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1.    COURSE DESCRIPTION 
 
This course will employ multicultural and critical perspectives to understand individuals, families, and 
their interpersonal and group relationships, life span development, and theories of well-being, stress, 
coping, and adaptation. This course will emphasize knowledge about individuals and small social 
systems and the implications of this knowledge for all domains of social work practice. Students will be 
introduced to the concepts of risk and protective factors, with relevant examples at the individual and 
small system levels. Students will also consider the implications of this knowledge for intervening in 
social problems and supporting rehabilitation once problems have developed. Major components of the 
course will be concerned with the processes of oppression, privilege, and discrimination and factors that 
help people and small social systems to change. The knowledge presented will include the 
interrelationships between smaller and larger social systems, and in particular, how biological factors and 
the larger social and physical environments shape and influence individual and family well-being. 
 
2.    COURSE CONTENT 
 
Content will include selected theories of human behavior, human development, families and small 
groups, and individual and small system change. Students will consider the processes through which 
relevant concepts have been developed, the types of knowledge and data that inform different theories, 
and the current gaps and controversies in biological, behavioral, and social science knowledge and 
theory. Emphasis will be placed on similarities and differences related to human diversity and dynamics 
of oppression and privilege, including ability, age, class, color, culture, ethnicity, family structure, gender 
(including gender identity and gender expression), marital status, national origin, race, religion or 
spirituality, sex, and sexual orientation. In addition, this course will focus on how individual-level and 
system-level factors and processes can facilitate attitudes, beliefs, behaviors, family characteristics, and 
group processes that either promote multicultural human well-being and social justice or help to recreate 
inequities and problems. 
 

COURSE NUMBER:  SW 500-003 
MEETING DATES/TIME: Tuesday 2-5pm (September 4—December 11, 2011) 
ROOM:    2752 SSWB 
INSTRUCTOR: Lydia Li, PhD  

(3839 SSWB; email: lydiali@umich.edu; phone: 734-936-4850)  
OFFICE HOUR:  Wednesday 3-5 pm or by appointment 
 

mailto:lydiali@umich.edu
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3.  COURSE OBJECTIVES 
 
Upon completion of the course, students will be able to: 
1. Demonstrate knowledge about and be able to critically analyze relevant theories of human behavior, 
human development, families and small groups, and individual and small system change through the life 
course emphasizing similarities and differences and the effects of oppression and privilege. 

2. Articulate the concepts of risk and protective factors and give examples at the individual, group, and 
family levels. 

3. Describe the impact of diverse dimensions such as ability, age, class, color, culture, ethnicity, family 
structure, gender (including gender identity and gender expression), marital status, national origin, race, 
religion or spirituality, sex, and sexual orientation on risk and protective factors, human development, 
human interactions, and the structures of small social systems. 

4. Identify the interrelations among smaller and larger social systems and describe how biological factors 
and larger social and physical environments interact to influence individual and family well-being. 

5. Describe how relevant concepts have been socially constructed, what knowledge and empirical 
evidence support selected theories, some current gaps in knowledge, and key controversies about these 
theories and related knowledge. 

6. Conceptualize how individual and small system factors and processes can either promote multicultural 
human well-being or recreate inequities and problems. 

7. Examine theories of individual, family, and group change and their relevance for all types of social 
work practice towards a multicultural and socially just world. 

8. Discuss typical ethical concerns related to human differences, social relationships, well-being, and 
change through the life course. 

 
4.   COURSE DESIGN 
 
The instructor for this course will select required and recommended readings. In addition, the instructor 
will include a range of pedagogical methods, such as participatory discussions, videos, written 
assignments, lectures and experiential exercises related to course materials.  
 
5.  RELATIONSHIP OF THE COURSE TO CURRICULAR THEMES 
 
 Multiculturalism & Diversity: 
Students will examine the ways in which the diverse dimensions affect individuals and small social 
systems. Emphasis will also be placed on the processes of oppression, privilege, and discrimination, as 
well as the factors that help people and small social systems to change. 
 
Social Justice and Social Change: 
Students will analyze selected theories in terms of the factors and processes that either promote social 
justice and change or help to perpetuate inequities and problems. 
 
Promotion, Prevention, Treatment & Rehabilitation: 
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Students will learn about social problems, as well as the spectrum of interventions and supportive 
rehabilitation currently used to alleviate these problems. 
 
Behavioral and Social Science Research: 
Students will critically analyze relevant theories of human behavior, human development, families and 
small groups, and individual and small system change through the life course. The research supporting 
these theories will provide a foundation for the content in this course. 
 
6.  RELATIONSHIP OF THE COURSE TO SOCIAL WORK ETHICS AND VALUES 
 
As human development throughout the life course is so profoundly impacted by environmental and social 
conditions, this course will emphasize the critique and evaluation of various developmental theories from 
a multicultural perspective and a social justice perspective. This course will also consider potential 
ethical dilemmas that may arise for social workers working with individuals, families, and small groups. 
The impact of social conditions and social policy and the need for macro and micro intervention to 
improve the lives of clients will also be addressed. 
 
7.  COURSE REQUIREMENTS 
 
A.  Academic Conduct and Integrity 
 
Please see the Student Code of Academic and Professional Conduct in the Student Guide to the Master's 
in Social Work Degree Program (http://www.ssw.umich.edu/studentGuide/2010/) for a discussion of 
student responsibilities for academic conduct and integrity. In particular, please pay attention to issues 
related to plagiarism.  Students who are found responsible for academic misconduct are subject to 
disciplinary action up to and including dismissal from the School of Social Work, revocation of degree, 
or any other sanction deemed appropriate to address the violation. 
 
B.  Attendance, Participation & Support your Buddy (5% of your course grade)  
 
Three parts constitute 20% of your course grade: 
 

(1) Attendance. Arriving on time and staying throughout the entire class time are required. If you 
have to miss a class, please notify your instructor at your earliest convenience. Missing more 
than one class session may result in points deducted from your final grade. In consideration of 
your classmates, please turn off cell phones and all other potentially distracting devices during 
class. If you are on call, please set your device to vibrate. Likewise, use of laptop computers 
should be kept to the minimum so that we can all focus on what’s happening in the classroom. 
Please refrain from surfing the internet and checking emails except when it is part of class 
activities.    

 
(2) Reflection essay after the event “Poverty in American: Then and Now” on September 11 

 
(3) Participation. There are two categories of readings each week. The first is required which is 

usually a book chapter (some exception, see the weekly schedule). The required readings should 
give you an overview of relevant issues related to the topic of the week. Be sure to have read the 
required readings before coming to class. Another category of articles is for group presentation 
(see “Assignments” below). Having at least skimmed these articles before the presentation will 
facilitate your participation in class discussion. Given the amount of information contained in the 
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readings, I do not expect you to remember the details. Rather, I expect you to apply the 
knowledge gained from the readings, which should be reflected in you class discussion and 
written assignments.   
 

(4) Buddy system. Each of you should be a buddy of another student. In general, buddies help and 
support each other to learn and succeed. Specific tasks of the buddy include: (a) listen and 
provide feedback to ideas about assignments, (b) review and give comments before the work is 
submitted to the instructor, and (c) provide emotional support throughout the semester. You 
should give a copy of your pre-submitted work to your buddy for review. At the end of the 
semester, I will ask each of you about your buddy experience.   

 
Accommodations for Students with Disabilities 
If you need accommodation for a disability or other special need, please let the instructor know as early 
as possible (by the third week of class) so that we can work out the necessary arrangements. Also note 
that Office of Student Services at the SSW offers support to students with disabilities, as well as students 
with other issues such as emotional, health, family, and financial problems.  
 
Religious Observances 
Please notify me (by the third week of class) if religious observances conflict with class or due dates for 
assignments so that we can make appropriate arrangements. 
 
C.  Assignments (All written assignments should be loaded onto your Drop Box in the course Ctools site 
by the due date. Please bring a hard copy to class. All assignments should be typed, double-spaced and 
proofread before submission. APA style is preferred but you can use other styles as long as it is 
consistent. This is a link to APA citation style—http://guides.lib.umich.edu/social-work [click  “APA 
style” tab on top]).   
 

(1) Group presentation of articles (20%). You have two opportunities to do article presentation. Each 
time, you and another student work as a team to share your understanding of a topic with the 
class,  based on the assigned readings. Your job includes: 
 

(a) stimulate interest in the topic;  
(b) present a clear summary of the articles (note: most of your classmates have not read them 
carefully);  
(c) most importantly, share your insights and learning points from the articles in relation to (i)  
what you see as core messages in the articles as a whole,  (ii) is the information conveyed in 
the articles consistent with your prior knowledge—what is and what is not, (iii) what you see 
as the most interesting or intriguing information and how do you make sense of it, (iv) how 
social workers can use the information, i.e., what implications  for social work; and  
(d) provide one question for class discussion.   
 

Previous students have used a variety of audio-visual aids (e.g., power point slides, short videos, 
cartoons) and activities (e.g., role play, opinion survey) to assist their presentations. If you use 
power point slides, please get it ready to open before the class begins (e.g., save it in the desktop 
of the classroom computer).   You have 20 minutes for the presentation. The instructor will 
integrate your question for class discussion in small group activities.    
 
Grading criteria for article presentation: (a) clarity, accuracy and conciseness of the summary; 
(b) extent of effort to engage the audience; (c) demonstrated understanding of the assigned 
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readings, ability to extract core messages, and critical thinking;  (d) demonstrated ability to 
integrate the readings to personal experience and social work practice. 
  

(2) Resource Guide (length depends on your judgment of appropriateness; 25%)—Due November 
13. This is a common assignment given to all sections of SW500 so as to evaluate students’ 
levels of competency. The core competencies reflected in this assignment are using social 
science theory and knowledge critically as a basis for evidence-based practice, considering the 
continuum from prevention to rehabilitation; and taking on a professional identity as a social 
worker to communicate clearly.  This group assignment (4-5 members) asks you to translate 
core ideas into pointers to improve health and social functioning of a target group. In the past, 
students groups have focused their Resource Guide on needs of students, needs of social 
workers or needs of particular client populations (applying PODS). Your goal is to show that 
you understand and can apply the readings from the class to novel situations that may arise in 
your professional career.  The format of the Resource Guide can be in the form of pointers, 
frequently asked questions, an outline for planning, or whatever appeals to you. A successful 
Resource Guide contains three elements: (1) vivid and brief sketches of questions, concerns or 
situations relevant (likely to come up, or important to consider) for your target group, (2) a 
summary of the relevant points from the readings you chose, and (3) application of the 
readings—interpretation of implications in light of these readings for your target audience. 
References inside the Guide can be positioned as foot or end notes so that they are easy to 
access. While references other than those from our class can be used, remember that your goal 
is to show that you have read and can apply class readings.       
 
Grading criteria for resource guide: (a) Extent to which the assignment is fully and consistently 
completed (i.e., follows the guidelines described above). (b) Content (relevance, appropriateness, 
originality, and comprehensiveness) (c) Style and format (creativity, friendliness and 
attractiveness). (d) Clarity, organization, conciseness and quality of writing. (e) Demonstrated 
understanding and application of class readings. (f) Technical detail (e.g., spelling, grammar, 
syntax, reference format). 
 

(3) Term paper—choose one of the three options below (about 2000 words; 35%. Detailed 
instruction in a separate handout.)— Progress report due Oct. 30. Final paper due December 11.  
 

a. Write a paper in which you apply a multidimensional framework to evaluate the social 
functioning of a current or former client.  
 

b. Investigate a topic/an issue relevant to adulthood through literature review and primary 
data collection.  
 

a. Use a cross-cultural perspective to address a salient issue in older adulthood.  
  

Grading criteria for term paper: (a) Extent to which the assignment is fully and consistently 
completed (i.e., follows the instruction provided). (b) Demonstrated understanding of class 
readings and content. (c) Originality, accuracy, and comprehensiveness of content. (d) Clarity, 
analysis, organization, conciseness, and quality of writing.  (e) Technical detail (e.g., spelling, 
grammar, syntax, reference format). 
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D.  Grading 
 
Points you earn from each assignment are summed to form the basis of final grade which ranges from 
"A" to "E."  "A" grades are given for exceptional individual performance and mastery of the material.  
The use of "A+", "A", and "A-" distinguish the degree of superiority.  "B" grades are given to students 
who demonstrate mastery of the material.  "B+" is used for students who perform just above the mastery 
level but not in an exceptional manner.  "B-" is used for students just below the mastery level.  "C" 
grades are given when mastery of the material is minimal.  A "C-" is the lowest grade which carries 
credit.  "D" grades indicate deficiency and carry no credit.  "E" grades indicate failure and carry no 
credit. This table presents the minimum percentage required for each grade. 
 

A+ (100) B+ (87) C+ (77) D+ (67) E (50  or lower) 
A (95) B (83) C (73) D (63) 

A- (90) B- (80) C- (70) D- (60) 
  
8.  REQUIRED TEXT AND ARTICLES 
 
Ashford, José B. & LeCroy, Craig Winston (2010).  Human Behavior in the Social Environment:  A 
Multidimensional Perspective (4th. Edition).  Belmont, CA:  Thomson Brooks/Cole. 
 
Required articles are available on our CTools course website. 
Other readings, in addition to those listed in this syllabus, may be assigned. They will be announced  and 
posted on CTools prior to the corresponding class session.
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 9.  COURSE CALENDAR AND READING ASSIGNMENTS 
 
This schedule is preliminary; any changes will be announced in class and on CTools. 
 
September 4:  Introduction and Overview;  A Multidimensional Framework  
 
Ashford, José B. & LeCroy, Craig Winston (2010).  A multidimensional framework for assessing social 
functioning. Chapter 1. 
 
September 11:  Attend a Campus-Wide Event “The Other America: Then and Now” 
 
Place:  Rackham Graduate School, Rackham Auditorium (915 E. Washington St.) 
Time: 4 - 5:30 p.m. 
Assignment: write a brief reflection essay after your attendance (what you’ve learned and what 
comments you have, about 300-400 words) 
**The event above is open to the public. There are two other events scheduled from 2-3:30pm that 
require advanced registration. Please go to this website to learn more about the events: 
http://fordschool.umich.edu/events/calendar/npc/1376/ 
 
September 18: The Biophysical Dimension 
 
Ashford, José B. & LeCroy, Craig Winston (2010).  The biophysical dimension for assessing social 
functioning.  Chapter 2. 

 
• Epigenetics. NOVA (http://www.pbs.org/wgbh/nova/body/epigenetics.html) 
• Champagne, F. & Mashoodh, R. (2009). Genes in context: Gene-environment interplay and the 

origins of individual differences in behavior. Current Directions in Psychological Science, 18, 
127-31. 
 

• Neuroscience and social deprivation: I am just a poor boy though my story’s seldom told (2009, 
April 2). The Economist. http://www.economist.com/node/13403177 

• McEwen B. & Gianaros, P. (2010). Central role of the brain in stress and adaptation: Links to 
socioeconomic status, health, and disease. Ann. N.Y. Acad. Sci., 1186, 190–222. 

 
September 25:  Psychological Development and Functioning 
 
Ashford, José B., LeCroy, Craig Winston (2010).  The psychological dimension for assessing social 
functioning."  Chapter 3. 
 

• Taylor, S. & Stanton A. (2007). Coping resources, coping processes, and mental health. Annual 
Review of Clinical Psychology, 3, 377-401.  
 

http://www.pbs.org/wgbh/nova/body/epigenetics.html
http://www.economist.com/node/13403177
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• Kross, E. & Ayduk, O. (2008). Facilitating adaptive emotional analysis: Distinguishing 
distanced-analysis of depressive experiences from immersed-analysis and distraction. Personality 
and Social Psychology Bulletin, 34(7), 924-38. 

• Lyubomirsky, S., Sousa, L., & Dickerhoof, R. (2006). The costs and benefits of writing, talking, 
and thinking about life’s triumphs and defeats. J. of Personality and Social Psychology, 90(4), 
692-708.  

 
October 2:  Social Systems and Human Development  
 
Ashford, José B. & LeCroy, Craig Winston (2010).  The social dimension for assessing social 
functioning."  Chapter 4. 
 

• Christakis, N.A. & Fowler, J.H. (2008). The collective dynamics of smoking in a large social 
network. New England J. of Medicine, 359(21), 2249-58. 

• Christakis, N.A. & Fowler, J.H. (2007). The spread of obesity in a large social network over 32 
years. NEJM, 357(4), 370-9. 

  
• Podcast of Sir Michael Marmot Interview. Unnatural causes. 

http://www.unnaturalcauses.org/podcasts.php 
• Taylor S.E., Repetti, R.L., & Seeman, T. (1997). Health psychology: What is an unhealthy 

environment and how does it get under the skin? Annual Review of Psychology, 48, 411-7. 
 
October 9:  Preconception, Pregnancy, Birth, and the Newborn  
  
Ashford, José B. & LeCroy, Craig Winston (2010).  Pregnancy, birth, and the newborn."  Chapter 5. 

 
• The mystery of Black-White difference in infant mortality. 

http://www.youtube.com/watch?v=INc1a6u8yP4&list=UUt1Df8qkClmfBpctQMoFFfA&index=
6&feature=plcp 

• Dominguez, T.P. (2008). Race, racism, and racial disparities in adverse birth outcomes. Clinical 
Obstetrics and Gynecology, 51(2), 360-370. 

 
• Bublitz, M. & Stroud, L. (2012). Maternal smoking during pregnancy and offspring brain 

structure and function: Review and agenda for future research. Nicotine & Tobacco Research, 
4(4), 388-97.  

• Duckworth, A. & Chertok, I. (2012). Review of perinatal partner-focused smoking cessation 
interventions. MCN-The American J. of Maternal and Child Nursing, 37(3), 174-81. 

 
October 16  FALL STUDY BREAK 
 
October 23:  Infancy & Early Childhood 
 
Ashford, José B. & LeCroy, Craig Winston (2010). Infancy.  Chapters 6 and 7. 
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• Chu, A. & Lieberman, A. (2010). Clinical implications of traumatic stress from birth to age 5. 

Annual Review of Clinical Psychology, 6, 469-94.  
 

• Evans, G. (2004). The environment of childhood poverty. American Psychologist, 59(2), 77-92. 
• Love et al. (2005). The effectiveness of early head start for 3-year-old children and their parents.  

Developmental Psychology, 41(6), 885–901. 
 
October 30:  Middle Childhood (Due: progress report of term paper) 
 
Ashford, José B. & LeCroy, Craig Winston (2010).  Middle childhood.  Chapter 8. 
 

• Burns, S., Cross, D., & Brown, G. (2012). The power of peers: Why some students bully others 
to conform. Qualitative Health Research, 18(12), 1704-16. 

• Rachel C. Vreeman, MD; Aaron E. Carroll (2007). A systematic review of school-based 
interventions to prevent bullying. Archives of Pediatrics and  Adolescent Medicine, 161,78-88 

 
• Baumrind D. (2012). Differentiating between confrontive and coercive kinds of parental power-

assertive disciplinary practices. Human Development, 55, 35–51.  
• Durrant, J.  (2008). Physical Punishment, Culture, and Rights: Current Issues for Professionals. J 

Dev Behav Pediatr 29:55–66.   
 

November 6:  Adolescence  
 
Ashford, José B. & LeCroy, Craig Winston (2010).  Adolescence.  Chapter 9. 
 
Inside the teenage brain  (http://www.pbs.org/wgbh/pages/frontline/shows/teenbrain/view/) 
 

• Leary, M.R. (1999). Making sense of self-esteem. Current Directions in Psychological Science, 
8(1), 32-35.  

• Cohen, G., Garcia, J., Purdie-Vaughns, V., Apfel, N., & Brzustoski, P. (2009). Recursive 
processes in self-affirmation: Intervening to close the minority achievement gap. Science, 324, 
400-. 

 
• Rieger, G. & Sarin-Williams, R. (2012). Gender nonconformity, sexual orientation, and 

psychological wellbeing. Archives of Sexual Orientation, 41(3), 611-21.  
• Toomey, R., Ryan, C., Diaz, R. et  al. (2010). Gender-Nonconforming Lesbian, Gay, Bisexual, 

and Transgender Youth: School Victimization and Young Adult Psychosocial Adjustment. 
Developmental Psychology, 46 (6), 1580–1589.  
 

November 13:  Young Adulthood  (Due: Resource Guide) 
 
Ashford, José B. & LeCroy, Craig Winston (2010). Young adulthood.  Chapter 10. 
 

http://www.pbs.org/wgbh/pages/frontline/shows/teenbrain/view/
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• Settersten,  R.  & Ray, B. (2010). What's going on with young people today? The long and 
twisting path to adulthood.  Future of Children, 20 (1), 19-41.   

• Osgood, D.W., Foster, E.M., & Courtney, M.E. (2008). Vulnerable populations and the transition 
to adulthood. Future of Children, 20 (1), 209-229. 
 

• Boag, E. & Carnelley, K. (2012). Self-reported discrimination and discriminatory behaviour: The 
role of attachment security. British Journal of Social Psychology, 51, 393–403 

• Mikulincer, M. & Shaver, P.R. (2007). Boosting attachment security to promote mental health, 
prosocial values, and inter-group tolerance. Psychological Inquiry, 18(3), 139-156.  

 
November 20:  Middle Adulthood 
 
Ashford, José B. & LeCroy, Craig Winston (2010).  Middle adulthood.  Chapter 11. 
 

• Brown, A., Smith, K., & Kromm, E. (2012). Women's perceptions of the relationship between 
recent life events, transitions, and diet in Midlife: Findings from a focus group study. Women & 
Health, 52 (3), 234-251. 

• Salovey, P. (2009). Framing health messages. In M.A. Gernsbacher et al. (Eds.). Psychology and 
the Real World (pp. 213-228). New York, NY: Worth Publishers. 
 

• Ausmann, K., Galinsky, E., et al. (2010). The elder care study: Everyday realties and wishes for 
change. Families and Work Institute.  

• Bevans, M. & Sternberg, E.  (2012). Caregiving burden, stress, and health effects among family 
caregivers of adult cancer patients. JAMA, 307(4):398-40.  

 
November 27:  Older Adulthood  I 
 
NIA (n.d.). “Aging Under the Microscope: A Biological Quest.”  Available online 
(http://www.nia.nih.gov/HealthInformation/Publications/AgingUndertheMicroscope/default.htm 
 
Charles S. & Carstensen L. (2009). Social and emotional aging. Annu. Rev. Psychol., 61, 383–409. 
 

• Martens, A., Goldenberg J., & Greenberg J. (2005). A terror management perspective on ageism. 
Journal of Social Issues, 61(2), 223–239.  

• Levy, B. et al. (2002). Longevity increased by positive self-perceptions of aging. J. of 
Personality and Social Psychology, 83, 261-70. 

 
• Gruenewald, T. Karlamangla, A., Greendale, G., Singer, B., & Seeman, T.  (2007). Feelings of 

usefulness to others, disability, and mortality in older adults: The MacArthur study of successful 
aging. J. of Gerontology: Psychological Sciences, 62B (1), 28–37.  

• Fried et al. (2004). A social model for health promotion for an aging population: Initial evidence 
on the Experience Corps model. Journal of Urban Health: Bulletin of the New York Academy of 
Medicine, 81 (1), 64-77.  

 
December 4:  Older  Adulthood II  

http://apps.isiknowledge.com/DaisyOneClickSearch.do?product=WOS&search_mode=DaisyOneClickSearch&db_id=&SID=1A3Hm3Fbn2NjFbLbC67&name=Settersten%20RA&ut=000277024900002&pos=1&cacheurlFromRightClick=no
http://apps.isiknowledge.com/DaisyOneClickSearch.do?product=WOS&search_mode=DaisyOneClickSearch&db_id=&SID=1A3Hm3Fbn2NjFbLbC67&name=Ray%20B&ut=000277024900002&pos=2
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Ashford, José B. & LeCroy, Craig Winston (2010). Late adulthood.  Chapter 12. 
 

• Ell, Kathleen (2006). Depression care for the elderly: Reducing barriers to evidence-based 
practice. Home Health Care Services Quarterly, 25 (1/2), 115-148. 

• Conwell, Y., Orden, K., & Caine, E. (2011) Suicide in older adults. Psychiatr Clin N Am 34, 
451–468. 
 

• An age for justice: Confronting  Elder Abuse in America. 
http://www.youtube.com/watch?feature=player_embedded&v=-eaJXBj87to  

• Donovan, K & Regehr, C. (2010). Elder abuse: Clinical, ethical, and legal considerations in 
social work practice. Clinical Social Work J., 38, 174–182. 

 
December 11:  End-of-Life Issues  (Due: Term paper) 
 
Werth, J.L., Gordon, J.R., & Johnson, R.R. (2002). Psychosocial issues near the end of life. Aging and 
Mental Health, 6(4), 402-12. 
 

• McLnnis-Dittrich, K. (2005). Dying, bereavement and advance directives. In Social Work with 
elders: A biopsychosocial approach to assessment and intervention (2nd ed.) (pp. 346-73). 
Boston, MA: Allyn & Bacon.  

 
• NY Times: Why do Americans balk at euthanasia laws? 
• Kopelman, L. M. & de Ville, K. A. (2001). The contemporary debate over physician-assisted 

suicide. In L. M. Kopelman & K. A. de Ville (Eds.), Physician-assisted suicide: What are the 
issues? (pp. 1-25). Norwell, MA: Kluwer Academic Publishers. 

 
 


