the gender-
linked norm of toughness in the decision to engage in treatment for depression.  
Psychiatric Services, 62, 740-746. 

3. Harnois, C. & Ifatunji, M. (2011). Gendered measures, gendered models: 
Toward an intersectional analysis of interpersonal racial discrimination. Ethnic 
and Racial Studies, 34(6), 1006-1028. 

 

5 10/7/15 Individual, 
Family, & 
Group Level 
Interventions 

1. D'Angelo, E.J., Llerena-Quinn, R., Shapiro, R., Colon, F., et al. (2009). 
Adaptation of the Preventive Intervention Program for Depression for use with 
predominantly low-income Latino families.  Family Process 48(2):  269-291. 

2. Leff, S.S., Gullan, R.L., Paskewich, B.S. et al. (2009).  An initial evaluation of a 
culturally adapted social problem-solving and relational aggression prevention 
program for urban African-American relationally aggressive girls. Journal of 
Preventive Intervention in the Community, 37(4), 260-274. 

3. Griffiths, K. M. Mackinnon, A. J., Crisp, D. A., Christensen, H., et al. (2012). The 
effectiveness of an online support group for members of the community with 
depression: A randomized controlled trial. PLoS ONE, 7(12), e53244. 

 

6 10/14/15 Community-
based 
Interventions:  
Part 1 

***Intervention Critique DUE 
1. Kwate, N. O. A. (2014). “Racism still exists”: A public health intervention using 

racism “countermarketing” outdoor advertising in a black neighborhood. Journal 
of Urban Health: Bulletin of the New York Academy of Medicine, 91(5), 851-872. 

2. Domenech Rodriguez, M.M., Baumann, A.A. & Schwartz, A.L. (2011).  
Cultural adaptation of an evidence-based intervention:  From theory to 
practice in a Latino/a community context.  American Journal of 
Community Psychology, 47, 170-186. 

3. Plunkett, R., Leipert, B., Ray, S. L., & Olson, J. K. (2014). Healthy spaces in 
meaningful places: The rural church and women’s health promotion.  Journal 
of Holistic Nursing, 33(2), 122-133. 

 

7 10/21/15 Community-
based 
Interventions:  
Part 2 

1. Alexander, S., & Walker, E. M. (2015). Gender-based health interventions in the 
United States: An overview of the coalition for healthier community initiative. 
Evaluation and Program Planning, 51, 1-3.  

2. Hickey, G., McGilloway, S., O’Brien, M., Leckey, Y., Delin, M. (2015). A theory-
based evaluation of a community-based funding scheme in a disadvantaged 
suburban city area. Evaluation and Program Planning, 52, 61-69. 

3. Orr, K. S., McAuley, A., Graham, L., McCoard, S. (2015). Applying an alcohol brief 
intervention (ABI) model to the community justice settings: Learning from a pilot 
project. Criminology & Criminal Justice, 15(1), 83-101. 

 

8 10/28/15 Provider & 
Organizational 
level 
Interventions – 
Part 1 

1. Costantino, G., Malgady, R.G. & Primavera, L.H. (2009).  Congruence between 
culturally competent treatment and cultural needs of older Latinos.  Journal of 
Consulting & Clinical Psychology, 77(5), 941-949. 

2. Seaver, M.R., Freund, K.M., Wright, L.M. et al. (2008). Healthcare 
preferences among lesbians:  a focus group analysis.  Journal of Women’s 
Health, 17(2), 215-225. 

3. Clark-Hitt, R., Malat, J., Burgess, D. & Friedemann-Sanchez, G. (2010).  Doctors’ 
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and nurses’ explanations for racial disparities in medical treatment. Journal of 
Health Care for the Poor and Underserved, 21, 386-400. 

9 11/4/15 Provider & 
Organizational 
level 
Interventions – 
Part 2 

1. Lie, D.A., Lee-Rey, E., Gomez, A., Bereknyel, S. & Braddock, C.H. (2010). Does 
cultural competency training of health professionals improve patient outcomes?  
A systematic review and proposed algorithm for future research.  Journal of 
General Internal Medicine, 26(3), 317-325. 

2. Siegel, C., Haugland, G., Reid-Rose, L. & Hopper, K. (2011). Components of 
cultural competence in three mental health programs.  Psychiatric Services, 
62(6), 626-631. 

3. Clark, A. M. (2013). What are the components of complex interventions in 
healthcare? Theorizing approaches to parts, powers and the whole 
intervention. Social Science and Medicine, 93, 185–193. 

 

10 11/11/15 Legislative & 
Policy 
Interventions – 
Part 1 

1. Greaves, L. J. & Hemsing, N.J. (2009).  Sex, gender, and secondhand smoke 
policies:  implications for disadvantaged women.  American Journal of 
Preventive Medicine, 37 (2S), S131-S137. 

2. Hatzenbuehler, M.L., Keyes, K., & Hasin, D.S. (2009).  State-level policies and 
psychiatric morbidity in lesbian, gay, and bisexual populations. American Journal 
of Public Health, 99(12), 2275-2281. 

3. McGuire, T.G. & Miranda, J.M. (2008).  New evidence regarding racial and 
ethnic disparities in mental health:  policy implications. Health Affairs, 27(2), 
393-403. 

 

11 11/18/15 Legislative & 
Policy 
Interventions – 
Part 2 

1. Hughes, J.M.  & Bigler, R.S.  (2011). Predictors of African American and 
European American adolescents’ endorsement of race-conscious social policies. 
Developmental Psychology 47(2), 479-492. 

2. O’Brien, L.T., Garcia, D., Crandall, C.S. & Kordys, J. (2010). White Americans’ 
opposition to affirmative action: Group interest and the harm to beneficiaries’ 
objection. British Journal of Social Psychology, 49, 895-903. 

3. Snowden, L.R., Masland, M.C., Peng, C.J. et al. (2011). Limited English 
proficient Asian Americans: Threshold language policy and access to mental 
health treatment. Social Science & Medicine, 72, 230- 237. 

 

12 11/25/15 Intervention 
Research 
Proposal 
Consultations 

** Optional meetings with students who sign up for appointments between 9:00am 
and 12:00pm 

 

13 12/2/15  Presentations and Discussions of Intervention Research Proposal  Everyone 

14 12/9/15  Presentations and Discussions of Intervention Research Proposal  Everyone 

 


	1. Alexander, S., & Walker, E. M. (2015). Gender-based health interventions in the United States: An overview of the coalition for healthier community initiative. Evaluation and Program Planning, 51, 1-3. 

