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Course Syllabus 

 

SW 601-002 Adolescent Development & Behavior 

Winter 2015 

Section 002 – Thursday 2pm-5pm 

Room 2816 SSWB 

 

Instructor:  Abigail Williams, MSW, MS 

Office:   SSW 3764 

Office Hours:   Wednesday 10am-12pm or By Appointment 

Telephone:   (734) 763-8058 

Email:    abigwill@umich.edu 

 

 

1. Course Description  
This course will examine adolescent development and the transition to adulthood from a 
lifespan, interdisciplinary and cultural perspective. We will examine the individual, 
interpersonal, social and contextual changes and behaviors that are part of normal adolescent 
development. Within the context of normal adolescent development, the course will focus on: 
(1) the theory and phases of normal adolescent development; (2) the epidemiology, etiology, 
and theories of adolescent problem behaviors; (3) the extent to which development and 
behaviors vary across gender, ethnicity and socioeconomic status; (4) the ways in which these 
behaviors relate to normal adolescent development; and (5) existing programs and policies 
designed to prevent, and, to a lesser extent treat problem behaviors.  
 
2. Course Content:  
The broad content of this course will focus upon the changes, contexts, and psychosocial 
development and problems of adolescence. The key changes that occur during adolescence are 
biological, cognitive, and social. The section of this course on biological changes will focus on 
the pubertal process and its physical, psychological, and social impact, as well as subgroup and 
generational differences in its onset and timing. The cognitive development portion of this 
course will examine the theoretical perspectives on adolescent thinking, and changes in 
thinking patterns and abilities that occur from pre-adolescence to late adolescence. Finally, this 
course will examine the social (e.g., economic, legal, political, and interpersonal) changes that 
occur as adolescents make the transition to adulthood.  
 
The social contexts that are central to the development of most adolescents include family, 
peers, schools, work, and leisure environments. The family issues that this course will examine 
include different parenting styles and their impact on a variety of adolescent outcomes, the 
effects of changing family patterns on adolescent development, and reciprocal relationships 
between the family and adolescents. The peer-related issues that this course will address 
include the historical origins of adolescent peer groups, the nature and structure of peer 
groups, and the influence of peers on both pro-social and problem behavior. Course content on 
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schools will focus on the varied purposes of schools, the ways in which their organization 
influences adolescents' learning, and their direct and indirect influence on adolescents' future 
life chances.  
 
Employment issues that will be addressed include changes in the nature of adolescent 
employment, the long and short term costs and benefits of adolescent employment, and the 
meaning of work for young people who do not attend college. Content on adolescent leisure 
activity will examine its role in socializing adolescents for adulthood, its influence on 
adolescents' academic success and failure, and its economic importance.  
 
The final section of this course will focus on adolescent psychosocial problem behaviors, such 
as alcohol, and other substance use, violence, suicide, eating disorder, precocious sex, and 
delinquency. Particular attention will be given to the epidemiology, etiology, trends and 
population distributions of these problems. Considerable attention will also be given to 
identification of the risk and protective factors for these problems and the policies and 
programs related to their prevention and treatment.  
 
3. Course Objectives:  
Upon completion of the course, students will be able to:  
 

1. Specify the key developmental issues, tasks, and conflicts during the stages of 
adolescent development and how these are influenced by social contexts. (Practice 
Behaviors 4.IP, 4.CO, 4.SPE, 4.MHS, 7.IP, 7.SPE, 7.CO, 7.MHS)  

2. Identify and describe biological, psychological, and social changes that characterize 
normative development specific to the various stages pre-adolescents and adolescence 
through the onset of emerging adulthood. (Practice Behaviors 7.IP, 7.SPE, 7.CO, 7.MHS)   

3. Critique and evaluate various theories of development and behavior from a 
multicultural perspective and a social justice perspective. (Practice Behaviors 5.IP, 
5.SPE, 5.CO, 5.MHS)   

4. Specify how risks, protective and promotive factors contribute to youth safety, mental 
and physical health, security and well-being. (Practice Behaviors 7.IP, 7.SPE, 7.CO, 
7.MHS)   

5. Describe the transactional relationship between a child or youth's development, their 
environment, and any influencing historical or cultural inequities that may be at work. 
(Practice Behaviors 5.IP, 5.SPE, 5.CO, 5.MHS)  

6. Specify how history, culture, group memberships and social positions within society 
(ascribed and earned) shape youths' and families' perceptions, attitudes, cognitive 
processes and actions. Recognize the roles in development and family relationships 
played by the diverse dimensions: ability, age, class, color, culture, ethnicity, family 
structure, gender (including gender identity and gender expression), marital status, 
national origin, race, religion or spirituality, sex, and sexual orientation. (Practice 
Behaviors 4.IP, 4.SPE, 4.CO, 4.MHS, 5.IP, 5.SPE, 5.CO, 5.MHS) 

7. Critically examine the influences of interpersonal, community, governmental, societal, 
and cultural forces from the perspective of how these forces promote or disrupt 
privilege, oppression, diversity and social justice for children, youth and their families. 
(Practice Behaviors 4.IP, 4.SPE, 4.CO, 4.MHS, 5.IP, 5.SPE, 5.CO, 5.MHS) 
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8. Discuss ethical dilemmas that may arise for social workers engaged in working with 
children and youth and their families at the various levels of practice and across the 
various stages of development. (Practice Behaviors 2.IP, 2.SPE, 2.CO, 2.MHS) 

 
4. Relationship of the Course to Four Curricular Themes:  
 
Multiculturalism and Diversity will be addressed throughout this course. Racial, ethnic, gender, 
and social class differences in the timing, sequencing, nature, and outcome of adolescent 
developmental experiences will be central to every facet of this course.  
 
Social Justice and Social Change will be addressed through information and discussion on the 
ways in which social status mediates the experiences of adolescents and the ways in which 
various programs, practices, and policies help or hinder the successful development of all 
young people.  
 
Promotion, Prevention, Treatment, and Rehabilitation will be central to this course, particularly 
in the section that focuses on adolescent problem behaviors. General principles of program 
design, implementation, and evaluation will be presented and examples of successful programs 
and policies will be discussed.  
 
Behavioral and Social Science Research will provide the substantive foundation for this course. 
Emphasis will be placed on the review, critique, and synthesis of the existing scientific 
knowledge base as prerequisite to interventions that promote health and well-being, and 
prevent or treat adolescent problems.  
 
5. Relationship of the Course to Social Work Ethics and Values  
Values and ethics will be addressed as they relate to working with young people. This course 
will emphasize the importance of understanding the range of normal adolescent development, 
working with disadvantaged populations, and sensitivity to the possibility of unintended 
negative consequences of interventions such as promotion, prevention, treatment, and 
rehabilitation.  
 
6. Intensive Focus Statement on Privilege, Oppression, Diversity, and Social Justice:  
This course integrates PODS content and skills with a special emphasis on the identification of 
theories, practice and/or policies that promote social justice, illuminate injustices and are 
consistent with scientific and professional knowledge. Through the use of a variety of 
instructional methods, this course will support students developing a vision of social justice, 
learn to recognize and reduce mechanisms that support oppression and injustice, work toward 
social justice processes, apply intersectionality and intercultural frameworks and strengthen 
critical consciousness, self-knowledge and self-awareness to facilitate PODS learning.  
 
7. Course Design  
The course will use an integrative learning approach. Students will be involved in a student 
collaborative team project which includes a group presentation, student-led discussion, passive 
observation, and semi-structured interview. Students will also be required to complete a book 
review and final paper on adolescent development and behavior. All of these assignments will 
be completed in consultation with the instructor. Each student collaborative will consist of 3 to 
4 students and will be established in the second class sessions. Each team will be assigned a 
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specific developmental challenge and conduct a thorough review of the scientific literature on 
the topic and complete a group presentation, student led discussion, passive observation and 
semi-structured interview report with each group member. Students will also be required to 
complete a book review and final paper on an individual basis.  
 
Multiple pedagogical methods such as mini-lectures, participatory discussions, written 
assignments, student presentations, and role plays will be used. Youth worker guests from the 
community may be invited to present needs and discuss youth work practice with the class.  
 
Students will access C-Tools for course-relevant readings, guidelines for project deliverables, 
and the document management of the student collaborative team project.  
 
Each course session will on average include a 1.5 hour lecture followed by a student group 
presentation and student-led discussion. There will be occasional lectures led entirely by the 
instructor, a course film, and an online lecture which will deviate from the average course 
schedule. The instructor will speak in more detail about these deviations as the dates get closer 
throughout the course of the semester.  
 
8. Learning Needs and Disabilities  
Students with specialized learning needs are requested to make an appointment with the 
instructor to discuss the necessary arrangements. If you have a disability or condition that may 
interfere with your participation in this course, please schedule a private appointment with the 
instructor as soon as possible to discuss accommodations for your specific needs. This 
information will be kept strictly confidential. For more information and resources, please 
contact the Services for Students with Disabilities office at G664 Haven Hall, (734) 3000. 763-
3000. 
 
9. Attendance  
The School of Social Work attendance policy can be found in the Student Guide. Attendance is 
included in the grading rubric for this course. Students are expected to participate in lectures 
and the student collaborative team project assignments in consultation with the instructor. 
Your classmates depend on your attendance and active participation in class, and successful 
learning requires your personal investment in attendance and readings. Missed classes, even 
for legitimate and unavoidable reasons, tend to decrease participation grades, as well.  
 
10. Assignments and Grading 
Both content and form will be considered in assigning grades. Though content is more heavily 
weighted in grade assignments, form and presentation are also important. Failure to follow 
APA guidelines for referencing and for headings will result in grade reduction. Each assignment 
will be given points based on the percentage of the course total based on the following scale: 
 
A+, A, 

A- 

Superlative mastery of subject content, demonstration of critical analysis, 

creativity and/or complexity in completion of assignment. The difference 

between A and A- is based on the degree to which excellence in these skills are 

demonstrated.  

 

B+ Mastery of subject content beyond expected competency, but has not 
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demonstrated additional critical analysis, creativity or complexity in the 

completion of the assignment.  

B  Mastery of subject content at level of expected competency – meets course 

expectations 

B- Less than adequate competency, but demonstrates student learning and potential 

for mastery of subject content. 

 

C or C- Demonstrates a minimal understanding of subject content. Significant areas 

needing improvement to meet course requirements. 

 

D Minimal understanding of subject content with little room for improvement. 

E Student has failed to demonstrate minimal understanding of subject content. 

 
At the end of the semester a 100-point system is used. Each assignment will use the following 
grading scale. At the end of the semester, the assignment points will be translated into letter 
grades according to the following percentage scale: 
 

A+= 100% - 97%  
A   = 96% - 94%  
A– = 93% - 90%  

B+= 89% - 87%  
B   = 86% - 84%  
B– = 83% - 80%  

C+= 79% - 77%  
C   = 76% - 74%  
C– = 73% - 70%  

D = 69% - 75%  
E= less than 65%  

 
         

Assignment Due Date Grade 

Percentage 

Length 

Class Participation  Ongoing  10% Ongoing 

Student Collaborative Team 

Project 

 

- Group Presentation & 

Student Led Discussion 

- Passive Observation 

- Semi-Structured Interview 

 

 

 

Ongoing 

  

Feb 10
th

, 2015 

Apr 7
th

, 2015 

 

 

 

20% 

 

10% 

20% 

 

 

 

 

One Hour 

 

4-5 Pages 

6-7 Pages 

 

Book Review 

 

 

Mar 10
th

, 2015 

 

15 % 

 

4-5 Pages 

 

Final Paper 

 

Apr 28
th

, 2015 

 

25 % 

 

10 page Paper 

 

Deadline Expectations  
Late assignments will be graded down one full grade (points are calculated by assignment) 
when the assignment is submitted late. Exceptions will need prior permission of the instructor.  
 
6.  Incompletes  
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Incompletes are not granted unless it can be demonstrated that it would be unfair to hold the 
student to the normal expectations of the course. The student must formally request an 
incomplete with the instructor prior to the final weeks of class. Please review the Student 
Guide section on Ethical Conduct in the University Environment. This section addresses 
plagiarism, harassment and discrimination policies.  
 
7.  General Expectations and Format for Written Work  
• You must use scholarly literature to support your presentation of material. You need to use 

multiple sources and synthesize them. Do not rely on direct quotations from your sources; 
instead summarize them in your own words.  

 
• All papers must be typewritten and double-spaced using a 12-point font and one inch 

margins. APA style must be used for your papers, including proper headings and citations. 
 

• You may find it useful to have someone who is unfamiliar with your subject read your 
paper before you turn it in. An outside reader can tell you if your writing is clear or not, if 
you omitted a word or phrase, or if you used the wrong word. Spell checkers and grammar 
checkers are useful tools, but not as reliable as a human reader. For assistance with writing, 
contact The Sweetland Writing Center, 1139 Angell Hall, (734) 764-0429; 
http://www.lsa.umich.edu/swc/contact.html  

 
• All written documents should be properly formatted with 1 inch margins all around, 

include a title page, appropriate subheadings and page numbers.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Schedule of Class Sessions & Assignments 
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January 13 (Session 1): History of Adolescence and Biopsychosocial Overview 

Course overview, assignments, grading, expectations, etc. Overview of the history of 

adolescence. Overview of the biopsychosocial perspective we will take towards 

adolescent behavior and development throughout the course.  

 

Introductions 

Course Overview 

Ctools Readings:  

 Kett, J. F. (2003). Reflections on the history of adolescence. History of the Family, 8, 

355-373. 

 Arnett, J. J. (1999). Adolescent storm and stress, reconsidered. American 

Psychologist, 54, 317-326.  

 Wiger, D. E., & Huntley, D. K. (2002). The Essentials of Interviewing. Chapter 5: 

The biopsychosocial assessment. New York, NY: John Wiley & Sons. pp. 90-115. 

 

January 20 (Session 2): Theories of Adolescent Development 

What theoretical frameworks are used in the study of adolescence? Has there been 

change over time in the salience of certain frameworks compared to others?  

 

            Overview of Course Assignments 

               Student Collaborative Team Project Formation 

Ctools Readings: 

 Miller, P. H. Introduction. Theories of Developmental Psychology. New York, NY: 

Worth Publishers. pp. 1-26. 

 Cobb, N. J. (1992). Adolescence: Continuity, Change, and Diversity. The Lifespan 

Perspective on Adolescence.  Mountain View, CA: Mayfield Publishing Company, 

pp. 27-39. 

 Cicchetti, D., & Rogosch, F. A. (2002).  A developmental psychopathology 

perspective on adolescence.  Journal of Consulting and Clinical Psychology, 70, 6-

20. 

 Arnett, J. J. (2000). Emerging adulthood: A theory of development from the late teens 

through the twenties. American Psychologist, 55, 469-480. 

 

Recommended Readings: 

 Gavazzi, S. M. (2011). Families with Adolescents: Bridging the Gaps Between 

Theory, Research, and Practice. Overview of Theory, Research, and Application 

Topics. New York, NY: Springer, pp. 9-21. 

 

January 27 (Session 3): Biological & Cognitive Transitions 

Examination of the biological and cognitive changes that happen during adolescence. 

What role does puberty have on adolescent development? What is the psychosocial 

impact of the timing of puberty? 

 

 

Ctools Readings: 
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 Susman, E.J., & Dorn, L.D. (2009). Puberty: Its role in development. In R.M. Lerner 

& L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  Hoboken, 

NJ: Wiley.  

 Dahl, R. E. (2004). Adolescent brain development: A period of vulnerabilities and 

opportunities. Annals of the New York Academy of Sciences, 1021, 1-22.  

 Steinberg, L. (2005). Cognitive and affective development in adolescence. TRENDS 

in Cognitive Science, 9, 69-74. 

 Byrnes, J.P. (2002).  The development of decision-making.  Journal of Adolescent 

Health, 31, 208-215.  

 

Recommended Readings: 

 Casey, B.J., Getz, S., & Galvin, A. (2008). The adolescent brain. Developmental 

Review, 28, 62-77. 

 

February 3 (Session 4): Identity Construction 

How does racial, ethnic, and gender identity develop during adolescence? What is 

intersectionality? How can it be applied to adolescence? 

 

Ctools Readings 

 Perry, D. G. & Pauletti, R. E. (2011). Gender and adolescent development. Journal of 

Research on Adolescence, 21, 61-74. 

 French, S. E., Seidman, E., Allen L., & Aber, L. (2006). The development of ethnic 

identity during adolescence. Developmental Psychology, 42, 1-10.  

 Cole, E. R. (2009). Intersectionality and research in psychology. American 

Psychologist, 64, 170-180. 

 Hardaway, C. R. & McLoyd, V. C. (2009). Escaping poverty and securing middle 

class status: How race and socioeconomic status shape mobility prospects for African 

Americans during the transition to adulthood. Journal of Youth and Adolescence, 38, 

242-256. 

 

Recommended Readings: 

 Rivas-Drake, D., Hughes, D., & Way, N. (2009). A preliminary analysis of 

associations among ethnic-racial socialization, ethnic discrimination, an ethnic 

identity among urban sixth graders. Journal of Research on Adolescence, 19, 558-

584. 

 

February 10 (Session 5): Family Relationships & Intro to Qualitative Data Analysis 

Exploration of the role family plays in the development of the adolescent. How does the 

adolescents’ relationships with parents and siblings change over time? 

 

Passive Observation Due 

 

 

 

 

Ctools Readings: 
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 Ulin, P. R., Robinson, E. T., & Tolley, E. E. (2004). Qualitative methods in public 

health: A field guide for applied research. Chapter 6: Qualitative Data Analysis. 

Hoboken, NJ: John Wiley & Sons. 

 Laursen, B., & Collins, W.A. (2009).  Parent-child relationships during adolescence. 

In R.M. Lerner & L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 

Edition.  Hoboken, NJ: Wiley. 

 Cui, M., Donnellan, M.B., & Conger, R.D. (2007). Reciprocal influences between 

parents’ marital problems and adolescent internalizing and externalizing behavior. 

Developmental Psychology, 43, 1544-1552. 

 Pittman, L.D. (2007). Grandmothers’ involvement among young adolescents growing 

up in poverty. Journal of Adolescent Research, 17, 89-116. 

 

Recommended Readings: 

 Furman, W., Simon, V.A., Shaffer, L., & Bouchey, H.A. (2002).  Adolescents’ 

working models and styles for relationships with parents, friends, and romantic 

partners.  Child Development, 73, 241-255. 

 

February 17 (Session 6): Sexuality & Thematic Analysis 

Examination of the development of sexuality. LGBT sexuality development will also be 

explored. How does the process of sexual development change for the individual and 

those in the individual’s context? 

 

CTools Reading: 

 Braun, V. & Clarke, V. (2006) Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3, 77-101. 

 Diamond, L.M., & Savin-Williams, R.C. (2009).  Adolescent sexuality. In R.M. 

Lerner & L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  

Hoboken, NJ: Wiley Danziger, S. (2007).   

 Halpern, C.T., King, R.B., Oslak, S.G., & Udry, J.R. (2005).  Body mass index, 

dieting, romance, and sexual activity in adolescent girls:  Relationships over time.  

Journal of Research on Adolescence, 15, 535-559. 

 Labre, M. P. (2002). Adolescent boys and the muscular male body ideal. Journal of 

Adolescent Health, 30, 233-242.   

 Rotherman-Borus, M.J., & Langabeer, K.A.  (2001). Developmental trajectories of 

gay, lesbian, and bisexual youths.  In A. D’Augelli & C. Patterson (Eds.), Lesbian, 

gay, and bisexual identities and youth:  Psychological perspectives (pp. 97-128).  

New York:  Oxford University Press. 

 

Recommended Readings: 

 Cavanaugh, S.E. (2004).The sexual debut of girls in early adolescence:  The 

intersection of race, pubertal timing, and friendship group characteristics. Journal of 

Research on Adolescence,14, 285-312. 
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February 24 (Session 7): Peers & Qualitative Article Overview 

Exploring the increasing influence of peers and the waning influence of parents. 

Examining the potential positive and negative impacts of peers on behavior and 

development. 

 

Film: Mean Girls 

 

CTools Readings: 

 Larson, R. W. & Brown, J. R. (2007). Emotional development in adolescence: What 

can be learned from a high school theatre program? Child Development, 78, 1083-

1099. 

 Brown, B.B., & Larson, J. (2009).  Peer relationships in adolescence.  In R.M. Lerner 

& L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  Hoboken, 

NJ: Wiley.  

 Dijkstra, J.K., Cillessen, A.H.N., Lindenberg, S., & Veenstra, R. (2010). Basking in 

reflected glory and its limits: Why adolescents hang out with popular peers. Journal 

of Research on Adolescence, 20, 942-958. 

 

Recommended Readings: 

 Allen, J.P., Porter, M.R., McFarland, F.C., Marsh, P., & McElhaney, K.B. (2005).  

The two faces of adolescents’ success with peers:  Adolescent popularity, social 

adaptation, and deviant behavior.  Child Development, 76, 747-760. 

 Dijkstra, J.K., Lindenberg, S., Verhulst, F.C., Ormel, J., & Veenstra, R. (2009). The 

relation between popularity and aggressive, destructive, and norm-breaking 

behaviors: Moderating effects of athletic abilities, physical attractiveness, and 

prosociality. Journal of Adolescent Research, 19, 401-413. 

 

 

March 3 (Session 8): No Class Spring Break 

 

March 10 (Session 9): Schools and Neighborhoods  

What impact do schools and neighborhoods have on adolescent behavior and 

development? 

 

Book Review Due 

 

CTools Readings: 
 Eccles, J.S., Midgley, C. Wigfield, A., Buchanan, A., & MacIver, D. (1993).  

Development during adolescence: The impact of stage-environment fit on young 
adolescents' experiences in schools and in families.  American Psychologist, 48(2), 90-
101. 

 McLoyd, V.C., Kaplan, R., Purtell, K.M., Bagley, E., Hardaway, C.R., & Smalls, C. 

(2009). Poverty and socioeconomic disadvantage in adolescence. In R.M. Lerner & L. 

Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  Hoboken, NJ: 

Wiley.  
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 Cook, T.D., Herman, M.R., Phillips, M., & Settersten, R.A. (2002).  Some ways in 

which neighborhoods, nuclear families, friendship groups, and schools jointly affect 

change in early adolescent development.  Child Development, 73, 1283-1309. 

 

March 17 (Session 10): Internalizing Behaviors: Mental Health & Substance Abuse 

What is internalizing behavior? What are the services available to those with internalizing 

behavior? What are the challenges of service delivery? 

 

CTools Readings:  

 Graber, J.A., & Sontag, L.M. (2009).  Internalizing problems during adolescence.  In 

R.M. Lerner & L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  

Hoboken, NJ: Wiley.  

 Thapar, A., Collishaw, S. Pine, D. S., & Thapar, A. K. (2012). Depression in 

adolescence. The Lancet, 379, 1056-1067. 

 Goldston, D.B., Molock, S.D., Whitbeck, L.B., Murakami, J.L., Zayas, L.H., & Hall, 

G.C.N. (2008).  Cultural considerations in adolescent suicide prevention and 

psychosocial treatment. American Psychologist, 63, 14-31 

 Haugaard, J. (2001). Problematic Behaviors during Adolescence. Chpater 9: Anorexia 

Nervosa and Bulima Nervosa. Boston, MA: McGraw Hill (pp.132-155). 

 Chassin, L., Hussong, A., & Beltran, I. (2009).  Adolescent substance use. In R.M. Lerner 

& L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  Hoboken, NJ: 

Wiley. 

 Powers, R. A. & Mantano, R. (1996). Substance Use and Abuse. In (Eds.). Treating 

Adolescents H. Steiner & I. D. Yalom. San Francisco, CA: Jossey-Bass.  

 

March 24 (Session 11): Externalizing Behaviors: Youth Violence & Delinquency 

What is externalizing behavior? What are the services available to those with 

externalizing behavior? What are the challenges of service delivery? 

 

     Ctools Readings: 

 Farrington, D.P. (2009).  Conduct disorder, aggression, and delinquency.  In R.M. 

Lerner & L. Steinberg (Eds.), Handbook of Adolescent Psychology, 3
rd

 Edition.  

Hoboken, NJ: Wiley. 

 Bongers, I.L., Koot, H.M., van der Ende, J., Verhulst, F.C. (2004).  Developmental 

trajectories of externalizing behaviors in childhood and adolescence.  Child 

Development, 75, 1523-1537. 

 Kellerman, A. L., Fuqua-Whitley, D. S., Rivara, F. P., & Mercy, J. (1998). Preventing 

youth violence: What works? Annual Review of Public Health, 19, 271-292. 

 Kennedy, J. & McCarthy, C. J. (1998). Bridging Worlds: Understanding and 

Facilitating Adolescent Recovery from the Trauma of Abuse. Binghamton, NY: The 

Hawthorne Press. 

 

March 31 (Session 12): Employment, Media & Free Time Use 
How does work, structured activities, and use of free time make an impact on adolescent 

development? 
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CTools Reading  

 Fine, G. A., Mortimer, J. T., & Roberts, D. F. (1990). At the Threshold of the 

Developing Adolescent. Chapter 9: Leisure, Work, and the Mass Media. In Feldman, 

S. & Elliot, G. (Eds.). Cambridge, MA: Harvard University Press. 

 Valkenburg, P.M., & Peter, J. (2007). Preadolescents’ and adolescents’ online 

communication and their closeness to friends.  Developmental Psychology, 43, 267-

277. 

 Caldwell, L.L. (in press). Adolescent development through leisure: A global 

perspective. World Leisure Journal. 

 Wood, D., Larson, R.W., & Brown, J.R (2009). How adolescents come to see 

themselves as more responsible through participation in youth programs. Child 

Development, 80, 295-309. 

 

Recommended Readings: 

 Hamilton, S.F., & Hamilton, M.A. (2006). School, work, and emerging adulthood. In 

J.J. Arnett & J.L. Tanner (Eds.), Emerging Adulthood in America:  Coming of Age in 

the 21
st
 Century (pp. 257-277).  Washington, DC:  American Psychological 

Association 

 Staff, J., & Uggen, C. (2003). The fruits of good work: Early work experiences and 

adolescent deviance. Journal of Research in Crime and Delinquency, 40, 263-290. 

 

April 7 (Session 13): Risk, Resilience, & Positive Youth Development 

 What is risk taking and why is it increased during adolescence? What makes one “at-

 risk”? What makes one “resilient”?  How can one explain the mechanisms of risk and 

 resilience? 

 

CTools Reading  

 Steinberg, L. (2004).  Risk taking in adolescence: What changes and why? Annals of 

the New York Academy of Science, 1021, 51-58. 

 Haugaard, J. (2001). Problematic Behaviors during Adolescence. Chapter 4: 

Sensation-seeking, risk taking, and reckless behaviors. Problematic behaviors during 

adolescence. Boston, MA: McGraw Hill (pp.40-54). 

 Compas, B., & Reeslund, K.L. (2009). Processes of risk and resilience during 

adolescence.  In R.M. Lerner & L. Steinberg (Eds.), Handbook of Adolescent 

Psychology, 3
rd

 Edition.  Hoboken, NJ: Wiley. 

 Saleeby, D. (2006). The Strengths Perspective in Social Work Practice. Chapter 5: 

The Strengths Approach to Practice. & Chapter 6: Assessing Strengths. Boston, MA: 

Pearson. pp. 77-115 

 Larson, R.W. (2000).  Toward a psychology of positive youth development.  

American Psychologist, 55, 170-183. 

 

Recommended Readings: 

 

 Chang, E.S., et al. (2010). Nonparental adults as social resources in the transition to 

adulthood. Journal of Research on Adolescence, 20, 1065-1082. 
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 Murray, V.M., Bynum, M.S., Broday, G.H., Willert, A., & Stephens, D. (2001).  

African American single mothers and children in context:  A review of studies on risk 

and resilience.  Clinical Child and Family Psychology Review, 4, 2001. 

 

Semi-Structured Interview Due 

 

April 14 (Session 14): Prevention & Intervention 

Effective prevention and intervention strategies for at-risk adolescents. Exploring the 

difference between evidence-based and promising practice approaches. 

 

CTools Reading  

 Masten, A.S. (2007). Competence, resilience, and development in adolescence: Clues 

for Prevention Science. In D. Romer & E.F. Walker (Eds.). Adolescent 

psychopathology and the developing brain: Integrating brain and prevention science 

New York: Oxford. 

 Kazdin, A.E. (2003).  Psychotherapy for children and adolescents.  Annual Review of 

Psychology, 54, 253-276. 

 Lerner, R.M., & Galambos, N.L. (1998).  Adolescent development:  Challenges and 

opportunities for research, programs, and policies.  Annual Review of Psychology, 49, 

412-446. 

 Mason, W.A., Kosterman, R., Hawkins, J.D., Haggerty, K.P., Spoth, R.L., & 

Redmond, C. (2007). Influence of a family-focused substance use prevention 

intervention on growth in adolescent depressive symptoms. Journal of Research on 

Adolescence, 17, 541-564. 

 Brody, G.H., Kogan, S.M., Chen, Y., Murry, V.M. (2008). Long-term effects of the 

Strong African American Families Program on youths’ conduct problems. Journal of 

Adolescent Health, 43, 474-481.  

 

April 21 (Session 15): Transition to adulthood 

This last session will give an overview of the themes discussed on adolescent behavior 

and development with implications for the transition to adulthood.  

 

CTools Reading  

 Schulenberg, J. E., Bryant, A. L., & O’Malley, P. M. (2004).  Taking hold of some 

kind of life: How developmental tasks relate to trajectories of well-being during the 

transition to adulthood.  Development & Psychopathology, 16, 1119-1140. 

 Osgood, D.W., Ruth, G., Eccles, J., Jacobs, J, & Barber, B. (2005).  Six Paths to 

Adulthood: Fast Starters, Parents without Careers, Educated Partners, Educated 

Singles, Working Singles, and Slow Starters.  In F. Furstenberg, R. Rumbaut, & R. 

Settersten (Eds.), On the Frontier of Adulthood (MacArthur network edited volume), 

University of Chicago Press. 

 

Final Exam due 4/28 by 11:59pm on C-tools. 


