
 
 
COURSE TITLE: Practice Seminar in Child Welfare & Maltreatment: 

Assessment and Treatment  
DIVISION NUMBER: 778 
COURSE NUMBER: 730     Section: 002 Winter, 2013 
CREDIT HOURS: 3 credits (Part II; Seminar total credits: 6 hours) 
PREREQUISITES: None  
LOCATION: B770 SSWB 
 
1.  COURSE DESCRIPTION: 
 
This is a methods course intended to develop skills for child welfare practice, with special 
attention to child maltreatment. Students learn about the various contexts in which child 
welfare practice takes place and the skills and modalities that are used with children, youth, 
and families who are the focus of child welfare intervention. This course will prepare 
students to work with diverse client populations and will help them appreciate the imbalance 
of power between client and professional. Understanding the needs and responses of 
involuntary clients is an integral part of the course. Relevant evidence-based practices are 
taught and child welfare policies and practices are subjected to critical review. The first term 
will focus on assessment and the second on treatment. 
 
2.  COURSE CONTENT: 
This course will cover the following areas: 1) personal, professional, and societal responses 
to children at risk for maltreatment, 2) diversity in the child welfare population and skills for 
working with diverse client populations, 3) client issues and responses to child welfare 
intervention, including power differentials and involuntariness, 4) theories that explain child 
maltreatment and their social construction, 5) assessment strategies to be used with children 
and adults with child welfare issues, 6) interventions employed in the child welfare system 
and the evidence or lack thereof to support them, and 7) evidence-based treatment strategies 
used with traumatized children.  This course will focus upon practice issues, especially 
poverty and parental problems in the United States, Canada, and Western Europe. 
 
Students will be sensitized to their personal reaction to child maltreatment.  They will be 
apprised of professional expectations, such as mandatory reporting of child maltreatment, 
and will learn about the general structure of service delivery to child welfare clients, which 
constitutes the context within which they will provide services to clients.  
 
Sensitization to the roles of power and privilege of professionals as they relate to both 
children and their parents is an integral part of the course. In addition, the course will 
address the sometimes conflicting needs of children and families and legal system impact on 
child welfare practice, as assessment and the various methods of treatment are taught. 
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The diversity of child welfare populations, in terms of race, ethnicity, culture, class, and 
sexual orientation will be covered. Of particular focus is the over-representation of children 
of color and the differential response of the child welfare system based upon class. Students 
will be made aware of how differences between themselves and clients of child welfare 
services affect service delivery. These differences will include race, developmental status, 
economic status, education, gender, and physical well-being. 
 
Client issues will include several concerns.  First, students will become cognizant of different 
impacts and implications, depending upon who is defined as the client (e.g., the child, the 
parent(s), or the family).  Second, students will learn to appreciate the impact of the 
involuntary nature of many social worker-client relationships in the child welfare system.  
How services are perceived by clients and how involuntariness affects choices in 
interventions will be examined.   
 
The knowledge students will acquire about assessment will include evaluating children, 
adults, and families who are involved in the child welfare system, with attention to what 
children and families bring to the child welfare system from their diverse perspectives.  
Students will learn how to evaluate overall functioning, conduct developmental assessments, 
and make a determination about the likelihood of child maltreatment and other endangering 
behaviors.  They will learn different models of assessment and the role of medical 
examinations and psychological testing in the evaluation process.  They will also become 
acquainted with widely used assessment practices in child welfare, such as screening, risk 
assessment, and structured decision making. Existing evidence for their utility will  
 
Students will learn about different approaches, such as cognitive behavioral, trauma focused, 
and multi-systemic theoretical frameworks and interventions. Social contextual factors that 
have led to a preference for these approaches will be addressed. Students will also learn 
about interventions, such as parenting instruction, parent aids, solution-focused therapy, 
intensive family preservation services, and wrap-around services as programmatic 
approaches with child welfare clients. Although the spectrum of intervention strategies used 
in the child welfare system is covered, attention is drawn to which ones are evidence-based. 
 
Students will learn how to evaluate direct practice, for example, by using single subject 
design and standardized measures, such as the Child Behavior Checklist, the Child Sexual 
Behavior Inventory, the Trauma Symptom Checklist, and the Child Dissociation Scale.  They 
will also become acquainted with outcome criteria employed in the child welfare system (e.g. 
re-abuse of a child, re-referral to child protective services, and permanency.  Finally, they will 
be given tools to critically evaluate programs. 
 
3. COMPETENCIES: 
 
Upon completion of the course, students will be able to: 
 
1. Understand the roles and responsibilities of social workers practicing in child welfare, 

including mandatory reporting of child maltreatment, multidisciplinary approaches to 
child maltreatment, assessment, case management, and therapeutic roles, as well as 
statutory requirements related to case management within the child welfare system. 
(EP2.1.1) 
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2. Be knowledgeable about how differences between themselves and their clients can 
affect perceptions of clients.(EP 2.1.3) 

3. Demonstrate beginning skills in engaging diverse clients that reflect knowledge about 
diversity and power differentials between themselves and clients. (EP2.1.4) 

4. Recognize the consequences of the involuntary nature of the client’s relationship with 
them as service providers, of the impact of economic, racial, ethnic, gender, and other 
differences on their relationships with clients, and of the effect of their personal 
experiences on their practice in child welfare. (EP 2.1.9) 

5. Demonstrate beginning ability to conduct individual and family assessments related to 
child welfare, including determining the likelihood of child maltreatment, evaluating 
parent child attachment, evaluating overall functioning of clients, setting appropriate 
treatment goals, and making case management plans. (EP 2.1.10a-d) 

6. Incorporate a perspective that honors clients’ strengths as well as vulnerabilities to both 
assessments and treatment with child welfare clients. (EP 2.1.3) 

7. Demonstrate beginning mastery of intervention and treatment skills.  Students will 
know how to intervene at a range of levels, such as individual, family, environmental, 
and system.  They will develop beginning mastery of appropriate treatment approaches, 
derived from different conceptual frameworks, for example cognitive behavioral, 
trauma focused, and multi systemic.  In using these approaches, they will know how to 
take into account differences based on age, class, culture, ethnicity, race, religion, 
physical and mental ability, sexual orientation, national origin, and gender. (EP 2.1.5 EP 
2.1.6, EP 2.1.7, & EP 2.1.10a-d) 

8. Demonstrate beginning ability to evaluate intervention and treatment and revise 
interventions based upon evaluations.  They will also be able to critically evaluate the 
effectiveness and appropriateness of specific child welfare programs and interventions 
for particular client populations. (EP 2.1.2) 

 
4.  COURSE DESIGN: 
 
This course will make use of lectures, demonstrations, discussion, media such as videotaped 
interviews with clients and individuals impacted by child welfare intervention, small group 
exercises, and role plays.  This course will span two terms meeting three hours a week.  
Students will demonstrate their knowledge acquisition by means of class demonstration, 
written responses to assignments, participation in class discussion, in-class assignments, and 
videos about child welfare practice. 
  
5.  RELATIONSHIP OF THE COURSE TO FOUR CURRICULAR THEMES: 
 
• Multiculturalism and Diversity will be addressed by teaching students sensitivity, respect, and 

competence when working with clients where there are racial, cultural, ethnic, class, 
religious, gender, or nationality differences.  Case examples will highlight how differences 
and being poor and involuntary affect clients’ responses to the child welfare system, the 
therapeutic relationship and the success of interventions. 

• Social Justice and Social Change will be addressed by teaching students that children are at a 
fundamental disadvantage in systems that are controlled by adults. The role of power 
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and privilege will be a theme throughout the course. The child welfare system is not 
necessarily designed to first address the needs of clients, but may be constructed to be 
convenient for professionals.  In addition, the economically disadvantaged and racial 
minorities are differentially responded to by the child welfare system.  Hence, students 
will learn that an appropriate role for social workers in the child welfare system is often 
that of advocate. 

• Promotion, Prevention, Treatment, and Rehabilitation.  The full spectrum of interventions in 
child welfare will be taught in this course.  The course will cover the role of prevention 
of child maltreatment, through early intervention and through treating the effects of 
child maltreatment so that they do not repeat themselves in the next generation.  
Similarly, students will learn that philosophically, if not in reality, child welfare 
intervention aims to promote child well-being and to prevent child maltreatment. 

• Behavioral and Social Science Research that relates to child welfare will be at the center of the 
material taught in this course.  Empirically based practice will be taught, which 
necessarily implies reliance on social science knowledge and research findings. 

 
6.  RELATIONSHIP OF THE COURSE TO SOCIAL WORK ETHICS AND 

VALUES: 
 
Issues of values and ethics of a social work professional working in child welfare, using 
guidelines such as NASW Code of Ethics, will be an inherent part of this course.  Students 
will learn that the child welfare field requires stalwart social workers who will put issues of 
the child’s best interest first, even though the stance may at times be unpopular.  In addition 
ethics as they relate to mandated reporting, client confidentiality, and decisions about who 
the client is (child, parent, family) will be addressed. 
 
SEMINAR BACKGROUND 
Child Welfare and Child Maltreatment: Assessment and Treatment seminar is a two-semester 
seminar, Fall and Winter, intended to develop practice skills in child welfare, with special 
attention to child maltreatment. Students enroll for 3 credits per term.  
 
This practice seminar prepares students to practice in the child welfare field by teaching 
them about the various contexts in which child welfare practice takes place and the skills and 
modalities that are used with children, youth, and families who are the focus of child welfare 
intervention. The course is focused on evidence-based practice skills for working in child 
welfare. Ethical issues for social workers, in particular the sometimes conflicting needs of 
children and families, the state, and the legal system impact on child welfare practice and are 
addressed, as the various methods are taught.  
 
The first term provides an orientation to working in the field of child maltreatment and 
focuses on assessment and case management procedures.  The second term addresses 
treatment techniques and case management issues. Case discussions and illustrative case 
examples are an integral part of the course.  Opportunities to practice intervention skills are 
provided.  
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CTOOLS WEBSITE 
The course has a CTools website. As a student enrolled in the course, you will automatically 
have access to the website of SW730 Section 001 Winter 2013. 
All of the required readings for Winter  term are on this website.  
 
PROTECT CONFIDENTIALITY 
One of the fundamental ethical values of social work is protecting client confidentiality. In 
this seminar, you will view some videos of real clients. Each client has signed a written 
release to allow his or her case materials to be used for educational purposes, and their 
names are always changed on the case materials. For some of the case examples, you will 
read written material before the class. Keep these materials confidential; do not share them 
with others who are not in the class; when the course is over, please destroy these case 
materials.  
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITES 
If you need an accommodation for a disability, contact me as soon as possible.  It is possible 
that aspects of the course can be modified to facilitate your learning process. There are 
resources available to help us to meet your needs including Students with Disabilities, the 
Adaptive Technology Computing Site, etc. If you disclose a disability to me I will treat that 
information as private and confidential. 
 
COURSE REQUIREMENTS 

In this seminar there are 4 requirements: 
(a) Attendance (10%) 
(b) Participation  (15%) 
(c) Midterm Exam (35%)  
(d) Final Exam (40%)  

In this section, an “A+” = 100%; “A”= 95-99%; “A-”= 90-94%; “B+”= 85-89%; “B”=80-
84%; “B-”= 75-79 pts.; “C+”= 70-74%; & “C”=Below 70%. 
 
Required - Attend and participate (A&P) in each session.  
 
A sign in sheet will be passed out each class. Please do not miss, come late or leave early 
without informing the instructor. If unanticipated circumstances arise that prevent you 
from attending or cause you to arrive late or leave early, you must notify me as soon as 
possible. Missing more than two class periods requires a meeting with the instructor. This is 
a practice skills course, which means attendance is crucial to understanding the content of 
the course. In addition, some of the material considered essential to achieving the objectives 
of the seminar (e.g. midterm and final exam) will only be presented in class. Do the readings 
before class and be prepared to discuss them with the faculty and fellow students. Like all 
graduate courses, the quality of this class depends on active participation from students.  We 
seek to create an environment where everyone feels comfortable sharing ideas and taking 
chances as we debate content and practice clinical skills.     
 
(Specific details for each part will be discussed in class and described on c-tools) (EP 
2.1.1, EP 2.1.2, EP 2.1.3, EP 2.1.4, EP 2.1.5, EP 2.1.6, EP 2.1.7, EP 2.1.9, & Ep 2.1.10a-d) 
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SEMESTER OUTLINE 

 
Session 1 (1/14): Establishing a frame of reference:  – A look at normative 

development 
Session 2 (1/21): MLK Jr. Observance, no class 
Session 3 (1/28): Microskills in Clinical Practice 
Session 4 (2/4): Culture and Child Maltreatment, Implications for Practice 
Session 5 (2/11):  Motivational Interviewing 
Session 6 (2/18):  Triple P (and other parenting interventions) 
Session 7 (2/25):  MIDTERM EXAM, in class (covers sessions 1-6) 
Session 8 (3/4)  Spring Break, no class 
Session 9 (3/11):   Trauma and Trauma Focused CBT in Child Welfare 
Session 10 (3/18):  Trauma and Trauma Focused CBT in Child Welfare 
Session 11 (3/25):  Parent Child Interaction Therapy 
Session 12 (4/1):   Reflective Practice and Supervision 
Session 13 (4/8):  Multi-Systemic Therapy  
Session 14 (4/15):  Engaging Relucant Clients and Closing Cases 
Session 15 (4/22):   FINAL EXAM, in class (covers sessions 9-14) 
 
 

INDIVIDUAL WEEKLY READINGS 
Complete prior to class 

 
Session 1 (1/14): Establishing a frame of reference: A look at normative development 
 
Blakemore, S. (2008). The social brain in adolescence. Nature Reviews / Neuroscience, 9: 267-

277.  
Glover, J., Galliher, R., & Lamere, T. (2009). Identity development and exploration among 

sexual minority adolescents: Examination of a multidimensional model. Journal of 
Homosexuality, 56(1), 77-101.  

Greenfield, P., Keller, H., Fuligni, A., & Maynard, A. (2003). Cultural pathways through 
universal development. Annual Review of Psychology, 54(1), 461-490.  

Grusec, J. E. (2011). Socialization processes in the family: Social and emotional 
development. Annual Review of Psychology, 62: 243-269. 

Kopp, C.B. (2011). Development in the early years: Socialization, motor development, and 
consciousness. Annual Review of Psychology, 62: 165-187. 

 
Session 2 (1/21): MLK, Jr. Observance 
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Session 3 (1/28): Microskills in Clinical Practice 
 
Guest Speaker: Ori Avi-Yonah, M.S.W., Ph.D. 
 
Ivey, A., & Ivey, M. (2009) Toward intentional interviewing and counseling (Chapter 1).  In Ivey, A., 

& Ivey, M. B. Intentional interviewing and counseling: Facilitating client 
development in a multicultural society.     

Ivey, A., & Ivey, M. (2009) The skills of confrontation: Supporting while challenging clients (Chapter 9) 
In Ivey, A., & Ivey, M. B. Intentional interviewing and counseling: Facilitating client 
development in a multicultural society.     

Ackerman, S., & Hilsenroth, M. (2003) A review of therapis characteristics and techniques 
positively impacting the therapeutic alliance.  Clinical Psychology Review, 23, 1-33. 

 
*May have one additional reading assigned by guest speaker 
 
 
Session 4 (2/4): Culture and child maltreatment: Implications for intervening 
 
Ortega, R.M. and Faller, K.C. (2011). Training child welfare workers from a cultural humility 

perspective. Child Welfare, 90(5), 27-49. 
Bell, C.C., Wells, S.J., & Merritt, L.M. (2009). Integrating cultural competency and 

empirically-based practices in child welfare services: A model based on community 
psychiatry field principles of health. Children and Youth Services Review, 31: 1206-1213. 

Ferrari, A.M. (2002). The impact of culture upon child rearing practices and definitions of 
maltreatment. Child Abuse & Neglect, 26: 793-813. 

Jackson, K.F. (2009). Building cultural competence: A systemic evaluation of the 
effectiveness of cultural sensitivity interventions with ethnic minority youth. Children 
and Youth Services Review, 31: 1192-1198. 

Maiter, S. (2009). Using an anti-racist framework for assessment and intervention in clinical 
practice with families from diverse ethno-racial backgrounds. Clinical Social Work 
Journal, 37: 267-276. 

 
Session 5 (2/11): Motivational Interviewing 
 
Miller, W., & Rollnick, S. (2009) Ten things motivational interviewing is not.  Behavioral and 

Cognitive Psychotherapy, 37, 129-140.   
Forrester, D., & Harwin, J. (2011) Motivational interviewing and effective work with families 

in which parents misue drugs and/or alcohol.  Chapter 9 in Effective 
Intervention in Social Work and Child Protection.   

Zalmanowitz, S., Babins, R., Rodger, S., Corbett, B., & Leschied, A. (2012). The association 
of readiness to change and motivational interviewing with treatment 
outcomes in males involved in domestic violence group therapy.  Journal 
of Interpersonal Violence.   
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Session 6 (2/18): Triple P (and other parenting interventions) 
 
Jellinek, M.S., Henderson, S.W. (2009). When parenting becomes unthinkable: Intervening 

with traumatized parents and their toddlers. Journal of the American Academy Child 
Adolescent Psychiatry, 48:3, 249-253.   

Horwitz, S., Chamberlain, P., Landsverk, J., & Mullican, C. (2010) Improving the mental 
health of children in child welfare through the implementation of evidence based 
parenting interventions.  Adminiistration and Policy in Mental Health and Mental 
Health Services Research, 37, 27-39. 

Prinz, R., Sanders, M., Shapiro, C., Whitaker, D., & Lutzker, J. (2009) Population based 
prevention of child maltreatment: The U.S. Triple P system population trial.  
Prevention Science, 10, 1-12.   

 
 
Session 7 (2/25): MIDTERM EXAM, in class (covers sessions 1-6) 
 
Session 8 (3/4): Spring Break  
 
Session 9 (3/11): Trauma and Trauma Focused CBT in Child Welfare 
 
Cohen, J.A., Mannarino, A.P., Kleithermes, M., Murray, L.A. (2012). Trauma-focused CBT 

for youth with complex. Child Abuse and Neglect, 36, 528-541. 
Cook, A., et. Al. (2005) Complex Trauma in Children and Adolescents. Psychiatric Annals, 

35(5). 
Gil, E. (2006). Guidelines for integrated treatment. Chapter 3 in E. Gil (2006), Helping Abused 

and Traumatized Children. New York; Guilford Press. 
 
Session 10 (3/18): Trauma and Trauma Focused CBT in Child Welfare 
 
Cohen, J., Berliner, L., & Mannarino, A. (2010) Trauma focused CBT for children with co-

occurring trauma and behavior problems.  Child Abuse and neglect, 34, 215-224. 
Children’s Bureau (2012) Trauma focused CBT for Children Affected by Sexual Abuse or 

Trauma.  
Gil, E. (2006) Family therapy and family play therapy. Chapter 6 in E. Gil (2006), Helping 

Abused and Traumatized Children. New York; Guilford Press. 
 
Session 11 (3/25): Parent Child Interaction Therapy 
 
Children’s Bureau (2007) Parent child interaction therapy with at-risk families.   
Thomas, R. & Zimmer-Gembeck, M. (2011) Accumulating evidence for parent-child 

interaction therapy in the prevention of child maltreatment.  Child Development, 82, 
177-192.   

Bjorseth, A., Wormdal, A., & Chen, Yi-Chuen. (2010) PCIT around the world.  In McNeil, 
C., & hembree, T. Parent Child Interaction Therapy, Issues in Clinical Child 
Psychology.   
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Session 12 (4/1): Reflective Practice and Supervision 
 
Aponte, H.J., Powell, F.D., Brooks, S., Watson, M.F., Litzke, C., Lawless, J., Johnson, E.  

(2009). Training the person of the therapist in an academic setting. Journal of Marital 
and Family Therapy, 35(4), 381-394. 

Ruch, G. (2005). Relationship‐based practice and reflective practice: holistic approaches to 
contemporary child care social work. Child & Family Social Work, 10(2), 111-123. 

 
*Will have one additional reading assigned by guest speaker 
 
Session 13 (4/8):Multi-Systemic Therapy 
 
Henggeler, S. W., Cunningham, P. B., Schoenwald, S. K., Borduin, C. M., & Rowland, M. D. 

(2009). Multisystemic therapy for antisocial behavior in children and adolescents. Guilford Press.  
Chapter 1 and Chapter 2, p 1-51. 

Barth, R. P. (2008). The move to evidence-based practice: How well does it fit child welfare 
services?. Journal of Public Child Welfare, 2(2), 145-171. 

Ogden, T., & Hagen, K. A. (2006). Multisystemic treatment of serious behaviour problems 
in youth: Sustainability of effectiveness two years after intake. Child and adolescent 
mental health, 11(3), 142-149. 

 
*May have one additional reading assigned by guest speaker 
 
Session 14 (4/15): Engaging Relucant Clients and Closing Cases 
 
Maxwell, N., Scourfield, J., Featherstone, B., Holland, S., & Tolman, R. (2012). Engaging 

fathers in child welfare services: a narrative review of recent research evidence. Child 
& Family Social Work. 

Trotter, C. (2006) Working with involuntary clients.  Chapter 2 
Rooney, R. (2009) Strategies for work in involuntary clients. Chapter 1 
 
Session 15 (4/22): FINAL EXAM, in class (covers sessions 9-14) 


